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ABSTRACT

The study sought to examine the community conflict and academic performance in secondary

schools in Uganda: A case study of Moroto District. The study objectives were; to identify the

causes of community conflicts in Moroto District, to examine factors influencing academic

performance in Moroto District and to establish the effects of community conflicts on academic

performance in Moroto District. The study applied a cross-sectional research design to reflect

aspects of perception, feelings, experiences, facts and emotional feelings of the study respondents

in finding out the impact of community conflict on academic performance in secondary schools in

Moroto District. Both quantitative and qualitative methods were used in data collection and

analysis and general information on the subject matter was collected from the different

stakeholders involved in the study. Qualitative design involved in-depth interviewing of the

community leaders in Moroto. The study population involved 133 participants where 15 officials

from Moroto District (Conflict and Dispute Resolution Unit), 18 Community leaders (Moroto

District), 65 representatives from Moroto High Senior Secondary School, Moroto Parents Students

Academy, Nadunget Seed Senior Secondary School and Apostles of Jesus Seminary Nadiket and

35 local peasants. A sample size of 100 respondents was determined through purposive and

random sampling methods. Data was collected from primary and secondary sources using

questionnaires and interviews. After collecting data, the researcher organized well-answered

questionnaire, data was edited and sorted for the next stage. The data was presented in tabular

form, pie charts and bar graphs with frequencies and percentages. The study findings revealed that

the sample constituted of 50 respondents of which 66% were females and the 34% remaining were

males. This implies that females are the majority. This implies that the most respondents were

women since they are the ones who are mostly affected by community conflicts within the society.

The study also concludes that corporate interests and activities in Africa have also contributed to

exploitation, conflict and poverty for ordinary people while enriching African and foreign elites.

The study recommends that a lot still needs to be done to fight against poverty in the communities

since this often severe poverty often fuels community conflicts, his is because minimizing and

reducing poverty helps to improve social welfare and thus restore sanity. International community

needs to play a vital role in advocating against dictatorship in Africa. This is because dictatorship

often leads to community conflicts.

x



CHAPTER ONE

INTRODUCTION

1.0. Introduction

This chapter presents the background to the study, statement of the problem, the purpose,

objectives, research questions, scope, significance of the study, and the operational definitions of

terms and concepts as applied to suit the context of the study.

1.1 Background information

Globally, differences in academic achievement play a crucial role in explaining individual and

cross-countries differences in earnings and economic well-being (Card, 1999; Hanushek and

Woessmann, 2011). Individual academic achievement can be influenced by several factors such

as personal, household and school characteristics as well as local and national socio-economic

conditions (Glewwe and Kremer, 2006). Recent research on the micro-level effects of community

conflicts has provided robust evidence of the negative impact of conflicts on education as

measured by different educational outcomes, namely school enrollment, school attendance and

school attainment (Buvinic et al., 2013; Leon, 2012; Justino, 2012; ~ESCO, 2011). Yet, there

are still significant knowledge gaps concerning both the effects of the conflict on the quality of

education as measured by academic achievement and the mechanisms underlying such possible

effects, in particular for high-school students.

In Africa, conflicts have been prevalent for centuries and this has further contributed to the ever

deteriorating quality of students’ academic performance on the continent. IJNEP (2014) revealed

that 67.4% of students perform poorly at school due to existence of violent conflicts in their

communities. Despite repeated government actions, most African states are still grappling with

community conflicts; most of which are fueled by high level of youth unemployment and tribal

differences. In North eastern Uganda especially Karamoja region, the reèent conflicts were

mostly agitated by tribal differences between the Jie and Pokot and this led to mass killings in the

area due to cattle raiding. In addition, most schools were burnt especially in conflict affected areas

such as Lupa and some parts of Moroto.
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The Moroto District has witnessed frequent conflicts involving pastoralists. Cattle grazing are a

major factor that triggers conflict in the district and consequently affects education in the region.

1-lowever with the deployment of Uganda Peoples’ Defence Forces (UPDF) in the region, most of

these community conflicts have been calmed down. However, communities in the District are still

facing conflicts resulting mainly from issues such as land grabbing, attacks at night and other

issues. Community conflicts have gradually become a source of insecurity, consequently, it affect

school attendance and thus affects students general academic performance in the District.

1.2. Statement of the problem

In Moroto District, community conflicts present huge challenges on students’ academic

performance. For instance increased land conflicts and cattle raiding continue to pose a threat to

many households in the district. These conflicts, not only do they affect parents; they also hinder

students’ academic performance. For instance, community conflicts affects parents income and

thus negatively impact their ability to pay their children’s schools fees and this in turn affects the

students psychologically and evidently contributes to low grades in most secondary schools in the

district (~EB, 2015). This is because when there is a community conflict, it affects children in

both their physical and cognitive growth, hence hindering their academic performance at school.

The study, therefore, sought to examine the effects of community conflict on academic

performance secondary of school students in Moroto District, Uganda

1.3. Purpose of the study

The purpose of this study is to investigate the impact that community conflicts have on academic

performance in Moroto District, Uganda.

1.4. Objectives of the study

This study was guided by the following objectives:

To identify the causes of community conflicts in Moroto District

To examine factors influencing academic performance in Moroto District

To establish the effects of community conflicts on academic performance in Moroto District
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1.5. Research questions

What are the causes of community conflicts in Moroto District?

What are the factors influencing academic performance in Moroto District?

What are the effects of community conflicts on academic performance of secondary school

students in Moroto District

1.6. Scope of the study

This composes the geographical, content and time scope.

1.6.1 Geographical scope

The study is carried out in selected secondary schools in Moroto District. Moroto district is located

in the north east part of Karamoja. The selected schools include Moroto High Senior Secondary

School, Moroto Parents Students Academy (MOPSA), Nadunget Seed Senior Secondary School

and Apostles of Jesus Seminary Nadiket in Moroto District.

1.6.2 Content scope

The study focused on the causes of community conflicts in Moroto District, factors influencing

academic performance in Moroto District and the effects of community conflicts on academic

performance in Moroto District

1.6.3 Time scope

The study was carried out from June to September 2017. It was limited to community conflicts

in Moroto district between 2010 and 2016.

1.7. Significance of the study

(i) The study will increase awareness about the consequences of community conflicts on

academic performance so as to be develop measures to address these conflicts

(ii) The study will also provide reliable information to policy makers and thus enable them to

draft appropriate policies intended to address the issue of community conflicts in the district

(iii) The findings of this study will be of help to teachers and parents in understanding their

students/wards performance in school. Also it will add knowledge to the body of literature
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on community conflict. In addition, it will serve as a guide or source of reference to future

researchers in this filed.

1.8 Conceptual framework

Independent variable Dependent variable

Community Conflicts Academic

o Cattle raiding __________________________________ Performance
4

Missing classeso Child- Parent

conflicts • Psychological
torture to students

o Tribal conflicts Denied
• Land conflicts

~ccessto

Intervening variable

o Government
intervention

o Community iound
table negotiations

4



CHAPTER TWO

LITERATURE REVIEW

2.0 Introduction

The research reviewed the opinions of scholars and writers about; causes of community conflicts

in Moroto District, factors influencing academic performance in Moroto District and the effects of

community conflicts on academic performance in Moroto District

2.1 Causes of community conflicts

2.1.1 Politics and poverty

Politics and poverty have also emerged as major causes of civil war in Africa (Abdeen, Z.,

Qasrawi, R., Nabil, S., and Shaheen, M., 2008). The unequal international trade, corporate

interests, bad governance, and the immense burden of debt have crippled the development

potentials and trapped the continent under poverty and conflicts. Though the relationship between

poverty, economic hardship and conflicts might not be direct, it is anticipated that where abject

poverty and deprivation are the norm among the population, especially among the youth.

2.1.2 Globalization

Globalization has also been linked to the conflict situation in Africa given the rapid and the radical

changes as well as the unequal competition associated with it (Aizer, A., 2008). The process of

globalization breeds violence and conflict when it produces inequality, poverty, environmental

destruction and unprecedented concentration of economic power for a few while the majority are

marginalized and excluded’ (Abdeen, Z., Qasrawi, R., Nabil, S., and Shaheen, M., 2008).

2.1.3 Arming dictators in Africa

Throughout the Cold War, major powers such as the U.S.A, the Soviet Union and others supported

various regimes and dictatorships (Al Kafri, S., 2003). There was disregard from the major powers

as to how this would affect the people of these countries. According to the World Policy Institute
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$1.5 billion worth of weapons has been exported from the U.S. to Africa since (2015). In addition,

Europe exploited Africa’s resources” to help rebuild its economy after World War II.

2.1.4 Corporate interests, exploitation, corruption and other Issues

According to Danny Schechter corporate interests and activities in Africa have also contributed to

exploitation, conflict and poverty for ordinary people while enriching African and foreign elites

(Aizer, A., 2008). A lack of support for basic rights in the region, plus a lack of supporting

institutions, as well as the international community’s political will to do something about it and

help towards building peace and stability has also been a factor. A World Bank report notes that

“politics and poverty cause civil wars, not ethnic diversity.” It also points out that in Africa; failed

institutions are also a cause. It adds that where there is ethnic diversity, there is actually less chance

for civil wars, as long as there are not just a small number of very large ethnic groups, or ethnic

polarization.

2.1.5 Cultural differences

Another major cause of community conflicts is cultural differences. This is because with presence

of difference tribes with difference cultures in the community. There are a lot of mishaps that are

generated due to cultural differences since each tribe or culture tries to dominate the other hence

leading to community conflicts (Blattman, C. and Miguel. E., 2010).

2.2 Factors influencing academic performance

In most of the studies done on academic performance of students, social economic status is one of

the major factors studied while predicting academic performance. Social economic status is most

commonly determined by combining parents’ educational level, occupational status and income

level (Jeynes, 2002; McMillan & Western, 2000). Hansen and Mastekaasa (2003), posits that

according to the cultural capital theory one could expect students from families who are closest to

the academic culture to have higher success rate. It is believed that low social economic status

negatively affects academic achievement because low social economic status prevents access to

vital resources and thus creates stress, which affects performance (Eamon 2005; Jeynes, 2002).

6



Graetz (1995) carried out a study on social economic status in education research and policy found

that social economic background remains one of the major sources of educational inequality and

adds that one’s educational success depends very strongly on the social economic status of one’s

parents. Considine and Zappala (2002) agree with Graetz (1995), in their study on the influence of

social and economic disadvantage in the academic performance of school students in Australia

found that families where the parents are advantaged socially, educationally and economically

foster a higher level of achievement in their children. They also found that these parents provide

higher levels of psychological support for their children through environments that encourage the

development of skills necessary for success at school.

On the contrary Pedrosa R.H, Norberto W.D, Rafael P.M,Cibele Y.A and Benilton S.C (2006) in

their study on educational and social economic background of undergraduates and academic

performance at a Brazilian university, found that students coming from disadvantaged

socioeconomic and educational homes perform relatively better than those coming from higher

socioeconomic and educational strata. They called this phenomenal educational resilience. This

could be true considering that different countries have different parameters of categorizing social

economic status. What a developed country categorizes as low social economic status may be

different from the definition of low social economic status of a developing country. Additionally

students do not form a homogenous group and one measure of social economic disadvantage may

not suit all sub groups equally.

Combs (1985) argued that in virtually all nations, children whose parents have high educational,

occupation and social scale have far better chance of getting into good secondary schools and from

there into the best colleges and universities than equally bright children of ordinary workers or

farmers. Combs (1985) adds that the findings of many empirical studies suggest that children

whose parents are at the bottom of the social economic hierarchy are not as inclined to seek or gain

access to available educational facilities.. Dills (2006) had a similar view with Combs (1985) when

she found that students from Low income families or low social status consistently perform below

students from the high income family or high social status. Similar view was held by Hansen and

Mastekaasa (2006), when they studied the impact of class origin on grades among all first year

students and higher level graduates in the universities.
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McMillan and Westor (2002) argued that social economic status is comprised of three major

dimensions: education, occupation and income and therefore in developing indicators appropriate

for high education context, researchers should study each dimension of social economic status

separately. They add that education, occupation and income are moderately correlated therefore it

is inappropriate to treat them interchangeably in the higher education context.

Family income, according to Escarce (2003) has a profound influence on the educational

opportunities available to adolescents and on their chances of educational success. Escarce (2003)

adds that due to residential stratification and segregation, low-income students usually attend

schools with lower funding levels, have reduced achievement motivation and much higher risk of

educational failure. When compared with their more affluent counterparts, low-income

adolescents receive lower grades, earn lower scores on standardized test and are much more likely

to drop out of school.

Escarce (2003) shared similar view with Combs (1985) and Sentamu (2003) who argued that social

class determines what school a child will attend and whether the child will pass the examinations.

Considine (2002) found that children from families with low income are more likely to exhibit the

following patterns in terms of educational outcomes; have lower levels of literacy, innumeracy

and comprehension, lower retention rates, exhibit higher levels of problematic school behavior,

are more likely to have difficulties with their studies and display negative attitudes to school.

King (1989) used parents’ occupation as a proxy for income to examine the relationship between

income and achievement and found that children of farmers had fewer years of schooling than

children of parents with white-collar jobs. They also determined that the schooling levels of both

parents had a positive and statistically significant effect on the educational attainment of Peruvian

children. They argue that how much education a child’s parents have is probably the most

important factor in determining the child’s educational opportunities. They observe that the higher

the attainment for parents, then the greater their aspirations for children.

Owens (1999) in her study exploring beliefs about academic achievement studied the relationship

between parent and guardian educational attainment to academic achievement and concluded that

the educational attainment of parent or guardian does have a relationship with academic

8



achievement of their children, she argued that the higher the parent or guardian’s educational

achievement, the higher the academic achievement.

Sentamu (2003) argued that rural families and urban families where both parents were illiterate or

had inadequate education do not seem to consider home study for their children a priority and that

illiterate families will not foster a study culture in their children since the parents themselves did

not attend school or the education they received was inadequate to create this awareness in them.

These differences in home literacy activities are likely to be reflected in school achievement.

According to the literature cited it can be seen that social economic status is related to academic

performance, whether one studies social economic status as a whole or with distinct dimensions,

there is considerable support to hypothesize that parents’ social economic status affects academic

performance of students. (Jeynes 2002; Eamon 2005; Greatz 1995; Considine & Zappala 2002;

Hansen & Mastekaasa 2003) Students who come from low social economic backgrounds earn

lower examination scores compared to their counter parts from high social economic backgrounds

(Eamon 2005).

Students’ educational outcome and academic success is greatly influenced by the type of school

which they attend. The school one attends is the institutional environment that sets the parameters

of a students’ learning experience. Depending on the environment, a school can either open or

close the doors that lead to academic achievement. According to Considine and Zappala (2002)

the type of school a child attends influences educational outcomes. Considine and Zappala (2002)

whose study in Britain shows that schools have an independent effect on student attainment and

that school effect is likely to operate through variation in quality and attitudes, so teachers in

disadvantaged schools often hold low expectations of their students which compound the low

expectations the students have, hence leading to poor performance by the students. Kwesiga (2002)

agrees that school has an effect on the academic performance of students but argued that school

facilities determine the quality of the school, which in turn influences the achievements, and

attainment of its pupils. Sentamu (2003) argues that schools influence learning in the way content

is organized and in the teaching, learning and assessment procedures. All these scholars agree in

principle that schools do affect academic performance of students.
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Felder, Mohr, Dietz and Ward (1994) carried out a study on the differences between students from

55 rural students and 65 urban students, in their study, differences in academic performance were

observed with the urban students doing better on almost every measure investigated. The urban

students outperformed rural students and they continued to perform better in chemical engineering

courses in subsequent semesters. They concluded that urban students enjoy greater success than

rural students. They also found that in every measure of scholastic aptitude examined, urban

students surpassed rural students. The conclusion of Felder, Mohr, Dietz and Ward (1994), is

confirmed by Tremblay, Ross and Berthelot (2001) in their study on factors affecting grade three

student performances in Ontario. They found that students’ performance was higher in urban

schools than in rural schools.

A similar view is held by Kolcic (2006) in his study on academic performance and scientific

involvement of final year medical students coming from urban and rural backgrounds. Kolcic

(2006) concludes that students from urban backgrounds had significantly better academic and

research indicators than those from rural and remote backgrounds. He added that more than half

the students from rural backgrounds fail at least one year of study. Cheers, (1990) as cited in

Considine and Zappala (2002) argued that students from non-metropolitan areas are more likely

to have lower educational outcomes in terms of academic performance and retention rates than

students from metropolitan areas and adds that inequity exits with regard to the quality of the

education rural students receive often as a result of costs, restricted and limited subject choice; low

levels of family income support and educational facilities within their school. The results of Lee

and Mclntire (2001) are contrary to Kolcic (2006) and Considine and Zappala (2002). The former

argue that there is no significant difference between the performance of students from rural schools

and from urban schools. In their study on interstate variations in rural student achievement and

schooling conditions, they observed that given that many rural students are poor and attend schools

where instructional resources and course offerings are limited, the level of their academic

performance relative to their non-rural counterparts is encouraging. They found that in some states

rural students scored higher than their non-rural counterparts.

Some researchers have held the view that school ownership and funding does indeed have an effect

on performance of the student. Crosne, Johnson and Elder (2004) found that school ownership

(that is schools owned by private individuals and those owned by the government) is an important
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structural component of the school. Private schools, they argue, tend to have both better funding

and small sizes than public schools. They found that additional funding of private schools leads to

better academic performance and more access to resources such as computers, which have been

shown to enhance academic achievement. Sampson (2004) also noted that private schools have

alternate sources of funding, higher level of discipline, and are very selective and this is why they

tend to have higher academic performance than students from public schools. Considine and

Zappala (2002) concluded in their study on school background that students from independent

private schools were more likely to achieve higher end of school scores. Crosne, Johnson and Elder

(2004), Sampson (2004) and Considine and Zappala (2002) share a similar view and that is; private

schools are more likely to have a greater number of students from high SES families, select

students with stronger abilities and have greater financial resources. In their conclusions, they

maintained that the type of school affects the academic performance of students. Their views are

summarized by Miller and Birch (2007), in their study on the influence of high school attended on

university performance who argued that outcome at university differs according to the type of high

school attended. The studies cited led the researcher to hypothesize that the student’s school

background is positively related to academic performance of undergraduate students.

2.3 Effects of community conflicts on academic performance

The empirical evidence indicates that the effects of community conflicts on education are highly

heterogeneous. The sign and magnitude of the effects depend, among other elements, on the

characteristics of the country and of the conflict, on the age, gender and ability of the student and

on the education outcome considered

While the majority of previous studies looked at the effect of the conflict on quantity of education

(extensive margin), as measured by education enrolment, attendance or attainment, we are the first

to consider the impact of a community conflict on the quality of education (intensive margin), as

measured by the test-score results at the school-leaving examination. Second, we provide novel

evidence of the individual-level heterogeneity of the effects of the conflict. Our unique dataset

allow us to explore aspects that previous studies having as unit of analysis school-level

observations could not consider. In particular, we can explore the effect on individual academic

achievement of being exposed to different types of violence. Third, we provide evidence on the

11



existence of two specific mechanisms explaining the impact of the conflict on academic

achievement.

Understanding the channels through which the conflict impact on the student is crucial since it is

a necessary precondition to the design of any policy intervention aiming at mitigating the impact

of the conflict. By focusing on high-education rather than as most commonly done on primary one

- is one of the few studies looking at the effects of a community conflict on those individuals

representing the larger component of the future human capital of a country and thus expected to

play a crucial role in the development prospects of the economy. Fifth, by using different measures

of conflict intensity, our analysis shows that the type of violent event to which the student is

exposed to influence the magnitude of the effect of the conflict on her academic achievement.
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CHAPTER THREE

RESEARCH METHODOLOGY

3.0 Introduction

This chapter discusses the methods the researcher used to collect data. It focuses on the research

design, organization of the study, data collection, and data collection procedure and data analysis.

3.1. Research design

The study applied a cross-sectional research design to reflect aspects of perception, feelings,

experiences, facts and emotional feelings of the study respondents in finding out the impact of

community conflict on academic performance in secondary schools in Moroto District.

Both quantitative and qualitative methods were used in data collection and analysis and general

information on the subject matter was collected from the different stakeholders involved in the

study. Qualitative design involved in-depth interviewing of the community leaders in Moroto. On

the other hand, the quantitative design involved the use of close-ended questionnaires, which was

given out to the officials of the Ministry of Health, Uganda. The use of questionnaires was

convinient to elicit infomation from respondents as it gave them time to go through and fillout

their answers during thier free time.

3.2 Study population

The study population involved 133 participants where 15 officials from Moroto District (Conflict and

Dispute Resolution Unit), 18 Community leaders (Moroto District), 65 representatives from Moroto

High Senior Secondary School, Moroto Parents Students Academy, Nadunget Seed Senior Secondary

School and Apostles of Jesus Seminary Nadiket and 35 local peasants.
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Table 1: showing research population sample size

~

Moroto District (Conflict and Dispute Resolution Unit)
Community leaders (Moroto District)
Representatives from Moroto High Senior Secondary School

Representatives from Moroto Parents Students Academy

Representatives from Nadunget seed senior secondary school

Representatives from Apostles of Jesus seminary Nadiket

Local peasants
Total _____

3.3 Sample size

A sample size of 100 respondents was determined through purposive and random sampling methods.

This is so because the nature of data to be generated requires different techniques for better

understanding of the research problem under investigation. Besides, the approach is also commonly

known for achieving higher degree of validity and reliability as well as elimination of biases as per

Amin (2005).

The Sloven’s formula (1978) was used to determine the minimum sample size.

N = 133 = 100 respondents
= 1+Ne2 ~ = 1÷133(O~5)2

n = sample size

N the population size

e = level of significance, fixed at 0.05

3.4 Sample procedure

The sample was purposively and randomly selected. Officials from Conflict and Dispute Resolution

Unit, Moroto District and representatives from the selected secondary schools were purposely selected

because these groups of people were believed to have vital information on the effect of community

conflict on academic performance in secondary schools in Moroto District
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The local peasants and community leaders were randomly selected to give each an equal chance of

representation. All respondents were assumed to have vital information on the subject matter of the

research. Respondents who were willing to participate were approached.

3.5 Sources of data

3.5.1 Primary data

This was obtained through use of self- administered questionnaires and interviews to the respondents.

3.5.2 Secondary data

This was acquired from text books and other related works of outstanding scholars such as published

magazines, written data sources including published and unpublished documents, company reports

and internet sources which were all referred to, to provide more information on community conflict

and academic performance in secondary schools in Moroto District

3.6 Data collection methods

3.6.1 Interviews

The researcher organized key informant interviews with the officials from Conflict and Dispute

Resolution Unit, Moroto District and representatives from the selected secondary schools who

enriched the study findings. The researcher therefore, had to interact with the respondents. face to face

and ask them relevant questions relating to the study. The method was used purposely because it

provided for a systematic flow of information due to the order of questions and it also helped in

covering information that would have been skipped in the questionnaires.

3.6.2 Self-administered questionnaires

Both open and close ended questionnaires were used in the collection of data and these were distribmed

to the local peasants and community leaders to provide answers. The method was purposely selected

because it sought personal views of the respondents and thus enabled the respondents to use their

knowledge in providing a wide range of data as they would never shy away in any way.
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3.7 Data collection instruments

3.7.1 Questionnaires

A questionnaire requires respondents to fill out the form themselves, and so requires a high level

of literacy. Questionnaires were used to collect regular or infrequent routine data, and data for

specialised studies. While the information in this section applied to questionnaires for all these

uses, examples concerned only routine data, whether regular or infrequent.

3.7.2 Interview guide

In interviews information is obtained through inquiry and recorded by enumerators. Structured

interviews are performed by using survey forms, whereas open interviews are notes taken while

talking with respondents. Open-ended interviews, were used by the researcher to gather data on

the study topic and then was interpreted and analysed.

3.8 Data processing

The processing of data was done after the collection of data for verification of the inibrmation that

was gathered and for attainment of completeness, accuracy and uniformity. Data editing involved

checking the information for errors, which was an added advantage because it enabled the researcher

to delete and eliminate possible errors that were traced which in the end would have manipulated the

results of the study. Data was analyzed concurrently to avoid duplication thereby guiding the entire

study for balanced and critical analysis.

3.9 Data analysis

In line with the oblectives of the study and the research questions, the analysis presented summaries

of findings and it was initially done through sketchy and generalized summaries of the findings from

observation and conclusions in the process of data collection. Data analysis was done using simple

statistical percentages and frequencies.
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3.10 Ethical consideration

The researcher carried out the study with full knowledge and authorisation of the administration of

Moroto District, Uganda. The researcher first of all acquired an introductory letter from Kampala

International University which she would use to eliminate suspcion. The researcher thereafter went

ahead to select respondents, and arrange for dates upon which she would deliver questionnaires as

well as pick them in addition to making appointments for interviews to be conducted. The researcher

was charged with a task of ensuring that she assured the respondents of their confidentiality as this

was paramount to research.
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CHAPTER FOUR

PRESENTATIONS, INTEPRETATIONS AND ANALYSIS OF DATA

4.0 Introduction

This chapter covers the presentation of the findings according to the themes of the study which

were: to identify the causes of community conflicts in Moroto District, to examine factors

influencing academic performance in Moroto District and to establish the effects of community

conflicts on academic performance in Moroto District

4.1 Demographic characteristics of respondents

Under this section, the researcher was interested in finding out the demographic characteristics o

the respondents. They are presented as follows:

4.1.1 Gender of respondents

The researcher wanted to know the gender or sex distribution of the respondents and this is shown

in the following table and illustration. This section indicates the both sexes with the community.

Table 2 : Gender

In the above table 1, the study findings revealed that the sample constituted of 50 respondents of

which 66% were females and the 34% remaining were males. This implies that females are the

Source: Primary data (2017)
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majority. This implies that the most respondents were women since they are the ones who are

mostly affected by community conflicts within the society.

4.1.2 Age of the respondents

The study went on to establish the different age groups of the respondents and the findings were

as presented in table 2. The study also involved all respondents who are responsible and with

mature understanding.

Table 3 showing age distribution of the respondents

The study revealed that the majority of the respondents fell in the age category 36 - 45 with a 57%

representation. Age category 20-35 had a total response of 34%, while 50 years and above age

group was represented by 9%. This implies that majority of the respondents were middle aged

adults who often married with children hence vulnerable to such community conflicts also further

affects academic performance of students.

Source: Primary data (2017)
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4.1.3 Marital status of the respondents

The study further went on to establish the marital status of the respondent and the findings were

as represented in table 3. The researcher was also interested in finding out the marital status of

respondents.

Table 4 showing marital status of the respondents

~Frequency Percentage

Single 8 8

Married 10 10

Divorced 46 46

Widowed 36 36

Total 100 100

Source: Primary data (2017)

The study established that the majority of the respondents were widowed (36%). The divorced

comprised of 46%, the married were 10% whereas the single were only 8%. Study findings

established that, the majority were widowed and that due to their statuses, had children to take care

of and yet resources were not readily available. This implies that widows and divorced were the

majority due to community conflicts which often lead to the death of their husbands or even some

are forced to divorce which also negatively affects the students’ academic performance

4.1.4 Education levels of the respondents

The study also sought about the educational levels of the respondents and the findings were as

represented in table 4. Under this section, the researcher was interested in finding out the education

status of all respondents involved in the study. This was partly essential in order to enrich the

findings of the study since education level had a significant relationship with level the knowledge

about the study topic.
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Table 5: Educational level of the respondents

Study findings in table 4 revealed that the most represented level of education was the diploma

holders at 40%, 30% of the respondents were at secondary school level, 14% were at primary

school level, 10% of the respondents were at certificate level, 5% of the respondents were at degree

level and the remaining 1% of the respondents were at a Master’s degree. This implies that majority

of the respondents were relatively literate and thus were believed to have vital information

regarding community conflicts and academic performance of students.

4.2 Findings on causes of community conflicts

To achieve this objective, the respondents were asked the Causes of community conflicts. These

are presented as follows:

Source: Primary data (20 ~ 7)

21



Table 6: Politics emerges as the major causes of civil wars and conflicts in Uganda

The table above indicates that 4% of the respondents strongly disagreed, 14% of the respondents

disagreed, 18% of the respondents were undecided, 44% agreed and the remaining 20% of the

respondents strongly agreed that politics emerges as the njor causes of civil wars and conflicts

in Uganda. This implies that majority of the respondents were of the view that politics fuels most

conflicts in the communities

Table 7: There is increased lack of support for basic rights in the region

Source: Primary data (2017)

Source: Primary data (2017)
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The study results revealed that 2% of the respondents strongly disagreed, 8% of the respondents

disagreed, 12% of the respondents were undecided, 36% of the respondents agreed and the

remaining 42% strongly agreed that there is increased lack of support for basic rights in the region.

This implies that majority of the respondents were aware that scarcity of basic rights in Moroto

District

Table 8: Another major cause of community conflicts is cultural differences

The table above indicates that 8% of the respondents strongly disagreed, 18% of the respondents

disagreed, 32% of the respondents were undecided, 16% of the respondents agreed and the

remaining 6% of the respondents strongly agreed that another maj or cause of community conflicts

is cultural differences This implies that majority of the respondents were not sure.

Source: Primary data (2017)
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Table 9: Globalization has also been linked to the conflict situation in the communities

The study results presented in the table above indicate that 8% of the respondents strongly

disagreed, 4% of the respondents disagreed, 6% of the respondents were undecided, 60% of the

respondents agreed and the remaining strongly agreed that globalization has also been linked to

the conflict situation in the communities. This implies that most of the respondents were aware

that globalization also leads to community conflicts in Moroto District.

Table 10: Poor economic status fuels community conflicts in most areas

Source: Primary data (2017)

Source: Primary data (2017)
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It was revealed that 8% of the respondents strongly disagreed, 4% of the respondents disagreed,

14% of the respondents were undecided, 62% of the respondents agreed and the remaining 12%

of the respondents strongly agreed that poor economic status fuels community conflicts in most

areas. This implies that most of the respondents were of the view that poverty and poor economic

status of the individuals in the community also tends to contribute to community conflicts in the

area

4.3 Findings on factors influencing academic performance

To achieve this objective, the respondents were asked the factors influencing academic

performance. These are presented as follows:

Table 11: Social economic status is one of the major factors studied while predicting

academic performance

According to the table above, 4% of the respondents, 8% of the respondents disagreed, 18% of the

respondents were undecided, 54% of the respondents agreed and 16% strongly agreed. This

implies that majority of the respondents revealed that social economic status is one of the major

factors studied while predicting academic performance. This implies that majority of the

respondents were of the view that social economic status of households plays a vital role on the

performance of students in academics within Moroto District.

Source: Primary data (2017)
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Table 12: Social class determines what school a child will attend and whether the child will

pass the examinations

The table above illustrates that 2% of respondents strongly disagreed, 4% disagreed, 20% of the

respondents were undecided, 48% of the respondents agreed and the remaining 26% of the

respondents strongly agreed that social class determines what school a child will attend and

whether the child will pass the examinations. This implies that majority of the respondents

suggested that social class of the people also determines or influences the academic performance

of the students in the district

Table 13: Students’ educational outcome and academic success is greatly influenced by the

type of school which they attend

Source: Primary data (2017)

Source: Primary data (2017)
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The results presented in the table above indicate that 4% of the respondents strongly disagreed,

10% of the respondents, 18% of the respondents disagreed, 18% were undecided, 46% of the

respondents agreed and the remaining 22% of the respondents strongly agreed that students’

educational outcome and academic success is greatly influenced by the type of school which they

attend. This implies that most students do perform better when they are taken to good schools

compared to those in poor school in the district

Table 14: School ownership and funding does indeed have an effect on performance of the
student

The study results presented in the table above indicate that 2% of the respondents strongly

disagreed, 8% of the respondents disagreed, 16% of the respondents were undecided, 60% of the

respondents agreed and the remaining 14% of the respondents strongly agreed that School

ownership and funding does indeed have an effect on performance of the student. This implies that

school ownership and funding also plays a vital role on the performance of the students.

Source: Primary data (2017)
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Table 15: Children whose parents have high educational, occupation and social scale have

far better chance of getting into good secondary schools

According to the results presented in the table above, 2% of the respondents strongly disagreed,

8% of the respondents disagreed, 16% of the respondents, 60% agreed and the remaining 14%

strongly agreed that children whose parents have high educational, occupation and social scale

have far better chance of getting into good secondary schools. This implies that education level of

parents also influences the academic performance of the students for instance students who parents

exceled in class tend to encourage them to do the same.

4.4 Findings on effects of community conflicts on academic performance

To achieve this objective, the respondents were asked effects of community conflicts on academic

performance. These are presented as follows:

Source: Primary data (2017)
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Table 16: There is generally poor academic performance in the District due to regular

community conflicts and misunderstanding

Response Frequency Percent

8 8

Undecided 16 16

Agree 60 60

Strongly Agree 14 14

Total 100 100

Strongly Disagree

Disagree

2 2

Source: Primary data (2017)

The study results presented in the table above indicate that 2% of the respondents strongly

disagreed, 8% of the respondents disagreed, 16% of the respondents were undecided, 60% of the

respondents agreed and the remaining 14% of the respondents strongly agreed that there is

generally poor academic performance in the District due to regular community conflicts and

misunderstanding.

rFabIel7: Most students usually miss classes due to community conflicts that often destroy

their school premises

Response Frequency

Strongly Disagree 4 4

Disagree 10 10

Undecided 18 18

Agree 46 46

Strongly Agree 22 22

Total 100 100

Source: Primary data (2017)
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The results presented in the table above indicate that 4% of the respondents strongly disagreed,

10% of the respondents, 18% of the respondents disagreed, 18% were undecided, 46% of the

respondents agreed and the remaining 22% of the respondents strongly agreed that most students

usually miss classes due to community conflicts that often destroy their school premises. This

implies that most of the respondents were of the view that community conflicts also do damage

the infrastructure of the schools.

Table 17: Severe tribal clashes in the community intimidate most students from attending

school

The table above illustrates that 2% of respondents strongly disagreed, 4% disagreed, 20% of the

respondents were undecided, 48% of the respondents agreed and the remaining 26% of the

respondents strongly agreed that severe tribal clashes in the community intimidate most students

from attending school. This implies that tribal misunderstands also tend to lead to poor academic

performance since they fuel conflicts within the District.

Source: Primary data (2017)
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Table 18: A number of schools have been closed due to community conflicts that often

involve mass killings

According to the table above, 4% of the respondents, 8% of the respondents disagreed, 18% of the

respondents were undecided, 54% of the respondents agreed and 16% strongly agreed that a

number of schools have been closed due to community conflicts that often involve mass killings

Source: Primary data (2017)
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Table 19: Tribal differences often fuel discrimination at school hence affecting general

performance of some students

Response Frequency Percent

Strongly Disagree 4 8

Disagree 2 4

Undecided 3 6

Agree 30 60

Strongly Agree 1 1 22

Total 50 100

~_

Source: Primary data (2017)

The study results presented in the table above indicate that 8% of the respondents strongly

disagreed, 4% of the respondents disagreed, 6% of the respondents were undecided, 60% of the

respondents agreed and the remaining strongly agreed that tribal differences often fuel

discrimination at school hence affecting general performance of some students

Table 20: The challenges encountered in revenue collection are inherent in the whole tax

system

Response Frequency Percent

Strongly Disagree 4 4

Disagree 14 14

Undecided 18 18

Agree 44 44

Strongly Agree 20 20

Total 100 100

Source: Primary data (2017)
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The table above indicates that 4% of the respondents strongly disagreed, 14% of the respondents

disagreed, 18% of the respondents were undecided, 44% agreed and the remaining 20% of the

respondents strongly agreed. This implies that majority of the respondents were of the view that

the challenges encountered in revenue collection are inherent in the whole tax system hence there

is need to address these challenges.
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CHAPTER FIVE

SUMMARY OF DISCUSSIONS, CONCLUSIONS AND RECOMMENDATIONS

5.0 Introduction

This chapter discusses, concludes and recommends reflecting on the study findings presented in

the previous chapter.

5.1 Summary of the discussions

5.1.1 Demographic characteristics of respondents

The study findings revealed that the sample constituted of 50 respondents of which 66% were

females and the 34% remaining were males. This implies that females are the majority. This

implies that the most respondents were women since they are the ones who are mostly affected by

community conflicts within the society.

The study revealed that the majority of the respondents fell in the age category 36 - 45 with a 57%

representation. Age category 20-3 5 had a total response of 34%, while 50 years and above age

group was represented by 9%. This implies that majority of the respondents were middle aged

adults who often married with children hence vulnerable to such community conflicts also further

affects academic performance of students.

The study established that the majority of the respondents were widowed (3 6%). The divorced

comprised of 46%, the married were 10% whereas the single were only 8%. Study findings

established that, the majority were widowed and that due to their statuses, had children to take care

of and yet resources were not readily available. This implies that widows and divorced were the

majority due to community conflicts which often lead to the death of their husbands or even some

are forced to divorce which also negatively affects the students’ academic performance

Study findings revealed that the most represented level of education was the diploma holders at

40%, 30% of the respondents were at secondary school level, 14% were at primary school level,

10% of the respondents were at certificate level, 5% of the respondents were at degree level and

the remaining 1% of the respondents were at a Master’s degree. This implies that majority of the
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respondents were relatively literate and thus were believed to have vital information regarding

community conflicts and academic performance of students.

5.1.2 Causes of community conflicts

It was found out that 4% of the respondents strongly disagreed, 14% of the respondents disagreed,

18% of the respondents were undecided, 44% agreed and the remaining 20% of the respondents

strongly agreed that politics emerges as the major causes of civil wars and conflicts in Uganda.

This implies that majority of the respondents were of the view that politics fuels most conflicts in

the communities

The study results revealed that 2% of the respondents strongly disagreed, 8% of the respondents

disagreed, 12% of the respondents were undecided, 36% of the respondents agreed and the

remaining 42% strongly agreed that there is increased lack of support for basic rights in the region.

This implies that majority of the respondents were aware that scarcity of basic rights in Moroto

District

Study findings revealed that 8% of the respondents strongly disagreed, 18% of the respondents

disagreed, 32% of the respondents were undecided, 16% of the respondents agreed and the

remaining 6% of the respondents strongly agreed that another major cause of community conflicts

is cultural differences This implies that majority of the respondents were not sure.

The study results indicated that 8% of the respondents strongly disagreed, 4% of the respondents

disagreed, 6% of the respondents were undecided, 60% of the respondents agreed and the

remaining strongly agreed that globalization has also been linked to the conflict situation in the

communities. This implies that most of the respondents were aware that globalization also leads

to community conflicts in Moroto District.

It was revealed that 8% of the respondents strongly disagreed, 4% of the respondents disagreed,

14% of the respondents were undecided, 62% of the respondents agreed and the remaining 12%

of the respondents strongly agreed that poor economic status fuels community conflicts in most

areas. This implies that most of the respondents were of the view that poverty and poor economic

status of the individuals in the community also tends to contribute to community conflicts in the

area
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5.1.3 Factors influencing academic performance

According to the study findings, 4% of the respondents, 8% of the respondents disagreed, 18% of

the respondents were undecided, 54% of the respondents agreed and 16% strongly agreed. This

implies that majority of the respondents revealed that social economic status is one of the major

factors studied while predicting academic performance. This implies that majority of the

respondents were of the view that social economic status of households plays a vital role on the

performance of students in academics within Moroto District.

It was also found out that 2% of respondents strongly disagreed, 4% disagreed, 20% of the

respondents were undecided, 48% of the respondents agreed and the remaining 26% of the

respondents strongly agreed that social class determines what school a child will attend and

whether the child will pass the examinations. This implies that majority of the respondents

suggested that social class of the people also determines or influences the academic performance

of the students in the district

It was discovered that 4% of the respondents strongly disagreed, 10% of the respondents, 1 8% of

the respondents disagreed, 18% were undecided, 46% of the respondents agreed and the remaining

22% of the respondents strongly agreed that students’ educational outcome and academic success

is greatly influenced by the type of school which they attend. This implies that most students do

perform better when they are taken to good schools compared to those in poor school in the district

The study results revealed that 2% of the respondents strongly disagreed, 8% of the respondents

disagreed, 16% of the respondents were undecided, 60% of the respondents agreed and the

remaining 14% of the respondents strongly agreed that School ownership and funding does indeed

have an effect on performance of the student. This implies that school ownership and funding also

plays a vital role on the performance of the students.

According to the study results, 2% of the respondents strongly disagreed, 8% of the respondents

disagreed, 16% of the respondents, 60% agreed and the remaining 14% strongly agreed that

children whose parents have high educational, occupation and social scale have far better chance

of getting into good secondary schools. This implies that education level of parents also influences
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the academic performance of the students for instance students who parents exceled in class tend

to encourage them to do the same.

5.1.4 Effects of community conflicts on academic performance

The study results revealeed that 2% of the respondents strongly disagreed, 8% of the respondents

disagreed, 16% of the respondents were undecided, 60% of the respondents agreed and the

remaining 14% of the respondents strongly agreed that there is generally poor academic

performance in the District due to regular community conflicts and misunderstanding.

It was found out that 4% of the respondents strongly disagreed, 10% of the respondents, 18% of

the respondents disagreed, 18% were undecided, 46% of the respondents agreed and the remaining

22% of the respondents strongly agreed that most students usually miss classes due to community

conflicts that often destroy their school premises. This implies that most of the respondents were

of the view that community conflicts also do damage the infrastructure of the schools.

It was found out that 2% of respondents strongly disagreed. 4% disagreed, 20% of the respondents

were undecided, 48% of the respondents agreed and the remaining 26% of the respondents strongly

agreed that severe tribal clashes in the community intimidate most students from attending school.

This implies that tribal misunderstands also tend to lead to poor academic performance since they

fuel conflicts within the District.

According to the study findings, 4% of the respondents, 8% of the respondents disagreed, 18% of

the respondents were undecided, 54% of the respondents agreed and 16% strongly agreed that a

number of schools have been closed due to community conflicts that often involve mass killings

It was also found out that 8% of the respondents strongly disagreed, 4% of the respondents

disagreed, 6% of the respondents were undecided, 60% of the respondents agreed and the

remaining strongly agreed that tribal differences often fuel discrimination at school hence affecting

general performance of some students

It was found out that 4% of the respondents strongly disagreed, 14% of the respondents disagreed,

18% of the respondents were undecided, 44% agreed and the remaining 20% of the respondents

strongly agreed. This implies that majority of the respondents were of the view that the challenges
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encountered in revenue collection are inherent in the whole tax system hence there is need to

address these challenges.

5.2 Conclusion

In the beginning of the thesis, I proposed the following research questions: What are the causes of

community conflicts in Moroto District? What are the factors influencing academic performance in

Moroto District? What are the effects of community conflicts on academic performance of secondary

school students in Moroto District.

On the causes of community conflict, the study concludes that politics and poverty are maj or causes

of community conflicts in many parts of Uganda. For instance, in Moroto District, severe poverty

has led to escalation of conflicts among community members

The study also concludes that lack of support for basic rights in most parts of Uganda particularly in

Moroto has led to rise in tensions among community members since many people especially in rural

areas feel that the government has ignored them due to poor service delivery and mistreatment of

their basic rights

With the diversity of cultures in Moroto District such as Kararnanjong, Itesos, Gisu, Acholi cultures

and many others has also contributed to cultural differences and misunderstanding which in most

cases fuels community conflicts for example cattle raiding among Karamanj ong and Itesos

Regarding the second question which deals with factors influencing academic performance, the

study concludes that social economic status of parents is one of the major factors that influence

student’s academic performance in Moroto District. This is because most households in the District

are very poor and thus their children often go to school on empty stomachs which also contributes

to their poor performance in academics

Due to residential stratification and segregation, low-income students usually attend schools with

lower funding levels; have reduced achievement motivation and much higher risk of educational

failure in Moroto District. When compared with their more affluent counterparts, low-income

adolescents receive lower grades, earn lower scores on standardized test and are much more likely

to drop out of school.
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The study also concludes that parents’ occupation as a proxy for income further contributes to poor

academic performance of the students in Moroto District since majority of the parents are poor and

unemployed and thus cannot satisfactorily support their children in secondary schools in the

District which further affects their performance in academics. For example most parents do not

give pocket money to their children hence they stay hungry at school thus cannot concentrate in

class

5.3 Recommendations

The study recommends that the government of Uganda and other concerned stakeholders should

intervene in community conflicts in Moroto District since they often affect students’ academic

performance in the District.

NOOs, CSOs and other humanitarian agencies should advocate for the need to address community

conflicts in Moroto District. This can be done through carrying out mass sensitization campaigns

The study further recommends that a lot still needs to be done to fight against poverty in the

communities since poverty often fuels community conflicts. This is because minimizing and

reducing poverty helps to improve social welfare and thus restore sanity

It is also recommended that traditional leaders such as clan leaders and other community leaders

should engage all the community members in peace building and conflict resolution initiatives,

particularly women and youths, involvement of women and youths will significantly help in

resolving conflicts in Moroto District and thus create a favorable environment for students to

achieve better academic performance

5.4 Suggested area for future study

A further study is recommended in the following area:

o The effect of poverty on academic performance of students in secondary schools in Moroto

District of Uganda
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APPENDICES

APPENDIX I: QUESTIONNAIRE
Dear Sir! Madam

I am by the names of LOLEM AGNES, BDS/45762/143/DU, a student from Kampala

International University, carrying out a study on “Community conflict and academic

performance in secondary schools in Uganda: A case study of Moroto District”. I am very

glad that you are my respondent for this study. The purpose of this questionnaire is to obtain your

opinion/views to be included among others in the study. This research is one of the requirements

leading to the award of a Bachelor’s Degree in Development Studies. It is hence an academic

research and will not be used for any other purpose other than academic. Your co-operation and

answers to these questions heartily and honestly will be significant to this study to gather the data

needed. Thank you in advance for your cooperation

PART 1: RESPONDENT’S PROFILE

Gender _____________________

I. Male

2. Female

Qualification

1. Primary level

2. Secondary

3. Certificate level

4. Diploma

5. Degree

6. Master’s degree

Age_____________

1. 20-35 years

2. 36-49 years

3. 50 and above years
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Marital Status_____________

1. Single

2. Married

3. Divorced

4. Widowed

Direction 1: Please write your rating on the space before each option which corresponds to your

best choice in terms of level of motivation. Kindly use the scoring system below:

Score Response Mode Interpretation

5 Strongly Agree You agree with no doubt at all

4 Agree You agree with some doubt

3 Neutral You are not sure about any

2 Disagree You disagree with some doubt

1 Strongly Disagree You disagree with no doubt at all

PART 2: COMMUNITY CONFLICT AND ACADEMIC PERFORMANCE

Causes of community conflicts 1 2~ ~5

1 Politics emerges as the major causes of civil wars and conflicts in

Uganda

2 There is increased lack of support for basic rights in the region

3 Another maj or cause of community conflicts is cultural differences
——-----~~..

4 Globalization has also been lmked to the conflict situation in the

communities

5 Poor economic status fue~ community confficts inmost areas
±iL~.

Description

Very satisfactory

Satisfactory

None

Fair

Poor
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Effects of community conflicts on academic performance

There is generally poor academic performance in the District due to

regular community conflicts and misunderstanding

Most students usually miss classes due to community conflicts that often

destroy their school premises

Severe tribal clashes in the community intimidate most students from

attending school

A number of schools have been closed due to community conflicts that

often involve mass killings

Tribal differences often fuel discrimination at school hence affecting

general performance of some students

Factors influencing academic performance 1 2

Social economic status is one of the major factors studied while

predicting academic performance

Social class determines what school a child will attend and whether the

child will pass the examinations

Students educational outcome and academic success is greatly

influenced by the type of school which they attend

School ownership and funding does indeed have an effect on

performance of the student

Children whose parents have high educational, occupation and social

scale have far better chance of getting into good secondary schools
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