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ABSTRACT
The, main focus of this study was to find out the effects of mental retardation on
learners’ academic performance an inclusive settings in Ggaba zone, Makindye division,
Kampala district-Uganda.
The researcher picked interest in finding out the teaching approaches and instructional
materials used by teachers to instruct mentally retarded learners, teachers’ attitudes
towards inclusion of children with mental retardation in regular schools and finding

V

ways of improving their education
An interview guide was designed to get the information needed from the mentally
retarded children and questionnaires prepared and distributed to head-teachers and
teachers in the selected schools. The researcher used random and convenient sampling
techniques to select schools and the respondents.
The findings revealed that children with mental retardation in regular schools
experienced some challenges which among others included; lack of specially trained.
teachers in special needs education to cater for their learning needs and interests,
inadeqaucy of appropriate equipment and learning materials, inappropriate teaching
materials and methods, negative attitudes of teachers towards the education of the
handicapped children, poor pupils’ attention span and interest to learn and high
teacher—pupil

ratio

in

class

among

others.From

the

study,

the

following

recommendations were made that; Special Needs Education should be co-opted into
primary teachers’ colleges as a course, government, NGO5 and other stakeholders
should intensify community awareness programmes about the rights of persons with
disabilities, refresher courses should be provided to teachers to equip them with

knowledge and skills to support learners with special learning needs and teachers be
trained~
primary school teachers should be encouraged to go for up grading in special needs
education,

parents of children with special needs (hearing impaired) should be

encouraged to learn sign language to enable the easy communication and get actively
involved in the learning of their children among others.
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CHAPTER ONE
LO INTRODUCTION
he researcher, in this unit, has presented the back ground, the statement of the problem, the
gnificance, scope of the study and limitations to the study
L1BACK GROUND TO THE STUDY
ie concept of mental retardation is continuously changing and these changes can be seen as a
flection of change in the perspective of persons with mental retardation based both on research
~d clear understanding of the issues involved in defining the concept as Kozma and Stock (1993)
~serve.
~ntal retardation has been historically defined as an intelligence score under 70. Different terms
ch as intellectual disability, intellectually challenged and intellectual development disorder are
~d today to refer to mental retardation (DSM-5).
~viously, terms like moron, imbecile, feeble minded (UK 1911), Cretin, Amentia (France 1890s),
)t and mongolism among others were being used to mean mental retardation. Such words have
~nged with due subject to the process “the euphemism treadmill!!, seen as politically incorrect
I widely disparaging in the mid-2Oth century.
-on was used to mean mild mental retardation, imbecile to mean severe retardation while idiot
~rred to profound mental retardation. These terms were popular and even a column indicating
h words appeared on national forms in the United Kingdom 1911.

he American Association on Mental Retardation (AAMR) continued to use the term mental
~tardation till 2006, whereas the world Health Organization still uses it in the lCD-b codes.
MS-5 prefers to use the term intellectual development disorder because of its specificity and lack
~ confusion with other conditions.
North America, mental retardation is subsumed into the broader term ‘development
sability’ and this includes epilepsy, autism, cerebral palsy and other disorders. As well, the
~IDD have defined intellectual disability to mean the same thing as mental retardation.

~ntal retardation has various forms to manifest as its types (www.dialforhealth.net);
)Wfl

syndrome (www.ncbi.n/m) is a condition in which a person has 47 chromosomes instead

the normal 46. Its symptoms vary from mild to severe. They include almond slanting eyes,
iormal eyelids, gastrointestinal disorders, respiratory disorders, flat nose among others.
enykkertunoria ,Geeta Dhavale defines it as a disorder where the person lacks the enzymes
t break amino acids (phenylalanine) and it leads to brain damage. It

~5

characterized by

niting, peculiar odour eczema, and fits among others.
~tinism ,Wikipedia, defines it as a condition of severe stunted physical and mental growth due
untreated congenital deficiency of the thyroid hormones (congenital hydroism). It is
-acterised by physical deformity, dwarfism and mental retardation.
nial anomagies, according to the Medical dictionary these are congenital. malformations of
skull and face, frequently associated, genetically transited syndromes.

4icrocephaly (small headedness) refers to a type of mental retardation resulting from impaired
evelopment of the brain and a consequent failure of the cranium to attain normal size.
lydrocephaly is a condition in which the accumulation of an abnormal amount of cerebrospinal
uid within the cranium causes damage to the brain tissue and enlargement of the cranium;
~rious brain damages occur and lead to intellectual disability.
utism, the Diagnostic and Statistical Manual (DSM-TV fourth edition), defines autism as a
welopmental disability that primarily results into significant deficits in verbal and non-verbal
mmunications and social interactions.
oblock (1982)

,

describes autism as a lifelong, severely disabling condition. Autism is a

:ardation which is characterised by limited association, excessive rigidity, emotional detachment,
tortion and indifference in behaviour, limited or no communication to other people, poor eye
itact among others as noted by the National Information Centre for Children and Youths with
abilities (NICCHY, 1993).
slexia is a condition where the learner is above average intelligence but have a critical problem
eading and writing mathematics.
American Association on Mental Retardation (AAMR), a professional organization founded in
6 recently drafted a new definition of mental retardation which not only maintains a functional
;pective on retardation but also focuses on the relations among capabilities, environment and
:tioning (Luckasson et al (1992).

Lccording to this definition, mental retardation refers to substantial limitation in present
Jnctioning. It is characterized by significantly sub-average intellectual functioning existing
Dncurrently with related limitations in two or more of the following applicable adaptive skills:
ommunication, self-care, home living, social skills, community use, self-direction, health and
3fety, functional academics, leisure and work. Mental retardation manifests itself before the age
18 years.
ider IDEA, mental retardation is defined as significantly sub-average general intellectual
nctioning existing concurrently with deficits in adaptive behaviour and manifested during the
velopmental period. Grossman (1983) observes that it adversely affects the child’s educational
rformance. Significantly sub-average intellectual functioning is defined as a score that is at least
o standard deviations below the mean on a test of intelligence.
sed on the American Association on Mental retardation, Grossman (1983) and the Diagnostic
J Statistical Manual of Mental Disorders (American Psychiatric Association (1994) and using
~lligence tests (IQ) scores, mental retardation occurs on the four levels of mild (score 50
Dugh 55 to approximately 70), Moderate (score 35 through 40 to approximately 55), severe
~re 20 through 25 to 40) and profound (score 20 through 25).
nentally handicapped child is the one who has a limited level of intelligence and deficits in
ptive behavior. This condition usually arises between conception and 18 years of age (Ministry
~ducation and Sports-1995). The American Association on Mental Retardation, Diagnostic and
:istical Manual of mental disorders and the International classification of diseases categorizes
ital retardation into four different forms:

o

Profound mental retardation

IQ below 20

o

Severe mental retardation

IQ

o

Moderate mental retardation

JQ

35-49

o

Mild mental retardation

IQ

50-69

o

Borderline mental retardation

IQ

70-84

20-30

Jentification of these learners may consist of observation of pointers of low
tellectual functioning and deficits in social adaptive behaviour. The Ministry of
lucation in its hand book on how to handle children with Special Learning Needs notes that
~ntally handicapped children are usually categorized according to the severity of mental
pairments as mildly, moderately, severely and profoundly handicapped or educable, trainable,
iere and profound in terms of their measured intelligence scores or IQ tests. The classification of
~cable and trainable are referred to by other authors such as Brene-Smith et al (1998).
)ut 63% of persons with mental retardation will only be a little slower than average in learning
v information and skills. When they are still young, their limitations may not be obvious. They
y not even be diagnosed as having mental retardation until they get to school. As they become
Its, many people with mild retardation can live independently. They may not even be
sidered by others as having mental retardation.
remaining 37% of persons with mental retardation score below 50 on the IQ test. These will
~ more difficulty in school, at home and community. A person with severe mental retardation
need more intensive care for his/her entire life. However, every child with mental retardation
be able to learn, develop and grow. With the appropriate support /help, all children with
tal retardation can live meaningful life.

ollowing the World declaration of education for all at Jomintien (Thailand) in 1990, the
overnment of Uganda declared Universal Primary Education, Adult Education and education for
~rsons with disabilities/special needs. The purpose of all these policies was to eliminate the high
ite of illiteracy and improve on the quality of life for the disabled in the country. The marginalized
~rsons were also given opportunity to pursue education to the highest level depending on their
)ility and capability.
should be noted that formerly in Uganda like in other developing countries, education for
rsons with children with disabilities was provided in a segregated setting (special Schools/units)
d most of the disabled children neglected at home.
wever, with the advent of Universal Primary Education (UPE) in 2003, every child was given a
ht to free education. This has seen many children of school going age including those with
~cial educational needs enrolled in regular schools. This increase in children population in
instream schools was a government strategy towards promotion of inclusion which enabled all
dren to learn and freely participate in mainstream schools despite differences in their age, sex
I ability.
major global challenge facing Special Needs Education is the extent to which children with
cial learning needs should be included in regular classes. The government and community at
e have tried to encourage inclusive education to enable all children share similar opportunities
n attempt to attain education for all and enhance socialization and co-existence between
iren with disabilities and other ordinary children. In primary schools, inclusive education has
me an effective approach to address the learning needs of all learners. Many development

nited Nation Education, Science and Cultural Organization (UNESCO, 1994) observes that at least
)% of the world’s total population lives with disabilities. This would make it appear that there are
ore learners with mental retardation than the currently receiving services. The majority of
~rners with mental retardation are those with mild mental retardation who may not be easily
~ntifled. Identification of these learners may consist of observations for pointers of low
:ellectual functioning and deficits in social adaptive behaviour.
ese characteristics may be indicated by an impaired ability to learn, acquire and generalize
icepts, process, understand and respond to information and apply knowledge in various settings
:h as school, home and community. It is also important to note that the learning and social
~avioural characteristics of learners with mild mental retardation/learning disabilities and those
o are not motivated (low achievers) are often so similar to observers that may miss diagnosis
zma C &Stock .J 1993).
my case, services for learners with special learning needs are not yet well developed in Uganda
in many cases children with mild mental retardation may not be easily recognized as having a
bility.
Statement of the problem
iren with mild mental retardation are found in many ordinary schools but may not be easily
gnized as having a disability among other learners. They have persisted in these schools
Dut support services, adaptation and modifications for them to learn. This makes their learning

iore challenging hence affecting their performance. It is upon this background that this study will
~ made to find out how mental retardation affects their performance.
.3 The purpose of the study.
us study was purposely done to find out the learning difficulties encountered by children with
ental retardation in an inclusive setting.
jectives:
e objectives of the study were:
To find out the effects of mental retardation on learners’ academic performance in
selected schools of Ggaba zone.
To find out teachers’ attitude towards inclusive education in schools in the area.
To identify possible ways of improving academic performance of mentally retarded
pupils in inclusive schools of Ggaba zone.
Research Questions
)btain information, the researcher used the following questions
What is the academic performance of mentally retarded learners in inclusive schools
in Ggaba zone?
What is the attitude of teachers towards inclusion of mentally retarded children in
regular schools in the area?

What are the possible ways of improving the academic performance of children with
mental retardation in inclusive schools in the area?

6 The scope of study
~e study was carried out in Ggaba zone, Makindye division Kampala District in three selected
mary schools namely; The Teletubbies Nursery and Primary schools, Teens and Tots Neuro
velopment Center and Munyonyo School of the Hand-capped.
~kindye Division is located in the south of Kampala district with Ggaba zone located on the
res of Lake Victoria. The zone consists of three parishes namely; Buziga, Lukuli and Ggaba in
scale residential suburbs with a good number of schools. The researcher however, focused on
three schools due to their special needs setting. The study majorly focused on challenges faced
mentally retarded learners in an inclusive school setting in Ggaba zone.
Significance of the study.

[t is the researcher’s hope that the findings of the study will:
Help teachers to improve on their methods of teaching children mental retardation
in regular classroom setting.
Learners may be helped to gain confidence for free interaction to uplift their social
status and improve their self-esteem as their poor performance may be partly be
attributed to their failure to properly express themselves.

The study will create awareness and improve cooperation between the handicapped
and ordinary learners for positive co-existence and readiness to help each other as
members of the same society.
Enable teachers to design and use appropriate instructional materials when
teaching children with mental retardation.
Enable researcher to acquire knowledge and skills of teaching children with special
educational needs. Teachers need to make special efforts to reach out the children
and involve them in all school activities like any other children
3 Limitations:
~ researcher met the following challenges in the study:
The study proved to be expensive as more funds were needed to meet expenses in
designing and typing questionnaires, typing and binding final report, transport, lunch and
others which sometimes were not available.
•

Due to busy teaching schedule and other administrative work, time was not enough for the
study. This meant foregoing other study activities or working at strain which caused
fatigue.
Some methods used to collect data required meeting respondents and physical talking to
them one by one. This took much time and some respondent failed to give the required
information.

~9 Deilmitations:
• The study was carried out in familiar places where communication and interaction with
respondents was easy.
•

Some costs were minimized by short distances from researcher’s home to areas of the
study. There was therefore no need for accommodation expenses as researcher gathered
information.

• Transport was made easy for the researcher when gathering information because most
areas of the study were near the researcher’s working station.
LO Definition of terms
itism

-

a disability that is associated with poor communication,
limited association, shyness and distortion

ademic performance
ficits

-

slexia
:ial
~cia~ Needs
~uIar scho&s
lusion

-Learning achievements of mildly retarded children.

Less than what is enough
-A condition where the learner has difficulties in reading
and writing words correctly

-

Living in a group but not separate.

-These are the problems that hinder effective learning of
an individual.
-School setting where non-handicapped learners study
along those with impairments.
-Adjusting the home, school and society at large so that all
individuals have the opportunity to interact, learn and experience
feeling of belonging and develop in accordance their potentials and
challenges.

isability

—

ental retardation

rdinary learners

Any loss or reduction of functional ability to perform an activity in
the manner or within the range generally considered normal for
human beings.
A condition of slow mental development that hinders a learner from
learning skills as quickly as his/her peers. A learner normally
has difficulties with learning, understanding, behavior and communication.

-

-Learners who do not suffer from any kind of disability

npairment

-A loss or damage to a part of the body either through accident,
disease or genetic factors.

ildly retarded

-Children with low intellectual functioning and deficits in adaptive behavior.

Dtivation

-

Encouraging children as they study so that they can make improvement
and perform better.

aching methods -tactics and approaches used to teach learners in schools so that they
understand and perform well.
Lii Acronyms and abbreviations
~MR
IDD

—

—

—

Disabilities And

American Association on Mental Disorders.

Attention Deficit Hyper/ Hypo-activity Disorder.

—

—

RS

American Association For Intellectual

—

MD
ND

American Association on Mental Retardation

—

Diagnostic and Statistical Manual
Educational Assessment Research services
Individualized Education Program
Kenya Institute of Special Education.

‘ES

Ministry Of Education and Sports
—

National Curriculum Development Centre.

Disorders.

ICCHY
UDIPU
NE
NEB

-National Information Centre For Children And Youth With Disabilities
—

—

—

PE

;Dc

Special Needs Education.
Uganda National Examinations Board.
United Nations Education Scientific and Cultural Organisation.

r1ESCO

~ISE

National Union of Persons with Disabilities.

—

—

—

Uganda National Institute of Special Education.
Universal Primary Education
Uganda Society for the Disabled Children.

1-IAPTER TWO
EVIEW OF RELATED LITERATURE

~O Introduction
iis chapter presents the ideas of other writers; educationists, and psychologists who have
scussed similar issues related to the education of mentally retarded children. Their views have
en found to be relevant to this study and may be of much help in understanding the challenges
ildren with mental retardation experience in an inclusive school setting. It was focused on
~ntal retardation and its effects on learners’ academic performance and examined the following
~as:
o

Effects of mental retardation on the learner’s academic performance.

o

The attitudes of teachers towards inclusion of mentally retarded learners.

o

Possible ways of improving academic performance of children with mental retardation in
selected inclusive schools of Ggaba zone.

.1 Historical overview of educational provision and development for mentally
retarded children.
ording to Eron (2000) introduction to special needs education. Formerly, education for learners
i

mental retardation was provided in various forms. The main provision included private tuition,
egated education, integration or mainstreaming and inclusive education. The private tuition
provided by parents of children with special needs who hired persons to provide private

:ation to their children in their homes. During this period, learners with mental handicap were
ected.

uring the segregation period, learners who were mentally retarded or had special needs were
~tered for in segregated set ups in the community. They might have been placed in special
:hools in which they learnt with others who had similar difficulties like themselves. There were
:hools for different impairments.
the integration/mainstreaming period, the provision reflected the attempts to place learners
th special needs in education in the mainstream regular education system. The focus was in
ree forms which were functional integration, vocational integration and social integration.
stly, there was the inclusive education which addresses all the learners’ needs in a regular
issroom using all the available resources to create opportunities for them to learn together in
?paring them for life.
).2 Traditional beliefs and attitudes towards mental retardation
:ording to Malusu J.M, (1989), Christian Religious Education Caring For the Unprivileged).For
ntally handicapped learners, just like other disabilities, the African culture perceived causes
èr from one society to the other. However, the most common cause is severe natural causes.
~se include God’s will, witchcraft, punishment for wrong deeds and curse. Another
ceived cause is inheritance sometimes viewed as a family curse. Owing to the traditional
efs, a number of factors have to be put into consideration. These include:
Parents.
rding to Githang’a M (2002) some parents give priority to their children without special needs:
y should give education to all their children regardless of their physical status. Some parents
tend to be over protective towards the child with special needs in education, thus preventing

rn/her from taking part in daily life activities. This may hamper the child’s possibilities to develop
is/her potentials.

~) Educators.
me teachers may object to having learners with special needs in education in their class or
:hool fearing that the child will lower the mean score for their class or school. Many teachers
ink that working with children with disability or other special need calls for technical training.
I Effects of menta’ retardation on academk performance of mentally retarded
‘earners.
~ntal retardation is the significantly sub-average general intellectual functioning resulting in or
sociated with concurrent impairments in adaptive behaviour and manifested during the
~veloprnental period. It is a generalised disorder appearing before adulthood, characterised by
]nificantly impaired cognitive functions and deficits in two or more areas of adaptive behaviour.
is linked to various contributing factors according to different sources.
eek and Roman Philosophers hold the oldest physiological view of mental retardation in the
‘iting of the Hippocrates 15th century, that it is caused by an imbalance in the four humors on
~ brain, they valued reasoning abilities and the disparaged people with intellectual abilities as
rely human.
ornas Willis (1934) provided the first description of intellectual disabilities. He regarded it as a
ease and that it is caused by structural problems in the brain.
iderniology analysis shows that mental retardation affects between 2-3% of the people and is
ised by a genetic disorder (Wikipedia)

r. Sheila Ndyanabangi (The New Vision 4th June 2012), an expert in the Ministry of Health
‘ncurs with above observation and states that “Mental retardation can sometimes be genetic.
~ildren might inherit traits from their family through genes which means they are more at risk
an other people”. Genetic disorders can be inherited in the same way a person can inherit other
~its such as eye and hair colour, height and intelligence.
-.

Raymond Odokonyero (The New Vision 4th June 2012) a psychiatrist, associates mental

tardation with many factors as he elaborates that; “Death of parents can spark of any illness.
~me other forms of mental retardation take that direction”. He adds that there are several
:eractions that could occur before and after birth such as HIV and meningitis which are passed
from the mother to child, prolonged labour, premature and low birth weight that may
ntribute to mental retardation.
~ntal retardation has various effects depending on the type and degree of retardation. However,
iatever form it could be, there are negative effects to the learner as various sources indicate.
dIme Pius (2012), a medical Encyclopaedia, observes that mental retardation is a condition•
gnosed before the age of 18 years that includes below average generalized intellectual function
I lack of skills necessary for cognitive development.
Ltlieb, Rose and Lessen (1983) noted lack of social acceptance in schools as the major challenge
ing the education of mentally retarded children. In their review, they commented that; a
isiderable amount of research has indicated that merely placing mentally retarded children in
ular schools does not improve their social acceptance of them by ordinary counterparts.

ottieb, Snell and Veldaman (1987) concur with the above observation stating that there is poor
)cial acceptance of mentally retarded children in the regular class. Johnson and Kirk (1950),in
~reement with to the above observation by stating that “Generally retarded learners whether they
e in special class or regular classroom, seem to be confused by the mainstreaming literature”.
~id et al, 1994, notes that mental retardation leads to behavioural disorder. In school based
udy of students with Attention Deficit Hyperactivity Disordered (ADHD) found that nearly 52
~re identified as; behaviorally disordered, 29 were identified with learning disability and 29 were
~ntified as mentally retarded.
ople with mental retardation are capable do learning reading, mathematics skills to
Droximately

a

level

a

typical

child

aged

9-12

years.

ntally retarded children have attention deficits in class and out of class as The (Diagnostic and
tistical Manual

-

iv) American psychiatric Association, 1994 describes Attention and behaviours

character by impulsivity and hyperactivity.
Raymond, New vision, Monday, June 4th, 2012”.. .unfortunately, mostly of these children are
±en off without understanding the problem.
.1 Teachrng methods used by teachers ~n teaching mentally retarded children

garty (1988) observed that joint participation in education activities is the full form of teaching
lren with special education needs. He further said that most of the schools have failed to
:h children with special needs due to teachers who have not acquired knowledge and skills in
lifying the materials and methods to meet the learning needs of the children with disabilities

~garual (1995) explains that, teaching methods are strategies and tactics of showing how to do

is so that they will be able to do it themselves the choice of what is to be taught and how to
ach it.
3nshan (1995), claims that people who teach children with special learning needs before training
not have enough experience about educational methods for teaching those children. However,
:er training they get correct ways of working with them. This is true because during teacher
ining one is taken through methods of handling all learners. In the absence of training one
esn’t have skills. It is worse for learners with special needs.
nders (1988) explains that an effective teacher will present many examples of new concepts and•
I provide several opportunities to practice new skills. The teacher will help the learners’
ticipation in their learning where necessary. The researcher is in agreement with this
;ervation that the modeling of procedures can be acceptable and effective methods of
:ruction for a child with mental retardation.
iders goes on to say that teachers who are sensitive to needs of learners should employ a

ety of visual aids to assist their comprehension of abstract concepts by providing concrete
port e.g. charts, photographs, films, books and pupils mode of materials are usually available
~asy mode and should be appropriate to the age and level of development. The researcher
:urs with above that manipulative approaches provide concrete aid in developing concepts
ugh discovery methods of teaching.
and Wanyard (1993) observed that normally children learn a great deal from what goes on
nd them, which is through playing, learning and imitating. This is true because different ways

u-ough which pupils learn and variety of facilities will ensure that all pupils fulfill their potentials
~d help to make teaching more effective and stimulating for them.
ie researcher in agreement, further noted that a variety of teaching methods should be used to
II boredom among pupils and more so children with special learning needs for instance guided
scovery, child to child, discussion, question and answer, group work, observation among others
ould be employed to make learning more interest.
3 Attitudes of teachers towards indusion of children with menta’ retardation.
e term ‘attitude’ is a common word, which is widely used, in everyday life for example when the
)rd is being referred to as having a negative or positive attitude.
~ferent researchers have offered a variety of definitions of attitude. According to Ailport,
954) ,an attitude is a mental and neural state of readiness, organized through experience.
)m encydopedia, an attitude is a relatively enduring organization of beliefs around an object
situation predisposing one to respond in some preferential manner. According to Triandis (1971)
itude refers to one idea, knowledge or perceptions of a given objects.
itudes influence the way people behave towards, feel about others. Cecil et al (1987) observe
it

“S....

Generally the handicapped encounter so many negative experiences that it is difficult for

m to develop positive attitudes. The major negative attitude is academic failure. Furthermore,
idicapped experience negative reactions from others and these reactions cannot be hidden
ch results in lack of confidence in abilities and lower self-attitude”.

orn (1995) noted that teachers also show negative attitudes in the classroom. Attitudes of
~achers are characterized by labeling handicapped children. He also observed that ordinary
iildren reject their handicapped peers which is a sign of negative attitudes. The researcher in
~reement noted that such labels portray negative attitudes towards learners. Therefore, the.
~ed for right attitude should be upheld and emphasized.
ech (1992) noted that people exhibit negative attitudes towards handicapped children. This is
ie in that negative attitudes are seen through neglects, isolation, denial and killing children with
3abitity.
observed by Lingstand and Whyte, (1995), that negative attitudes can also influence parent
~ctices in particular way; Most learners with mental retardation are being neglected by their
rents as a result of poor guidance from the teachers who already have negative attitudes~
~vards their learning.
sd

,

(1981) ,states that “Negative attitudes may rise from frustrations of not having the

:essary skills”. In this situation it becomes clear that ordinary teachers who have had relatively
e or no formal preparation for working with children with special needs respond negatively to
idea of inclusion.
Okech (1992) noted, people exhibit negative attitudes towards children with disabilities. This is
-ue observation in that negative attitudes are seen through neglect, isolation and denial among.
ers. Therefore, there is need for massive sensitization to create positive attitude among
chers to promote confidence and trust among learners if the mentally retarded children are to
-n better.

.4 Possib’e ways of improving the academic performance of children with mental
retardation.
he children’s Act, Cap 59 parts ii, points it out that, Children with disabilities and those the state
iall take appropriate steps to see to it that those children are: assessed as early as possible to
~e extent and nature of their disability, offered appropriate treatment, and afforded facilities for
~eir rehabilitation and opportunities to education
udoff and Gottieb (1976), advocated for a resource room. They compared the achievement of
iildly retarded pupils in a special class and those in regular class who had a resource room help.
hey found no difference in reading and with metric achievements between the groups after one

~ar.
nell, (1983), encourages concentration on funct~ona~ reading as a an approach of teaching
~ading to moderately retarded children focuses on functional reading should be taught by whole
‘ord method which helps them to recognize words in context and act appropriately on them.
ndMdualized education program (IEP) is used to generate information. It lists assessment
ata, long range objectives measurable goals, personnel needed for the program an’i evaluation
rocedures to determine the success of the plan.
n Israel educator, Reuven Feuerstein, (Feuerstein, Rand, Hottman and miller, 1980) develcped a
~aining program “instrumental enrichment11 Which is improve the problem solving ski~1s o~ chikiren
‘ho are developmentally delayed. He included a series of exorcise that req!~ir~ c~ftq~:

tte~it~on to directions and relationships and he successfuliy trained the [n~ence.of.
ognitive process.

ier findings about specia~ needs children Robinson (1979, p. 371) indicates that

“

the

icable mentally are able to manage academic work up to the third grade and sometimes even
the sixth grade by the time they reach school leaving age. Retarded children have a rate of
~llectual development which is commonly one half to one third that of average children”. It
uld be stressed that a child may have a mental age far below that of his peers of the same
onological age.
~ mildly retarded adult for instance has a mental age of a child between

81/2

yearsto ten

nths. This implies tht a mentally retarded adult say, 25 years ofage can think or process
Drmation a normal child between 8½ years and approximately 11 yearcould undertake.
e reduced capacity of a mentally retadred to retain and recall information both in the short term
ci in te long term memory is pronounced especially with regards to abstract material.
mpounded with this is the fact that the mentally retarded learns slowly, hence they have
nificant education problems.
e educational needs of the educable mentally retarded

have been identified by various

searchers. Chin et al (1975) states that the educable mentally retarded can be epected to reach
cond and fifth grade in academic achievement. Surah and Rizzo (1979) put their academic
hievement a bit higher between third and sixth grade and further stated that they are able to
ad, write and use basic arithmetic.
binson (1976) states is of the view that the educable mentally retarded are expected to manage
:ademic work up to the third grade and sometimes even to the sixth grade by the time they
~ach school leaving age. These children are able to read, write and do basic computations.

:rainable mentally retarded constitute 0.36% of the mentally retarded in the MMD 1973
tion. These chilsdren are moderately retarded with IQ ranging from 36 to 51 or 40 to 54.
can read and write to some extent and can be expected to achieve pre-primary education up
~ third grade (Surah and Rizzo 1979). Robinson further argues that these children do not
9t from regular school setting except in special cses and because of their frequent physical
ems, especially seizures, cerebral palsy and toileting difficulties, may have been totally
ded from school, especially those living in small towns and residential areas and those
~nting management problems. Many times the only solution has been care at home or.
ssion to a residential facility. The trend now, due to litigative actions is to provide self
~ined education for those children,geared towards some measure of social or economic
)endence, although this may not be a totally achievable objective. The social aspect includes
iliness, communication skills, work habits, ability to follow directions and the rudiments of
il participation.
n and Rizzo (1979) noted that these children typically are not capable of learning to read at
grade levels. Their ability is limited to recognising thier names and some words that are found~
,eir school buildings which aidin orientation and mobility such as danger, stop, men and
~en.
nson (1976) cites a follow up study by Saenger (1967) consisting of 250 severely retarded
ts who had been selected randomly from 2,640 children enrolled in special classes for the
~iable retarded in New York city during the period 1922 to 1955.

that time, America was not as highly automated as it is today. The results showed that many of
~e trainable mentally retarded were well adjusted adults.75% were found to be living in
~imunity, 16% were institutionalised while 85 had died. Robinson adds that the older adults who
e between 30 and 40 years of age were better adjusted emotionally than the younger adults.
could be attributed to the fact that experience both good and bad had contributed to the
~r group’s ability to deal with frustration and other emotionally disturbing situations. It was also
J out that 88% of the 348 subjects randomly selected in a follow up were able to independently
~ care of themselves, while 80% were even able to be left at home alone.
man Binet (1990) states that factors like anxiety, depression among others can contribute to
IQ scores. It is therefore important to rule them out prior to conlude that IQ is significantly
w average
cipedia epidemiology shows that mental retardation affects 2-3% of people and of whom
~O% have mild retardation, 30-50% of the people suffer non-syndromic or. idiopathic mental

:ardation.
pIe with retardation such as down syndrome and others are capable of getting pregnant and.
-e are increased rates of sexual abuses among them. It is important that retarded females
I males be taught about preganancy and other reproductive health issues. (www.
;s.org)

APTER THREE

~THODOLOGY
Introduction
his chapter, the researcher looked at research design, the area of study, the target population,
~arch instruments, procedure of data collection and data analysis.
Research design
study used descriptive research design as it involved qualitative and quantitative methods of.
3

collection. This study adopted a descriptive research design. This enabled the researcher to

~in a better understanding of the challenges mildly mentally retarded learners face in regular
)ols not only in this area but elsewhere world over. The method chosen allowed collection of
prehensive and extensive data and provide an in~depth understanding of the topic under

Area of study
study was carried out in Ggaba zone, Makindye division Kampala District in the three elected
ols of primary schools namely; The Teletubbies Nursery and Primary school, Teens and Tots
ro-Development Centre and Munyonyo School of the Handicapped. Makindye division is located
outh of Kampala district with Ggaba zone located on the shores of Lake Victoria. The area was
sen because the researcher teaches in this area and has identified learners with mental

rdation and their minimal performance. The sampled schools have large numbers of learners
teachers as well.
Study population A representative sample of respondents was selected by convenient
pling and the target population for the study included the following categories:
Head teachers
Teachers
Learners
Sample size
tal number of 27 respondents were chosen. This induded 15 teachers including the three head
:hers of the sampled schools and twelve learners with mental retardation, four selected from
h of the sampled schools.
~le I: Summary of participants (respondents) in the study
:egory

Sampled number

id teachers

3

chers

12

rners

12

al

27

Sampling procedure
pondents were selected using convenient sampling but with regard to their individual ability to
vide the required information through each instrument. Convenient sampling enabled the
~archer to choose the nearest and most convenient person to act as a respondent for the study.
process continued until the required sample size had been reached. Both male and female
:hers were given equal opportunities to participate in the study.
Research instruments
researcher used questionnaire and interview approaches as they were considered ideal for
acting required data. Questionnaire is the most commonly method used since respondents
d be easily reached and were willing to co-operate.
.1 Questionnaire.~
researcher mainly used the questionnaire to most of the respondents since most
hem were able to read and write, however, some pupils could not understand the
~stions hence interviewed them orally,
2 Interview
researcher interviewed some interviewees orally. These included teachers, and pupils. It
lved face-to-face interaction among individual leading to self-report and responses were
irded and later analyzed.
Data collection procedure

researcher developed questionnaire from the set objectives of the study.

With the

oduction lel±er from Kampala International University, the researcher obtained permission from
Head teachers of the sampled schools to carry out the study. The researcher then designed a
gram on how to visit the schools at different times. The researcher distributed questionnaires to
sampled respondents and collected them later after they had been filled.
Data analysis
~r the data has been collected, brief information was presented in frequency distribution. The
~ was analyzed in three columns; the first column showed category, the second showed
uency and the last showed percentages. The data collected was analyzed, presented and then
ussed briefly concerning hearing impaired learners. The data in frequency columns was
~erted into percentages and recorded in percentage columns. It consisted of a number of
es, well analyzed and discussed.

~PTER FOUR
TA ANALYSIS AND PRESENTATION
roduction
:his chapter, the researcher presents data and its analysis basing on the three objectives. The
~archer recorded the data collected and then analyzed, tabulated and interpreted the data
ig tables.
~Je 1: Number of specia’ needs teachers.
egory

E~

Frequency

Percentage

1

33.3

2

66.6

3

100

table presents the findings from Head teachers of the sampled schools .This reveals that few
hers have been trained in Special Need Education as only 33.3 % of them have received this
;ial training to handle children with special learning needs 66.6% of the teachers in the
pled schools have not had training in special needs education.
paramount that government, Non-government agencies and other stakeholders should
sor more teachers for refresher courses and training in special needs education to acquire
?

skills in helping all children’s under inclusive learning.

~le 2: Performance of learners with mental retardation in regular schools.
ponses

~

Frequency

Percentage

7

58.3

3

25

2

16.6

12

100

table above shows responses from lwelve teachers from the three selected schools. Majority
e respondents (58.35%) indicate that the performance of mentally retarded children was poor
:ompared to their ordinary peers.25% of the respondents said that these children perform
‘ly while 2 respondents (16.6 %) reported fair performance.
le 3: Challenges faced by mentally retarded children in learning.
~onse

Frequency Percentage

~ to get teachers fast explanations

5

41.6

to disturb others by asking questions

4

33.3

much confusing speeches

3

25

hers don’t mark our work

3

25

classroom environment

2

16.6

e from other learners

i

8.3

hers refuse to repeat for mentally retarded children

1

8.3

,‘

findings in table two are responses from the twelve children with mental retardation from the
~e selected schools .Five respondent (41.6%) revealed that they find it hard to follow the fast
lanations teachers use while teaching. Other four children said that in most cases they fear to
for pardons from teachers or fellow hearing learners for fear of disturbing them. The pupils
revealed that teachers use a lot of speech which are hard to understand without help from
~rs. Some children also revealed that sometimes teacher refuse to mark their work. Some
~ren (16.6%) also complained for being disturbed by others in the environment perhaps due to
gested classes because of large enrolments. Other expressed disappointment that they were
~g labeled and abused by their peers while other complained of teachers refusing to repeat for
ii

in case they attempt to ask for pardons. Basing on these responses, its evident that the

:hers’ attitude towards these learners is negative.
ile 4: ChaNenges faced by teachers in teaching mentaNy retarded children in
:lusive schools,
~ponses
Frequency
Percentage
r attention span
of right materials
some
suming

and

10

83.3

9

75

time 7

58.3

7

58.3

of
appropriate 5
s/methods
<
of demonstration 3
ce
due
congested
srooms
r renumeration
2

41.6

erentiated
k/exercises
<

—

25
16.6

;t of the respondents (83.3%) revealed that mentally retarded children have poor att:ention
n and that they are easily distracted and therefore hard to teach. However, to the researcher
could be the basis of poor attitude towards these children amongst most of the teachers.
lings in table 4 further reveal that little or no attention is accorded to mentally retarded
ners in inclusive schools. This is evidenced by the pronounced lack of right instructional
:erials (75%) to teach these children. Teachers have revealed varied responses not much
~rent from the usual challenges of ordinary teachers but responses like lack of appropriate
s/methods, lack of right materials, Poor attention span, Differentiated work/exercises and poor
umeration skills make this an exceptional case. This reveals that children with special learning
ds are not benefiting much from the inclusive environment
~le 5: Teachers’ attitude towards inclusion of learners with mental retardation
;ponses
-

al

Frequency

Percentage

1

33.3

2

66.6

3

100

table presents responses from the three head teachers in the sampled schools and the
jority of them indicate poor attitude of teachers towards inclusion. Some respondents (33.3)
1 their teachers have fair attitude towards inclusion. However, the fact that none of the
chers reported positive responses indicates they have noted negative situations in their schools.
~ fair response could be a representative of few teachers who have trained in special needs
ication.

~le 6: Causes of negative attitude amongst teachers towards indusion of learners
h mental retardation.
~ponses
culty

Frequency
in

instructing

Percentage

the 3

100

3

100

iren are aggressive to fellow 2

66.6

iren
~ of instructional materials

iers and teachers
take long to understand 2

~i

66.6

uctions
are stubborn and hard to 1

~‘

33.3

h.
~e were responses from the three head teachers of the sampled schools and have concurred
the researcher’s view that their teachers have negative attitude towards inclusion of learners•
special educational needs in regular schools. The table above illustrates that all the sampled
I teachers overwhelmingly revealed that lack of skills to instruct these children was the most
3tening factor to the teachers in the teaching learners with special learning needs in the
lar schools. This in turn makes both learners and the teachers lose interest in each other and
~ing.
~e respondents also indicated that teaching mentally retarded learners is had without proper
enough instructional materials.

respondents (66.6) shared the view that mentally retarded children are aggressive to both
rs and teachers. This creates resentment towards these children from their peers and teachers.
same number also shared the belief that mentally retarded children do not easily follow
~uctions and are very slow to learn with others in addition to being hard to teach.
le 7: Teachers’ methods of teaching mentally retarded children in regular schools.
~HODS

SCHOOLS &TEACHERS NUMBER OF PERCENTAGE
RESPONSES

TEACHERS

A

B

C

ionstration

03

03

03

09

100

I-centred

03

03

03

09

100

~rvation

03

03

03

09

100

i-child

03

03

02

~idualized

01

02

01

04

44.4

00

01

02

03

33.3

.

88.8

hiod
.ipwork

table above shows that 9 (100%) teachers use demonstration, teacher centered and talk
31k methods while teaching.

From the table VII above, it was clear that demonstration,

her-centered and talk &chalk methods were commonly used with the respondents meeting
i

respectively. However, some of these methods especially talk and chalk method do not cater

he learning needs of these children

~e 8: Suggestions for improving the performance of children with mental
3rdation in an inclusive setting.
ponses
~‘ision

of

enough

No. of
Head
Teachers
teaching/learning 3

No. of
Teachers

Total

3

6

~rials
of child to child methods

2

3

5

ig enough time for children to practice

2

2

4

ucing teacher pupil ratio

2

1

esher courses for teachers

2

1

:ial allowances for teachers handling these 3

-

—

3
3
3

Iren
:hing handicapped children separately

1

1

2

)rdable teacher-pupil ratio

1

1

2

resher courses for teachers

1

1

2

table above illustrates suggestions from nine respondents both head teachers and teachers
the three sampled schools, as shown, the majority of the respondents suggested provision of
igh teaching/learning materials and equipment may improve the performance of children with
iing impairment in the main stream schools.

~r five respondents suggested use of child-to-old method to do better for the children may be
osition to their deaf peers. This was in line with other respondents (four) who suggested that
~g enough time to these children to learn and practice what has been learnt would do better.
~e other respondents suggested refresher courses for teachers to acquire knowledge and skills
ut exceptional children. Some other respondents (three) suggested cutting down the teacher
il ratio to allow them enough time to attend to individual differences and help these children
ctively
ie other two respondents suggested teaching mentally retarded children separately in their
I

class. However, the current trends and advocacy of education for all do not support this idea.

ither favours inclusive/ mainstream setting.
ther group of respondents (two) proposed special token/allowance to teachers involved in
:hing learners with special learning needs since their work proves to be more tiresome. This is
rever an indication of poor attitude towards educating these children.
important to note that a teacher is an important person in the growth and development
i

child. Therefore, teachers need to be equipped with necessary skills and knowledge to
st all children despite the handicaps the child may have. Teachers should therefore be

t for further studies or on refresher courses for the benefit ofall the children in their
Dols. For instance, they need to acquire skills such as the use varied teaching methods,
~ns of assisting those with special learning needs in the mainstream, not separately.

~PTER FIVE
~CUSSION, CONCLUSION AND RECOMMENDATIONS
Introduction
his chapter the researcher discusses and concludes the findings of the study and suggests
~mmendations according to the set objectives of the study.
Discussion of findings on objective One
objective was meant to find out the effects of mental retardation on the learners~ academic
Ormance in selected inclusive schools in Ggaba zone.
tal retardation has been found to lead to behavioural disorder. As Reid et al (1994) observes,
)Ol based studies have revealed that mentally retarded children tend to have attention deficit,
hyperactive, have behaviour disorders and with learning disability all of which negatively
3ct on learning.
~ison and Kirk (1950) also agree with the above observation by stating that; “Generally
rded learners whether they are in special class or regular classroom, seem to be confused by
mainstreaming literatur&. Findings in tables 3and 4 indicate learning differences that exist
veen ordinary children and the mentally retarded shown by responses like hard to get teachers
explanations and differentiated work/exercises expressed by learners and teachers
~ectively. Teachers have to resort to using different exercises for learners in the same class to
r for the different learning needs and abilities. The negative impact of this however is the

~ncy for ordinary learners looking at retarded children as being weak and dull thus negative
ide characteriSed by labelling and segregation.
ally retarded children suffer a number of learning challenges that include below average
ralized intellectual functioning and lack of skills necessary for cognitive development.
Diagnostic and Statistical Manual

—

IV of the American Psychiatric Association (1994) describes

~tion and behaviour as characterized by impulsivity and hyperactivity.
reduced capacity of a mentally retadred children to retain and recall information both in the
t term and in te long term memory is pronounced especially with regards to abstract material.
pounded with this is the fact that the mentally retarded children learn slowly, hence they have
ificant education problems.
inson further argues that these children do not benefit from regular school setting except in
cial cases and because of their frequent physical problems, especially seizures, cerebral palsy
toileting difficulties, may have been totally excluded from school.
iings, as noted in table 3, show that children with mental retardation performed poorly
npared to their ordinary peers. Majority of the respondents (58.3%) indicated that the
formance of the mentally retarded children was low as compared to their ordinary counterparts.
Yo of the respondents said that these children perform poorly while 2 respondents (16.6%)

)orted. fair performance by these children. The fact that none of the respondents revealed good
rformance was enough to come to this conclusion. It may also be said that the 16% that
orted fair performance may have needed to protect their schools but in actual sense, the
rformance may not be much different from the responses of the majority. The poor/fair

rformance may be attributed to negative attitude of the teachers towards teaching handicapped
3rners, unfavourablé class/school environment as noted In table 3 (chapter four), academic
lented curriculum and unfriendly teaching methods among others. It Is therefore important that
achers use concrete examples, events and situations in order to make clear explanations for the
entally retarded learners to benefit from the learning process. John Mani (2004) observes that;
when I hear, I forget, when I see I remember and when I do, I understand.” Teachers therefore
ight to use visual aids for learners to understand concepts and Involve them In as many learning
cercises as possible
.1.1. Discussion of findings on objective Two
his objective was meant to find out teachers’ attitude towards indusive education In Ggaba zone.
he findings on this objective have Indicated that most of the respondents have negative attitude
rnards teaching disabled learners. According to the responses from the sampled teachers and
ead teachers, it was observed that teachers prefer teaching ordinary learners to the handicapped
~lldren with some of the reasons being; difficulties In effectively Instructing these children,
hlldren’s failure to follow Instructions, lack of Instructional materials, difficulty in Instructing the
hildren, mentally retarded children are aggressive to fellow learners and teachers, they are
tubborn and hard to teach and they take long to understand Instructions among others. However
uch statements seem to be as a result of bias and misconception. Negative attitude was thus
~und out to be one of the barriers to handicapped children’s learning and development and hence
i

great challenge to children under mainstream setting.

reference to revelations on the question about teachers’ views and attitudes téwards teaching
arners with mental retardation, lack of training in special need education was sighted by majority
spondents. The above situation makes teachers lose interest in teaching mentally retarded
arners and the school at large accord such children low value leading to stigmatization. The
achers should therefore learn to accept and assist the handicapped in their classrooms.
;

regards methods used in teaching mentally retarded learners, It can be obsetved that some

achers were using try and error. As noted from table 7 (chapter four), it was clear that
~monstration, pupil-centered and observation methods were commonly used with the
spondents meeting them respectively. However, some of these methods especially observation
iethod do not cater for the learning needs of the mentally retarded children as they may not be
ale to make theIr own conclusions from what they have observed. These findings seem to
idlcate that negative attitudes stem from most teachers’ Inability learners wIth special learning
eeds.
easer (1996), stresses that teachers are faced with the task of delivering content to learners
~hich requIres effective communication that involves sIttIng arrangement, class control and use of
hlld-friendly methods to all children. Responses of the mentally retarded children as Illustrated in
3ble 3 (chapter four) reveal that these children face a number of challenges in a mainstream
lass/school. The major challenge seems to stem from the teachers’ lack of skills to handle these
hlldren, that their learnIng needs may not be easily understood by teachers. As revealed by the
indlngs, most teachers make fast explanations hard to be followed and later on understood by
hese children. Moreover most of these children revealed that fear to ask questions and pardons

r fear to disturb others, perhaps this Is from past experience/responses they have suffered
ienever they tried to ask. This elaborates how lack of effective communication techniques
~cause of failure for teachers and learners to effectively communicate with each other. It should
,

noted that effective learning/teaching requires active participation of both the teacher and

amers. Where this participation Is dominated by one party, learning may not take place.
ierefore for effective learning and full participation of learners, teachers should always be
~uipped with methods, education materials, subject matter, teaching approaches and means of
)mmunlcation In handling learners with special learning needs
zlto & Sakwa (1994) further argue that; “The most effective way of fulfilling those basic needs is
ie ability to communIcate with the people around us”. A person’s failure to make interactions with

e people and the environment may result Into social problems like stereotypic behaviour patterns
3t good

for society and the child itself. In order to avoid such behaviour, teachers and parents as

eli should be committed to helping children easily associate with others.
.1.2 DiscussIon of results on objective three
.egardlng the possible ways of Improving the performance of childern withmental retardation, the
ndings of the sudy have revealed that majority of the respondents suggested provision of enough
~aching/learning materials and equipment may improve their performance schools. This is in
greement with the observations made by Sanders (1998) who stresses that teachers need to be
ensitive to the needs of learners and employ a variety of visual aids to assist their comprehension
f abstract concepts by providing concrete support resources such as charts, photographs, films,
‘ooks and pupils models of materials are usually available or easily mode and should be

propriate to the age and

level of develoment.

The researcher concurs with above that

anipulative approaches provide concrete aid in developing concepts through discovery methods
teaching.
so supported by majority respondents was the payment of special token for teachers handling
ildren with special learning needs. This points to the effect that most teachers feel demotivated
the minimal renueration amidst tiresome and extra special effort they put in to make these
~ildren learn. Demotivation of teachers does not only affect the teachers delivery of the subject
atter content but may also spread to the learners thus affect their general performance. It is
iportant to note that a teacher is an important resources in the growth and developent of a child.
~erefore where this resource is not well maintained, the child1s growth and development may be
uch affected.
me other respondents suggested child-child method of teaching as a way of improving the
~rformance of the mentally retarded learners. This is in line with Kiltz and Wanyard (1993)
Dservation that normally children learn a great deal from what goes on around them, that is
wough playing, learning and immitating. This is true because different ways through which pupils
am

and variety of facilities will ensure that all pupils fulfill their potentials and help to make

~aching more effective and stimulating for them.
anders (1988) also explains that an effective teacher will present many examples of new
Dncepts and wili provide several opportunities to practice new skills. The teacher will help the
~arners’ participation in their learning where necessary. The researcher is in agreement with this
bservatin that such approaches as child- child and the modelling of procedures that allow active

rticipation of all learners can be acceptable and effective methods of instruction for a child with
ecial learning needs.
ie researcher aso agreess with the fact that a variety of teaching mothods should be used to kill
redom among pupils and more so with mentally retarded children, for instance guided discovery,
ild to child, discussion, question and and asnwer, group work, observation among others should
employed to make learning more interesting.
me other respondents suggested refresher courses for teachers to acquire knowledge and skills
• assistint children with learning difficulties while others respondents were of the view that cutting
)Wfl

the teacher-pupil ratio to manageable size would allow them enough time and space to

tend to individual differences and help these children effectively earn.
easer (1996) put it that most teachers are faced with a task of delivering content to learners
hich requires effective communication that

involved sitting arrangement, class teaching.

In

~reement with the above, the researcher noted that for effective teaching and full involvement of
arners, teachers should always be equiped with methods, instructional materials and means of
mmunication while handling children with special learning needs
ndings of the study have reveaed that most teachers know what should be done to help children
‘ith special learning needs cope up well in the school situation, but only in theory. They have
ifficulties in putting these suggestions in practice due to poor motivation, lack of skills and
pproaches, It is therefore paramount that education managers, school administrators, teachers,
arents, special needs educators, all stakeholders and government work together with the aim of
elping learners with special needs benefit from the learning programs.

1.3 Other findings about mentally retarded people.
~ople with mental retardation are capable of learning

reading and

Mathematical skills to

)proxlmately the level of a typical child aged 9-12 years.
2 Conclusion

should be noted that the trend no longer supports the special schools system; therefore,
~ildren with special education needs should be placed under inclusive school system. Three things
erefore have to be put in consideration namely; environment, curriculum and teaching
proaches. Teachers handling children with mental retardation should have compassion and love
r assisting these children to learn and accept them as they are, freely interact with them, coming
wn to their level building good rapport and knowing their likes and dislikes. Teachers should
~deavour to get more knowledge about the learning needs of these children, by going for further
:udies, attending refresher courses and workshops on Special Needs Education.
.3 Recommendations

he childrents statue clearly states that it is the right of every child to live and receive all basic
eeds of life including food, shelter, clothing, medical care, love, respect and education. Therefore
fter gathering all the information, the researcher made some recommendations, when
nplemented may improve on the education and performance of children with special educational
eeds including those with mental retardation. These include:

To co-opt special needs education into Primary Teacher Training Colleges. The
current system of training special needs at Diploma level minimumly favors special needs
education. A few teachers who recieve training either at Diploma or Degree level do not go
back to class. They are instead placed in leadership positions such as Headteachers, inspectors
or hired by rich non-government organisatios which have high demand for them. It is therefore
important that primary teacher training colleges take up the responsibility of training special
needs teachers so that teachers get a ‘dose’ to take to primary schools where they are needed
most.
Special needs department-EARS should organize a number of sensitisation
workshops/seminars at subcounty and parish levels for teachers, parents and
ordinary pupils in mainstream schools. This could be best done with the help of
organisations such as National Union of Persons with Disabilties of (NUDIPW, Uganda Society
for the Disabled Children (USDC) and other Community Based Organizations which may provide
instructors and logistics. This may help to bridge the gap between children with disabilities,
ordinary children, teachers, parents and community.
Creation of resource room facilities within every mainstream school, with a variety
of materials to cater for the learning needs of all children with special learning
needs. There should also be trained teachers to be made responsible for special education in
each regular school.
Intensifying awareness programs. It should be noted that although Special Needs
Education/EARS has carried out awareness sensitisation seminars in many districts country
schools, many people in the community have not had enough information about inclusive

learning. EARS therefore to intensify its awareness activities. The work of sensitisation should
however not only be done by EARS/SNE staff but should involve diffeent categories of
concerned professionals and stakeholders. While organizing seminars and other programs
about persons with disabilities, their personal involvement is of great importance. The idea
behind this involvement is to bridge the gap between persons with disabilities and the
community

The government should enforce up grading in special needs education,Since it has
been found out that the majority of teachers are tin trained as special teachers in
inclusive schools. Loan schemes for teachers

of special needs would be availed

collaboratively with Kampala International University, Kampala University, Kyambogo University
and other institutions offering special needs courses.
Parents of children with hearing impairment should be encouraged to actively get
involved and take part in their children’s learning and take their children to school when they
are still young and then have skills in helping them learn at home.
Seminars for teachers to learn how to make and use educational materials from
local materials should be organised locally by districts. Local manpower should be
utilised to train and other people who are more experienced be incase there are areas where
competence seems to be limited. This will increase the number of teachers with skills and
eliminate the problem of teachers depending on the already made teaching! learning materials
which are expensive and scarce.
II in all, I suggest that there is need for more research studies in future to find out more
~allenges found by teachers not only in teaching children with hearing impairment especialy in
~gular schools.

AREAS FOR FURTHER READING.

re research should be done to find out the experience and challenges of children with mental
ardation in selected Secondary Schools of Makindye division, Kampala.
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‘PENDICES

PPENDIX I
UESTIONNIARE FOR HEAD-TEACHERS
~m carrying out research on the difficulties encountered by earners with mental retardation in
inclusive setting. This study is solely purposely for studt purposes for the awrd of a degree in
ecial needs education of Kampala International University. I request you to willingly answer
ese questions.
~me of school
~me of headfteacher
Age
What is your general school enrolment2
Do you have children with mental retardation in your school? I f so, how do you

identify

~em?
Do you have special trained teachers for children with mental retardation?
Tick

Yes

No

What is the performance of mentally retarded children as compared to an ordinart
learner?
What methods do your teachers use in teaching these children?

What challenges do your teachers meet in trying to instruct

earners withmental

retardation?

What facilities do teachers in your school use to teach children with mental retardation?

PPENDIX II
UESTIONAIRE FOR TEACHERS
aar teachers,
am a student from Kampala International University carrying out research on causes of poor
~rformance in science among children with retardation in the mainstream schools. I request you
answer these questions willingly.
~me of school
lame of teacher

Age

class

What is the general enrolment of your class?

2. Are you a specialist teacher in teaching children with learning difficulties?
Yes

No

3. Have you ever attended any any special training/refresher course on teaching children with
special learning needs?

4. Do you teach mentally retarded children?

5. What challenges do you meet in using the methods above?

6. What methods do you use in teaching children with mental retardation?

7. What of the methods is (are) most effective

8. What challenges do you meet in using the methods you have mentioned?

9. What instructional materials do you use in teaching mentally retarded children?

)~What suggestions would you give to improve on teaching children withmental
~ta rdation

PPENDIX III

UESTIONNAIRE FOR LEARNERS

ear Children;
am a student of Kampala international university offering Bachelors of education with special
~eds education. I am conducting a study to investigate the difficulties encountered by learners
ith hearing impairment. You are requested to answer all the questions precisely and truthfully.
he responses given will be treated confidentially and used soleiy for this research, so feel free to
~y what you feel you should say.
hank you for your participation.
istructions:
nswer all questions by filling in the space provided.
lass
ge
ut tick. Boy

_____

Girl

______

What subject do you learn in your class

~.

What are your favorite subjects?

3. Do you find learning very interesting?
Yes

D

NOD

If no, what makes it uninteresting

PENDIX VI

A map of Kampa’a showing Ggaba zone in Mak~ndye
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‘PEN DIX III

UESTIONNAIRE FOR LEARNERS

~ar Children;
am a student of Kampala international university offering Bachelors of education with special
~eds education. I am conducting a study to investigate the difficulties encountered by learners
ith hearing impairment. You are requested to answer all the questions precisely and truthfully.
ie responses given will be treated confidentially and used solely for this research, so feel free to
y what you feel you should say.
iank you for your participation.
~structions:
~swer all questions by filling in the space provided.
ass

ut tick Boy
.

______

Girl

• What subject do you learn in your class

~.

What are your favorite subjects?

3. Do you find learning very interesting?
Yes

D

NoD

If no, what makes it uninteresting

‘PENDIX

V

map of Uganda showing Kampala district
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7.

Do you

What problems do you meet in learning?
Do you find your teachers welcome and ready to help you in all school activities?
YesLi

No

Li

What instructional materials do you use when learning in class?

ends in class and school?

El

El

How many7
What would you prefer to become after your studies?
-lANK YOU

have

PENDIX VI

A map of Kampa~a showing Ggaba zone in Makhidye
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