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DEFINITION OF TERMS

The following terms have been defined in the context of this research;
Academic performance- Achievement and performance of pupils in SST.
Attitudes -The beliefs learners have towards a subject
Social studies -one of the four subjects taught in primary education which involves

history, geography and religious education.
Teaching methods- Tactics and approaches used to teach pupils in school more

especially in SST so that they understand better and therefore perform well in academics.
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ABSTRACT

The purpose of this study was to investigate the impact of teaching methods on the
academic performance of pupils in SST in primary schools in Ojwina Division Lira
Municipality. The specific objectives of the study were to investigate the various teaching
methods that teachers use in teaching SST and their impact on academic in primary
schools in Ojwina Division Lira Municipality, determine the quality of teachers and
academic performance of learners in SST in primary schools in Ojwina Division Lira
Municipality and determine the attitudes of learners towards SST in primary schools in
Ojwina Division Lira Municipality. The methods used for data collection were
questionnaires to the teachers and focus group discussions with the pupils. The findings
revealed by 81 % that the methods used in teaching SST to a greater extent affects the
academic performance of learners According to the study most of the teachers were not
trained to teach SST and this was supported by 56% of the respondents The study
revealed by 57% that pupils have negative attitudes towards SST. The study
recommended that; SST learning facilities should be provided by the government and
other stake holders to enable teachers effectively use different teaching methods that can
help learners understand and enjoy the subject. Teachers should be trained specifically
for a subject he/she is good at and hence teach that particular subject and not teaching all
the subjects as it was observed during the study. In relation to the above more teachers
and classes should be provided to decrease on the class size which makes it difficult for
teachers to effectively teach and also access all pupils. Teachers should be motivated by
the government and school heads so that they are happy and hence effectively teach the
learners.

Xll

CHAPTER ONE
1.0. INTRODUCTION

Social studies is one of the subjects that is poorly performed by learners and this can be
mainly blamed on the methods of teaching that teachers use in teaching the subject.
Learners do not understand well when they are being taught and hence poor performance.
The study therefore investigated the types of teaching methods used to teach social
studies and how they have impacted on the academic performance of learners.
I.I.BACKGROUND OF THE STUDY

Uganda has been developing and revising its curricula since the pre- colonial/missionary
education clays, depending on changing national situations and expectations. (GOU 1990)
The latest revision of the primary education curriculum started in 1993. The performance
and the grading of pupils is done annually by the Uganda National Examinations Board
(UNEB). The Board sets and administers the primary Leaving Examination (PLE). The
examination consists of four papers. These are English Language, Science and Health
Education, Mathematics, Social Studies including Religious Education. The scores on
each paper range from one (the best) to nine (the worst), Therefore, the results in the
whole primary Leaving Examination range from aggregate four (the best) to aggregate,
36 (failure). The candidates are then graded into about five grades. For example, first
grade ranges from aggregates 4 to 12. Candidates who manage to score first grade, and
can hope to be selected by the good secondary schools, form only about ten percent of the
total cancliclates (GOU 1990)
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The problems with the present strategy and scope of assessing pupils' benefit from
primary education is that the quality of the pupils, schools and the entire primary
educational system is judged by many people (pupils, parents, secondary schools and the
general public) from only the academic achievements. Education in Uganda has become
examination oriented that teachers center on the methods of teaching which only
emphasize passing examinations and not understanding the content and meaning of what
they are studying UNESCO (2000).

This type of approach is heavily dominated by the teacher as they lecture on the subject,
gives notes and demonstrates the practical aspects of the lesson. The students remain
passive participants expected to listen and observe only. The teacher, therefore, is the sole
source of knowledge for the pupils. This can be risky in the event that the teacher is
inadequately informed on the subject or is not adequately trained in the art of
communication. A teaching approach that centers on the teacher is bad for teaching and
learning and soon kills the interest of students in the subject UNESCO (2000).

But where facilities and resources are available, a qualified and motivated science teacher
will deploy methods that center on the learner. Such an approach emphasizes practical
activities and has the pupils experimenting, solving problems, discussing with each other
and involved in practical hands-on-activities UNESCO (2000). This approach stimulates
curiosity, imagination and .critical thinking. Teachers need to use different teaching
methods for learners to understand what they are being taught. It is upon this background
that the study was undertaken.
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1.2. STATEMENT OF THE PROBLEM.

For many years, the academic performance of pupils in SST has been disappointing.
Pupils who sat for UNEB hardly find it difficult to perform well in the subject.
Complains have been heard from all stake holders and more so parents who claim that the
teachers are reluctant and not committed to their work. The teachers on the other hand
blame the pupils for their failure saying that they lack commitment and determination for
their own future which is blank because parents from Ojwina are too poor to afford their
secondary education. The researcher therefore saw the need to investigate whether the
teaching methods used by the teachers are indeed appropriate.

1.3. PURPOSE OF THE STUDY

The purpose of the study was to investigate the impact of teaching methods on the
academic performance of pupils in SST in primary schools in Ojwina Division Lira
Municipality.

1.4. OBJECTIVES OF THE STUDY
1.4.1 General: To analyze the impact of teaching methods on the academic performance

of pupils in SST in primary schools in Ojwina Division Lira Municipality.

1.4.2 Specific Objectives:

I. Investigate the various teaching methods that teachers use in teaching SST and their
impact on academic in primary schools in Ojwina Division Lira Municipality.
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2. Determine the quality of teachers and academic performance of learners in SST in
primary schools in Ojwina Division Lira Municipality
3. Determine the attitudes oflearners towards SST in primary schools in Ojwina Division
Lira Municipality.
1.5. RESEARCH QUESTIONS

I. What are the various teaching methods that teachers use in teaching SST in primary
schools in Ojwina Division Lira Municipality?
2. Does the quality of teachers affect the academic performance of learners in SST in
primary schools in Ojwina Division Lira Municipality?
3. What attitudes do learners have towards SST in primary schools in Ojwina Division
Lira Municipality?
1.4. SCOPE OF THE STUDY.

The study was conducted in Lira Municipality. Lira is a District in Lango sub-region in
Northern Uganda. Like other Ugandan Districts, it is named after its 'chief town', Lira
town. The majority ethnic group is the Langi. Until 2005, Lira District comprised six
counties; Erute, Dokolo, Kyoga, Otuke, Moroto and Lira Municipality. These were
further subdivided into 28 sub-counties. Of the 28 sub-counties, four are Municipal
Divisions. There are a total of 192 parishes with 2,247 villages. Today, with the creation
of 2 new districts in 2005, Lira is made up of 5 separate counties; Erute North, Erute
South, Otuke, Moroto, and Lira Municipality
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It borders the districts of Apac in the west, Kaberamaido in the south-east, Katakwi in the
east, Kotido in the no1ih-east, Pader in the North. Nakasongola and Kayunga in the south
across Lake Kyoga. The district has a total of 321 primary schools with 309 government,
6 private and 3 community schools. For secondary schools, the district has over 45
secondary schools, 29 are government, 12 private and 4 community. There are three
technical institutions, tlu·ee teacher training colleges and one National Teacher's CollegeNgetta, Uganda Technical College Lira. The study will investigate the impact of teaching
methods on the academic performance of pupils in SST in regards to the various teaching
methods and the factors that affect the effective teaching of SST. The study was carried
on from June 2009 to August 2009.

1.5

Significance of the Study

This study would benefit the following disciplines:
Provide information that would be used by the Ministry of Education and Policy Makers
to identify attitudes that can be associated towards SST and devise means to solve the
problem.

The ministry of education would be able to Support teachers' efforts to increase student
motivation, encouraging student-centered learning and outcomes-based instruction.
Additionally, the ministry of education would be able to recognize teachers' individual
learning needs and be supportive of their continuing education and involvement in
research.
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Curriculum developers would be able to design a SST cmTiculum that encompasses
effective teaching methods.

This study would emphasizes the need for teachers to plan their materials well and also
use effective teaching methods while teaching SST and therefore enable teachers to teach
effectively for the subject content to be understood properly.

The study would act as an instrument that would change the negative attitudes that
learners have towards SST.

District Education Officers would understand the extent at which learners fail SST and
hence make sure that they supervise schools to make sure that teachers use effective
teaching methods.

SST teacher performance would be reviewed, priority areas for improvement would be
identified and improvement plan containing may be developed for each priority area.

The study would call upon the government to equip teachers with the necessary materials
to enable them to effectively teach SST.
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CHAPTER TWO

LITERATURE REVIEW

1.0

Introduction

This chapter reviews literature as an account of the knowledge and ideas that have been
established by accredited scholars and experts in the field of teaching methods and
academic performance in SST. It is guided by the objectives of the study outlined in
chapter one.

2.1. Types of Teaching Methods
2.1.1. Problem Solving

Problem solving is one of the most important skills stndents learn in school. Problem
solving has a special role in the social studies, Students use facts, concepts, and
generalizations in the process of finding solutions to problems and reaching decisions
about issues. Note that both problem-solving and decision-making are termed a process.
These two processes involve a series of steps a student follows to some conclusion.
Problem-solving and decision-making processes generally require students to use facts,
concepts, and generalizations they already know to arrive at a solution or decision
(Zemelman et al., 1998).

In order to effectively teach with a problem-solving focus, a teacher needs to carefolly
plan problems that will give

teaching the maximum opportunity to their skills. This

means the problems need to be complex enough to let teaching approach them from
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different angles, explore different strategies, reflect on their progress, and revise their
methods. It also means the problems must be within the grasp of the students, because if
they are too hard and the teaching are repeatedly unsuccessful, they will lose confidence
in their problem solving abilities and their willingness to work on problems will not
develop, or could even be destroyed (Zemelman et al., 1998).

2.1.2. Role Play and Simulations

Students love playing roles. They enjoy taking on the identity of others. In the process
they learn valuable social studies skills such as developing empathy and seeing situations
from multiple perspectives. Simulations are also effective at helping students engage in
problem solving in real world contexts. Games, computer software, and reenactments of
situations, for example, a simulation of a Congressional hearing are examples of
simulations. Simulations and role plays are wonderful ways to make events from the past
or present come alive. But they are difficult to do well (Hulsey, John Adler, Jr 1990)

The use of simulation in the classroom has a lot to offer for the social studies teacher. It
motivates students to a higher interest in the topic they are studying and causes them to
be actively involved in the learning process (Hulsey, John Adler, Jr 1990)

2.1.3. Co-operative Group Work

Cooperative group work helps students to reflect on and talk about their own ideas and
thinking, and it forces them to consider other students' ideas, which may be very different
from their own. It can even reduce anxiety and help them to "overcome their insecurity
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about problem-solving because they can see more able peers struggling over difficult
problems"

Effective group work requires a lot of preparation - "it is insufficient to put students in
groups and let them get on with it" (Reynolds & Muijs, 1999). Battista (2001) notes that
all students in a group must be "fully engaged as partners" for group work to be most
effective. To avoid having a few students do the work while others sit passively, teachers
should give clear instructions, and make sure all students are aware of the group's goals
and how they will individually be held accountable. It is also important that the task is
appropriate for group work, that it is centered on an important idea or concept, and that
the students are interested by it (Grouws & Cebulla, 2000,).

The level of the task should be challenging, but not beyond the students' ability or they
will give up quickly. Group work is often more effective for introducing a new concept
than for reviewing old material (Reynolds & Muijs, 1999,). Closure is essential to group
work - if the students do not arrive at the key conclusions or procedures, the teacher
should bring it up. A whole class discussion following the group work is an effective way
to provide closure (Grouws & Cebulla, 2000, Groups should be used in conjunction with
sessions of direct teaching and individual work time. Grouws and Cebulla (2000) note
that it may be useful to have students work in collaborative groups after they have
worked on the task individually, and Reynolds and Muijs (1999) assert that a mixture of
whole-class and collaborative group teaching is the most effective
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2.1.4. Inquiry Teaching

Inquiry teaching is a process of asking and answering key social studies questions.
Students develop questions, collect and organize data related to the questions, analyze the
data, and draw inferences or conclusions about the data to answer their questions. This is
"the scientific method" applied to social studies and, in many cases, mirrors the ways real
social scientists (economists, historians, geographers, political scientists etc.) conduct
research. (Wilen, W.W., and J.A. Phillips. 1995)

A hallmark of inquiry teaching is student activity. Teachers facilitate student learning.
Among the advantages of inquiry teaching are: Students generate their own knowledge;
Answers are discovered by students and are, therefore, more memorable; Divergent,
creative thinking is encouraged; Higher order thinking skills (analysis, synthesis,
evaluation) are emphasized and Skills integrate with knowledge as students organize and
analyze their data in a variety of ways (maps, graphs, charts, etc.) (Wilen, W.W., and J.A.
Phillips. 1995)

2.1.5. Visual Strategics

Variety is the spice of life, so teachers will not want to follow the path of direct
instruction every day. The presentation of new material can take many interesting and
amusing turns. An interactive lecture, well illustrated with slides or images from
authentic sources, is a good teaching strategy. It takes time to develop a richly visual
presentation but teaches students content as well as visual analysis skills. The key is to
build in student involvement and interactivity as the images are displayed and analyzed.

10

Students will need you to model image analysis at first, then need a little encouragement
to interpret what they see independently (Martorella, Peter H. 1996).
A more powerful learning tool is student construction and preparation of their own visual
presentations. Multimedia, Hyperstudio, and World Wide Web pages offer many venues.
Students choose the images and develop the story and nmTation based on interpretation of
events, data, and information. Too conclude, they make a presentation or produce a visual
product

2.2. The quality of teachers and academic performance of learners in SST

Various writers have come up with views about the characteristics of competent teachers
and benefits of having such teachers as follows:

Craig et al (1998) holds the view that the quality of the teachers' performance determines
the students' achievement. Factors such as the years taken to train teacher, the teachers
verbal fluency, subject matter knowledge, having books and materials, knowing how to
use them, teacher expectation of pupil performance, time spent on classroom preparation
and frequent monitoring of student progress determine the quality of performance of a
teacher. Regardless of the training, the experience and the preparation undergone, a
teacher should have adequate motivation to teach. Lack of incentives in schools and small
salaries offered to teachers compel them to work in many places to make ends meet. This
renders many teachers ineffective at their work.
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The Common Wealth Report (1974) explains teacher competence as having knowledge
of child development; of the material to be taught and suitable methods; his skills must
enable him to teach; advice and guide his pupils, community and culture with which he is
involved; his attitudes should be positive without being aggressive, so that his examples
are likely to be followed as he transmits explicitly, and implicitly the national aims and
moral and social values. In support of this, Konchhar (2000) contends that discipline
problems cannot be prevented yet most of them will not arise in the classroom of
intelligent, hardworking, teachers who plan their work effectively, motivate their students
skillfully and provide a friendly environment.

Rayns (1969) holds the view that, "Teaching is complex and many sided, demanding a
variety of human traits and abilities. These may be grouped into two, first those involving
the teacher's mental abilities and skills, his understandings of psychological and
educational principles and his knowledge of general and specific subject matter to be
taught and second; those qualities stemming from the teacher's personality, his interest
attitudes and beliefs, his behaviour in working relationships with pupils and other
individuals and the like". In lime with these views, Brinkerhott and white (1988) argued
that teachers have the authority to control what goes on in classrooms and that authority
must be established with each separate class. Some teachers are unable to do this; their
classes run wild and their students terrorize them.

Anderson, et al (1992) contends that nothing is more critical to the quality of school than
its staff. Teachers contribute to the whole development of children both inside and
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outside the classroom and not simply through the transmission of information and skills.
Teachers need to interact with children even outside class. This instills confidence among
the children in dealing with the teacher and enhances free interaction even in class.

Hargreaves and Fullan (1992) hold the view that on top of having deeper knowledge of
and confidence in teaching their subject(s), the teacher shonld know how to teach mixed
ability classes and how to respond to different learning styles of their pupils. It's from the
above that many writers give many characteristics and qualities which effective teachers
should posses. There are many students who perform well without teachers m some
subjects while others with well-qualified teachers perform poorly.

A teacher who does not have both the academic and the professional teacher qualification
would undoubtedly have a negative influence on the teaching and learning of his/her
subject. Myra Pollack Sadka et al (2000) However, a teacher who is academically and
professionally qualified, but works under unfavorable conditions of service would be less
dedicated to his work and thus be less productive than a teacher who is unqualified but
works under favorable conditions of service (UNESCO, 2004 ).

According to Neagley and Evans (1970) effective supervision of instruction can improve
the quality of teaching and learning in the classroom. Another factor is motivation. A
highly motivated person puts in the maximum effort in his or her job. Tamakloe, et al
(1996) several factors produce motivation and job satisfaction. Lack of motivation and
professional commitment produce poor attendance and unprofessional attitudes towards
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students which in turn affect the performance of students academically (Lockheed, M. et.
al. 1991).

2.3. Attitudes of learners towards SST
Social studies is the integrated study of the social sciences and humanities to promote
effective citizenry. There are as many important reasons to study social studies as there
are applications for social studies in our daily lives. (Karen Lewis 2007)

A lot of

students dread social studies and history, thinking it is boring, or that it is just dates,
names, times and numbers and will be of no use to them in their lives.

Student's attitudes and beliefs have an enormous impact on student performance in a
particular subject area. An individual's perceived ability to do well in a subject is one
variable that has received considerable attention in psychological literature considering
American female (Lee and Lockheed 1990).

However there are many reasons that young people need to study and understand their
country's past. As a people we need to know where we came from and how we were
molded into the country we are today, we need to understand past mistakes, and students
may even end up using their knowledge of social studies based on their future career
choices. But probably the most important reason is that studying social studies can help
young people sort out their lives a bit, grasp important ideals and define who they are as
people. (Karen Lewis 2007)
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CONCEPTUAL FRAME WORK

Types of teaching methods and their effects on academic performance
in SST
EFFECTIVE
TEACHING
METHODS

r

-visual strategies
-Cooperative
work
-role play

group

IMPACT ON
ACADEMIC
PEFORMANCE
-understand
the
subject
-like the subject
- enjoy studying it

-inquiry teaching

l'UDES
\.RDS SST
it is hard
ot like the
it is useless

"
PERFROMWEL
IN ACADEMICS

Source: (researchers own construction)
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CHAPTER THREE
METHODOLOGY

3.0. Introduction

This chapter discusses the operational frame work within which the facts of the study
were gathered. It covers sections on study design, study Area, the nature and
composition of respondents, instruments of data collection, sampling design, data
collection procedures and statistical treatment of data.

3.1. Research Design

The research is presented in both qualitative and quantitative design. Qualitative design
helped the researcher get a deeper meaning of the study while quantitative helped in
analyzing the numbers that were involved in the study. A descriptive survey design was
used and this helped the researcher get a sample of variables than the whole population.

3.2. Study Arca

The study was conducted

111

Lira Municipality. The place was convenient for the

researcher for the purposes of transport because that is where the researcher lives.

3.3. Population of Study

The study obtained information from teachers and pupils. Pupils were convenient for the
study because they were able to tell us how the methods used by their teachers in
teaching SST affect their performance.
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3.4. Sample Size and Sampling Procedures
The research used purposive and random sampling for respondents. Purposive sampling
was used to select pupils for focus group discussions. The teachers were selected using
random sampling. A total of 70 teachers and 40 pupils participated the study.

3.5

Instruments of Data Collection

3.5.1. Questionnaires
These consisted of questions that the respondents reacted in writing. The questionnaires
were distributed to teachers since they were many. Questionnaires were suitable because
they obtained an element of privacy and therefore respondents were free to answer the
questions.

3.5.2. Observation
This involved the presence of the researcher to observe the way teachers used the
methods while teaching SST and how it affected the academic performance of learners.

3.5.3. Focus group discussions
These involved discussing with the pupils on how teaching methods in their schools
have affected their performance in SST.

3.5.4. Library search
This involved reviewing documents and books that were related to teaching methods. The
researcher visited libraries to search for literature that is related to the study and also
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compare the findings from the study with those that have been done before regarding the
impact of teaching methods on the performance of pupils in SST.

3.6. Data Collection Procedures

After the research proposal was approved, the researcher obtained a letter of introduction
from the institute of open and distance learning to facilitate in the data collection
exercise. The letter was presented to head teachers before questiom1aires were
administered to teachers and focus group discussions held with the pupils. Pa1iicipants
were assured of confidentiality. The data was sorted, categorized and analyzed.
Conclusions and recommendations were made.

3. 7. Data Analysis

Data analysis was done using SPSS [Statistical package for the social scientists) for the
quantitative data. Data was tabulated using frequency counts and percentages.

Qualitative data was analyzed basing on themes derived from objectives of study. The
information got from the qualitative data was used to supplement and complement that
which was obtained from quantitative data.
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3.8. Limitations of the Study

The major limitation was financial as the researcher had to go to different schools and
hence transport was required among other costs but the researcher tried to minimize the
little he had to fit the budget.

The researcher being an employee did not have enough time to carry the research but the
researcher made a timetable to fit his schedule.

Some respondents were not willing to give out information to the researcher but the
researcher tried as much as possible to be tactical in asking questions in order to get
relevant infonnation for the study.
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CHAPTER FOUR
DAT A PRESENTATION, ANALYSIS AND INTERPRETATION
4.0 Introduction

This chapter is a presentation, interpretation and discussion of the field results. The
results are presented in tables and in form of frequency counts and Percentage (%). It
focuses on the effects of teaching methods on the academic performance of learners in
SST.
4.1 Profile of the respondents
Table 4.1: Profile of Teachers.
Respondents

Frequency (t)

Percentage(%)

Male

40

57

Female

30

43

Total

70

100

18-24

6

9

25-30

35

50

31-35

12

17

36 and above

17

24

Total

70

100

Certificate

32

46

Diploma

35

50

Degree

4

5.7

Total

70

100

Sex

Age

Academic level

Source: Primary Data 2009
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One hundred (I 00) questionnaires were distributed to the teachers and 70 were filled and
returned this therefore represents 70% of the total number of questionnaires that were
distributed.

The study covered 70 randomly selected teachers of whom 40(57%) were male and
30(43%) were female. This therefore shows that the male respondents were the majority
of the respondents.

The age category of the respondents were divided into four groups that is 18-24 years
were 6[9%], 25-30 yrs were 35(50%) 31-35 yrs were 12(17%), and 36 yrs and above
were 17 representing (24%) of the respondents. This shows that most teachers who are
actively working are between the ages of25-30.

The academic level of the respondents was divided into three categories that is certificate,
diploma and degree. 32(46%) of the respondents had certificates, 35(50%) had diplomas
and 4(5.7%) of the respondents had degrees. This. shows that most of the respondents
were certificate and diploma holders. Few of the respondents had degrees.

The researcher carried out focus group discussions with the pupils and therefore
summarized the main points that were discussed. Fourty (40) pupils were involved in
FGD's and 23 were female while 17 were male. Out of the 40 pupils 20 were in primary
six and 20 were in primary seven. 10 were between the ages of 13 and below, 20 were
between 14 and 17 and 10 were 18 and above years.
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4.2 Types of Teaching Methods and their effect on the academic performance of
learners in SST.

The first objective of the study was to investigate the various teaching methods that
teachers use in teaching SST and their impact on academic performance in primary
schools. To achieve this, respondents were asked questions related to the study. Data
collected was analyzed under the question: What are the various teaching methods that
teachers use in teaching SST in primary schools? The results are presented below;

The respondents were asked the level of performance of pupils in SST in their school and
this was their response;
Table 4.2: Level of performance in SST
Level

Frequency

Percentage

High

20

29

Moderate

30

43

Low

20

29

Total

70

100

Source: Primary Data 2009

Table 4.2 above shows that 20(29%) of the respondents said that the level of performance
in SST was high while 30(43%) said it was moderate and 20(29%) said it was low. This
implies that the level ofperfonnance in SST is moderate.

The data in table 4.2 was analyzed using a chart and figure I summarizes the level of
performance in SST
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Figure 1: Level of performance in SST

Source: Primary Data 2009

The respondents were asked the extent at which the methods used in teaching SST affect
pupil's academic performance and this was the response;

Table 4.3: Impact of teaching methods on the academic performance of learners
Frequency

Percentage

Greater extent

57

81

Small extent

13

19

No impact

-

-

70

100

Extent

Total
Source: Primary Data 2009

Table 4.3 indicates that 57(81 %) of the respondents said that the methods used by a
teacher greatly affect the academic performance of learners 13(19%) said to a small
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extent while none said no impact. This shows that the teaching methods used by a teacher
in teaching a subject greatly affect a learner's performance.

According to the pupils in focus group discussions held with them the way a teacher
teaches a subject affects the academic performance of learners. They revealed that in
some subjects they had teachers who were too tough and that children feared them very
much and hence they did not concentrate well in class due to nervousness. Others
complained that some teachers were not audible and others simply came to class and
dictated notes without explaining to them this according to them leads to poor
performance.

The data in table 4.3 was analyzed using a chart and figure 2 summarizes the impact of
teaching methods on academic performance of learners.

Figure 2: Impact of teaching methods on the academic performance of learners

Source: Primary Data 2009
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The respondents were asked whether the methods of teaching used to teach SST
emphasize discussing and this was their response;

Table 4.4: Opinion on whether the methods of teaching nsed to teach SST
emphasize discussing

The methods of teaching

Agree

Disagree

Not sure

Total

Frequency (f)

35

15

20

70

Percentage(%)

50

21

29

100

used

to

teach

SST

emphasize discussing

Source: Primary Data 2009

Table 4.4 indicates that 35(50%) of the respondents agreed that the methods of teaching
used to teach SST emphasize discussing, 15(21 %) disagreed while 20(29%) of the
respondents were not sure. This implies that most teachers used discussion as a method of
teaching.
According to the pupils discussion method was often used in form of questions and then
an individual is called up to come and discuss that particular question for the rest of the
class.

The respondents were asked whether the teaching method of teachers involve Gender
Equity and this was their response;

25

Table 4.5: Opinion on whether teaching method of teachers involve Gender Equity

Teaching

method

of

teachers

Agree

Disagree

involve Gender Equity
Frequency (f)
Percentage(%)

Not

Total

sure

30

30

10

70

42.9

42.9

14.3

100

Source: Primary Data 2009

Table 4.5 shows that 30( 42. 9%) of the respondents agreed that the teaching methods used
in teaching SST involves gender equity while 30(42.9%) disagree and 10(14.3%) of the
respondents were not sure whether the methods used to teach SST involve Gender
Equity. The results in the table above imply that the respondents the same number of
respondents agreed and disagreed that teaching methods of teachers involves gender
equity.

Most of the pupils agreed that all pupils were taught equally however some complained
that some teachers had negative attitudes towards girls' education and sometimes made it
clear that girls were not supposed to be in school but married.
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The respondents were asked whether the teaching methods used by teachers in SST
involve ways of ensuring emotional stability of pupils and this was their response;

Table 4.6: Opinion on whether the teaching methods used by teachers in SST
involve ways of ensuring emotional stability of pupils

teaching methods used by

Agree

Disagree

Not sure

Total

Frequency (f)

28

40

2

70

Percentage(%)

40

57

3

100

teachers
ways
emotional

111

SST involve

of

ensurmg
stability

of

pupils

Source: Primary Data 2009

Table 4.6 shows that 28( 40%) of the respondents agreed that the teaching methods used
by teachers in SST involve ways of ensuring emotional stability of pupils while 40(57%)
disagreed and 2(3%) of the respondents were not sure. This implies that few teachers take
into consideration the emotional status of children. However the researcher observed as
he carried on the research that some schools had a high number of pupils in relation to the
teachers especially the UPE schools and hence this made it difficult for teachers to access
all the pupils leave alone taking into consideration their emotional status.
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The pupils were also in agreement with the researcher's observation that the class size
was too big and therefore it was difficult for them to access the teachers in case of any
problem.

The data in table 4.6 was analyzed using a chart and figure 3 summarizes the opinion on
whether the teaching methods used by teachers in SST involve ways of ensunng
emotional stability of pupils

Figure 3: Opinion on whether the teaching methods used by teachers in SST involve
ways of ensuring emotional stability of pupils

Source: Primary Data 2009

The respondents were asked to indicate the methods they used in the table and this was
their response;
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Table 4.7: Methods used iu teaching SST
Method

Frequency

Percentage

Cooperative group work

25

35

Visual strategies

20

29

Role play and stimulation

10

14

Inquiry teaching

9

13

Problem solving

6

9

70

100

Total
Source: Primary Data 2009

According to table 4. 7 most of the respondents indicated cooperative group work as a
method they use for teaching SST that is 25(35%) mentioned it, 20(29%) mentioned
visual strategies, 10(14%) mentioned role play and stimulation, 9(13%) mentioned
inquiry teaching and the least indicated was problem solving that is mentioned by 6(9%)
of the respondents. During the study the researcher observed that most of the teaching
methods used were hindered by lack of teaching and learning materials, trained teachers
and class size.

For example visual strategies need enough and relevant learning materials which were
not available in most schools, cooperative group work requires a small number of pupils
for a teacher to effectively use which was not the case in most schools, most of the
schools had a large number of pupils which was difficult to handle and finally problem
solving method needs a teacher who is trained in that particular subject and therefore is
able to use it effectively however most teachers in the schools visited were teaching all
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the four subjects that is English, Mathematics, SST and Science and yet they have only
been trained in one subject. All the above hinder the effective use of teaching methods by
teachers in SST and hence lead to poor performance.

The respondents were asked to name the other methods used in teaching SST and this
was their response;
Table 4.8: Other methods used in teaching SST
Method

Frequency

Percentage

Lecturing

20

28.6

Tests

20

28.6

Homework

16

22.9

Class discussions

14

20

Total

70

100

Source: Primary Data 2009

According to 4.8 most of the respondents that is 20(28.6%) mentioned lecturing as
method they use in teaching SST, tests were used by 20(28.6%), home work by
16(22. 9%) and class discussions was mentioned by 14(20%) of the respondents. The
above results imply that lecturing and giving tests are the most common teaching
methods used in SST.

According to the pupils lecturing and tests were the most common methods used in
teaching SST.
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4.3. Quality of teachers and academic performance of learners in SST.

The second objective of the study was to determine the quality of teachers and the
academic performance of learners in SST. To achieve this, respondents were asked
questions related to the study. Data collected was analyzed under the question: does the
quality of teachers affect the academic performance of learners in SST? The results are
presented below;

The respondents were asked whether teachers teaching SST were trained to teach that
particular subject and this was the response;

Table 4.9: Opinion on whether teachers teaching SST are trained to teach it.

Teachers

teaching Agree

Disagree

Not sure

Total

SST are trained to
teach it
Frequency (f)

21

39

10

70

Percentage(%)

30

56

14

100

Source: Primary data 2009

Table 4.9 shows that 21(30%) of the respondents agreed that the teachers teaching SST
were trained to teach SST while 39(56%) disagreed and 10(14%) were not sure. This
implies that most of the teachers who teach SST are not particularly trained to teach SST.
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Craig et al (1998) holds the view that the quality of the teachers' performance determines
the students' achievement. Factors such as the years taken to train teacher, the teachers
verbal fluency, subject matter knowledge, having books and materials, knowing how to
use them, teacher expectation of pupil performance, time spent on classroom preparation
and frequent monitoring of student progress determine the quality of performance of a
teacher. Regardless of the training, the experience and the preparation undergone, a
teacher should have adequate motivation to teach

The data in table 4.9 was analyzed using a chart and figure 4 summarizes the opinion on
whether teachers teaching SST are trained to teach it.

Figure 4: Opinion on whether teachers teaching SST are trained to teach it.

Source: Primary data 2009

The respondents were asked whether teachers serve as a good role model to the children
and this was the response;
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Table 4.10: Opinion on whether teachers serve as a good role model to the children

teachers serve as a good role Agree

Disagree

model to the children

Not

Total

sure

Frequency (t)

40

25

5

70

Percentage(%)

57

36

7

100

Source: Primary data 2009

Table 4.10 shows that 40(57%) of the respondents agreed that teachers serve as good role
models to the children while 25(36%) disagreed and 5(7%) were not sure. This means
that most of the teachers in the schools visited served as role models to the children.

According to the pupils most teachers act as role models to the pupils. However some of
them complained that a few teachers engaged in sexual relationships with the pupils.

The respondents were asked whether teachers are efficient in classroom management
skills and this was the response;

Table 4.11: Opinion on whether teachers arc efficient in classroom management
skills

Teachers

are

efficient

111

Disagree

Agree

classroom management skills

Not

Total

sure

Frequency (t)

33

Percentage('¼,)

47

30
43

Source: Primary data 2009

33

7

70

10

100

Table 4.11 shows that 33(47%) of the respondents agreed that teachers were efficient in
classroom management skills while 30(43%) disagreed and 7(10%) were not sure. This
implies that most teachers were efficient in classroom management skills. However
during the study the researcher observed that most of the schools had a large number of
pupils which made it difficult for teachers to control.

Konchhar (2000) contends that discipline problems cannot be prevented yet most of them
will not arise in the classroom of intelligent, hardworking, teachers who plan their work
effectively, motivate their students skillfully and provide a friendly environment.

Respondents were asked whether teachers had positive attitudes about teaching SST and
this was their response;

Table 4.12: Opinion on whether teachers have positive attitudes about teaching SST

Teachers have positive attitudes Agree

Disagree

about teaching SST

Not

Total

sure

Frequency (f)

36

Percentage(%)

51

28
40

6

70

9

100

Source: Primary data 2009

Table 4.12 indicates that 51(51%) of the respondents agreed that teachers have positive
attitudes about teaching SST while 28(40%) disagreed and 6(9%) were not sure. This
implies that most of the teachers in the schools visited enjoyed and liked teaching SST
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however it was also observed that teachers were underpaid and overworked which made
them loose interest in the work they were doing because oflack of motivation.

The Common Wealth Report (1974) explains teacher competence as having knowledge
of child development; of the material to be taught and suitable methods; his skills must
enable him to teach; advice and guide his pupils, community and culture with which he is
involved; his attitudes should be positive without being aggressive, so that his examples
are likely to be followed as he transmits explicitly, and implicitly the national aims and
moral and social values.

The data in table 4.12 was analyzed using a chart and figure 5 summarizes the opinion on
whether teachers have positive attitudes about teaching SST

Figure 5: Opinion on whether teachers have positive attitudes about teaching SST

Source: Primary data 2009

35

The respondents were asked whether teachers plan their lessons well before they teach
SST and this was their response;

Table 4.13: Opinion on whether teachers plan their lessons well before they teach
SST

Teachers plan their lessons well Agree

Disagree

before they teach SST

Not

Total

snre

Frequency (f)

38

20

12

70

Percentage(%)

54

29

17

100

Source: primary data

Table 4. 13 indicates that 38(54%) of the respondents agreed that teachers plan their
lessons well before they teach SST while 20(29%) disagreed and 12(17%) were not sure.
This implies that most teachers who teach SST plan their lessons well before they teach.

4.4 Attitudes of learners towards SST.

The third objective of the study was to determine the attitudes of learners towards SST.
To achieve this, respondents were asked questions related to the study. Data collected
was analyzed under the question: what attitudes do learners have towards SST? The
results are presented below;
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Respondents were asked whether pupils have negative attitudes towards SST and this was
the response;

Table 4.14: Opinion on whether pupils have negative attitudes towards SST

Pupils have negative attitudes Agree

Disagree

Not

Total

sure

towards SST
Frequency (I)

40

25

5

70

Percentage(%)

57

36

7

100

Source: Primary data 2009

Table 4.14 shows that 40(57%) of the respondents agreed that pupils have negative
attitudes towards SST while 25(36%) disagreed and 5(7%) were not sure .this implies
that in most of the schools visited teachers thought that pupils had negative attitudes
towards SST.

The pupils (N=40) were asked whether they liked SST and their response is illustrated in
table 4.15 below;
Table 4.15: Opinion on whether pupils like SST
Base

Frequency

Percentage

Yes

19

48

No

21

52

Total

40

100

Source: Primary data 2009
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According to table 4.15 19(48%) of the respondents said they liked SST while 21(52%)
said they did not like it. This implies that most of the pupils who participated in the study
did not like SST.

The data in table 4.15 was analyzed using a chart and figure 6 summarizes the opinion on
whether pupils like SST

Figure 6: Opinion on whether pupils like SST

aves
□ No

Source: Primary data 2009
Respondents were asked whether pupils thought SST was boring and this was the
response;

Table 4.16: opinion on whether pupils thought SST was boring
Pupils thought SST was

Agree

Disagree

Not sure

Total

Frequency (f)

42

18

IO

70

Percentage (%)

60

26

14

100

boring

Source: Primary data 2009
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Table 4.16 shows that 42(60%) of the respondents agreed that SST was boring while
18(26%) disagreed and 10(14%).this means that according to the teachers in the schools
visited learners thought that SST was a boring subject.

The respondents were asked whether pupils thoughtthat SST was not a relevant subject
and this was their response;

Table 4.17: Opinion on whether pupils think that SST is not a relevant subject

Pupils

think

that Agree

Disagree

Not sure

Total

SST is not a relevant
subject
Frequency (f)

45

15

10

70

Percentage (°/4,)

64

21

14

100

Source: Primary data 2009

Table 4.17 reveals that 45(64%) of the respondents agreed that pupils think that SST is
not a relevant subject, 15(21 %) disagreed and 10(14%).This implies that most pupils who
study SST think that it is not relevant.

Some of the pupils who participated in FGDs were

111

agreement that SST was not

relevant for them.
Respondents were asked whether pupils thought SST was a hard subject and this was
their response;
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Table 4.18: Opinion on whether pupils think SST was a hard subject
Pupils think SST was a hard Agree

Disagree

Not sure

Total

subject
Frequency (f)

23

39

8

70

Percentage (%)

33

56

11

100

Source: Primary data 2009

Table 4.18 indicates that 23(33%) Of the respondents agreed that pupils think SST is a
hard subject while 39(56%) disagreed and 8(11 %) of the respondents were not sure. This
implies that even though most pupils think that SST is boring and not relevant they do not
see it as a difficult subject. Most of the pupils who participated in the study were in
agreement with this.

According to Karen Lewis 2007 a lot of students dread social studies and history,
thinking it is boring, or that it is just dates, names, times and numbers and will be of no
use to them in their lives.

According to Lee and Lockheed (1990).Student's attitudes and beliefs have an enormous
impact on student performance in a particular subject area. An individual's perceived
ability to do well in a subject is one variable that has received considerable attention in
psychological literature considering American female
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CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATIONS
5.0. Introduction

The major purpose of the study was to analyze the impact of teaching methods on the
academic performance of pupils in SST in primary schools in Ojwina Division Lira
Municipality. This chapter focuses on the summary of the findings, conclusions and
recommendations. Finally the chapter ends with suggestions for further research.

5.1

Summary of Findings and their Relevance

This section summarizes the findings on the impact of teaching methods on the academic
performance oflearners in SST.

5.1.1 Summary of findings on the various teaching methods that teachers use in
teaching SST and their impact on academic performance

The findings revealed by 81 % that the methods used in teaching SST to a greater extent
affect the academic performance of learners. 50% of the respondents agreed that the
methods of teaching used to teach SST emphasize discussing, 43% of the respondents
agreed that the teaching methods used in teaching SST involves gender equity. Most of
the respondents indicated cooperative group work as a method they use for teaching SST
that is 35% mentioned it, 29% mentioned visual strategies, 14% mentioned role play and
stimulation, 13% mentioned inquiry teaching and the least indicated was problem solving
that is mentioned by 9% of the respondents. The other methods mentioned by the
respondents were tests and home work, lecturing and class discussions.
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According to Battista (2001) Cooperative group work helps students to reflect on and talk
about their own ideas and thinking, and it forces them to consider other students' ideas,
which may be very different from their own. It can even reduce anxiety and help them to
"overcome their insecurity about problem-solving because they can see more able peers
struggling over difficult problems"

5.1.2 Summary of findings on the quality of teachers and academic performance of
learners in SST in primary schools
According to the study most of the teachers were not trained to teach SST and this was
supported by 56% of the respondents, 57%) of the respondents agreed that teachers serve
as good role models to the children, 4 7% of the respondents agreed that teachers were
efficient in classroom management skills, 51 %) of the respondents agreed that teachers
have positive attitudes about teaching SST, 54%) of the respondents agreed that teachers
plan their lessons well before they teach SST. However it was also observed that teachers
were underpaid and overworked which made them loose interest in the work they were
doing because oflack of motivation.

According to Myra Pollack Sadka et al (2000) a teacher who does not have both the
academic and the professional teacher qualification would undoubtedly have a negative
influence on the teaching and learning of his/her subject. However, a teacher who is
academically and professionally qualified, but works under unfavorable conditions of
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service would be less dedicated to his work and thus be less productive than a teacher
who is unqualified but works under favorable conditions of service (UNESCO. 2004).

5.1.3 Summary of findings on the attitudes of learners towards SST in primary
schools

The study revealed by 57% that pupils have negative attitudes towards SST, the pupils
revealed by 52% that they do not like SST, 60% of the respondents thought that SST was
boring ,64%

of the respondents agreed that pupils think that SST is not a relevant

subject.

The above findings are in agreement with Karen Lewis (2007) who says that lot of
students dread social studies and history, thinking it is boring, or that it is just dates,
names, times and numbers and will be of no use to them in their lives.

5.2. Conclusions

Basing on the case study of Ojwina division it can be concluded that the methods used by
teachers in teaching SST affect the academic performance of pupils.

Trained SST teachers are still not enough which leads to teachers using methods that do
not help pupils to pass SST.

Pupils have negative attitudes towards SST for example they think it is a boring and
useless subject.
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5.3. Recommendations

From the ongoing discussion, the following are the recommendations that were made in
regards to teaching methods and performance in SST.

SST learning facilities should be provided by the government and other stake holders to
enable teachers effectively use different teaching methods that can help learners
understand and enjoy the subject.

Teachers should be trained specifically for a subject he/she is good at and hence teach
that particular subject and not teaching all the subjects as it was observed during the
study.

In relation to the above more teachers and classes should be provided to decrease on the
class size which makes it difficult for teachers to effectively teach and also access all
pupils.

Teachers should be motivated by the government and school heads so that they are happy
and hence effectively teach the learners.

5.4 Areas for further research

SST is a subject that few researchers have ventured particularly in Ojwina division and
hence more research is needed.
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3. The teaching method of teachers involve Gender Equity
Agree [ ]

Disagree [

Not sure [ ]

4. The teaching method of teachers in SST involve Ways of ensuring emotional stability
of pupils
Agree [ ]

Disagree [

]

Not sure [ ]

5. Below are the various teaching methods used for SST please tick the ones you use

Methods of teaching SST
Problem Solving
Role Play and Simulations
Co-operative Group Work
Inquiry Teaching
Visual Strategies

6. What other methods do you use to teach SST?

············································································································
············································································································
············································································································
7.We have enough trained SST teachers
Strongly Agree [ ]

Agree [ ]

Strongly Disagree [

8. The teachers serve as good role models to the children
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Disagree [

]

Strongly Agree [ ]

Agree [ ]

Strongly Disagree [ ]

Disagree [

9. Teachers are efficient in classroom management skills
Strongly Agree [ ]

Agree [ ]

Strongly Disagree [ ]

Disagree [ ]

I 0. Teachers have positive attitudes about teaching SST
Agree [ ]

Not sure [ ]

Disagree [

11. Teachers plan their lessons well before they teach SST.
Agree [ ]

Disagree [

]

Not sure [ ]

12. Pupils have negative attitudes towards SST
Agree [ ]

Not sure [ ]

Disagree [

13. Pupils think SST is boring
Agree [ ]

Disagree [

]

Not sure [

14. Pupils think SST is not a relevant subject
Agree [ ]

Disagree [

]

Not sure [

15. Pupils think SST is hard
Agree [ ]

Disagree [

Not sure [ ]

APPENDIX C: FOCUS GROUP DISCUSSION FOR PUPILS

1. The teaching methods the teachers use in SST place more emphasis on discussion
method, team teaching, and discovery methods
2. The teaching method of teachers involve Gender Equity
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3. The teaching method of teachers in SST involve Ways of ensuring emotional
stability of pupils
4. We have enough trained SST teachers
5. The teachers serve as good role models to the children
6. Teachers are efficient in classroom management skills
7. Teachers have positive attitudes about teaching SST
8. Teachers plan their lessons well before they teach SST.
9. Do you like SST
IO. Pupils think SST is boring
11. Pupils think SST is not a relevant subject
12. Pupils think SST is hard
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