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CHAPTER ONE

1.0 Introduction -
Since 1940s when the main course of education was started in Kenya with the

rehabilitation of victims of the Second World War, there have been a lot of
changes in education policies. The initial concern was to provide health and
social rehabilitation for those with physical disabilities. These facilities later
changed their concern and became custodial care centers following models seen
in Europe at that time. Programmes were also started for those with sensory and

intellectual challenges.

Unfortunately, all the programmes worked within the idea of institutionalization.
Individuals with particular handicaps were segregated and placed in the same

school where services were provided purely on the basis of the challenges.

Special education for the intellectually challenged is relatively recent compared to
that of other challenged individuals such as blind, physically challenged and deaf.
Although the first school was opened in 1948, it was only available to a few
individuals from well to-do families. Many schools for the intelleéctually challenged
individuals have now been started in many urban centers, but in the recent years

inclusion has become a central focus of concern.

Inclusion comes at placing the intellectually challenged individuals in regular
schools to increase their participation in education and social life. It involves
changing aftitudes of the intellectually challenged and the society to equally

participate according to individual ability.

Although many authorities have advocated for inclusion, regular school teachers
feel that they lack the skills needed to educate these individuals. Non-challenged

individuals have their own fears to interact with the intellectually challenged

individuals.




In view of the above, this research paper explores what regular school teachers
have been able to do and the challenges they are facing in handling these

learners with intellectual chalienges in their schools,

1.1 Background information

As concerns intellectual challenge (mental retardation) generally there is an out
cry of low number or even none of the intelligence chalienged learners who
complete primary level programmes. A close look in regular schools has
evidenced that very few of them enroil intellectually challenge leamers and the
few learner who are enrolied are not seen to complete their primary education
like the non-challenged learners. Regular schools are not exceptional a factors
which has led the researcher o investigate challenges faced by teachers

handling learners with intellectual challenges in regular schools

1.2 Statement of the problem

integration of children who are mentaily challenged is characierized by poor
academic achisvement of such children in reguiar schools This has raised a
serious concern to teachers and other educators. This has made it necessary for

the researcher to investigate the challenges involved.

1.3 Purpose of the study
The purpose of the research is o investigate, analyze and examins tha problams
faced by teachers handling tearners with inteliectual challenges and recommend

the possible solutions for implementation.

1.4 Objectives of the study

The study intendad to;
(1) Establish whether there are learners with intellectual challenge in

A

regular schools.
(i) To identify the challenges encountered by teachers handling learners

with intellectual challenges in regular schoois.

[




(i)  To identify the appropriate resources available in regular schools in the

zone.
_(ivy  To investigate the teaching methods used to meet learners’ needs in

an inclusive setting.
(v}  To find out the possible solution to problems leading to poor academic

achievement of learners with intellectual challenges.

1.5 Research questions

(i} Are there learners with intellectual challenges in regular schools 7

(i) What challenges do teachers encounter when handling learners with
intellectual challenges in regular schools?

(i)  What are the available teaching / learning resources in regular
schools?

(ivl  What are the teaching methods used to meet learners needs in an
inclusive setting.

{(v) What are the possible solutions to problems leading to poor

performance of learners with intellectual challenge?

1.6 Significance of the study
The study will help teachers to modify ther teaching methods and fearning

resourcas in teaching the learners with intellectuat challengs

The study wili help learners with intellectual challenge together with othars by
providing ihe information towards support service by ieachers, parents,

educators.

The study findings will be used to sensitize teachers developing positive attitudes
towards learners with intellectual challenge.
The study findings will be used by the government to evaluate the educational

system for any necessary changes.

Td




The administration will be sensitized to change from the mean score syndrome

and focus their minds on individual capabiiities.

The study will also create awareness to parents and the society on the rights and

proper support to learners with intellectual challenges.

Kampala International University will be assisted to formulate more learning

resources and modify the curriculum to accommodate learners with intellectual

chalienge.

1.7 Limitations

These are factors which may hinder the collection of data during the study.
Finance — lack of food, stationeries and transport to different places.

Time frame — lack of enough time to carry out the research work and do school

duties.

Altitude — negative attitudes from teachers and parents who may not be co-

operative,

Distance — in order to reach all the targeied schools, the researcher has o fravel

far and wide especially where schools are distances apart.

Work load — the researcher will be required to carry ouf research activities while

as the same time attend to her regular school duties.

1.8 Delimitations
These are the factors that favour positively the researcher during the course of

the study, such factors include;




Culture — the researcher is familiar with the culture of the community.

Language — the researcher is also familiar with the language of the people.
Security — the area is free from bandits and the people are not hostile.

1.9 Definition of terms or key concepts

Intellectually challenged — This is a condition that may ninder leader to operate

and accommodate learning activities and procedures appropriately in an

inclusive setting.

Inclusive education — This refers to the philosophy of ensuring that schools,

centers of learning and educational systems are open to all children.

inclusive setting — This is a situation where all learners including those with
special needs participate in all activities in a community that recognized and

addresses the needs of each learner as much as possible.

Attitude — A person's set of predispositions from responding in a particular way to

a specified class of objects or people.

Assessment - A way of determining an individual’s strengths and wezaknesses by

applying mental, social, psychologicatl or educational tests.

Integration — Refers to providing exceptional children with patterns which are

close to normal as much as possible within the education setting.




CHAPTER TWO
-LITERATURE REVIEW

2.1 Introduction
According to Mwaura (2002) children with mental challenge are categorized into
four major groups based on the severity of their problems, their behaviour,
adaptive behavior and educational performance.
They are classified as

e« Children with Mild developmental disability

e Those with severe developmental disability

s Those with severe developmental disability

e Those with profound developmental disability
Children with mild developmental disabilily can in many cases be educated in
regular school system. They can tearn academic skills {o approximately standard
six and seven but may not pass well in standard eight.
They have potentialities for development in social and vocational adjustment.
They are sometimes referred to as educate mentally retarded.
Children with moderate developmenial disability thers iend o be véry slow in
learning =s they show exireme difficulties in academic subject They can be
taught self ~ help skills and social adjustment in the family and the neighborhood.
They are referred ic as trainable mentaily retarded. Children with severe
developmental disability children in this calegory show marked deficiis in
adaptive behaviodr. |
Most these children have pronounce difficulties in the area of motor, social,
speech and language going age can develop minimal communication skills and
learn basic self- help skills.

Children with profound developmental disability the area identified at birth or

within few days after birth.




The nature and degree of their handicaps are so great that without various forms
of intensive training and therapy they will exhibit virtually no adaptive behavior.
They need almost complete care and supervision throughout their lives.

Children from each group are all human being. Hey have human needs and

demands. Parents to make sure these learners with different needs are taken

care of and their neads are met.

2.2  Background information of the intellectually challenges

Randiki (2002) points out that for many years persons with disabilities were
considered unproductive and were rejected by the society. They were looked at
as a curse or punishments from God, Some were even killed or thrown away,

they were called derogatory and dehumanizing names like idiots, maroon, fools,

and imbecilas,

In Kenya special needs educatlion started durng the Second World War to
rehabilitate army officers who had returmed from war in 1945 with injuries.
Services were developed fo rehabilitate those with physical visual impairments

and brain damage and later others were included.

In Kenya the history of the mentally chalienged can be traced back to time before
independence when nussion churches and charitanle organizations came into
assist special schools like St Nicholas special school (Now Jacarandsa) 1968,
Primary Special Units and Race course special units were established later to

cater for the needs of mentally challenged.

Early in 1960s the churches and nongovernmental organizations continued to
support education for children with special needs. The societies and associations
for and of disabled children in provision of services in education, social welfare
and health care, Kenya society for the mentally (KSMH) handicapped (KSMH)
was established in 1960 by Peter Njuguna. This is a nonprofit making




organization devoted to advocate, Lobby for the rights and improve the welfare of

the individuals with intellectual challenges.

After the introduction of free primary education 2003 and inclusive education
many learners with inteliectual challenges ranging from mild to profound have
been placed in regular school teacher to have skills, knowledge and attitudes

needed to support these learners with intellectual challenges.

2.3 Academic problems

According to Ogutu (2002) many children with intellectual challenges have
general language and speech developmental problems. They lag behind other
learners in normal language development.

They have delayed development in cognitive motor skills, computational skills

and in expressive and receplive language.

According to nation correspondent September 2003, some inteliectual challenges

are coniributed by insufficient teaching anc learning materials.

Expanding demands for children with disabilities due io free primary education
who need basic, vocationat technical education has also coniributed {0 academic
problems o children with intellectual challenges.

However, the government is committed to ensuring quality education to all at all
fevels for example The government is trying to train more special need education
teachers through distance leaming to cater for learners their special neads.

The government is also targeting to have at least a trained teacher in special

needs education in every school by 2015.

2.4 Problems experienced in regular schools
Although mainstreaming sound fine in principle to many educators,

implementation of the principle may be complex.




According to Macmillan (1982) . This process requires cooperation and support
by ali teachers, educators, parents of both intellectually and non — intellectually
challenged peers in regular school. -

Some of the problems experienced in inclusion (regular schools) are as a result
of attitude of teachers, peers in the regular classroom and parents of both
intellectually and nan-inteliectuatly challenged individuals. Other problems may
be due to lack of adequate planning for programme, lack of training, insufficient

materials or in adequate support.

Teacher’s attitude

Teachers in the regular classes were the intellectually challenged are may pose
some resistance to the programmes. Logically, these are the same people who
referred the mentally challenged individual for assessment because they could

not teacher him successfully and the same individual 1s returned to the same

class.

Peer attitudes towards the inteliectually challenged

The attitudes of peers are much dictated by the society. Non — challenged
individuals may refuse o relate well with the intellectualiy chalienged because
the fear mentally challenge is a disease and they may contract it as a result of

inclusion.

Parental attitudes

Parental acceptance and involvement are important element in the success of
regular school. Some parents of the intellectually challenged try to avoid
stigmatization. They may refuse their children to be given attention during class

time because the non intellectually learners may miss fun.

Educating learners with intellectual challenges may fail to succeed because of
inappropriate curricular, intellectual learnars will have difficult to follow a

curriculum which is not adopted to meet their needs. Teachers usually find




themselves in cross — road in some class situations like whether to place an
individual in a class of his academic achievement level or to his age peers, the
intellectually challenged learners have generally low intelligence and will not

have the same academic gain as their peers.

Attempts to improve public attitudes have accompanied inclusion process. One
way of changing people’s attitudes has been that of exposing non intellectually

challenges learners to the intellectually challenged learns so as to create more

positive attitudes.

2.5 Causes of intellectual challenges
Maura (2002} state that there are very many factors that may cause mental
challenges the most common cause is damage to the child's brain. This can

happen, before birth, during birth and afier birth.

Before Birth

A child may be born with intellectual challenge if during pregnancy, the Mother —
does not eat nutritious food, suffers from venereal diseases such as syphilis and
gonorrhea or has HIV/ AIDS| If the mother suffer from diseases such as Rubelia,
diabetes and those invelved in very high fever. It can happen if exposed to x-ray

months or 1f the mother has anemia during

=
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especially during ihe first thy
pregnancy. it also happens when the mother uses narcotic drugs, cigarettes and

alcohol, blood incompatibility between her and the fetus also cause this or

accidents an shock.

During Birth

if the mother has prolonged delivery / Labor resulting to oxygen deficiency and
head injuries, Umbilical cord strangulation of the fetus, law birth weight and
breech birth also cause brain damages leading intellectual challenge to the child.
Neo - natal jaundice, Misuse of delivery instruments and poor hygiene may also

lead to head injuries.




After birth

Intellectual challenge of the child after birth may be caused by the following

factors: Poor nutrition such as unbalanced diet and deficiency of lodine and
vitamins in a child, if a child happens to have high fever with fits or accidents
such as head injuries and brain damage may also get intellectual challenge.
Other factors may include. Misuse of drugs (medicines) brain tumour, severe

diarrhea and dehydration and diseases such as meningitis, measles and

encephalitis.

Parents need to be made aware of these causes for prevention and early
identification . This will help them reduce the cases of intelieciual challenges It

also helps parents to take intervention measures incase a child happean to be

intellectuaily challenged.

2.6 Identification of [earners with intelfectual challenges
According to Mwaura and Wenysra (2007), a child with Menial chailenge has
certain early signs that can be identifies. Some of the possible indicators may
include at birth a child with intellectuat challenge may took floppy and generally
look abnormal being slow at acquiring and developing such as speaking and
watking.

« Not able to transfer the same aclivities into different sifuations

+ Not able to understand what is said or follow instruments.

e Failing to develop social and emotionai relationships

s Having retarded motor developmerit

o Having difficulty in remembering experiences or things learnt

e Having disorders of attention

o Having of concentration and paying attention
Parents and teachers fail to identify these problems early for early intervention

.This is due to lack of knowledge and skills needed to identify these problems.

Il




Parents feel it hard accept that their children are victims of mental challenges.
Parents, teachers and the community at large have to accept the reality and help
these children cope with these difficulties. They should also help these children

acqguire the necessary independent living skills.

2.7 Academic achievement
Mwaura (2002} states that as concerns learners with intellectual challenges,
academic achievement depend on many factors like time of intervention and

stimulation, severity of the mental challenge, type and category of intellectual

challenge.

The learning environment and degree of mental chaillenge and additional
handicaps determine the academic achievement of the learmner.
This makes them to have low language recepiion and expression Therefore,

testing and assessing should be more praciical than lecture or oral.

Teachers have a major role of imparting knowledge regardiess of academic
subjects. The approaches of teaching should be child centered to enhance better

learning, aftaining of social skills and vocational skills.

2.8 Teaching methods in reguiar set ups

According to Atigto (2002) teaching leamers with intal!

set-ups involves various teaching methods these may inctude

e Holistic teaching — This is locking at the child as a total human being and
not just focusing on the area of special needs or the academics.

® Thematic approach. Whereby aclivities or subjects are not taught in
isolation or discrete bits, instead they are integrated into a theme / topic or
unifying factor that is then developed into a number of lessons.

° Task analysis. The process of breaking down task to be learnt into

smaller steps to be presented to learners in sequence from simple to

complex.




° Individualized educational programme. Away of meeting the individual
needs of all learners in an inclusive classroom.

° Diagnostic prescriptive — This is providing appropriate instruction to an
individual learmner after carefully assessing the learners individual
educational needs.

° Direct instiuction. This is arranging teaching activities in a way that it
provides systematic instruction to teach task

o Team teaching approach. |s co-operative teaching approach.

. Mediated learning experience refers to the teachers role as a mediator

between the task to be taught and the learner

Whichever methaod a teacher chooses to use in an inclusive classroom. it will
enable him/her achieve the following.

¢« increase academic achievement of all learmers.

< Get learners actively involved in the learning process.

¢ Address individual differences in the ieamers.

2.5 Resources and support services

According to Hiuhu (2002) support services include;

Human support and material support. Human support (s parent support, peer
support, community support

Material support is the learning and teaching material and modification of these
materials to meet learners’ needs.

Atieno (2002) states that educational resources help make learning simple and
realistic.

In most cases support services are part of educational provision. Children with
mental challenge require adequate support services and specialist equipment for

effective learning in regular school set — ups.




In 'the entire, zoné"' educational material are inadequate, most teachers are not
trained to handle leamers with intellectua!l challenges. Therefore, due to these

problems [earners fail to learn as expected.




CHAPTER THREE
METHODOLOGY

3.0 Introduction
in this chapter, the researcher highlighted on the research design, sample,

sampling procedure, research instruments, data collection procedure.

3.1 Research approach
The method to be usad in data collection / analysis is quantitative: a method
whereby data is collected by use of standardized tools like prepared

guestionnaire that will be sent to selected sample population then data will be

analyzed and interpreted.

3.2 Research design / strategy

A survey strategy will be applied. whereby questions will be used io gather
information from teachers. The rasearcher will prepare a questionnaire 10 be
used in gathering information. The questionnaire will be sent to different schools

to collect information from teachers.

3.3 Population

The target sampie popuiation are ihe tsachers i

3.4 Sampling procedure
The researcner wiil usg simple random sampling procedure, out of 169 teachers
in our zone, 20 teachers will answer the questionnaire. This is because every

member of the group has an equal chance of being selected as a member of the

sample.
3.5 Instrument
A questionnaire with closed type of quastions which reqguire yes or no answers

will be used. Questionnaires will be used because the respondents are teachers.

i5




It can be used for distant respondents and many respondents can be served at

ago during meetings.

3.6 Procedure of the study

The researcher wrote her proposal and took to Kampala International University.
The supervisor read and advised accordingly. The researcher made corrections
and presented the questionnaire to fellow teachers for pre-testing. The
researcher presented letter of permission to the area education officer. After that,
the researcher photocopied twenty pieces of questionnaire and sent to the
sampled teachers in the zone. After two weeks the respondents had answered
the questionnaires and sent them back to the researcher. The researcher made

observations and analyzed the data. The researcher also made her discussion

and recommendations.




CHAPTER FOUR
DATA ANALYSIS AND PRESENTATION

Question |

The question intended to find out whether there were learners with intellectual

challenges.

Response was shown below.

Table 1

RESPONSE FREQUENCY PERCENTAGE %
Yes 12 60

No 8 40

Total ! 20 100

Observation (tabie 1)

Qut of the 20 respondents, 12 said there were learners with intellectual
challenges which represented 60% of the sampled population pointed out that,
there were no learners with intellectual challenges in their school which

represented 40% of the same.

Analysis of data

-

The information in table 1 indicated that majority of had learners with special

needs while a few had no learners with mteilectual challenges




Question 2
This question intended to find out how learners with intellectual challenges

respond to academic work

RESPONSE FREQUENCY PERCENTAGE % |
Fairly 4 20
Poorly 16 80
Total 20 100

Observation table 2

According to the observation of table 2 learners with inteliectual challenge

responded poorly to academic work whole 4 recommended fairly.

Data analysis

The information i table 2 mdicated that learmers with intellectual challenge
responded poorly because 80% of the ioial respondents pointed out they
respond poorly while a few individual represented by 20% of the iotal sample

teachers respond fairly.

Question 3
This question was irying to find out whether there were snough ieachers to

support iearnears with intellectuat challenges.

Table 3
RESPONSE T FREQUENCY PERCENTAGE % |
Fairly 4 20 ~
Poorly 16 55
Total 20 6
-

Observation table 3
The 20 respondents pointed out that there were no enough resources to support

these learners. This represented 100% of the total number of respondents

18




Analysis of data

The information in table 3 gives a clear indication that, there is lack of enough

resources in all schoals to support learners with intellectual challenges. This

shows that resources are some of the major causes of poor performance of

these learners.

Question 4

This guestion was trying to find out {eachers and learners’ attitudes towards

these learners with intellectuat challenge

Response as shown below.

Table 4

RESPONSE FREQUENCY PERCENTAGE % 3
Nagative 12 60 o 7
“Positive N 138 40

Total o 20 e T

i

Observation tabie 4

Cut of the twenty respondents (20), 12

pointed it was nositive

Data analysis

The information above indicated

i

Pt

was negative while 8

schools have negative atiitudes to learners with intellectual while oihers have

positive attitudes.

Question b

This question intended to find out whether learners with intellectual challenge

always interact with their peers.




Table 5

RESPONSE FREQUENCY PERCENTAGE %
Not always 20 100
Always 0 0
Total 20 100

Observation table

All the respondents pointed out that learners with intellectual challenges always

interact with other learners.

Data analysis

The above information indicated that learners with intellectual challenges do not

interact well with other learners. This evidence is got from above table 5 that is

100% pointed not always.

Question 8

This question is frying to find out whether there are spacial needs education

teachers.
Table &

RESPONSE | FREQUENCY o ijE?\C”f?"fﬁiGE Yo ‘
No 15 |75 ”‘“4
Yes - s 25 B
Total 20 éaoo - ‘W“_j

Observation table 6

Out of 20 respondents 15 pointed out that there were no trained special needs

education teachers while 5 responded there were.




Analysis of data
The above information indicated that majority of school had no special needs

teachers. This was evidenced by 85% of the total participants. Few schools had

special needs teachers which were represented by 25% of the total sample.

Question 7
This question intended to find out if there were teaches interested in joining

special needs education programme

Table 7

RESPONSE FREQUENCY | PERCENTAGE %
Yes 14 75

No 6 30

Total 20 100 )

Observation table ¥
Out of the 20 respondents who responded o the question regarding whether

teachers were interested in joining special needs education programme 14 aid

they were interested while 6 said they were not.

Analysis of data
This information in table 7 indicated that teachers are interested in joining special
needs education because 14 respondents said yes which represenis 70% of the

total number of the respondents white a few are not interested.

Question 8
This question is trying 1o find out if teachers find difficulties in identifying learners

with intellectual challenge. Response is shown below.




Table 8§

RESPONSE FREQUENCY PERCENTAGE %
Yes 15 175
No 5 25
Total 20 100

Observation table 8

Out of 20 respondents 15 pointed out that they had difficulties in identifying

learners with intellectual chalienges while 5 responded they had no difficulties.

Analysis of data

The information in table 8 indicated that 15 respondents were from those schools

where there were no special needs teachers while 5 respondents were from

those schools which had teachers trained in special education. This was a clear

indication that there is need io train more teachers in special neads education

Question 9

This question wanted to find out if teaches in regular schools receive any

professional support and advice an inielieciually challanged learmers

The response was as shown below

RESPONSE FREQUENCY  PERCENTAGE %
Yes 17 [ 85
No 3 -
Total 20 100 |

Observation table 9

The above table showed that 17 respondents said they received some advice

and support from district assessment centers personnel while 3 there were no

support and advice from professionals.

L]
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Analysis of data
From the above information, 85% of the respondents which represented a bigger

number pointed out that they were receiving support and advice while 3 pointed

out that there were no support.

Question 10
This question wanted to find out whether the intellectually challenged and non-

intellectually challenged individuals have problems when communicating to one

another.
Table 10
RESPONSE FREQUENCY | PERCENTAGE %
Yes 20 E[ 100
T - e !.,6_-_____ S "EWO e
Total o ?o ’ j 100 -

Observation tabie 10

From the observation table 10, 20 respondents pointed out those individuals

have problems when communicaiing to ang anothar

Data anzalysis
The information in iable 10 points cul thal isarners had problems when
communicating to one ancther and s was svidenced by 100% of ths

respondents said there was communication prebiems.

12
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CHAPTER FIVE
SUMMARY, DISCUSION, CONCLUSION AND RECOMMENDATIONS

5.0 Introduction
The study aimed at finding out the problems faced when handling learners with

intellectual challenges in regular schools . This chapter highlights the findings of
this study, make the conclusions and also draw recommendations that can be

adopted in order to improve the performance of learners’ intellectual challenges.

5.1 Summary

In chapter | the researcher tried to give a brief introduction of intellectual
challenged education in Kenya. She iried to explore the challenges teachers are
facing handling these learners. This was done through setting the objectives and
research questions which were to guide her in finding the problems teachers face

when handling learmers with intellectual challenges in regular schoois.

In chapter 2, the researcher had io read wide and thoroughly to gather
information on the contribution made by other people in addressing problems
related to intellectual challenges. In ihis chapter, the ressarcher daalt mostly with
modules. Issues on background Information of intellectual challengas, causes of
intellectual, academic achievement, tdeniification of ilearners with intelisctual
chailenge, teaching methods in regular set-ups 1o meet the nseds of inteliectuslly
challenged, academic problems and resources and support services were

addressed.

In chapter 3, the researcher used quantitative approach to analyze and interpret
her data. Survey strategy to collect data was used. The researcher used simple
random sampling, where out of the teachers, twenty were selection. This was
because the questionnaire was send to teachers and all had equal chance of

being selected as members of the sample.




The researcher wrote a questionnaire with ten questions. To pre-test her
questionnaire she used are staff mates. Then she send the questionnaire to
other twenty teachers in the zone. The researcher was lucky to have all
questionnaires back in good time. Before the researcher send her questionnaire

to various schools, she asked permission from area education officer and was

permitted.

The researcher presented her data, and analyzed it following American
psychological association format using table, frequency and percentage for
observation and data analysis. Through the use of tables, it was easy to use the

problems teachers are facing from the most to the least problems,

5.2 Discussion and conciusion

After analyzing the data the researcher found thatl majority of regular school had
learners with special needs (intellectually challenged) According to Mawa (2002)
learners with mild and moderate developmental disability have potentialities for
development in sociat and vocational adjustment. However, they tend to be very

slow in learning as they show extreme difficulties in academic subjects.

She also found that there was lack of enough resources in all schools 1o support
learnars with intellactual challenges Atieno (2002) siaies that aducational
resources help to make learning simple and rezalisiic learnaers with intellectual
challenges require adequate support services and specialist eguipment for

effective learning in regular school set-ups.

The researcher found that teachers and learners had negative attitude towards
these learners only a few who had positive attitude. Therefore, learners with

intellectual challenges really interact with learners without intellectual challenges.

The researcher as she was analyzing her data, she found that only a few schools

which had special needs teachers. In order for teachers in regular schools teach




effectively they need skills, knowledge and attitudes required to handle the

learners with intellectual challenge.

From the data analysis, teachers were interested in joining special needs

education only a few were not interested.

According to Mwaura and Wenyera (2002) a child with intellectual challenges has
certain early signs that can be identified. Teacher in most schools find difficulties
in identifying learners with intellectual challenges only a few those which have
teachers trained in special needs education. This is due to lack of knowledge and

skills needed to identify this problem.

Due to a programme organized by our district coordinator and our feliow pioneer
teachers in special needs education, teachers receive some advice and support
through the seminars and workshops held every term. This has brought
awareness not only on intellectual challenges but on other areas of disabilities
learners with intellectual challenges have extreme difficulties when

communicating with others this is evidenced by the respondeants.

5.3 Recommendations

After analyzing the data, the ressarcher found out the there was great nesed for
training more teachers to have at least one spacial nseds teacher in every
school. The Ministry of Education should ensure that all teachers in regular
schoois have sxilis and knowledge through training them at Kenya institute of

special education or in-service teachers and other special related programmes.

Special education should be introduced in school curriculum so that all the public
can be made aware of it. The government should expand facilities for training
qualified personnel to handle the needs of the mentally challenged. The
government should also find ways and means of achieving effective educational

programmes whatever the school setting. The regular school teachers should be




sensitize in developing positive attitudes towards the inteliectually challenged so
that they could benefit an this should be done by the Ministry of Education,
through allocating enough funds to enable the assessment centers personnel go
out an carryout the in servicing of regular teachers on the skills and technigues of

handling the intellectually challenged learners in regular.

The Kenya institute of special education should reduce fees to be affordable to

enable more teaches o join the programme.
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APPENDICES

APPENDIX I: QUESTIONNAIRE

A questionnaire on the challenges facing teachers handling learners with

intellectual challenges. It is intended to collect information.

Note: All information collected will be treated as confidential and will only be
used for the purpose of this research.

Please tick the correct answer

1. Are there children with intellectual challenges {mental retardation) in your

school?

Yes
No [

2. if yes, how do those learners respond to academic work?
Poorly ]

Fairly [
3. Does your school have enough resources to support these learners with

intellectual challenges?
Yes [
No  [_]
4. What are the attitudes of regular teachers and learners towards learners with

intellectual challenges?
Negative [
Positve [l
5. Learners with intellectual challenges have behaviourai and emotional

difficulties, how often do these ieamers interact with regular learners in an
inclusive setting”?

Always -
Not always (]




6. Are there teachers in your school you are trained to handle learners with

intellectual challenge?

Yes [] -
No [
7. Are there teachers interested in joining special needs education programme?
Yes
No

8. Learners with intellectual challenges are grouped into four categories mild,
moderate, severe and profound. According to your experience and knowledge,

do you find difficulties in identifying these learners?

Yes —J

No o
9. Do you receive any professional support and advice on inteliectually

chaltenged learners?
Yes 1

No ]
10. Do the intellectually challenged and non intellectually chailenged have

problems when communicating to one another

Yes
No [7]




