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ABSTRACT
This research aimed at analyzing domestic violence and pupils’ academic performance and
participation in schools in Butembe sub-county in Jinja District. The study used cross-sectional
survey on the targeted population, which was made of households living in Butembe Sub County
with children going to the local primary schools. It explored cases and types of domestic violence
and how they relate to academic performance and participation of pupils in school. The target
population comprised of about 700 households from which 80 households were sampled using
simple random sampling technique. The study used two sets of tool for data collection: household
questionnaire and pupil school participation profile (PSPP). The data were in two phases. Phase I
involved questionnaire administration at the household level while phase II involved
administration of another set of questionnaire to the class- teachers in the primary schools
attended by the 154 pupils in the selected households in phase L Descriptive statistics of mean,
standard deviation, frequencies and coefficient of variation as well as tables and charts will be
used to summarize the data. The study revealed that domestic violence affects pupil’s academic
performance and school participation. It also revealed prevalence of all the forms and extent of
domestic violence investigated in this study. This study recommended the different education
sector stakeholders that address domestic violence as a social vice in order to improve academic
performance and school participation of children coming from the slum areas, Education policy
makers, school administrators, teachers, local administrators, social workers and nongovernmental
organizations (NGOs) should formulate strategies for addressing the ills of domestic violence and
encourage socially inclusive intervention mechanisms within the slum areas. The legislative
framework should incorporate protective laws against domestic violence and school participation,
basic education rights and regulations. This study also recommends further research in order to
investigate the pre-disposing factors that may exacerbate the influence of domestic violence on
pupil’s academic performance and school participation in the sub-county areas.
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CHAPTER ONE
INTRODUCTION
1.1

Background of the study

Pupil school participation was as seen in attendance, academic performance and class
participation is related to their psychological and physical state which in turn could be
influenced by family relations including domestic violence, Domestic violence is almost
always accompanied by psychological abuse and in many cases by forced sex as well.
Although the family was a place where people are expected to maintain intimacy and
experience greater emotional support in their relationships, domestic violence presents
itself as a paradox. It was ironical that this very supportive social unit is also the arena
where intimate partner violence (IPV) is more often experienced. Children from slum
areas, who witness violence between their parents on top of other social challenges, are
exposed to the aftermath of domestic violence such as anxiety, depression, poor
academic performance, low self-esteem, disobedience, nightmares and physical health
deterioration all of which may negatively impinge on their academic performance and
school participation.

The extent and magnitude of domestic violence cannot be precisely measured because
there are many cases whereby victims fail to report thus making this vice an inter
personal and family secret. Violence between spouses or Jntimate Partner Violence
usually has far reaching consequences on children. Besides the scenes of violence being
traumatic, the children may suffer short- term as well as long-term emotional
imbalances, which not only affect their behavior and performance in schools, but also
may adversely affect their social and interpersonal relationships. These children may
then end up being abusers themselves in what can be seen as continuity hypothesis.
Children who witness violence between their parents often develop many of the same
behavioral and psychological problems as children who are themselves abused (Tony,
2002).
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According to United Nations Development Fund for Women (UNIFEM), domestic
violence in Uganda has revealed high figures as indicated in a study carried out in eight
provinces of Uganda (Prem & Essd 2003). Among the findings of that study was that
41% of women have been sexually abused, 61% of women have been physically abused
one time or several times as adults and that the peak period for physical and sexual
abuse is between 21 and 30 years of age. Thus, the possible implication of this is that
the children who witness violence between their parents are more able to express their
fears and anxieties regarding their parents’ behavior. They therefore can exhibit
difficulties with schoolwork including poor academic performance, not wanting to go to
school and difficulties in concentration (Wexler, 1990). Similarly, Raphaela (2005)
affirm such children as constantly fighting with peers, rebelling against adult
instructions and authority and being unwilling to do school work.

Most researches had examined the direct impact of violence on its victims; with little
attention directed to the effect that physical and br sexual victimization of women and
girls may eventually have on their offspring. There is evidence suggesting that women
who are victimized suffer emotional and behavioral consequences that interfere with
effective and nurturing parenting, which then can affect their children’s development
and behavior (Sedlak & Broad Hurst, 1996). Prospective studies of children who have
been abused have shown that during their adolescent and adult years they are more
likely to experience symptoms of posttraumatic stress disorder (PTSD), be arrested for
non-violent and violent crimes, develop substance abuse disorders, be diagnosed with
antisocial personality disorder, and demonstrate lower levels of intellectual ability and
academic achievement than children who have not been victimized, even after
controlling for other family characteristics often associated with poor outcomes, such as
poverty and parental substance and arrest (Widorn, 1999). Over 3 million children are at
risk of exposure to parental violence each year. About two-thirds of abused children are
being parented by battered women. Of the abused children, they are three times more
likely to have been abused by their fathers (Tony, 2002).
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The Uganda’s Government policy on primary education was to achieve Universal
Primary Education (UPE) by 2005, which was a key strategy towards attaining the
overall Education for All (EFA) goal by 2015. Attaining UPE would ensure that all
Ugandan children eligible for primary schooling have opportunity to enroll and remain
in school, to learn and acquire quality basic education and skills training. In pursuit of
this policy objective, the Government introduced Free Primary Education (FPE) in
January 2003, which resulted in an increased enrolment of children from 5.9 million in
2002 to 7.2 million in formal public schools alone in 2004. Another 300,000 primary
school-age children were enrolled in non-formal learning centres. But despite this rapid
influx, about one and a half years later, an estimated 1.7 million children and youth (1.5
million aged 6-14 years and 200,000 youth) who for various socio-economic reasons
had been unable to access education had dropped out of primary schools countrywide
(Uganda & UNESCO, 2004/2005). This problem was and is particularly acute in
informal urban settlements like Masese slum; Arid and Semi Arid Lands (ASALs) and
areas exhibiting pockets of poverty across the country. The possible pitfalls that might
reduce the participation and academic performance of pupils in primary schools could
be the result of trauma, neglect, physical, sexual, verbal, emotional abuse and any other
forms of domestic violence normally common in such hardship areas. Increasing cases
of domestic violence are being reported in Uganda urban slums including Masese in
Jinja Municipality (Wambui, 2000). The slum has three primary schools (Walukuba
East primary school, Walukuba West primary school and Masese C/O primary school)
all of which draw a good number of their pupil population from this slum.
1.2 Statement of the Problem
While domestic violence has been recognised as one of the most entrenched and
pervasive forms of violence in Uganda today, its influence on school going children
have yet to receive the same degree of attention (Tony, 2002). This is despite the fact
that every year in Uganda thousands of children as well as women suffer physically,
psychologically, and sexually as a result of acts of violence against them in the home- in
the urban as well as in the peri-urban areas such as Masese in Jinja Municipality.
Despite the introduction of (FPE) Free primary Education about 20% of school aged
children in Ugandan urban slums including Masese and Butembe county have dropped
3

out of school (MOEST, 2005), Children who are victims or witnesses of domestic
violence may develop physical, psychological and behavioral problems as a result of
physical, verbal, psychological and other forms of violence. This may affect their
participation in school as they may go to school when they are too scared to learn and a
good number of them may lag behind in class as well as in life due to exposure to
domestic violence (Wathen, 2003). The short-term and long-term emotional and
physical aftermath of domestic violence may affect pupil’s school attendance, academic
performance, and behavioral patterns in school and class participation. It’s unclear how
the types and extent of domestic violence affect pupil’s academic performance and
school participation, but this study sought to investigate this scenario.
1.3 Purpose of the Study
The purpose of the study was to explore the effects of domestic violence and establish
its influence on academic performance and school participation of pupils in Butembe
Sub-county in Jinja district

1.4

Objectives of the Study

The specific objectives of the study were to:
1.

To find out various forms of domestic violence among households of different
socio economic characteristics in Butembe Sub-county.

2.

To determine the influence of domestic violence on academic performance of
pupils in primary schools in Butembe Sub-county.

3.

To determine how domestic violence affects pupils’ class participation in
primary schools in Butembe sub-county.

1.5

Research Questions
1. What are the various forms of domestic violence among households of different
socio economic characteristics in Butembe Sub-county?
2. What is the influence of domestic violence on pupils’ school attendance in
primary Schools in Butembe Sub County?
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3. How domestic violence affects pupils’ class participation in primary schools in
Butembe Sub-county?

1.6 Scope of the Study
1.6.1 Geographical scope
The research study covered the area of Wanyange parish in Butembe Sub--county located
in Jinja District. The study covered individuals of Wanyange community of Butembe Subcounty including the policc, local council officials, education officers, Teachers and the
Pupils who were in those selected schools to provide the required information for the
study.
1.6.2 Theoretical scope
The study was based on two theories (psychoanalysis and behavioral theories). Sigmund
Freud’s psychoanalysis theory assumes the biological, sexual and moral infeminity of
women and enunciates that this scientific theory of feminity powerfully reinforces ageold prejudices and continues to influence individuals and male-female relationships
even today.
1.6,3Time scope
The study was a cross-sectional covering a period from July to October, 2016, In order to
allow the researcher to collect enough information at one point in time

1.6.4 Content scope
The study focused on the forms of domestic violence in relation to spousal and child
abuse regarding verbal, psychologicailemotional, physical, and sexual and child labor.
The

study also

looked

at pupil’s

school participation

indicators

such

as

attendance/absenteeism, behavior patterns, class participation and the number of
children (school children) out of school. The study was limited itself to selected primary
schools in Jinja such as Wanyenge primary School, Day Spring and primary school and
St.John Wakitaka primary school since it was where free education has been
institutionalized and not in the secondary schools where other factors such as ability to
5

pay school fees may have influenced pupil’s academic performance and school
participation. Pupil school participation also was measured by the number of days the
pupil would be absent from school, behavior patterns which included discipline and
interaction with other pupils, the level of pupil class participation and the number of
children of school going age but are out of school, Academic performance measured the
mean score in examinations of a pupil in the past one year.
1.7

Significance of the Study

The research will help other researchers to obtain more information on the available
literature for further studies,
The research will help to reveal the extent of domestic violence among wanyange in
Butembe slum dwellers in Jinja municipality
The research will help local administration and social workers as well as non
governmental organizations (NGOs) use fmdings in identifying such families, abused
children and in formulating strategies for addressing the ills of domestic violence and
encourage socially inclusive intervention mechanisms within slum areas.
The research will contribute to the national debate on domestic violence and its control
as well as insights into more research on the causes, impacts and relationships of
domestic violence with other elements of economic and social well-being of society.

1.8 Definition of Terms
Academic performance

—

It was meant to be a score in examinations of a pupil in the

past one year in examinations given within the municipality.
Attendance

—

This was referred to the number of times a pupil was present during

learning activities in school in one term.
Child abuse

—

This consisted of anything, which individuals, institutions or processes

do or fail to do which directly or indirectly harms children or damages their prospects of
safe and healthy development into adulthood. This can als&be referred to as physical
6

and mental injury, sexual abuse, exploitation, negligent treatment or maltreatment of a
child under the age of eighteen by a person who is responsible for the child’s welfare
and under circumstance which indicate that the child’s health or welfare is harmed or
threatened thereby. In this study, it was expressed as physical, verbal, emotional, child
neglect, FGM, sexual abuse, early marriage and child labor.
Child labor This is any form of economic exploitation in which the child is involved
—

or performance of any work that is likely to be hazardous or interfere with the child’s
physical, mental, spiritual, moral or social development.
Counseling- This is the helping relationship between a counselor and a counselee.
Delinquency- This is the tendency of having bad or criminal behavior in young people.
Domestic violence

—

This included physical abuse, sexual abuse, psychological abuse

and abuse to property. Domestic violence or abuse is most often abuse of a spouse or
even children.
Forms of violence

-

These included physical abuse, verbal or non-verbal abuse

(psychological abuse, mental abuse, and emotional abuse), sexual abuse, economic
abuse or fmancial abuse.
Levels of domestic violence- This was measured by the spouse(s) indicating whether
they have been experiencing domestic violence often, sometimes, rarely or never
experienced at all.
Marriage- It’s the union between two people -a man and a woman with an aim of
founding a family
Physical abuse This referred to any behavior that involves the intentional use of force
-

against the body of another person that risks physical injury, harm and or pain. This
included pushing, hitting, slapping, choking, using an object to hit, twisting of a body
part, forcing the Ingestion of an unwanted substance, and use of a weapon such as a
knife or gun, burning or murder.
Pupil’s school participation

—

This referred to active involvement and attendance of

learning activities by primary school pupils. In this study it encompassed pupil’s class
participation, attendance/absenteeism, behavior patterns and the number of children
7

(school children) who were out of school.
Pupils school behavioral patterns

—

This included avoidance, truancy, social withdrawal,

interpersonal stress which may be displayed by decreased intimacy and lowered trust in
others, and substance abuse.
Slum- This was an area of a town that is very poor and where the houses are dirty and in
bad condition and people living in that area are of low socio-economic status. The urban
environment is poorly served by basic social, economic and environmental services, In the
study, Wanyange slum of Jinja Municipality was purposively selected.
Severe physical violence.’ This was taken to mean the spouse using either the following
means of violence: kicking, biting, or hitting with a fist; hitting or trying to hit with
something; beating up; choking; burning or scalding.
Socio-economic characteristics

—

It is taken to encompass the education level of the

household head, marital status, employment status and ethnic background which define
certain beliefs about the child’s education whether a girl or boy-child.
Spousal violence —this was referred to as intimate partner abuse where one person in a
marital relationship tries to control the other person. The perpetrator uses fear and
intimidation and may threaten to use or may actually use physical violence.
Trauma- This was an emotional shock that often produces a lasting psychic effect or an
emotional disorder.
Verbal abuse

This included derogatory statements or threats of further abuse like threats

of being killed by another individual. Verbal abuse may also be referred to as mental,
psychological or emotional abuse of a spouse or intimate partner. These may include
name-calling, yelling or screaming, embarrassing, making fun of, or mocking the victim
either alone, within the household, in public or in front of family or friends, telling the
victim that they are worthless on their own without the abuser. This also includes the
abuser saying hurtful things while under the influence of drugs or alcohol, and using the
substance as an excuse to say the hurtful things.

8

CHAPTER TWO
LITERATURE REVIEW
2,0

Introduction

This chapter presents a summary of related literature in the area of research relevant to
the study of domestic violence and its influence on pupils’ academic performance and
school participation. The chapter presented critical reviews of forms of domestic
violence, causes and effects of domestic violence, prevalence of domestic violence,
domestic violence as a cause of traumatic stress in children, domestic violence in
Uganda, factors influencing pupils’ academic performance and school participation, the
(LHC) life history Calendar method for (IPV) Intimate Partner violence data collection,
efforts in addressing domestic and gender violence in Uganda and the on-going
initiatives in addressing pupil school participation.
2.1 Conceptual framework
Figure 1 illustration of the relationship between the variables of the study. In
employing the two theories, the study assumed that pupils’ academic performance
and school participation was a possible outcome of psychological, physical, sexual
and behavioral referents of domestic violence

9

Independent variables

Dependent variables

DOMESTIC VIOLENCE

PUPIL’ S

PARTICIPATION

SCHOOL

~ Attendance/Absenteeism
Behavior patterns

Number of cases of
—

Discipline

—

Class participation

—

School dropout rates

domestic violence
~

Forms
of
domestic
violence
Sexualabuse
Child abuse
Emotional
violence
—

—

—

—

Interveni gj~able~__
Social-economic
characteristic
-Age
Gender
Educational level
Education
system
(policies, legal issues)
—

—

Pupil characteristic
-Age
Gender
—

Source researcher 2016
Figure 1: Relationship between domestic violence and pupils’ academic performance and
school participation
The independent variable of domestic violence included the cases of domestic
violence which reported by the household heads (in terms of numbers) and the
types or forms of domestic violence which included physical violence/battery,
psychological /emotional abuse, verbal abuse, sexual abuse and child abuse. Child
10

abuse as a type of domestic violence included physical, verbal, emotional, child
neglect and child labor. The independent variable measured by the type since it had
already occurred and hence the researcher had no manipulative control.

On the other hand, the dependent variable of pupil’s school participation included pupil
attendance of school, the behavior patterns of the pupil included the discipline and the
pupil interaction with other pupils, class participation involved the level of pupil
answering or asking questions in class and the number of school aged children who are
out of school. The dependent variable of pupil’s school participation indicated the total
influence arising from the effects of the independent variable of domestic violence.
Academic performance was the second dependent variable, which was operational zed
as the mean score in examinations of a pupil in the past one-year, Therefore pupils’
school participation and academic performance varies as a function of domestic
violence. The means that pupil’s school participation was measured by the number of
days the pupil attended school, pupil’s behavior patterns of discipline or indiscipline
and interaction with other pupils, class participation and number of school- aged
children who are out of school and academic performance as dependent on the
independent variable of domestic violence.
The moderator variable of socio-economic characteristics, education system and the
pupil characteristic was to be controlled so as not to influence the results of the study.
The socio-economic characteristics were in-built in the study. The education system as a
moderator variable in terms of policies and legal issues were assumed to be the same for
all the households in Wanyange slum in Butembe Sub-county.
Spousal violence is most destructive because the intensity of intimacy makes spouses
very vulnerable to each other (Brencht et a!., 1980). This jeopardizes their safety and
wellbeing. Violence constitutes unjustified and illegal conduct, whoever the victim may
be, but violence against women is especially reprehensible. This was because the legal
and judicial treatment of such violence has often been given inappropriate media
attention and justified by an attitude that is disrespectful and discriminatory towards
women both as individuals and as subjects of law. Domestic violence is a form of
11

gender violence, which relates more to issues of power than sexuality. It has been
Imown for sometime that rape or sexual assault is not related to sexuality; it was related
to dominance and an apparent need to humiliate the person being attacked. Similarly,
battering as part of domestic violence was also at its heart; an effort to assert dominance
or to re-assert a self-image based on dominance (Rhodes&Levison2003).
2~2 Theoretical Framework
The study was based on two theories (psychoanalysis and behavioral theories). Sigmund
Freud’s psychoanalysis theory assumes the biological, sexual and moral infeminity of
women and enunciates that this scientific theory of feminity powerfully reinforces ageold prejudices and continues to influence individuals and male-female relationships
even today. This assumption was evident of his well-known description of the
phenomenon of penis envy. At about 4 years, Freud theorized that boys and girls make
an important discovery: boys have apenis, and girls don’t. Thus they react differently.
Boys assumed that little girls are inferior to them- an assumption that persists
throughout later stages of development. Girls on the other hand are envious. They
devalue themselves and all other women (Lamanna, 1988). This theory can explain why
male partners in marriage as a sign of male dominance perpetrate domestic violence
over the women. This dominance of one spouse can directly or indirectly influence their
children) in various aspects of their lives. Overall boys tend to be more reactive and
more aggressive than girls in disturbed families. This explains why more boys run away
from home during such circumstances. They are more likely to be witnesses or
participants in parental confrontations. Adolescents are least affected by their parent’s
strives because they assume some psychological independence than younger children
who are wholly dependent on their parents. Thus, young children who come from
households where there is domestic violence can develop academic as well as social
problems
2.3 Review of literature
Various forms of domestic violence among households of different soclo economic
characteristics in Butembe Sub-county.
(1)

Psychological or emotional abuse

-
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This is any act or omission intended to

degrade or control the actions, behavior, beliefs and decisions of a female/male member
of the family unit by means of intimidation, manipulation, direct or indirect threats,
humiliation, insults, false accusations, or any other action which impairs her emotional
health, her self-determination or her personal development, This also includes criticizing
a partner constantly, ridiculing or undermining one’s self-esteem. Another cause of
domestic violence is anger which leads to aggression. According to some related
literature a person becomes angry when the spouse does or says something unpleasant
towards him/her. He/she feels aggressive towards the source of attack and responds with
retaliation.

Determine the influence of domestic violence on academic performance of pupils in
primary schools in Butembe Sub-county.
The causes of domestic violence are many and varied. A strong predictor of domestic
violence in adulthood is domestic violence in the household in which the person was
reared. Many authors have also affirmed this. According to the social learning theory of
aggression (Brecht et a!., 1980) violence can be modeled in intimate relatioxlships from
one generation to the next. The parents ‘model’ ways of solving problems through
violence for the children and the children simply learn to use violence when they grow
up. A child’s exposure to their father’s abuse of their mother is the strongest risk factor
for transmitting domestic violence from one generation to the next. This cycle of
domestic violence is difficult to break because parents have presented violence as a
norm, so this violence affects the pupils academic performance in primary schools.
How domestic violence affects pupils’ class participation in primary schools in
Butembe sub-county.
According to Graham (1994) more than half of school-age children in domestic violence
shelters show clinical levels of anxiety or posttraumatic stress disorder. Without
treatment, these children are at significant risk for delinquency, substance abuse, school
dropouts and difficulties in their own relationships. Children may exhibit a wide range
of reactions to exposure to violence in their homes. Younger children e.g. in pre-school
and kindergarten oftentimes do not understand the meaning of the abuse they observe
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and tend to believe that they ‘must have done something wrong’. Self-blame can
precipitate feelings of guilt, worry and anxiety. It is important to consider that children,
especially younger children, typically do not have the ability to adequately express their
feelings verbally. Consequently, the manifestations of these emotions are often
behavioural.
2,3.1 Forms of Domestic Violence
The following are the forms of domestic violence:
(i) Psychological or emotional abuse This is any act or omission intended to degrade
or control the actions, behavior, beliefs and decisions of a female/male member of the
family unit by means of intimidation, manipulation, direct or indirect threats,
humiliation, insults, false accusations, or any other action which impairs her emotional
health, her self-determination or her personal development. This also includes criticizing
a partner constantly, ridiculing or undermining one’s self-esteem. A partner may also
use one’s children as a form of psychological or emotional abuse. This is by making the
other partner feel guilty about the children, using the children to give messages or using
visitation (if divorced or separated) as a way to harass, denying children basic needs in
order to get to a partner. Threats may involve threatening to harm the partner or their
children, family or friends, to make reports to authorities that would jeopardize
relationships to children, or reporting a partner to their employer so that she/he may lose
the job.
Physical Violence

—

This means any mistreatments committed by act or omission,

which willfully puts at risks or impairs the partner’s physical integrity. This may
involve hitting, slapping and choking, burning, biting, kicking shoving using a weapon.
It is the use of physical force against another person in away that ends up injuring the
person, or puts the person at risk of being injured. Physical abuse ranges from physical
restraint to murder.
(iii)

Sexual violence

—

This means any act, which violates the sexual freedom of any

member of the family unit through the use of force, intimidation, coercion, blackmail,
deception or any other procedure, which prevents or limits free will. Sexual abuse
involves forcing a partner to have sex or engage in specific acts, grabbing or molesting a
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partner, criticizing a partner’s sexual performance or withholding sex, Sexual abuse may
also include any unwanted sexual intimacy forced on one individual by another. It may
include oral, anal or vaginal stimulation or penetration, forced nudity, forced exposure
to sexually explicit material or activity or any other unwanted sexual activity (Dutton,
1994).
(iv)

Child abuse~ This is anything which individuals, institutions or processes do or

fail to do which directly or indirectly harms children or damages their prospects of safe
and healthy development in adulthood (Wambui, 2000). Children are less able to speak
for themselves and assert their rights than are adults. Too often they receive substandard
services because they lack the means to promote their own welfare. Moreover, children
are inexperienced and trusting, so they are easily abused and exploited by adults, Vardin
et at. (1979) as quoted by Donna et at. (1982). Child abuse may take the following
forms: physical abuse, verbal or emotional abuse, child neglect, sexual abuse FGM and
early marriage. Fundamentally, all these forms of child abuse come down to the misuse
of adult power over children. The more ‘disempowered’ adults feel, the more they are
likely to abuse those weaker than themselves.
2.3.2 Influence of domestic Violence on pupils academic performance
In Uganda the incidence of domestic violence has increased particularly with
frustrations of living in a third~world country. According to Tony (2002) 24% of women
have been victims of rape in Uganda. Furthermore the report of the nationwide study on
violence against women found that only 12% of physical and sexual abuse cases were
reported to any authority for action, while only 6.8% of all abused is reported to the
police. The executive director of the United Nations Development Fund for Women
(UNIFEM) has called violence against women ‘The greatest challenge facing
humanity’. Newspaper reports, research reports and surveys have indicated that women
and girls are routinely subjected to all forms of sexual, physical and psychological
violence. Overwhelmingly, the victims of domestic abuse and violence in the Ugandan
society are women and girls. With a single and notable exception the perpetrators are
predominantly Uganda adult men

—

mostly in the form of husbands or partners.
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Statistics show that physical and sexual violence are a common phenomenon for women
and girls in Uganda (Tony, 2002). These trends are common in the families where the
perpetrators are largely male, although mothers and sisters are responsible for some of
it. The common forms of physical violence include beating, slapping, and whipping,
kicking and punching. Women reported being attacked bypangas and being scalded or
burnt. Sexual violence occurs in the form of rape, unwanted sexual touching or sexual
insults, Marriage introduces women to a whole new set of potential and actual abusers,
Married women experience abuse at the hands of husbands or partners, mothers-in4aws
and fathers~in-laws (Tony, 2003).
2,4 Related Studies
According to the social learning theory of aggression (Brecht et al., 1980) violence can
be modeled in intimate relationships from one generation to the next. The parents
~model’ ways of solving problems through violence for the children and the children
simply learn to use violence when they grow up. A child’s exposure to their father’s
abuse of their mother was the strongest risk factor for transmitting domestic violence
from one generation to the next. This cycle of domestic violence is difficult to break
because parents have presented violence as a norm.
According to psychologists, frustration often produces aggression in that the frustrated
person responds by lashing physically or verbally at another person or object (Collins,
1988). Whatever the source of frustration, whether family, fmance or social matters,
there was bound to be aggression, and mostly directed towards the spouse.

In other cases the working woman may elicit jealous in the husband who suspects that
her male colleagues may befriend her. If the wife insists on continuing with work, a
stressful relationship may develop, leading to fights. Men sometimes fear and feel
insecure when their wives become economically independent (Tjaden & Thoennes
2000).

Kornblum (1991) asserts that the age of marriage is another cause of domestic violence.
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People who marry early may not have developed adequate sex-role performance and so
their marriages have a high chance of instability punctuated by physical violence.
Barrenness results in blaming each other and often it is the wife who gets the blunt end
of the deal, Fights especially in our African culture also arise from the sex of the
children, often with a bias towards preference of male children, with couples blaming
each other for the sex of their children. Parenting and control of children also causes
misunderstanding and fights between spouses
Many battered women believe that the abuse will stop if the drinking stops (Rhodes &
Levison 2003; Wathen & Macmillan, 2003). However, drinking men may batter
whether drunk or sober, and many men who don’t drink also batter. Alcohol can be an
important part of a battering relationship. The causes for drinking and for beating in
one individual may be the same. Drinking often leads to arguments, which may then
end violently. Often the alcohol is used as an excuse for the battering by the man.
Battered woman may find it easier to blame the violence on the batterer’s drunkenness.
The same discussion applies to the use of drugs that can also lead abusers to be more
aggressive (Taylor, 1992).

Domestic violence has far-reaching effects to the victims, which are physical,
psychological, social and economic in nature. Physical injuries ranging from cuts,
bruises, black eyes, broken bones, internal injuries and brain damage from any blow to
the head can cause minor brain damage such as loss of memory, difficulties in
concentrating, mood changes or can cause loss of sight or hearing. In the worst cases,
death may result or the victim may commit suicide. Domestic violence in some cases
results in miscarriages when a woman is battered during pregnancy (Rhodes &
Levison, 2003)

Schaefer and Lanim (1993) argue that divorce involves a lot of physical and emotional
difficulties, and stress for both parties. It is extremely difficult to balance social benefits
and costs when an abusive relationship has to be terminated. The spouses have to
undergo six stages of divorce, i.e.; emotional divorce as problems come up and they
separate. They then face legal divorce as they raise legal grounds for dissolution of the
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marriage
According to Carlson (1984) over 3 million children are at risk of exposure to parental
violence each year. Children from homes where domestic violence occurs are physically
or sexually abused and/or seriously neglected at a rate 15 times the national average (Mc
Kay, 1994). Approximately, 45% to 70% of battered women in shelters have reported
the presence of child abuse in their home and battered women are parenting about twothirds of abused children. Of the abused children, they are three times more likely to
have been abused by their fathers (Meichenbaum, 1994). While intimate partner abuse is
widespread, it is not universal, Anthropologists have documented a small-scale society
such as the Wade of Papua New Guinea where domestic violence is virtually absent,
This fmding stands as testament to the fact that social relations can be organized in a
way that minimizes partner abuse (Population Report, 1999)
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CHAPTER THREE
RESEARCH METHODOLOGY
3,0 Introduction
This chapter outlines the research methodology that was used to achieve the study objectives, It
explains the study designs, study area, population of the study, sampling techniques, data
collection instruments and data analysis processes and management.
3~1 Research Design
In this study, the cross sectional research design was adopted interested to use quantitative &
qualitative approach method in collecting data,
guide this study

This design was used to collect data needed to

this method enabled the researcher to have in-depth understanding of the real

issues.
3~2~ Area of Study
The main study was conducted in Jinja district, Geographically, Jinja central division shares three
Constituencies with one Lower local government called Sub County. Butembe Sub-county was
one of the remotest sub-counties in Jinja district.
Is affected by high levels of domestic violence due to its geographical set up and remoteness
3~3~ Study Population
The researcher picked interest in 170 respondents because of a heterogeneous district of Jinja
Comprising of different ethnic groups that presented a mixture of sources of domestic violence
and pupil’s academic performance in school. It was one of the district where policy makers has to
establish many centers for torture victims of violence helping in rehabilitating the victims with
different activities so that they can benefit from these Non-governmental Organizations. Fifteen
project offices in the sub counties would give ample size of respondents to the researcher to
provide answers for the research questions. The study was carried out amongst the NGO
management officers, local council Officials, district leaders and the pupils at the household level
at the Sub-county.
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3.4~ Sampling Techniques
3~4.1~ Sample Size
The study was conducted among the beneficiaries and workers of NGOs as well as the sub-county
local officials in Jinja district. Using various sampling techniques, a total of 100 respondents from
different categories were enrolled in the study but 95 of them could be turned out in the study
representing a response rate of 95 percent. This number will act as a sample
size for the study.
Solven’s formula
N=N/
1+ N (e2) 0,05
N= 170/
1+ 170 (0.05)
N=170/
1+0.425
N= 170/1.425
N 119 Respondents.

3.5. Research Instruments
Collection of data in this study, it used cross- fertilization of methods. This was helpful to tap all
the relevant information in the study. First, it would be based on selected primary schools data
Primary data was collected using administered questionnaires, interview guide, focus group
discussion and observation. Secondary data was collected through review and analysis of
documents pertaining on domestic violence and academic performance of children. The selections
of these research instruments were being guided by the nature of data to be collected, the time
available and the objectives of research.
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3~5~1 Key Informant Semi-Structured Interviews
Key informant interviews were used to bring the researcher and respondents face to face, This
enabled the researcher to collect first hand information over what they think, know or feel about
domestic violence. The researcher used the instruments because they will permit flexibility in data
collection. They also allowed the researcher to easily formulate questions and language expression
during interviews so that it could suit the interviewee’s background and educational level. Semistructured interviews which were being planned to administer twenty key informants but fifteen
were obtained. These people believed to be reasonably informed about the issues at hand. They
included: Two senior officials from the NGOs, six field local Council officials, two from each field
office (teachers), two district technical officers such as CAO and CDO, and two LC1 11 chair
persons, three LC1 1 Chairpersons from three parishes and five LC1 Chairpersons and opinion
leaders in the chosen parishes. The interviews were guided by a list of questions, most of which
would be open ended questions. This would give the participants the opportunity to go in-depth on
some issues that would be familiar with. In turn, the response allowed the researcher to internalize
the facts adequately.
I5.2~ Semi-Structured Questionnaires
A total of 60 questionnaires were drafted and administered to the Local council beneficiaries. The
semi-structured questionnaires were both closed and open ended questions. The research
objectives and research questions were guided to the design of these questionnaires. Closed ended
questions were formulated in the questionnaires in order for collecting information for quantitative
analysis. Open ended questions were used to enable the respondents add more relevant in-depth
information and experiences for insight into the issues of the study.
3.5.3,~Focus Group Discussion
Three Focus Group Discussions (FGDs) of seven people on average each were purposively be
conducted from that one parish. The FGD were so sensitive to age, sex and educational
background and they included all categories of people in the area. This enabled the researcher to
gather general views, emotions, feelings, perceptions and beliefs of beneficiaries about NGOs,
local government officials and education officers in the district, During the discussion, focus group
discussion guide were used to put the interviewer and interviewee on track. Respondents were
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purposively be selected in order to capture information basing on respondents independent opinion
and perceptions regarding the subject matter during Focus Group Discussions.
3.5.4. Observation
Observation in the study enabled the researcher to see for herself what people actually do rather
than what they say, This allowed her to gain firsthand experience, explore topics that could
uncomfortably be discussed with informants. The researcher also noticed unusual aspects during
the field research using observation method, Observation was employed to notice and gather
images of domestic violence cases established in the district,
Observation was accompanied by informal discussions with people in the area. Field photos were
being taken for pictorial evidences with permission from the community leaders.
3.5.5 Reliabifity and Validity
Documentary review also obtained data that the respondent enabled to provide through other
methods for various reasons such as forgetting or sensitivity reasons. With firm assurance on
ethical considerations of confidentiality, the researcher requested project directors for some
documents. This included project reports, proposals, budgets, work plans, baseline surveys,
evaluations, and school registers and minutes of meetings of committees. This helped the
researcher to achieve high internal reliability, objectivity and validity of the study through
triangulation.
3.5.6. Data Processing and Management
The collected data was organized and categorized using appropriate computer programs such as
micro soft word and excel. Data analysis of two approaches; namely, the qualitative data analysis
and quantitative data analysis. Qualitative data from interviews and focus group discussion guides
will be analyzed using two methods such as content analysis and narrative analysis.
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L6~ Ethical Considerations
The researcher obtained a letter of introduction from the Department of Development
Studies of Kampala International University which he/she presented to the Chairman
Local Council III, head teachers at the Sub-county who then issued him/her with a letter
of authorization and authentication to conduct research around Butembe Sub-county in
Jinja District. The researcher would show these letters to the respondents while seeking
permission to conduct the research. The researcher made an appointment with various
respondents prior to the day of conducting the study, he/she was introduce herself to them
and they were also introduced themselves to the researcher and to one another, This was
regarded with the highest degree of anonymity and confidentiality so as to protect the
respondent from any backlash.
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CHAPTER FOUR
RESULTS AND DISCUSSION
4.1

Introduction

This chapter presents the results and discussions of the study which aimed at
determining the types and extent of domestic violence among households in Wayange
slum in Jinja municipality and establishing the influence it has on pupils’ academic
performance and school participation. The chapter presents a description of the
respondents and households, the nature and extent of domestic violence, pupils’
academic performance and school participation as findings based on objectives and
hypotheses of the study. Discussions have also been presented to explain the fmdings in
the context of existing knowledge about domestic violence, pupil’s academic
performance and school participation.
4.2 Description of Respondents and Households
In order to investigate the types and extent of domestic violence and its effects on
pupils’ academic performance and school participation, a sample of 80 households was
selected with a total of 154 children attending the local primary schools. The following
sub-sections provide brief descriptions of the respondents and households from which
the children came from according to key characteristics namely: age, gender, level of
education, marital status, and employment.
4.2.1 Age
The data presented in this study were collected from 80 households. From these
households a total of 154 children were randomly selected for a follow-up study of their
academic performance and school participation. The age distribution of their parents or
guardians was investigated as a moderator variable. Table 1 shows the distribution of
respondents according to their age brackets. Majority of the respondents were in their
middle age (between 25 and 40 years) representing 718%.
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Table 1: Frequency distribution of sampled household heads by age group
Frequency
Below25yrs
25 —30
31—40
41—50
Above 50 yrs
Total

Percent
19
29
50
20
1
119

Cumulative

11.3
36.3
37.5
13.8
1.3
100.0

11.3
47.5
85.0
98.8

100.0

Among this youthful age group, the household heads typically reported an average of a
two~child family. Domestic violence is more often reported among young married couples
(Tony, 2003),
4.2.2 Gender
82.5% of respondents were female and the rest were males as shown in Table 2. This can be
explained from the responsiveness of women to the sensitive questions. Most men viewed as
the perpetrators of most of the violence reported in the study opted not to respond to the
questions or were not available during the household survey.
Table 2: Frequency distribution of sampled household heads by gender
Frequency
Male
Female
Total

Percent
40
79
119

Cumulative

17.5
82.5
100.0

25

17.5
100.0

4.2.3 Education Level
The study used the highest level of formal education attained by the household heads to
classify them. Table 3 shows the findings.
Table 3: Frequency distribution of sampled household heads by education level
Frequency

Percent

Cumulative

Below Std 8

61

52.5

52.5

Std 8

39

36.3

88.8

Total

119

100.0

52.5% of household heads in this study reported less than 8 years of formal schooling- an
amount regarded by UNESCO as insufficient to ensure life-long literacy. 36% of the
respondents in this sample reported a completed primary education. Only 11% however
reported having attained Form 4 education that is a dismal percentage recorded. Domestic
violence has been linked to the level of education of couples (Tony 2003). Different forms
of domestic violence are also reported among households with different levels of formal
education. Women who are illiterate are more susceptible to different forms of abuse
especially under the conditions of poverty that prevail in slums. Low level of education
among households’ heads especially among women limits their access to training skills, and
thus lacking economic empowerment. This further translates into economic dependency
on their spouses.
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4.2.4 Marital Status
77.5% of the respondents were married as shown in Table 4. The divorce prevalence among
the households was 15%. Domestic violence was reported even in households reporting
divorce or any other form of lack of spouse. This was perhaps from conjugal partners.
Table 4: Frequency distribution of household heads sampled by marital status

Married
Divorced
Widowed
Others
Total

Frequenc

Percent

Cumulative

82
22
13
2
119

77,5
15,0
3.8
3.8
100.0

77,5
92.5
96.3
100.0

As the table indicates, marriage seems to be virtually a universal experience among the
sampled household heads, 22.6% of the households consisted of widowed, divorced and
those respondents in the others category of marital status. Those in the others category
reported having remarried after a divorce or death of a partner.
4.2~S Duration of marriage
The study also investigated the duration of marriage and Table 5 shows the findings with a
majority of the respondents reporting having been married for 5

—

10 years. This variable

was considered in order to establish the extent of domestic violence at levels that have long~
term influence on pupil’s academic performance and school participation.
Table 5: Frequency distribution of sampled household heads by duration of marriage

0~5yrs
5-l0yrs
10-l5yrs
15—20yrs
Above 20 yrs
Total

Frequenc

Percent

Cumulative

2
34
22
12
10
119

2.5
42.5
27.5
15.0
12.5
100.0

2.5
45.0
72.5
87.5
100.0
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4.2.6 Employment
81.5% of the respondents interviewed had no formal wage employment, as the main forms of
employment recorded were either casual labour or small-scale businesses within the slum.
Table 6 shows the distribution of household heads according to their employment.
Table 6: Frequency distribution of sampled household heads by employment

Casual
Business
Others
~2!~

~~jj~c

Percent Cumulative Percent
43.8
43.8
65
37.5
81.3
54
100,0
~

x

8 1.3%ofthe
household heads sampled reported being in an occupation other than that of “housewife”
which was in the others category.
4.2.7 Description of Pupils
The pupils tracked from the sampled 119 households were investigated for their academic
performance and school participation. A total of 154 pupils were tracked in the study. This
is because there were households with two or more children attending the schools near the
slum. The study found a gender gap in school attendance. Out of the 154 pupils sampled
only, 39.6% were girls. This gender gap has also been confirmed by UNESCO (2005) that
although the UPE policy brought in many girls to school, there is a persistent and slight
gender gap of approximately 2%. Many factors conspire to keep children out of school.
These factors can be economic, social, cultural and political in nature. In the worst
situations, they all act together, erecting a wail that not only deprives children of the right to
education, but a whole society of a secure future~ The gender gap can be accounted for by
the high prevalence of teenage pregnancy, early marriages, child labour, lack of motivation,
and/or socio-cultural attitudes that undervalue girls’ education. The lack of priority given to
education in some communities also aggravates the situation of low enrolment and
retention. Some harmful cultural practices like FGM and rampant poverty which manifest
itself when children dropout of school due to hunger as parents cannot afford to sustain
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them by offering a proper diet, also explains the gender gaps in school participation.

Sometimes school authorities prefer not to allow pregnant girls into school in spite of the
policy of allowing teen mothers to go back to school. There are also girls who are unable to
cope with the normal attendance due to teasing from school colleagues, especially boys.
Some questions have been asked as to whether sexual victimization itself contributes to the
risk of girls becoming pregnant or whether both are caused by some third factor, such as an
unhealthy and disorganized home life. Studies have shown that many of the factors that
predispose a young girl to sexual abuse, such as absent or dysfunctional parents are also risk
factors for adolescent pregnancy. FGM commonly known as circumcision is a rite of passage
from childhood to womanhood which involves various forms of genital cutting. It has severe
health complications including bleeding to death during or after the cutting, child bearing
complications due to scar tissue resulting from the cutting, infection from poor hygienic
conditions, and HIV/AIDS infection through shared cutting instruments. On the other hand,
girls are withdrawn from school in preparation for the rite. During the period of healing the
girls cannot attend school. In many cultures, girls are married as soon as they undergo the
‘cut’, hi such situations, the rite interferes with and sometimes brings to a complete end of
the girls’ education.

Girls who are orphaned may be forced into marriage on the pretext that they have no other
options for supporL Recent research in Uganda has revealed that girls from AIDS-afflicted
households are twice as likely as boys to be ‘removed’ from school to assist with home
duties. The girl-child thus becomes the household cook as well as the carrier of wood and
water. Poor attendance leads to poor performance, which in turn increases the likelihood of
dropping out of school.
The girl-child’s educational performance and attendance is in addition adversely affected
by the common acceptance of her role as a mother- helper and therefore the desperate need
to drop out of school to sell her labor as a house help for instance to earn a living. According
to the Uganda Bureau of statistics Global Monitoring Report 2003/04, parents are the main
employers of their own children. Sometimes this work is paid, but mostly it is unpaid and
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takes place within the household or on the family farm, In Africa, population growth, a weak
economy, famine and armed conflict have contributed at keeping child labour high-and
school attendance low.

Almost all children who have dropped out of school come from poor families. These families
cannot afford to pay for their children’s education and are often obliged to choose which
child goes to school and which one stays at home or goes to work. Children from poor
families are also more likely to drop out of school because of illness, poor nutrition and
domestic demands, such as caring for siblings or parents. According to UNESCO, Uganda
faces both cultural and economic obstacles in the effort to achieve UPE by 2015. The UBOS
Global Monitoring Report of 2006 puts Uganda in the category of 44 countries worldwide
with low chances of achieving universal primary education by 2015. By and large in order to
achieve this, there is a need to have a policy that speaks out to all sectors of the society on
their role towards this noble goal.
The mean age of the pupils was 11.25 (Standard Deviation

=

2.61) ranging from 6 to 15

years. Out of all the 154 children in the sampled households, 13.4% (30) are of school-going
age but are not attending school.
4.3 The Nature and Extent of Domestic Violence
The study sought to find out the type and extent of domestic violence in households living in
Wanyange slum of Jinja Municipality. The types of domestic violence investigated
included IPV and child abuse. The elements of IPV explored were: verbal abuse, physical
violence, severe physical violence, emotional/psychological abuse and sexual abuse. This
study showed sexual coercion existing along a continuum from forcible marital rape to
non-physical forms of pressure that compelled spouses to engage in non-consensual sex.
Respondents frequently mentioned being physically forced to have sex. Others reported
giving into sex out of fear of the consequences of refusal, such as physical abuse, loss of
economic support, accusations of infidelity and others were harangued into it by a drunken
husband. Many respondents (6 1.25%) reported having used sexual abuse as a way of
handling disagreements. 85% of household heads reported their partners having used sexual
abuse in handling disagreements. Although both spouses can be victims of sexual abuse,
30

most respondents were women who reported a prevalence of this fonri of domestic violence.
Women reported being more profoundly affected by sexual abuse as a way of handling
disagreements than did men. It should be noted that sexual abuse as defined in this study
includes a verbal-perhaps less violent-but no less damaging component that of “the sexual
insult”. This aside, much of non-consensual sex remains alarmingly prevalent within
consensual unions.

From the study 7835% of household heads reported having used one or more forms of
verbal abuse in their marriage as a way of handling disagreements. Likewise 90% of
household heads reported their partners being verbally abusive while handling
disagreements. The use of one or more forms of physical abuse as a way of handling
disagreements was reported in 47.50% of households. A corresponding 82i0% of
respondents sampled reported their partners using physical abuse in handling disagreements.
As far as severe physical abuse was concerned, 3335% of household heads reported having
used this form of violence in handling disagreements, while 8 1.25% of household heads
reported that their partners had used severe physical abuse while handling disagreements.

The use of emotional or psychological abuse was also prevalent with 75.00% of household
heads sampled reporting having used one or more forms of emotional or psychological abuse
in their union as a way of handling disagreements. A corresponding 93.75% of them reported
their partners having used this form of abuse in handling marital disagreements. Most
commonly in this study, the violent types of physical and sexual abuse were associated with
verbal and emotional or psychological abuse. The study found that individual partners were
reporting less their own acts of abuse as a way of handling disagreements than those of their
partners. This is in agreement with the findings of Douglas et a!. (2004) and Mullender
(2004). The use of LHC approach, however helped track such sensitive data. This was in line
with the finding by Thackery et a!, (2007) that barriers to screening victims for intimate
partner violence (IPV) are effectively surmounted when screener and screening environment
that make a victim feel more or less comfortable when disclosing a history of IPV.
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For each household the presence of child abuse exhibited or reported was also investigated to
establish the perception of the respondent on whether it exists or affects the children’s
academic performance and school participation. This study showed a consistent set of
responses of child abuse in the form of child neglect when spouses disagreed. This neglect
ranged from failure to provide food and other basic necessities to failure to provide
emotionally to children by the spouse involved by disappearing from home. This was
reported to impinge negatively on the affected children’s academic performance and school
participation especially on attendance as spouses reported that during those instances the
children were unable to attend school.
4.3.1 Intimate Partner Violence
The nature of IPV investigated in the study included verbal, physical and emotional forms.
Table 7 shows the distribution of the respondents by the extent of occurrence of these
various forms of IPV.
Table 7: Occurrence of various forms of IPV
Often
Handling Disagreements
Partner Verbally Abusive
Handling Disagreements

Sometimes
14

41

17.50%

51.25%

39
48.75%
6

7.50%
Partner Physically Abusive

33.75%
Severe Physical Violence for
Severe Physical Violence by

~

~

Total

33

17
21.25%
4

80
100.00%
80
100.00%
80
100.00%

41.25%

5.00%

5.00%

21

11
13.75%
4

42

52.50%
14

80

5.00%

17.50%

100.00%

5.00%

43.75%
49
61.25%

12.50%
8
10.00%
7
8.75%

53
66,25%
15
18.75%
20
25.00%

100.00%
80
100.00%
80
100.00%

27
33.75%
3
3.75%
20
25.00%

43
53.75%
39
48.75%
46
57,50%~

5
6.25%
7
8.75%
2
2.50%

5
6.25%
31
38.75%
12
15.00%

80
100.00%
80
100.00%
80
100.00%

1
1.25%
22

16

10

20.00%
35

27.50%
Handling disagreements by

Never

8
10.00%
4

26.25%
35
43.75%

27

Rarely

4

.

80

~ .1

Partner Emotionally or
Handling Disagreement by
Partner Sexually Abusive
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A summary of the prevalence of the specific forms of domestic violence is shown in Figure
2. Figure 3 compares this prevalence between male and female respondents. It was found out
that verbal abuse and emotional abuse were the most common forms of domestic violence
among the households in Wanyange slum. These forms of violence represent the initial
stages of severe domestic violence and could take the form of:
o

continually criticizing partner, calling him/her names or shouting at him/her

•

insulting or chasing away partner’s friends or family
humiliating partner in private or public

•

keeping partner from working, controlling partners’ money or making all
the decisions

o

refusing to work or to share money

•

taking partners property or money

•

regularly threatening to leave or telling partner to leave

•

threatening to harm the children when the abuser is angry with the spouse

o

abusing pets or objects to hurt a partner

•

manipulating partner with lies and contradictions

4.3.2 Child Abuse
Figure 3 illustrates the prevalence of various forms of child abuse as a percentage of the
respondents reporting their occurrence in their households. The forms that were investigated
included child neglect by spouse, verbal threats by spouse and children involvement in
disagreements. The figure also illustrates the proportion of households who perceived these
forms of child abuse and whether the other aspects of domestic violence were influencing
academic performance and participation of their children in school
Some seven different forms of child abuse were investigated. By and large it was also
reported that pupils’ academic performance and school attendance was influenced by
domestic violence among the sampled households. This was reported to emanate from the
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spouse neglecting the children and also the children being involved in parents’
disagreements. Partner threatening children, children’s behavioural patterns as well as
parents discussing their children’s behaviours in school was seen not to feature audibly with
the respondents.
In order to explain the possibility of this happening, it is important to note that some pupils’
experiencing domestic violence between their parents may cope by intently focussing on
academics, sports or social activities (Gracier & Herrero, 2007). They describe blocking out
the troubling events at home with life at school. These pupils may appear as if they have not
been affected by the domestic violence. It may be more accurate to view them as children
whose coping strategies foster success at school.
Domestic abuse of children is a central theme that cuts across all sectors of the social
development including education and the implications for social development and education
stakeholders and agencies are clear. Most of the research relates to domestic violence, but it
can equally well be applied to child sexual abuse which can be an integral part of domestic
abuse and should not be considered as a separate dynamic where the safety of children is
concerned (Gracier & Herrero, 2007). The impacts of domestic abuse on children may be
dependant on age, culture, economic status, gender, disability, child’s own resilience, type of
abuse, extent and frequency of abuse and prevailing protective factors. Many children
despite exposure to domestic abuse will go on to have very successful lives with reduced
impacts of previous violence often due to the interplay of protective factors (Douglas et a?.,
2004; Mullender, 2004). Any education policy with regard to domestic abuse should seek to
support, strengthen or provide some of these factors (Hester & Westmarland, 2005). They
include:

-

o

Intervention and prevention of further abuse

o

Support within the family

o

Support outside the family— peers, relatives and teachers

o

Individual child’s disposition and coping strategies

o

Opportunity to discuss experiences in a safe environment

-~

non-abusive parent and siblings
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4.4 Academic Performance and Pupils’ School Participation
These two dependent variables indicated the total influence arising from the effects of the
independent variable of domestic violence. Academic perfonnance was operationalized as
the mean score in examination of a pupil in the past one year. Pupils’ school participation
had the following indicators: school attendance, class participation, discipline, and pupils’
behavioral patterns. The questionnaires were administered to the class—teachers in the
primary schools attended by the pupils coming from those households identified and reported
to have had or were experiencing domestic violence. This was done so as to track the levels
of pupils’ school participation and academic performance. The class-teachers indicated
whether the identified pupil was rated as Poor, Below Average, Average, Good or Excellent
in each of the indicators,

Out of the 154 pupils tracked, 30 pupils’ academic performance, school attendance, class
participation, discipline and behavioral patterns were silent because they had already
dropped out of school. 55.7% girls and 46.2% boys indicated an average level of academic
performance. Only 2.2% of boys had an excellent performance and 0% for girls. As far as
pupils’ school participation is concerned, majority of pupils tracked showed an average and a
good record in school attendance with girls showing a lower level of attendance. Majority of
pupils showed an average level in class participation. Class participation comprised the level
of pupil asking or answering questions and how the pupil was attentive in class. Discipline of
the pupil included how she/he obeyed or disobeyed the set school rules and regulations.
This study showed that majority of both girls and boys had a good record of discipline.
Behavioral patterns of the pupils tracked down were measured by how each pupil interacted
with other pupils in class and also with the other pupils in the school. It was enquiring
whether the pupil fought others, quarreled with other pupils, bullied or was withdrawn from
others. This study showed majority of pupils recording good behavioral patterns. Tables 8,
9, 10, 11 and 12 present the bivariate distribution of academic performance by gender and
participation by gender as measured through the class teachers rating of the pupils’ school
attendance, class participation, and discipline and behavior patterns respectively.
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Table 8: Academic Performance according to gender of pupil
ACADEMIC PERFORMANCE
Out of

Below

21
3
GENDER Boy Count
OF
%
22.6% 3.2%
PUPIL
Girl Count
9
4

Total

Good Excellent Total

12
12.9%
7

43
12
46.2% 12.9%
34
7

2
93
2.2% 100.0%
0
61

14.8% 6.6%

11.5%

55.7% 11.5%

.0% 100.0%

Count
30
19.5% 4.5%
%

19
12.3

-

77
50.0

19
12.3

2
1.3

154
100.0

Table 9: Cross—tabulation of School Participation of pupils by gender
SCHOOL ATTENDANCE
Out of Below
Average
9
27

~.

GENDER
(M~PTTPTT

Total

Boy Count

Excellen

21

Good
34

Total

2

93

OL

Girl Count
%

22.6%
9
14.8%

9.7%
1
1.6%

29.0% 36.6%
27
23
44,3% 37.7%

2.2% 100.0%
1
61
1.6% 100.0%

Count

30

10

54

57

3

154

19.5%

6.5%

35.1

37.0

1.9%

100.0

O/~,

Table 10: Rating of Pupil’s School Participation based on their class participation
ratings by the class-teachers according to gender
CLASS PARTICIPATION
Out of
GENDER Boy Count
flPPTTDTT

12

22.6% 1.1%
9
1
14.8% 1.6%

12.9%
6
9.8%

-

37

21

Excellent
1

Total
93

OL

Girl Count
%
Total

Good

1

-.

21

Below

Count
30
%
19.5%

2
1.3

18
11.7

36

39.8% 22.6%
33
12
54.1% 19.7%
70
45.5

33
21.4

1.1% 100.0%
0
61
.0% 100.0%
1
.6%

154
100,0

Table 11: Rating of Pupil’s School Participation based on their discipline ratings
by the class~ teachers according to gender
DISCIPLINE
Out of
GENDER Boy Count
OF
%
PUPIL
Girl Count
Total

Below

Good Excellent

Total

21
1
22.6% 1.1%
9
0

6
6.5%
1

12
51
12.9% 54.8%
7
43

2
93
2.2% 100.0%
1
61

%

14.8%

.0%

1.6%

11.5% 70.5%

1.6% 100.0%

Count
%

30
1
19.5% .6%

7
4.5%

19
12.3

94
61.0

3
1.9

154
100.0

Table 12: Rating of Pupil’s School Participation based on their behavioral patterns
ratings by the class-, teachers according to gender
Out of

BEHAVIORAL PATTERNS

School

GENDER Boy Count
OF
%
PUPIL
Girl Count
%
Total

Below
Total
Poor Average Average Good Excellent
21
3
9
12
45
3
93
22.6% 3.2%
9.7%
12.9% 48.4%
3.2% 100.0%
9
0
0
9
43
0
61
14.8%

.0%

.0%

Count
30
%
19.5%

3
1.9

9
5.8%

37

14.8% 70.5%
21
13.6

88
57.1

.0% 100.0%
3
1.9

154
100,0

The teachers assessed and rated each pupil’s behavioral patterns as seen in
shyness/anxiety, learning skills, intei~ersonal relations, and acting out behavior in the
classroom. The pupil’s classroom and school behavior is often affected by many factors,
not just the child’s mental health; although teachers may be more attuned to disruptive
behavior than to anxiety or depression; or other “soft” attributes with no direct link to
domestic violence (Gracier & Herrero, 2007).
4.5

Hypotheses Testing

As a preliminary step in isolating the main moderator variable of pupil’s gender from
this study finding, an independent sample t-test of significance difference was
performed. The test found no evidence for a significant gender difference in academic
performance and all the other four operants of pupils’ school participation (attendance,
class participation, discipline and behavioral patterns). The respective t-statistics and
significance values for each test: academic performance t-value
0.575

>

0.025; school attendance: t-value

participation: t-value
value

=

0.085

>

=

0.890, p-value

=

1.291, p-value

=

=

0.56 1, p-value

0.199

>

0.375> 0.025; discipline: t-value

0.025; behavioral patterns: t-value

2.124, p-value

=

0.025; class
=

0.035

0.1.731, p
>

0.025. It

was therefore decided to test each hypothesis regardless of any gender differences. The
results are presented in the following subsections.
4.5.1 Differences in Forms of Domestic Violence
The hypothesis that “There is no sign~flcant difference in the extent of various fonns of
domestic violence among households of different socio-economic characteristics in
wanyange in butembe slum “in Jinja was tested using One-way analysis of variance
(ANOVA) and t-test. The various socio-economic background characteristics used for
the tests included gender, age, educational level, and marital status, duration of
marriage, employment and ethnic background. The test compared mean measures of
domestic violence as shown by scores of IPV. Gender differences were tested using t
test of independent samples while differences according to the other variables were
tested using one-way ANOVA. Figure 4 shows the differences in the mean scores for
the prevalence of various forms of TPV by gender while Table 16 shows the t-test results
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The study found evidence for significant gender differences in the prevalence of verbal
abuse, physical abuse, severe physical abuse and perceived child abuse. There was no
evidence to support existence of gender differences in emotional and sexual abuse
from the study.
The study also found significant differences in the extent of occurrence of all forms of
domestic violence according to marital status of the respondent except for severe
physical abuse and emotional violence. There was no evidence to show any significant
differences in all forms of domestic violence based on duration of marriage except for
child abuse and sexual abuse. These two forms of domestic violence are sensitive and
take time to be registered by the victims. Respondents who have been married for
longer time were reporting more prevalence of the two forms of violence.

Based on the level of education there was no evidence of any significant difference
except for emotional violence. Majority of the respondents had low levels of education
and hence the fmding, Except for severe physical abuse and mild physical abuse, the
study found no evidence of any significant difference in various forms of domestic
violence according to occupation of the respondents. Majority of the respondents were
unemployed and were engaged in petty trade or casual labour. They experienced nearly
similar levels of the prevalence of domestic violence. Occupation is not a significant
detenninant of prevalence of domestic violence. These and other social factors are
confounding factors that predispose victims to domestic violence (Gracier & Herrero,
2007) and may affect a child’s academic outcomes. Other socio-economic background
factors were also found to predispose residents of Wanyange slum to various forms of
domestic violence other than employment status~ Employment type in the slum does not
lead to any major differences in income and poverty levels among households.
4,5.4 Influence of Domestic Violence on Pupil’s Class Participation
In order to establish any significant influence on pupil’s class participation, the
hypothesis that “Domestic violence does not sign~flcantly influence pupils
participation in primaiy schools in Wanyange slum” was tested.
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class

The results paint a negative picture of the effects of domestic violence on children. The
relationship between concurrent behavior problems and varied by household socio
economic characteristics was strongest among lower classes and among girls.
Predictions regarding the relationship between early abuse and later adjustment have
been confirmed in longitudinal studies too (Gracier & Herrero, 2007; Sternberg et aL,
2005). Girls were found to be at more risk for internalizing and externalizing behavior
problems than boys (Reynolds, 2001). The relationship between gender, depression, and
self-esteem in children who have witnessed domestic violence play significant part in
explaining this, Success in school is also intrinsically related to these factors
(Sutherland, 1999).

4.6 Summary and Discussion
This study has sought to document the nature and extent of domestic violence in
Wanyange slum and its effect on pupils’ academic performance and school
participation. Much of the evidence comes from the collected data point towards
prevalence of all the forms of domestic violence investigated. It would be prudent for
families, the local administration, social workers, teachers and other stakeholders to
acknowledge its existence and to address it, in particular through contexts of teaching
and learning as well as educational policies compliance. Domestic violence, among
households of different socio-economic background in the slums negatively influences
academic performance and school participation of children. To prepare for effective
interventions against domestic violence and mitigate its influence on school
participation, it is important that broad dissemination of the analysis of social relations
and their complexity as well as further research using an accepted domestic violence
recording framework of analysis be undertaken.

Domestic violence is a problem that affects individuals, communities, institutions, and
society. It can be seen as a pre-cursor to many other problems in the society such as
street families, upsurge in crime, increasing HW&AIDS infections, poor academic
performance of children in abusive environments to mention but a few. Therefore,
strategies to counter this human rights violation need to be multi-sectoral and multi
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disciplinary in order to have lasting effects. The solution to domestic violence, hidden or
overt, lies in an imaginative, integrated approach that brings together all stakeholders
including parents, pupils, government agents, NGOs, civil society, the media and local
communities in the creation of a safe environment This is because domestic violence is
one —and a major one-of many factors in and outside the school that work together
against girls enrolment, retention and performance in school (Suderman et aL~ 1996).

If not stemmed, the scourge of HTV/AIDS may roll back the gains so far achieved on all
fronts in relation to girl-child education, And yet education holds the key. Without a
cure or a vaccine the answer to AIDS lays in education, not only for the girl —child but
also for everyone. Prevention measures must depend on learning new behaviors and thus
be largely school based ((Reynolds et aL, 2001). Special attention should be paid to
FGM, as female circumcision has not decreased in spite of laws prohibiting it in many
areas of Uganda such as Bugembe, Wairaka, and Wanyange. There is an urgent need on
the part of NGOs and the government to carry out major education campaigns to
enlighten the affected communities on the dangers attached to this harmful practice.
According to Osofsky (1997) millions of children and adolescents all over the world are
exposed to violence in their homes, schools, neighborhoods, and through the media, The
effects are also life long (Stemberg, et aL, 2005). A significant proportion of these
youths are exposed to domestic violence-abusive behavior used by one intimate partner
to control and dominate the other. The young people exposed to this form of violence
often experience short and long-term impacts that may affect their adjustment at school.
Children and adolescents living with domestic violence are at risk for increased
emotional and behavioral problems, including increased violent behavior. They are also
at increased risk of experiencing emotional or physical abuse. These difficulties may
compromise their availability for learning and their capacity to get along with others at
school.
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Earlier identification of difficulties can lead to earlier and more effective support and
intervention for young people and their families. Teachers are in an ideal position to
identify when a pupil is having difficulty. School~based interventions and prevention
initiatives can reduce risk and increase protective measures for pupils. Teachers may be
the caring adults who make a difference in the lives of pupils experiencing difficulties at
home. Watching, hearing or later learning of a parent being harmed by a partner
threatens young people’s sense of stability and security typically provided by their
family.

Children and adolescents may experience strong ambivalence toward their violent
parent whereby affection coexists with feelings of resentment and disappointment.
Young people may imitate and learn the attitudes and behaviors modelled when IPV
occurs. Exposure to violence may desensitize children and adolescents to aggressive
behavior, When this occurs, aggression becomes part of the ‘norm’ and is less likely to
signal concern to them (Reynolds et aL, 2001). Some pupils may cope by intently
focusing on academics, sports or social activities. They describe blocking out the
troubling events at home with life at school. These young people may appear as if they
have not been affected by the domestic violence. It may be more accurate, however, to
view them as children and adolescents whose coping strategies foster success at school
(Dawud et at., 1998).

Domestic violence can severely impair a parentes ability to nurture the development of
their children. Mothers who are abused may be depressed or preoccupied with the
violence. They may be emotionally withdrawn or numb, irritable or have feelings of
hopelessness. The result can be a parent who is less emotionally available to their
children or unable to care for their children’s basic needs. Battering fathers are less
affectionate, less available, and less rational in dealing with their children. Studies even
suggest that battered women may use more punitive child-rearing strategies or exhibit
aggression toward their children (Gracier & Herrero, 2007; Thackery et at., 2007;
Byrne & Taylor, 2007).
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When children cannot depend on their parents or caregivers for emotional support and
-

for practical support

their development can be seriously delayed or in severe cases,

permanently distorted, Children without an emotionally available parent may withdraw
from relationships and social activities (Reynolds et al., 2001). Since childhood is the
time when social skills and attitudes are learned, domestic violence can affect their
ability to form relationships for the rest of their lives. Parents who have been
traumatized by violence must cope with their own trauma before they are able to help
their children.

Any attempts to address the problems may consider the tier of needs and interventions
of Hardiker, Exton and Barker (1991). The tier is based on the principle that at each
level children have access to all the services in the tiers below and additional services
relevant to that tier and that movement up the tier is based on assessment. The study
proposes frequent assessment of the children counseling needs based on the level of
domestic violence they are exposed to. Keeping of domestic violence vulnerability
register for slum children is therefore recommended.
In addressing domestic violence and its effect on pupils’ academic performance and
school participation, efforts should be made to ensure that:
interventions facilitate the maintenance of healthy lifestyles that promote
good physical, emotional and spiritual wellbeing;
—

children live in a safe, secure and tolerant community where they are
protected from harm, abuse, harassment and neglect;

—

children achieve their full potential with appropriate opportunities for learning
and
participation in a range of sporting and cultural activities within their
environment;

—

children contribute to their local community, are enabled to have their voice

heard and
are valued as responsible citizens; and
—

children are able to grow up in a loving, stable envirorunent.
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Exposure to domestic violence can have serious negative effects on children. These
effects may include behavioral problems such as aggression, phobias, insomnia, low
self-esteem, and depression. Children exposed to domestic violence may demonstrate
poor academic performance and problem-solving skills, and low levels of empathy.
Exposure to chronic or extreme domestic violence may result in symptoms consistent
with posttraumatic stress disorder, such as emotional numbing, increased arousal,
avoidance of any reminders of the violent event, or obsessive and repeated focus on the
event. Retrospective studies indicate that there may also be negative effects in adulthood
including depression, low self-esteem, violent practices in the home, and criminal
behavior.

The effects of domestic violence can vary tremendously from one child to the next. The
family situation, community environment, and the child’s own personality may either
strengthen the child’s ability to cope or increase the risk of harm. For example, there are
studies that indicate that children exposed to both domestic violence and child
maltreatment typically show higher levels of distress than children exposed only to
domestic violence. This study did not investigate predisposing factors and therefore
further research is needed to determine if the presence of other stressors such as poverty,
homelessness, substance abuse, and exposure to community violence exacerbate the
negative effects of exposure to domestic violence. The slum environment is a host to
these factors. Not all children exposed to violence suffer significant harmful effects.
Based on research presented in the article by Oreopoulos (2003) and Mullender (2004)
concerning children’s resilience in the face of violence and trauma, it is likely that the
most critical protective factor for a child is the existence of a strong, positive
relationship between the child and a competent and caring adult. Children exposed to
violence need to be able to speak openly with a sympathetic adult about their fears and
concerns, and also, ideally, have someone intervene to improve the situation.

Parents who are victims of chronic domestic violence may feel emotionally numb,
depressed, irritable, or uncommunicative, and thus may be less emotionally available to
their children, In cases of domestic violence, in which one parent is a victim of the
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violence and the other is the perpetrator, children may be even less able to turn to their
parents for support and reassurance. The limited research to date on resilience and
exposure to domestic violence indicates that maternal functioning, particularly as it
relates to the mother’s emotional availability, may be critical to children’s ability to
cope with the exposure.

Children should be protected from all forms of abuse and neglect due to their helpless
position in the society. This would be through involving all actors~NGOs, CBOs, FBOs,
individuals, families, and philanthropists. A return to Education Trust Fund to assist
orphans to get shelter and food for the orphaned and vulnerable children (OVCs) who
could be children in abusive environments or children from families experiencing
domestic violence. A lot of support from government should be put into place so that
they can enforce policies that address the effects of domestic violence on children who
are most vulnerable since they are still young and dependent and also have no choice.
This can best be done through a multisectoral approach like urging the government to
support policies and be enforced. This is the mainstreaming of issues affecting children
in all sectors-health, social services, education, justice and constitutional affairs
ministry. There should be emphasise on community care rather than on institutional care
system so that children are not confined into institutions which are cold and with no
parental or sibling warmth,
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CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
5.1

Introduction

This chapter presents the summary, conclusions, and recommendations that have been
made in this study to address domestic violence and its iafluence on pupils’ academic
performance and school participation.
5.2 Summary
The study investigated the nature and prevalence of different types of domestic violence
and its iufluence on pupils’ academic performance and school participation in Jinja
municipality slum. School participation was operationalized as school attendance,
pupils’ behavior patterns, and number of school going children who were out of school,
class participation and school dropout rates. Academic performance was operationalized
by pupils’ academic records for one year. The study was based on the premise that
violence between spouses or IPV usually has far reaching consequences on children
through short-term as well as long-term emotional imbalances, which not only affect
their behavior and performance in schools, but also may adversely affect their social and
interpersonal relationships. While domestic violence has been recognized as one of the
most entrenched and pervasive forms of violence in Uganda today, its effects on school
going children have yet to receive the same degree of attention. Despite the introduction
of FPE about 20% of school aged children in Ugandan urban slums including Jinja
Municipality have dropped out of school. The purpose of this study was to explore
domestic violence and establish its influence on academic performance and school
participation of pupils in Butembe slum.
The study focused on the forms of domestic violence in relation to spousal and child
abuse regarding verbal, psychologicallemotioaal, physical, and sexual and child labour.
This study also looked at pupils’ academic performance and school participation
indicators such as attendance/absenteeism, pupils’ behavior patterns, class participation
and the number of children (school children) out of school. The study adopted a cross
sectional survey design. The target population of the study consisted of all households
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living in Masese slum numbering about 700 with children (about 3710) going to the
three main local primary schools namely: wakitaka primary school, wanyange primary
school and Day spring primary.
The elements of JPV prevalent in the slum include verbal abuse, physical violence,
severe physical violence, emotional/psychological abuse and sexual abuse. This study
also showed a consistent set of responses of child abuse in the form of child neglect
when spouses disagree. This neglect ranged from failure to provide food and other basic
necessities to failure to provide emotionally to children by the spouse involved by
disappearing from home. This was reported to impinge negatively on the affected
children’s academic performance and school participation especially on attendance as
spouses reported that during those instances the children were unable to attend school.

Various forms of child abuse including child neglect by spouse, verbal threats by spouse
and children involvement in disagreements were also prevalent. Out of the 154 pupils
tracked, 30 pupils’ academic performance, school attendance, class participation,
discipline and behavioural patterns were silent because they had already dropped out of
school. For the rest, majority of both girls and boys indicated an average level of
academic performance. Only 2.2% of boys had an excellent performance and a 0% for
girls. As far as pupils’ school participation is concerned, majority of pupils tracked
showed an average and a good record in school attendance with girls showing a lower
level of attendance. Majority of pupils showed an average level in class participation.
Class participation comprised the level of pupil asking or answering questions and how
the pupil was attentive in class. Discipline of the pupil included how she/he obeyed or
disobeyed the set school rules and regulations. The study found that domestic violence
negatively affects school participation of pupils coming from the slums.

This study has documented the nature and extent of domestic violence in butembe slum
and its influence on pupils’ academic performance and school participation. Domestic
violence, among households of different socio-economic background in the slums
negatively influences academic performance and school participation of children. To
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prepare for effective interventions against domestic violence and mitigate its influence
on pupils’ academic performance and school participation, it is important that broad
dissemination of the analysis of social relations and their complexity as well as further
research using an accepted domestic violence recording framework of analysis be
undertaken.

5~3

Conclusions
1. There are significant gender differences in the prevalence of verbal abuse,
physical abuse, severe physical abuse and perceived child abuse. There are no
significant gender differences in emotional and sexual abuse from the study.
Significant difference exist in the extent of occurrence of many of the various
fonns of domestic violence according to age of respondent as well as in
prevalence of all forms of domestic violence according to age except for
emotional violence and mild physical abuse. All forms of violence are most
prevalent among the two middle age groups (25

-~

30 years and 30

—

40 years).

This study showed high incidences of domestic violence among spouses between
25-40 years of age (98.7%). This study also showed that IPV decreased with age
which implied that the younger the spouse, the higher the incidence of domestic
violence.

2. Different households’ socio-economic background factors influence domestic
violence differently. There are significant differences in the extent of occurrence
of all forms of domestic violence according to marital status of the respondent
except for severe physical abuse and emotional violence. There was no evidence
to show any significant differences in all forms of domestic violence based on
duration of marriage except for child abuse and sexual abuse. According to level
of education there is no evidence to show significant difference except for
emotional violence.

3. There is a significant but negative correlation between domestic violence and
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pupils’ school attendance. The decision to attend school is often made by parents
or may be a reflection of a child emotional and physical well-being. When faced
with domestic violence and its trauma, children have low school attendance due
to possible medical, social and physical problems.

4. There is a strong negative correlation between domestic violence and pupil’s
academic performance. Domestic violence therefore has the effect of reducing
performance by pupils. Apart from mainstream cognitive factors that influence
performance, domestic violence hinders ability of pupils to achieve as it reduces
their participation in school, attendance, self-esteem and interaction with other
pupils and teachers.

5.

There is a negative correlation between domestic violence and pupils’ class
participation. This is the result of possible self-esteem influences and fear of
reprisal by the children to be active in class.

6.

Domestic violence significantly and negatively influences pupil’s school
behavioral patterns due to the link between abuse and concurrent behavior of
children. The aggressive and delinquent behaviors in affected children indicate
the extent of problems suffered at home from direct child abuse by one or both
parents or indirect abuse, such as exposure to domestic violence.

5.4 Recommendations
The study made the following recommendations:
1. Owing to the widespread prevalence of various forms of domestic violence in the
slums, different education sector stakeholders should address domestic violence
as a social vice in order to improve academic performance and school
participation of children coming from the shim areas. This would be through
mainstreaming domestic violence in social work, education and school
management and can be achieved through:
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—

Specific inclusion of domestic violence within delivery of core
national curriculum subjects,

—

Greater awareness of the impact and issues relating to children,
households and domestic violence in slum areas.

—

Acknowledgement of the wider implications for children as victims and
improved access to support with a more child-centred approach to
guidance and counseling.
Appropriate training for teachers and school admini~trators should
increase awareness about domestic violence, as well as how to ask about
it. It should enable exploration of fears and concerns, and provide
knowledge and resources including use of safety planning and referral to
local advocacy and social support services.
Good multi-agency relationships and referral systems are necessary for
routil3e enquiry to enable safe disclosure and provide further support for
the spouses concerned.

2. Research is needed that advances the current ui~derstanding of the prevalence and
effects of childhood exposure to domestic violence, and the impact of resilience and
risk factors, so that policymakers and practitioners can design interventions sufficient
to address the size, nature, and complexity of the problem.
3. Routine screening of families for the presence of domestic violence which can be
done through school based violence screening questionnaire should be adopted.
4. Education policy makers, school administrators, teachers, local administrators, social
workers and nongovernmental organizations (NGOs) should formulate strategies for
addressing the ills of domestic violence and encourage socially inclusive intervention
mechanisms within the slum areas. The legislative framework should incorporate
protective laws against domestic violence and school participation, basic education
rights and regulations. This study also recommends further research in order to
investigate the pre-disposing factors that may exacerbate the influence of domestic
violence on pupil’s academic performance and school participation in the slum areas,
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APPENDICES
APPENDIX A: INTRODUCTORY LETTER TO RESPONDENTS
Dear Sir/Madam,
My name is Kayesu Joyce, a student at Kampala International University undertaking a
Bachelors degree in Development Studies. I am carrying out a study on the effects of
Domestic Violence and its influence on Pupils’ Academic Performance and School
Participation at Butembe Sub-county in Jinja District. My main aim is to establish the
facts and be able to offer suggestions on how the effects of domestic violence on pupil’s
school participation can be reduced. The exercise is not aimed at pointing blame on
those involved in domestic violence for their children’s performance, but it is simply to
examine the dynamics of these relationships. The questions are straightforward and your
response will be kept completely confidential and anonymous. Please give your honest
and comprehensive responses to all the questions.
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APPENDIX B: QUESTIONNAIRE FOR HOUSEHOLD HEAD
1. This questionnaire is divided into two parts. Part I requires general information about
yourself. Part II is on domestic violence involving the spouses and children
2~ The information provided will be treated with the utmost confidentiality.
PART I~ BIOGRAPifiCAL DATA
1. Your age in years
Below 25
25~30
31—40
41—50
Above 50
2,Sex
Male
Female
3, Marital status
Single
(unmanied)
•
Married
Others (specif~’

)

If married, for how long have you been staying together?
0~5 years
540 years
1045 years
15-20 years
Above 20years
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4. Education level
Below standard eight
Standard eight
Form four
University
5. Employment.
Casual (wage employment)
Salaried
Business
Others (specify

0..)

PART 11(A): INTIMATE PARTNER VIOLENCE (11W)
Many people have been in relationships in which they have been physically, emotionally,
sexually and verbally abused by a spouse or a partner. I know this is a personal question but I
am asking it because it is important to understand more about these types of domestic
violence.
List A- Verbal abuse
Threaten to hit, Yell at
Sulk or refuse to talk
Insult or swear
Belittle
Humiliate
1. People handle disagreements in many different ways. Looking at list A, when you have a
disagreement with your spouse! partner, how often do you do any of the things on this list?
Often
Sometimes
Rarely
Never
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2. How often does he/she do any of these things in List A to you?
Often
Sometimes
Rarely
Never
List B

—

Physical violence Push,

grab or shove,
Throw something,
Slap or spank.
3. Looking at list B, when you have a disagreement with your spouse! partner, how often do
you do any of the things on this list to him/ her?
Often
Sometimes
Rarely
Never

4. How often does he/she do any of these things in list B to you?
Often
Sometimes
Rarely
Never

List C

—

Severe physical violence Kick

bite or hit with a fist.
Hit or try to hit with something Beat
up
Choke
Burn or scald
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5. Looking at list C, when you have a disagreement with your spouse! partner, how often do
you do any of the things in list C to him or her?
Often
Sometimes
Rarely
Never
6. How often do he! she do any of these things in list C to you?
Often
Sometimes
Rarely
Never
List D

—

Emotional ! Psychological abuse.

Closely monitor
Neglect/spurn
Shame
Reject
Chase away / lock-out
7. Looking at list D, when you have a disagreement with your spouse ! partner, how often do
you do any of the things in list D to him or her?
Often
Sometimes
Rarely
Never
8. How often do he! she do any of these things in list D to you?
Often
Sometimes
Rarely
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Never

List B

—

Sexual abuse Sexual

insults
Rape
Suspect S~TD /S,TJ
Unwanted sexual touch
9. Looking at list B when you have a disagreement with your spouse! partner, how often do
you do any of the things in list B to him or her?
Often
Sometimes
Rarely
Never
10. How often do he! she do any of these things in list B to you?
Often
Sometimes
Rarely
Never

~ CifiLD ABUSE
1.

Do you feel violence from your spouse affects your child’s or children’s performance?
%o Yes

%oNo
2.

If yes what makes you think so? (Please specify)
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3. Do you find your childJ children not able to attend school regularly because of violence
from your spouse?
%o

Yes

%oNo
4, If yes how does it happen? (Please specify)

Do you feel violence from your spouse affect your child’s / children’s behaviors at
school? E.g. being rude to teachers, beating other children etc.
%o

Yes

%oNo
6.

If yes specify please

7.

Have you been called to school in the recent past to discuss you child’s / children’s
behavior in school?
%o

Yes

%oNo
8. If yes, do you feel it was as a result of violence from your spouse? (Please specify)

9. When you disagree with your spouse do you involve your child! children?
%o

Yes

%oNo
10. If yes, how do you involve them? (Please specify)
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IL
Does your spouse threaten to harm your child! children when you disagree?
%o

Yes

%o

No

12. If yes how do he / she do it? (Please specify)

iL~~

Does your spouse neglect your child / children when you disagree?
%

Yes

%o

No

14. If yes, how do he! she do it? (Please specify).

Thank you very much for your time and participation.
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