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ABSTRACT 

The study sought to assess the effect of mother tongue and students' acaaemic 

performance in English language in selected secondary schools in Wajir District, Kt ·tya. 

The study was conducted in five schools. 

The specific interest areas on the philosophy and understanding of education by different 

scholars were reviewed addressing ::imilar issues. 

The researcher used both rC:lJ1dom ::; and purposive sampling procedures. Purpos iv~ was 

used to select different ac~iYities in the area of investigation in order to get required data. 

Questionnaires, interviews and Ohservation were the data collection methods used 1 ) 

collect data. 

The data collected was later recorded in terms of percentages. The recorded data was 

later edited and interpreted which P.nsured uniformity and consistence. The results were 

coded on tables, pie cha1ts and br.r graphs which were calculated in percentages. The 

researcher found out thai. many factors like teachers teaching methods which most 

students may not unders~md lca0 to students' not understanding English language 

compared to their mother t:vngue. 

Many recommendations by the researcher were put forward which included teacher:·.' use 

of a variety of methods to make reaJing skills more effective in the education system 

v 



CHAPTER ONE 

INTRODUCTION 

1.1 Background to the sts1dy 

In the United States, the Cc1'1tre for Minority Education and Research ofthe Univer~1ty of 

California carried out one of the rnost comprehensive longitudinal studies (1981-Y i) of 

bilingual education progr:.mls to date. The objective of the study was to determine 

whether teaching Spanis~t-~peaking students (who had limited English proficiency) 

mostly in English or in comhinatior: with Spanish enabled them to catch up to their native 

English-speaking peers !n basic ~kills (Engl ish reading, language arts, and math). 

Students in 51 schools across five ::siates were sampled. 

The mother tongue is inrleed the primary language of learning, as evidence by the 

differences between the l~vel of achievement attained by students in the English­

immersion programs and that achieved by students in the late-exist bilingual programs. 

The latter scored significant' / higher in the three basic skills. Early transition to English 

only programs does not ·.v·Jrk. Sturlents do not maintain or develop the linguistic and 

cognitive skills acquired in the first language. Pro fi cient access to the second language 

can occur via second languc1ge content classes for the remaining 50% of instruction time. 

Addictive bilingual or multilingual programs, coupled with an integrated approacn to the 

curriculum, provide the best results in the acquisition of both knowledge and 

competences in the second !anguagc (Ramirez, 1994). 

There seems to be a const-! tsu~ in Mauritius on matters of language and education that 

English should remain a language through which students gain access to different types 

of academic knowledge. :::._lteracy education for Mauritian in and through the Engl ish 

language is associated with e'~onomic advancement and social progress. In a multilingual 

setting like Mauritius, where French-based Creole, the home language of the majority of 

the populatio11 and the langt:age of inter 

2 
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ethnic communication, is equated witl1 being powerless and underpriv ileged, li teracy in the orficial 

med ium (i.e. English) is regarded as~ rnaior key to sei f advancement as we ll as empowerme 1t. 

In a world with trade barrie1s being broken. with single markets in areas such as Europe growing, 

and with economic competitio;, rapidiy developing on a global scale, competence in languages, in 

general, is increasingly impC'rtant. Those who have multi-l inguistic capital may, indeed, be in a 

position to increase their ecor.omic capital. It so happens that Engli sh has gained a uniqo~e status in 

this context of the liberalisation of wcrld trade and the globalisation of economy, and it would be 

fool ish not to take advantage of thi s. The language situat ion in Mauri tius being intimately bound up 

\\ ith the socio-economic real i:;es. success in this society is therefore defined by proficiency 111 

English (and, for that matter, French which IS another European language used and taught 1n 

schools) in both the oral and the writteil mode. 

Okwany ( 1993) carried out?. :::tudy to examine the attitudes of Ken yan high-school stud--:nts toward 

the national language, Kisw·1hili . This study was intended to provide useful in formation fo r 

evaluating the Kiswahili-language cur .·icul um. Okwany used a stratifi ed random approach to se lect 

the sample of 483 studetrls from three school types in one province in Kenya. The 

Attitude/Motivation Test B<>ttery (G?:·dner and Smythe 198 I) was adapted to sui t the Kenyan 

context and was administered to the sample. The questionnaire explored seven dimensions of 

attitudes toward Kiswahili with respect to gender, ethnic background, and school type. £xperienccd 

Kiswah ili teachers held focus-group interviews to identify factors that might explain thes~ attitudes. 

In add ition, the study explored the effects or making Kiswahili a mandatory subject. 

3 



1.2 Statement of the problem 

Inclusive education aimed at ensuring that English language in secondary schools is 

perceived as a prerequis:te among students as a way for improving on the students· 

performance in other languages, studies show that students have not considered E:·.glish 

language as an important subject instead they prefer to interpret exams in their mother 

tongues and this have drastically affected their academic performances at different levels, 

others are dropping the languages and do not give it serious attention among others, the 

situation appears detrimental and one feels concerned about the consequences it may 

bring. The study therefore attempted to investigate the effect mother tongue on the 

performance of students ir.· Eng\i.;:h language in some selected secondary in \'/ajir 

District, Kenya. 

1.3 Objectives of the study 

1.3.1 General objective 

The study was to examine mother tf•t"Jgue and performance of English language in snme 

selected secondary schools ir. Kenv;-;, 

1.3.2 Specific Objective 

The specific objectives oft'1e; study .\ere to. 

i) To find out hew mot he:- tongue influences the students' performance m 

·English language in some ::;elected secondary schools in Kenya. 

ii) To identify reascns why different students with different mother tongues 

perform differenlly in Engli sh language in selected secondary schools in 

Kenya. 

iii) To classify the d;fferent :110thcr tongues tn relation to English language 111 

selected secondar1 schoob in Kenya. 

iv) To establish the rel ation ship between mother tongue and performance of 

students in English as a language. 



1.4 Research questions 

1. How does mother tongue influence the students' performance in English in some 

selected secondary schools in Ken~·a? 

2. What are some of the reasons as to why d1fferent students with different m.)ther 

tongues perform differently in Engl ish language in some secondary schools in Wajir 

district Kenya? 

3. What is the state of mother tongue in the selected secondary schools in Kenya? 

4. Is there any significalit relatioilship between mother tongue and performance 3S a 

language? 

1.5 The scope of the stud) 

The study was carried ou; 11 • Wajir Di strict, North Eastern province - Kenya, and it 

considered five schools, thut is; Gr iil:u Boys Secondary school, Hon. Khalif Girls ~;.s , 

Waso Mixed S.S, Waju G;ds S.S 2nd Furah Mi;-.. ed S.S, because, because they were 

nearer and easy to get to by the reser.rcher in terms of transport. 

1.6 Significance of the study 

The findings wi ll assist the English teachers and head teachers tn different schools 

concerned with the teaching of English, researchers and policy makers like district 

councilors, District Education Officers who play a fundamental role in promotion of 

education programmes in the di stri ct and other pa1ts of the country. 
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The government of Kenya: It help policy makers at both local and national levels in 

planning, monitoring and f:!,,a)uatioll of educated programmes especially to the Mir.istry 

ofEducation and Sports ir. Kenya. 

As a student of education: l am optimistic that the research findings will to a large extent 

enhance my career in researching and enable me to have a practical approach 111 

answering language related problems, as the course necessitates. 

The study will also be u:::t:ful w orher researchers in the field of education especial!:-, 

teachers and students pursing bachelors in education specializi11g in English who would 

wish to expound on the a1~a of lan1:.-uages to obtain a foundation in the form of literatu re 

review like the institute oflanguages in other universities besides K I U. 

6 
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CHAPTER TWO 

LITERATURE REVIEW 

2.0 Introduction 

In this chapter, a review o f some literature how mother tongue and performance ol' 

English language in secor. :lary schcols in Kenya and else where in the world was made. 

Specific interest areas on the philo~•)phy and understanding of education and its proc~sses 

were given. The chapter r~views the ot her scholars who have written about the tc pic of 

the study or those who h?.ve written about the topic of the study or those who have 

addressed simi lar issues a') those of~he variable that were available in the study. 

2.1 Mother tongue and students' performance in English language 

The politics ofEnglish educc:tion 11 as thus created a caste system of languages- which is 

Eurocentric and discriminatory - by rel egating home languages to an almost non-existent 

position in the school curnr.ulum. 1\'loreover, an educational policy which establishes the 

languages to be used as a r:tedium nf education at primary, secondary and university level 

is a key factor in determi!,ing how successful speakers of the lesser used languages are 

w ithin the education syst~m. Whilt> modern social and economic systems require ce·1.ain 

. . 
kinds of language compe1'"')1Ce, they simultaneously create conditions which ensurE· that 

vast numbers of people wi ;J be una!Jle to acquire that competence. 

With English taking up ar. importar.r posi tion in the \llauritania educational system, it has 

become one of the most ;:>owerfu ! means of inclusion into or exclusion from further 

education, employment, or socia l positions. Ngug i ( 1986) describes hi s experienct:s in 

Kenya, -where English beca:ne the 111ain determinant of a child 's progress up to ladder of 

formal education. 

7 
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Studies reveal that, in general, the students had a positive integrative attitude toward Kiswahili (that 

is. rles ire to belong to a given linguistic group), irrespective of the type of school attended, ethnic 

background, or gender. The study also revealed that th is attitude was related to factors both external 

and internal to the classroom envi ronment. It w::ts conc:iu,~ed that the three most revealing 

dimensions of the students' genera l att itude towa!·d Kiswahili, out of the seven dimensions 

cons idered, were a des ire to learn the language, ~Jerce i vc-d parental influence, and degree of 

motivation. 

In Kenya, however, this level of mobil ization and carel"ul planning was absen t (Okombo 1996). The 

policy environment was not managed, and as a result. the '976 catchment-area policy is being de 

facto replaced by a po licy formulated by the Omind~ Comm is~:ion of 1964. English is increasingly 

be<.:oming the Lo l throughout the education systerr: ; Kiswn:lil i has consolidated its status as a 

coc;Qu lsory subject; and mother tongues have lost ground as Lois (Bamgbose 1991). 

A It ·,ough Kiswahil i is supposed to be the Lo l tor Lraining !J! imary-school teachers, most of the 

materials used at the teachers' col leges are in Engl· sh (Msanji la 1990). More serious still is the 

pr(u lcm that the trainers of the primary-school tcaclwrs (that !s, the tutors in the teachers' co lleges) 

are train~d in Engli sh at the University of Dar cs Sc::!aam, a l t~ough they are supposed to train the 

tear:her tra inees to teach in Kiswah iIi (Roy-Campbell !992). 

DilYerences in students' attitudes were associated with schooi type and ethnic group. Students 111 

pri ' 'ate commercial schools consistently exhibited more positive attitudes toward K is wah iIi , 

toiiPwed by those in public schools and those in priv:1te schouls for the elite. Although all students 

exhibited positive attitudes toward Kiswahili. those whose home languages were in the Bantu 

language group invariably showed more positive attitudes than the others. The study al so 
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determined that making Kiswahili co1o1pu lso ry not only heightened the motivation for le-1rning it but 

also enhanced its general stat:i.>. 

According to Rubagumya ( 1993), :;econdary-school students admit that they understand their 

teachers better when teachi1g is carr!ed out in Kiswahili, but the majority of these s•udents still 

think that English should be maintair.ed as the Lol. Roy-Campbell ( 1992) also note•. that many 

students resist the change of Lol from English to Kiswahili because they assume that English is the 

best medium for science «n.i technology, even though Kiswahili is the de facto medium or 

instruction in many schools. Such an anomaly, argued Roy-Campbell, can be seen as a11 indication 

of where the locus of power IS perceiw-d -to be in society. 

2.2 Relationship between mo£her to .. ,.,; ; ~ and English as a language towards perfornran LC 

The cognitive and academic performa1oce or the students in the project school s was better than that 

or their counterpa11s in the mainstrea1 ·1 schools. Students educated in Yoruba (the mother tongue) 

throughout the 6 years of primary education were no less proficient in English than pupils educated 

in English during the last 3 years. The ga ins that children reportedly made when instructed in their 

mother tongue fell into various cat..::gories-cultural, affective, cognitive, socio psychological, 

pedagog ic, etc. (Akinnaso 1993). 

It is, however, necessary to note Akir,;•aso's ( 1993) remarks regard ing these resu lts. Th~:.. following 

words put the cautionary message most clearly: the results of the (lfe] project were compounded by 

a combination of several no1~-lin guistic factors, including curricular changes; the use of otew course 

materials; the use of experi enc~d teachers for whom additional training was also provided; changes 

in classroom practices; and greater attention than usual (especially in English Education) to 

experimental classes. 
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In Mali, in 1985, a simi lar actempt wn:. made to test the cogn itive gains of students in experimental 

schools who had their mother tongue as the IJol. A comparative longit udinal study usit.g relat ivel y 

small and skewed samples was done. One hundred and fifteen students in the experimenta l schoo ls 

were compared with 340 sii.uients in French-based schools at the same level (first g•·adc ) 0\C r (> 

years: 46.1% of the cohort in ~ he experimental schools made it to the sixth grade without :-epeating a 

grade, but this was true of only 7 . .J% in the French-based schools (MEB 1996). Despite its 

methodological weakness, thi~; study points to the usc of mother tongue as a factor n~ducing the 

repetition of grades. 

In Kenya, Cleghorn et al. ( 1989) carried out a 2-year study in which they observed more than I 00 

Engl ish, Swahili, and science le·:;sons tRught in three Kenyan schools. The objective of thi s research 

was to assess the impact of language policy and science instruction in Kenyan primary schools. 

The schools were chosen to represent the actual _Lol practices 111 Kenyan schools, ba3ecl on the 

policy outlined in mother tongue. As the researchers explained (Cleghorn et al. 1989). the three 

schools in which this study '.V~s carri ~,; out provide models of Kenya's varied language conditions: 

one [school I) was an urban school where instruction was in English from the start; the second 

[school 2) was a peri-urban school w:1ere English and Kiswahi li-two second languages for most 

pupi ls- were used as the i1:!tial media of instruction; the th ird school [school 3) was l;:~cated in a 

rural district where Dholuo [Luo), the local vernacular. was the thi rd initial medium of :nstruction. 

In the first two schools most ir. struction in the upper primary level [grades 4- 8] was in r·ngl;sh. but 

in the third school, Luo wc.-, used quite free ly for giving explanations and the like we ll past 

standard 4 [fourth grade]. 
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2.3 Classification of different mother tongues in relation to English language 

One of the major findings of th is sttn:!y was the following (Cleghorn et al. 1989, p. 'L7) English, 

mathematics, science and Swahili examination results show that school I students achi r~ved higher 

scores than school 2 or schcoi 3 students, but school 3 students achieved higher scores tt·an ~c hool 2 

students in all subjects exce1-:~ Swah il i Although this study seems to cast doubt on the role or the 

mother-tongue Lol in cogtdt.ive dc,·elopment, what it actually does is point to a possible 

combination ofnonlinguistic fcdors that may explain the differences in results obtained by the three 

schools. These factors may include c'-!rri cu lar changes: new course materials; trained, t!X perienced 

teachers; and new methodolo£_ ies. It should also be noted that English is a mother tongu~ lo r many 

urban Kenyan ch ildren. 

Baker ( 1972) argues that Engl ish, French and Creole have become associated with ~(now ledge, 

cu lture and egalitarianism respc -;tivcly, while the Oriental languages which include Bho.i;)uri, I Iindi, 

Urdu, Tamil, Telegu, Maratili and Mandarin, are largely identified with what may be termed 

'ancestral heritage'. In the abrwe ccns e~ ses. it is sign ificant to note that the instructions rcl<ttl llt! to 

·mother tongue' which acCO'llpan icd the census forms read as follows: 'Mother tongue· - The 

language spoken in your hoJN· during your early ch ildhood. You may not necessarily hJve spoken 

or speak the language at prestmt'. It ;:; thus clear that the term 'mother tongue mean:; something 

quite di fferent from the definition ·one's native language' and it is this writer's experience that 

many Mauritians of Asiatic origin understand 'moll1er tongue' to mean a language spoken by one's 

ancestors at the time of their :·:tTi val i!l Mauritius. It is therefore safe to assume that the oriental 

languages are, in fact, 'ancestral' languages and are by no means pr imary or first lar.guages for 

Mauri ti ans. According to Baker (I 972), egal itarianism is generally a more important 111atter than 

'culture ' , 'knowledge' or 'ancestral heritage', which explains why, in practice, Creole, has been 

adopted as the language of everyday use by almost all Mauritians. 
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The vast majority of Mauritian learners are taught English in what has been called an 'acqui sition 

pou'r environment' (Tickoo 1993) and, as a result, the language does not become a usab le means of 

com munication. When Mauritians speak of receivin::; their e..:lLcation through the English medium, 

it is a different scenario from the type of educat ion that people in India, Anglophone Africa and 

Carribean countries receive. These areas can be referred to as ESL countries, i.e. where Engli s lt 

plays the role of a genuinely second language, where it play::; a 'social' role in the community and 

functions as a recogn ised means or communicat:on an~ong members who speak some other 

language as the ir mother tongue. The peculiar socic· iinguistic situation of Mauritius, marked by a 

multip licity of languages, affects the motivation to learn Engli:.h in the classroom. 

In South Africa, a study was made in 1990 of a transitio•tcl.l bilingual program, the Threshold 

Pt\ .. ject. In th is project, the Lol shi rted from the mot!1er ton[ue to English at the third grade. The 

objec tive of the study was to test the cognitive development of the ch ildren in that program . 

According to Luckett ( 1994, p. 5), "pupils could not explain i!'l English what they already knew in 

the· .. first languages; nor could they trans fer into thei;· first Lnguages the new knowledge that they 

hacj learnt through English." 

Th:: ma in conclusi on of the study was that bi lingua: prograr,1s that shi ft the Loi from the mother 

tongue to a second language before children reach a certain ae~ or level of cognition-what Cummins 

( 1979) called cognitive academic language proficiency-will result in failure (Luckett 1994). 

So far, no research has oeen done in Tanzania to show whetl,er, at the primary-school level, the 

cognitive development of chi ldren whose Lo l is Kiswahil i is better or worse than that of children 

whose Lol is English. However, research in Tanza11ia has clearly shown that, at the secondary-

scll')OI level, teaching in Kiswahili has a cognit i ve-developm~:1t advantage over teach ing in English 
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(Mlama and Mat'eru 1978). lt was shewn. for instance, that when students are asked a question in 

English, the answer is often ;:·1coherent and irrelevant, showing lack of understanding or the 

question or an inability to a.lS\ver ir~ English. When the same question is asked in Kiswahili , 

students give a relevant anc atticulatt: answer. One may conclude that this is also the case at the 

primary-school level, perhaps to a g1\:ater extent, as pupils at th is level have had even le,s exposure 

to English. 

Standards of primary-schoo! education in Tanzania have been said to be falling, but this has not 

been demonstrated as being a tesult of using Kiswahili as the Lol. Mvungi (1974) stated that the 

falling standards were due to other factors, including poorly trained teachers, inadequate facil ities, 

and lack ofmotivation among teachers becau <;e of poor pay. 
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CHAPTER THREE 

METIIODOLOGY 

3.1 Research Design 

The study used a combinatic11 of both qualitative and quantitative research design f0r the 

purpose of making valid. conclu siot~s on the study o f mother tongue and performance in 

English language. 

3.2 Area and population uf.the str.:dy 

The study was conducted :n fi ve schools, and these include; C1ri ftu Boys Secondary 

school, Hon Khalif Girls' S.S, WaS•) Mi-xed S.S, Waju Girls S. S and Furaha Mixed and 

examined out how mother tongue t1ncl performance of English language in some sekctc 

secondary schools. The st!'dy population ranged fi·om staff members rrom the selected 

schools and the students within the respective schools. Most of the respondent s 

comprised of pre-school te~tchers. 

3.3 Sample selection 

The study used both rand:..1.:1 sampl ing and purposive sampling procedures. Purposive 

was used to select differ~r-1. acti \'tt les in the area of investigation in order to get the 

required data and information. Random sampling was used because respondents ha\·c 

equal chances ofbeing select ed. 

3.3.1 Sample size 

The respondents were randomly selected and categorized. They comprised of both sexes 

but of different marital stattJ~es and age groups and the study used 50 respondents. 

Thi s was intended to get a v1riet ) of views and unbiased response which made the study 

a reality. Also this sample size was selected since, Sutton and David, (2004); state that a 

sample size should not be less than :10. Beyond basic description it would be difficul t for 

the researcher to undertakt 1110re complex statistical analysis, as most of these anai"ses 

require a minimum sample of 30. 
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3.4 Data collection methods 

Dcta was collected from both primary and secondary sources. Secondary data was got by extracting 

in1\)I'Jnation regarding how mother tongue and pedormance of English language, by reading 

newspapers, journals. and text books plus the alreFtJ y exi ~ting work on internet and magazines 

Primary data was got from the fi eld by use of the fo llowing mt'thods; 

3.-f. .l Interviews 

This involved face to l ~1ce interaction between the researcher ::ind the participant through di scussion. 

Tl'r' interviews were in two ways, namely: 

Str11ctured interview in which the responses by the participant<> were brief and specific. 

Unstructured interviews, where the responses v .. ere long. elaborated and not specific, the interviews 

wel'e conducted in group, individual. 

rh .: researcher carried out interviews with teachers :md head teachers, using the interview guide 

bec:~use it is the most appropriate method which can be used to study the attitudes, values, beliefs 

and motives of people. It also has an element or flexibiliL,Y. These persons were interviewed 

individuall y so as to get independent answers. 

3.4.2 Observation 

This involved the use of personal intuition based on different body senses, for example seeing (eye) 

hea:·ing (ear) touching (hand) smelling (nose).Observa[ion wa~ used in three main ways, namely; 

Natu ralistic observation: Here, the presence of the researcher;;. not known. He hides himself 

Pa sive observation: The presence of the research~.!!' \\aS known but hi s role in the activity was 

hidden. He was not participating at all. 

An active observation: The presence or the resemcl11..:r was KI ICWn to the participants. The observer 

played a leading role to bring out inlormation. 
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3.4.3 Questionnaires 

This is the di scuss ion in writ:~n forn . whereby the responses of the participants are put on paper 

provided by the researcher, the questionnaire was in two fo rms, namely: 

Open-ended questionnaire in which the responses by the participants are free according to their 

understanding. 

The close-ended questionr.ai res 111 vvhich responses are provided by the researche r and the 

participants one of them accordingly. tor example strongly agree, agree or strongly di sagree. 

The researcher left out quest•onn aire~ to mainly the literate group. These included; staff members 

and some students. These h r~d guid ing questionnaires which the researcher gave tu individua l 

respondents to fill. The researcher gave some two days to respondents to study a11d fil l the 

questionnaires. He reques1ed the respondents to ask for clarifi cnLion where they \\ere not 

understood. 

3.5 Procedur·e for data collc~tion 

After the approval of the p;-oposal by the responsible authority at the school of edt1cation. the 

researcher got an introductor; letter from the institute of' open and di stance learning Kll' to progress 

to the field for data collectio!" .. The researcher presented the letter to the L.Cs Wajir district, north 

eastern province, who later introduced him to different L.CI officials who assisted him to make 

sampling frames with the hr; lp of oth~r relevant respondents. The researcher made appoin tments 

with respondents on when to meet t ~1em. The interviews we re conducted in staff rot•ms and in 

compounds of the schools . The structured interviews were for about 30 minutes. Th·:! in-depth 

interviews were fo r about an hour. 

The researcher took the que~tionn a ires to respondents preceded by a briefing about the purrose of 

the questionnai res and asked .o fill them on their convenience to allow them morf' ti me and 
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flexibility. Later the researchu made a follow-up and collected the filled questionnai.·es. Careful 

observation of respondents from the area or study was carri ed out by the researcher. 

3.6 Reliability and validity of resea r.:h instruments 

In order to ensure and maint?.in a hi ;rh level of reli ability and validi ty in this study, the researc her 

did the fo llowing: 

Questionnaires were pre-tested. Amb;guous questions were made clear and irreleva · t questions 

deleted. 

The researcher used accurate questions which are open ended in nature by use of quest ionnaires 

from the staff members, and head teachers. The questions set had enough space to give approp ri ate 

responses. Close ended questions were also used. 

3.7 Data processing 

3.7.1 Editing and spot checking 

The researcher edited and spot checked during and aller each interview with the respor:dcnts. rhi s 

ensured that informat ion given is logi; cd, accura te and consistent. 

Obvious errors and omissio11s '"'ere corrected to ensure accuracy, uni formity and completeness so as 

to faci litate coding. 

3.7.2 Coding 

This ensured that all answers outaineC: from various respondents are given codes and cl r!ss i ried in to 

mean ingful forms for better analysis. 
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3.7.3 Data analysis 

The data filled in the question11aires was copied and analyzed by tallying it and tabling it in 

frequency tables identifying now often certain responses occurred and later evaluatio•1 was clone. 

The information was later re•..:c•rded in terms of percentages. 

The recorded data was later ed ited and interpreted which ensured uniformity, legibility and 

consistence. Also, interviev. results vvere coded on rrcquency tab les and be calculated 111 terms or 

percentages and presented in thi s stuciy. 
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CHAPTER FOUR 

4.0 PRESENTATION, ANALYSIS AND INTERPRETATION OF RESULTS 

~.1 Introduction 

This chapter shows how t:·.e collected data was analyzed and interpreted. The data filled in the 

questionnaires was copied a.~r:l analy:t"!d by tallying it and tabling it in frequency table.~ identifying 

how often certa in response.:: occurred and later evaluation was done. The information was later 

recorded in terms of percen:ates. The recorded data was later edited and interpreted wl·.!ch ensured 

uniformity, legib il ity and COi1Sistence. Also, interview re~ u l ts were coded on frequency tables, pie-

charts and bar-graphs which was calculated in terms of percentages and presented in ~1-Jis study 111 

relation to the research questions. 

A tota l of 50 respondents 'Were usfo. l in the study, these included students from tl1e selected 

secondary schools, thei r hea<.1 teachers and all class teachers this was intended in order to make the 

study a reali ty. 

4.2 Background info rmation 

Respondents were asked to si.:He their sex and the results are shown figu re I. 

Figure 1; C lassification of respondc.as by sex 
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During the field study, it v;;Js witnessed out that, the biggest num bers of respondents from the 

selected secondary school, Vhjir district, North Eastern province were females as it wa~ rep resented 

by 64% and 36% of the respondents were males, implying that, females to a g:-eater extent took part 

in the study. 

Figure 2: Classification of respondc!lts by age 
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Figure I shows that the bigge:;t percc.;tage of the respondents were in age bracket of i 9-24 years. 

where as 18% represents intervieweec;, who were in the age bracket of 14-1 8 years, then 17° ·) of the 

respondents (teachers) were 3 1 years and above. 

Figure 3; Respondents' mnrita) status 
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Source: primary data 

An assessment of the respondents' marital status was as follows; the biggest percentage of the 

respondents were found to ue living with their partners as shown by 50% where as 20% of the 

interv iewees attributed to be :':ngle, 16% of them said that they are married, implying that they have 

their own problems, then 1 -'~% of the respondents in the school where the interviews where held 

from attributed that they sep.trated, :!nplying that, they are too a greater extent ha\ · ~ their own 

problems by relationships as i!l.usrratc\l in Figure 2 above. 

Figure 4; Qualifications attained by :·eachers at Wajir district 
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An assessment of the teachers' qual i lications were as follows; the researcher found ou~ that, 26% 

teachers had attained Diploma in educr.tion and 30 ol' them had attended Advanced levf certificate 

in educat ion where as 17~ ·~ 0f the interviewed respondents attributed to have atta:ned KCS~, 

implying that teachers at 'v·'&j ir distr:ct, North Eastern province had attained qualifications in 

different fields. 
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Table 1: Head teachers' op1nions on teaching materials for English language 

0 inions l I--_._ _ _ _ _______ , 

Cooperation among / 
teachers & u i Is 
Make use of the available 
materials 

Ensure efficiency among I 
teachers 
Total 

Source; Primary data 

Frequency Percentage 
20 40 

- -
08 16 

22 44 

50 100 
-

··-

·~ 
-

Different opinions were recrrv'ed by the resea rcher which ranged from; 40% of the respondents 

' emphasized there should be coopera1 1011 among the teachers and pupi Is especially when learning 

read ing skills in Engl ish hrguage is ·concerned where as 44% of the interviewees said that 

el"fic iency shou ld be enhancd among the teachers, and 16% ofthem attributed that teachers should 

make use of the ava ilab le mate:! a Is a<; !10rtrayed in tab le I above. 

During the fi eld survey, it wns found out that neither to a smaller nor to larger ex te:lt. but the 

biggest percentage of the resoondent~; sa id that its to a smaller extent as it was represented by 75% 

and 20% of the interviewee ~; emphasized that its to a larger extent especially teachers from Griftu 

Boys secondary school , Hon. Khali[ Gi rls' S.S, Waso Mixed S.S, then surprisingly 5% of the 

teachers were not certain about the intervals these materials are provided. 

Table 2: lack of teaching ma1 ~ rials un the instruction of reading skills in English language in 

relation to mother tongue your school 

. - --
Opinions j Frequepcy Percentage 

~15 
--

Yes 70 

NO 15 30 
I ., -- -- --

Total i so 100 

Sou rce; Primary data 
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Table 2. indicates that majc:uty of the respondents attributed to yes, implying that there is lack of 

teaching materials in the instruction of reading ski ll s in English language in relation to mother 

tongue in the selected schoois as it w~s revealed by 70% where as 30% of the interviewees pointed 

out that they do not experience problems associated with inadequate teaching mate,·ials in the 

instruction of reading sk ill s in Engli~h language in relation to mother tongue as illustrated in the 

table above. 

Table 3: methods used while teachieg English language in relation to mother tonguv 

Methods j Frequency Percentage 

Chalk and board . 22 44 J ____ 
Multi media presentation I 4 8 

I 

approach I 
I ·-

Audio visual method j8 16 

l iO - ··--
Inquiry approach 20 

Reading method t:-- ·-
10 12 

Total ! so 
--

100 

Source; Primary data 

Table 3 shows the majority c.f ~he rcsp~ndents in the selected secondary schools who us:; chalk and 

board methods as represented by 44% while teach ing Engli sh language to students with different 

mother to ngues, where as I L.% revealed that the use reading methods. When interviewed in detailed 

to fi nd out why they mainly ~:.:;e chalk and board, their responses were attributed to lack of enough 

reading materials in English !a11guage to cover all the students. 

The researcher also found ou· that teachers in the selected secondary schools use a variety of 

methods while teaching Engli:;h langu ... ge but the major one is chalk and talk high helps tile teachers 

to express the feelings and in ~~raction v;ith students speaking different mother tongues. 
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The researcher acqui red som.: in forn.Zttion from the teachers about the effects of lack of teaching 

mate rial s in English languagP. on students learning of the reading skills in English lan_suage in the 

se lected schools and the results collected regarding this research question were illustrattd in figure 

I be low; 

Figure 5: effects of Mother tcngue on students' performance in English language 

60% . 

Source; Primary data 

o Hard to 
communicate 

o Failing of 
exams 

An assessment of the effects cf Mother tongue on students ' performance in English langtage 

''et-c as follows; 60% of thE' teachers from where the study was conducted from, attri!:;11ted to the 

process of delivering/commun;cation with the students becomes a problem, this was sL.pplemented 

by the 40% of the responder~ts who said that, students who can not read in most cases fail exams 

which bring the blame to us by the head teacher, parents and the government as portrayed in figure 

I above. 
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Figure 6: a ims of lea rn ing reading English language in the selected secondary schools 
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An assessment of the aims as to why ::tudents are encouraged to grasp the learning reading skills in 

English language were as fo llows; th ':! biggest percentage of the respondents said that. it enables 

students pass their exams sir ,_:e their they are set in English and this was showed by 55% of the 

interviewees where as 30% of the respondents attributed that enabling students learn how to read 

and the least percentage emphasized ti~at it enables them learn how to read poems as dep;cted in the 

figure above. 

Figure 7; ways a nd means of imprnv ing q ua li ty and q uantity of teaching materia ls to insti ll 
reading skills in English lauguage 

>-

70 

60 

50 

uc: 40 
~ 30 ~-·--·---·~-----·· 

LL 
20 I 

10 

0 

2 3 

ways and mea .. s 

o Go-.ernement 
should take part 

1!1 Parents & H/Ms 
take part 



Here different suggestions were pl.lt forward by the respondents and these ranged from; the 

government has to take ~~art m providing of teaching materials in English language aimed 

converting mother tongues as it \-\'<IS showed by 65% besides that, 35% of the interviewees 

attributed that, parents should also buy these materials and after the head teachers of the se lected 

schools have a role of putting emphasis to have them being provided by the governmC'nt, parents, 

and the school admin istration. 

4.5 Summary of key findings 

This study focused on exa1~,ining th r' relationship between mother tongue and pcrf<1rmtnce or 

English language in some :~dected :econclary schools tn Wajir district, North Eastern provmce­

Kenya and the study was C(m~idered to be necessary because not much had been accepted out in 

view to reading towards stude-nts' l ea~ning in English more so in the entire province. Tl:is condition 

has shaped a state of low ac::~demic performance among students in the selected secondary schools. 

Consequently the presentaticn of thi s l·haptcr is in line with the study object ives. 
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C HAPTER FIVE 

DISCUSSIONS, SUl\Il\'lARY, CONCLUSION AND RECOMMENDATIONS 

5.1 Introduction 

This chapter looks at the discussions, summary, conclusion and recommendations that 

can be adopted in order to solve the negative effects of brought about mother tongues in 

relation to the students p.~rformance in Engli sh language in the selected secondary 

schools in Waj ir District, No1th Eastern pronvice-Kenya. 

5.2 Discussion of the findings 

5.2. 1 Reasons as to why diffe rent st udents with different mother tongue perform 

difTerently in Engl ish language in @ some secondary schools in Kenya. 

The study found that English language help students of different mother tongues to 

interpreted and pass their examinations which are set in English for the students The 

researcher also discovered 1 hat re;-.J ing is a process of appreciation, understand in;;', and 

perception of written or ptimed mClterials. Reading skills help the students to understand 

the meaning of written materials and covers the alert strategy that that lead to 

understanding. The aims 0f readi11g skills according to the teachers 70% revealed that 

they are many and 30% att,·ibuted :hat much as the aims of teaching reading ski ll s are 

many, the majority oftheJ!l essentiaLy use them. 

Teaching Eng li sh languag~ helps students and teachers to commu nicate and associated 

with each other beside thei1 differer.t mother tongues more easily because it involves the 

recognition of letters, words phrase~ and clauses and in some esteem, it can be considered 

a simpler process than intellecruai capacity which enhances them perform bettt:r in 

science subjects. Understanding or. the other hand is a process of agreeing, understaPding 

between the reader and the writer. 
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The study fi ndings closely t·.llly \\'ith Wendy's (2003) who found out that improving the school 

readiness and literacy skills tc childre:1 (pupils) is an essential goal of the parents taking children to 

school preface findi ngs of the 4 year nat ional evaluat ion of the teaching process revealed that 

participating child ren who had no prior pre- school experience double the expected developmental 

growth rate. These fi nd ings s11 ggest that as students enter the government schools they are mo re 

likely to know the bas ic concepts and pioneers of such ski lls than would have with the absence of 

the programme. 

Grant ( 1988) also observed ~hat in f!le fam il y li teracy standard, parents work on fott11d ation of 

academic and parenting skills whi le tb·~ir chi ldren attend pre-school class . Follow up stur.l ies of pre­

school parti cipants who wer~ Jt risk of fa ilure when they enrolled in the fa mily literacy programme 

showed that primary grade pupi Is performed above average on vari ables such as a cad em ic 

performance, motivation to iearn, at:endance and probable success in school. And ?0% of the 

school chi ldren who knew :k w to read were rated as not considered at risk for school fai lure by 

the ir current teachers. 

Research indicates that the sequence of fai lure starts early in child's school career. Stanovic ( 1986) 

argues with good evidence that ch ild:~n who encounter problems in the stages of learn ing to read 

fa ll farther and farther behind :hei r r:::ers. Longitudi nal studies (Juel 1988) reveal that there is an 

early 90% that a chi ld who i ~ a poo1 reader will always remain a poor reader at the end of any 

grade. As they move through ~he grades. poor readers arc opted to experience continued fai lure and 

defeat which may account fo,· the teno'?ncy of low achieving learners to drop out of school. 

The researcher found out thot h~acher::. !11 secondary schools use a variety of methods in .. 1-:e teachi ng 

and learning of Engli sh. This is because readi ng trains students in li teral comprehension, which 

28 



consist usi ng two types to emtble lcmners to know how to read. The tasks include rec.: gnition and 

recall tasks. Recognition tasks require the students to identify the main points regard ing se lection or 

the exerci se that use the exp!ic: t content of the read ing se lection 

The study fi nding was in- line with Nduhukaire et al ( 1998) who pointed out why pupi l ; succeed or 

tail in schools as one of the rr.ost end uring questions wh ich teachers ask themselves wnile teach ing 

pupi ls how to read and writ" . As sa l: '"' fin dins from traditional research on both adult ec ucation 

and early chi ldhood interveui.ion programmes that the mothers' level of education is one of the 

important factors influencing children ' s read ing levels and other school achievements. Generally, 

traditional research has rev~aled that more highly educated mothers have greater success rn 

prov iding their children wit:1 the cognitive and language ski lls that contribute to earl y success rn 

school. 

M uwonge K ( 1989) points out d1at i,· tegrated approaches invo lve l inking various aspe:-.ts of socia l 

studies and even some from outside t!1e subject to make learning complete and meaningfu l, they 

also involve linking what is <Ji ready known to new knowledge to create logical progression in 

learning; the subject is taken as one a~d treated as such since this approach involves various aspects 

in the teaching of the reading 3ki ll s. 

Sim ilarl y, and McDonald ( 19S'8) also found out that there are many methods ofmaking pupi ls learn 

effectively. Thei r observatiO!;S were that children of mothers w ith high levels of education stay in 

school more than the children of motht::rs with low levels of education. The National Assessment of 

Education Progress (NAEP\(2004) data provide some evidence supporting the traditional 

interpretations of children's asademic success that focus on gross measures of parent's education 

atta inment. 
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5.3 Possible means and ways of improving quality and quantity of teaching English language 

a imed at improving on the performance 

The study finding is in lin ~ with the researcher's observation that the effectiveness of teaching 

methods applied by teachers i.:, associated with teacher' s ability to classrooms if you '.'tant to help 

students with their skil ls of reading t::ngli sh, it is important to help them to read books that are 

appropriate to their levels and abil ities. 

1-lo\\ever, the effectiveness 01' the methods depends on the learners' attendance and tne kinds of 

rules and regulations in sec::mdary schools. Secondary schools whose administration ')O ii cies are 

tight. teachers teach readin? :;kill s n'ore frequently as compared to schools which have loose 

administrations ljioma (200? )· 

Furthermore, the researchers found o•1t that the learning atmosphere in the secondary s.J10ols has a 

say on both the teachers and :·1e stude:-:ts. In schools wh ich have enough reading materials, students 

and teachers usc them more t!1an in a :; ;tuation where the reading materia ls are not available Griffin, 

( 1998). 

At times to allow students to read books that are relative ly easy for them, conceivably the ones that 

they have read earl ier than the recent. This will give them a fee ling of contentment and confidence 

especially if they can manage to read :..: whole book by themselves. Check on the confidence of the 

students especially those in f . .l:·ms I, 2 as it is vital in helping their reading ski ll s. Stude.1ts just like 

adults, like to look at a book b•..:fore d(:ciding whether to read or not to read it. Even after the student 

has started, he or she may fir.rl it too difficult or simple for him or her and so discards it ar·d looks 

for another. 
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5.4-Summary 

During the study it was observt:d that different mother tongues have a great impact on ti •e students' 

academic performance as it was disr.overed at Griftu Boys secondary school, Hon. Khalif Girl s' 

S.S, Waso Mixed S.S, Waju Girls S.S and Furaha Mixed S.S, Kenya especially at lower levels that 

is; Form I, 2, 3 where it is frequentl y ~:sed. 

s.sconcl usion 

Steaming on the study finding·;, the re.;;earcher concluded that English has many aims; f(1r instance it 

is a medium of exchange in Uganda, an official language used by students in answering --
examinations both internal and external but it s teaching has not been so effective ~'> the study 

revealed 

Many methods that exist are ;,ecessary for teaching reading skill s to students in secor•Jary school 

but teachers of English do no: usc a:1 of them. Parents in socio economic status in 'Wajir di stri ct 

could enable them to meet ti.eir st.ud~..:i l l~ · req uirements at school but due to the fact that th~y have 

low levels of interest in inve"t\ng in et:lLication, some parents or guardians completely fail to provide 

students with the necessary schcol req uirements. 

5.:6Recommendations 

s . .Ql Teachers should ensurf! that t:1ey use a variety of methods to make reading skill s more 

effective in the education sy~;t~m. 

S.Q2 More emphasis should be put Oi~ the teachers on the teaching of' reading skill s tc students in 

Forms, I, 2, 3 because of its ro le in education. 

5.6.3 Parents or guardians s:1uuld nlw:.ys work togc1her with the teachers in secondary schools to 

ensure that students are provided with the necessary school requirements because absence of such 

materials affects their performance. 
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s.64 Teachers should also put more interest in learning how to read because no child can be 1n 

position to pass when he or ~h·? can n':'! read or interpret the set questions. 

S.'f-Areas for further researd1 

The study explored the effe::t5 of mother tongues in relation to the students' performance in Wajir 

distri ct. The structure of the stt.rly was in fra-firm, as it focused on the students and teachers of the 

school. 

To expand the scope of teaching materials on students· learning of reading skills in English as 

language aimed at improving on the per formance in science subjects in Kenya there is need to 

conduct other studies in the ~o' l owing thematic areas: 

1. A study on the kind of teaching materials being used as product of modern 

instructional comroncnts o f the teaching skill s. 

11. A comparative a11alysis oi"the costs of teaching and learning skill s. 

32 



REFERENCES: 

Airey, J. 2004. Can you te1ch it in Cnglish? Aspects of the language choice debate in Swedi sh 

Higher Education. In Integrating co:1tent and language: Meeting the challenge l?/llnt!tilingtw! 

higher education ed ited by R Wilkinson. Maastricht: Universitaire Pers. 

Bamgbose, Ayo. 2004. Sauce for the goose, sauce for the gander. In Making multilingurtl education 

a reality for all: operationalizing goot! intentions edited by J.F. Pfaffe. 

Banda. F. 2000. The Dilemma of the Mother Tongue: Prospects for Bilingual Education in South 

A ll·ica. Language. Culture a'1d Curriculum 13( 1 ): 5 1-66. 

Bisong, J. 1995. Language choice and cultural imperialism: a Nigerian perspective. ELT Journal 

49(2): 122-131. 

Chew, Phyllis G-L. 1999. Lmguistic Lnperi alism, Globa li sm and the English Language. The AJLA 

Review 13:37-47. 

Cooper, R.L. 1989. Language planni11g and social change. Cambridge: CUP. 

Dirven, R and Polzenhagen, F. 2004. Rationalist or romantic model in language policy and 

global isation. Paper deliverecl at the 30th LAUD Symposium, University of Koblenz-Landau, 

Germany, and 19 - 22 April. 

Dji te, P.G. 2004. Living or, borrowed tongues? A view from within. Series A: General and 

Theoretica l Papers, Paper no 628 . Essen: LAUD. 

Ejieh, Michael U. C. 2004. Attitudes 0f Student Teachers Towards Teaching in Mother Tongue in 

Nigerian Primary Schools: 1!;-,pl icati, ... . ror Planning. Language, Culture & Curriculi'"' I .'( I ):73-

82. 

Gerwel Report 2002. Report io Minister of Education A K Asmal by the informal committee 

convened to advise on the position of Afrikaans in the University System. Cape Town. 

33 



Kamwangamalu, N.M. 2003. Langu2ge and education in Africa: emancipation or a li•~nation? In 

Studies in Language Policy in South A.fi"ica: Multilingualism, Education and Social Integration 

edited by P. 

Webb, Vic. 2004. The non-promotion of the indigenous languages of Africa. Why? In Making 

multilingual education a reality.for aft · operationali::ing good intentions edited by J.r .Pf:tffe .. 

Wolff, H E. Marketing multilingun! education in Africa: with special reference to bilingual 

approaches to basic education in Niger (Francophone West Africa). In making "?ultilingual 

education a reality for all: op~rationa/izing good intentions edited by J.F. Pfaffe .. 

Machungo, Ines B.J. 1998. Evaluution of the Status (~[Teaching and Use of African Languages in 

1/igher Education: Report of a St/1{(1' coliJJnissioned hy the Association of African Universities. 

Accra: Association of African Univc1 siiics. 

Van Leeuwen, Charles. 2003. Feas ibility of policy in university language teaching today. In 

Multilingual approaches in university education edited by C. van Leeuwen and R. 'Ni lkinson. 

Maastricht: Valkhof. 

34 



A) QUESTIONNAIRES F0R HEADTEACHERS and TEACHERS 

Introduction 

Dear respondent. 

I am a student of KI U concucting a research study as a requirement for the award of a bachelors 

degree in Education. The purpose or the study is to examine the relationship befl.veen mother tongue 

and performance ofEnglish lt.mguage in some selected secondary schools in Wajir district, I kindly 

request you to spare some time and fiil this questionnaire. The information given wi ll he used for 

academic purposes only and will be treated with utmost confidentiality. Your cooperz ion wi ll be 

highly appreciated. 

I) Gender? 

a) Female D 

Male 0 

b) Age? 

16-20years D 
21-26years D 
27-34years D 

35 and above D 

c) Level of education? 

Secondary level 

Un iversity level 

KCSE 

GAT! 

2) Marital status 

I ) Single 

2) Married 

D 

D 
D 

D 

3) Divorced/sep!!m1.ed 

4) Window 

QUESTIONS 

D 
D 
D 

D 
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3. Occupation 

5) Students 0 

6) Civi l servant 0 

7) Self employed. D 

4. What is your opin ion about teaching materials towards students' learning reading skills in 

English language in relation to mother tongues in th is school? 

5. Is there lack of teaching n:a~eri a l s in the instruction of reading skills in English language in your 

school? (Tick appropriate ly) 

Yes D No DJ 
6. If yes in (2) above, does this affect students ' grasping read ing skills in the Engli sh language in 

relation to academic per forma1 ~ce? 

Yes D No D 
7. If yes in (3) above how? 

8. Is your school sufficiently eqt. .. ipped in teaching materi als used in instructing reading ski lls in 

Engli sh language? (Tick appropriately) 

Yes D No D 
D 

9. If no in (5) above, to which a tent is thi s lacking? (Tick appropriately) 

Slightly D moderately L_=] 
Strongly oery strongly 0 D 
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""'• - W_"»>'" ., _._, 

I 0. Which suggestions do you have towards the boosting of teaching materials in the instruction of 

reading skill s in English langLage? 

I I. Is there lack ofteaching !.1aterials i11 the instruction of reading skills in English language? (Tick 

appropriately) 

Yes D No c 
12. Does this situation affect ~tude nts' learning of reading ski lis in Eng! ish language? 

I I yes in (2) above, describe r ow? 

13. Is there any effect on studen ts' lcar11 ing reading skill s in Engli sh language due to lack of 

teaching materials in relation ro their Ji10ther tongues? (Tick appropriately) 

Yes D No D 

1-L lfyes in (4) above, to which exten:? (Tick appropriate ly) 

Sli ghtly D 
Strongly D 

fa irl _v D 
very strongly D 
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15. Which instructional problem(s) are linked to lack of reading ski lls in Engl ish language in 
relati on mother tongues by the students'? 

16. Give some suggestion(s) towards overcoming the crrect of lack of teaching materia ls on 

students' learning of reading skills in J:::nglish language. 

Thank you \ 'CJY much.fhr your cooperation 
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INTERVIEW GUIDE FOR STUDF:NTS IN WAJIR DISTRICT 

I. Is there any link between ~ffects of l~nglish language in relation to your mother tongue and 

performance? 

2. Give reason for your answe~·. 

3. Is there lack of teaching materials i•1 the instruction of reading ski ll s in Engl ish language in your 

class? 

4. Give reason for your answer? 

5. Do teaching materials assist l earner~ in grasping reading skills in English language in re lation to 

your mother tongue? 

6. Give reason for your answer. 

7. How does the lack of teaching matet ials affect students' grasping read ing sk ills in Engl ish 

language? 

8. What do think should be doDe so as LO boost teaching materials that are used in the instruction of 

reading in English language in r:;! latioP ;:o your mother tongue? 
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BUDGET ESTIMATE 

--
Budget item Cost 

--
Transport 50,000 

typing 50,000 

Printing and binding 50,000 
----

Misce ll aneous 30,000 
- --

Total 180,000 
--
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WORK PLAN 

Activity Duration(days) 
~--------------------- -----·----4------------------------------

Questionnaire design 2 

Collecting data 3 

Data analysis 2 

Report writing 5 
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K3mpala ln te rn 3t iona l Unive rs ity 
lnstitu t-:> of Open 3nd Distance Lea rnin g 

P 0 Box 20000 Kan sa n g a, Kampa la, Uganda 
256 41 373 4 981256 4 1 373 889 (Ug) 254 ~0246275 (Ke) 
<:=~~I_: c fagbamiyc@yahoo.com Tel: 07531427 25 

Oj}lce r:fthe Dnector 

I 0 \\'H0.\1 IT J\1A Y CONCERN: 

Dear Sir/Madam. 

RC: f i\'T;{ODUCTrON LETTER FOR MSti\ffi-S/MR ..... ~:-:-f~ ..... G.M.C-:-.... 4.., 

REG. # ... ... 1!;.&.. . ./i~rt.l'-J~t . ..l.b.f. ............... . 
!"he abovt> named is o ur student in th e Institute of Open and Distance Learning (IODL), 
pursuing a Diploma/Bachelors degree in Educa tion 

!-k'she ·wishes to carry out a research in your Organization on: 

M"bli+c--t<. -rc~-u~ ,J'rcl.t\ ip~--QA·\ItlJC..S IN ~k\ Jt-­

bft-r{!jv /t:t..,-£_ I pJ £D Vvl~_ ~--L.f::c_ I'Q:) &~ "rf~~ 7' 

fl te.l!Vl..VCt- (s_~.....rtA , 
-----------------------

The r~search is a r~qui rement for titc ;\ \\dfd of a Oiploma/13achclots tkg:c:c: 111 Ed ~ IC:Jtiun 

_.-\ n_\ a sS IStance acco rded to him/her regarding research w ill be hig hly apprec ia ted. 

You~s Fa.!thf~l l.y, 

. {/ . . . ;' 

MUHWEZI JOSEPH . 
lfEA"D, IN-SERVIQE 

! 
I 
I 
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