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CHAPTER ONE 

INTRODUCTION 

1.0 Overview 

The stud, intended to 
1

analyze the effects of taclors inlluencing girl child peri'or111ance in 

education. The study ,vas done in Matungu Division. Mi1tungu District. Kenya. 

1.1 Background to the Study 

Although there is a general 'perception that men do betlcr than 110111cn in math and 

science. researchers have found that the differences between women·s and men·s math-
' 

and scicnce-n:lated abilities and choices are 111uch more subtle and complex than a simple 

"men arc bellcr than, women in math and science.·· (Hyde. 2005: Spelkc. 2005 & Halpern. 

2000). 

In foct. experts disagree among themselves on the degree to which women and men differ 

in their math- and science-related abilities (Gallagher & Kau1·111an. 2005) 

;\ quick rcvie11 or the postsecondary paths pursued by ,,omen and men highlight tlic

arens in math and science whdre ,vornen are not attaining degrees at the same rate as men. 

There 1vere direct and opportunity costs or schooling which may have been prohibitive to 

some la1nilies. and the priority given to girls' future roles as mothers and wives. which 

ma): have a strong n,gative bearing on their lornrnl educational opportunities. In essence. 

the study assessed the performance or girl child education in relation the factors affecting 
I 

the \cmale participation in education. 

According to World Bank ( \996) the central problems or lcrnale education have been 

clearly iclentil~cd as access to school. attainment in years or schooling. academic 



achievement and accompanying after school. All these problems \\ere interrelated and 

influenced by in-and out-of -school factors. 

Hartnell and 1-lcneleld ( 1993!) argued that the evidence ol' signilicant return to l'cmalc 

education includes reduced fertility. reduced infant and maternal mortality. enhanced 

family health and welfare. improved children's education and increased agricultural 

productivity lor wo111en and the larger economy. 

despite the significance of female education. few significant prograrns and projects had 

. I 
been i111ple111cnted to 'reduce the gender gap in education. particularly in sub-Saharan 

Africa. and those implernented have had limited irnpact ( World bank 1.9%). 

Signilicant gains had been rnade by Ali·ican governrncnts over the past thirl) years 111 

increasing access to educatiJ,n. However. greater challenge lied ahead ii' the goal of 

education for all \\as to be achieved. Factors like: Fiscnl crisis. civil strile. political 

instabilit). drought. cndernic. poverty and persistently high demographic pressures rn1 

education systerns h
1
ave resulted in stagnating enrollments and declining quality (Oclaga 

& Henevelcl. I 996). They continued to argue that other pressing educational concerns 
. I 

included poor student participation. high drop-out and repetition rates 1cm academic 

achievement. and low teacher morale and attendance. Perhaps the most daunting 

challenge of all 11as that of promoting female education. 

1.2 Problem Statcmcrit 

Although the ,government of Kenya had strategies to enhance equalit0 in access and 

participation of secondary education for both boys and girls. performance in terms or 

enrollment and comj1letion rates for girls seemed to remain relatively lc111er than that ol' 

the bovs. There were direct and Oj)j)ortuniLv cos\s or education which had stronQ negatiw 
~ ! ,., '- .... 

' 



effects on female educational opportunities. The proposed study intended to assess the 

factors which still afl~cted the performance and persistence of those girls v,ho remained 

in school. An understanding or how the factors gover11 household decisions leading to 
C C C 

low investment in female education "'as the key to addressing the lo\\ societal demand 

for female education. 

1.3.0 General Objective 

The purpose of this study "as lo assess the performance or girl child education 111 

primary schools in Matungu Division, fvlatungu District. 
I 

I .4 Specific Objectives 

( i) To detcrm inc the in lluence or socio-economic foe tors such as povcrl). di rv•ct 

and opportunity costs or schooling on girl child education pcri'ormance. 

(ii) Io anal)i.v· the effect or geographical location or a school to girl child 

perl1)1']11ance in edt1cation. 

(iii) To ,111al)ZC the el'lcct of innuence of socio-cultural l,1ctors such as earl, 

marriages and priority given to girls' l'uturc roles as mothers on girl child 

educatioq performance. 

1.4.1 Research Questions 
' 

(i) 1·0 "liat extent clothe socio-economic !actors inllucncc the perrormancc 

of girl child education'' 

(ii) What el'lect docs geographical location or a school hm,c on girl child 

pcrrorrnance in education 

(iii) To "hat extent clothe socio-cultural l'act"rs such as earl, marriages .ind 

i'uture ienrnle roles influence the performance or girl child cclucmion'' 

0 

' 



1.5 Scope of the Study 

The study confined itself to middle primary students and teachers in Matungu Division. 

I 
ivlatungu District. For more conclusive results all students could have been studied in all 

divisions in the distri~t. but this was not possible because or linancial constraints and 

time. However middle primary students were mature and had no linal examination 

tension so they 11crc suitable representatives of the rest or the students. 

Preli111inar) information Ii-om the division seemed to sho11 girls performance in education 

in terms or enrollment, access, participation and co111plction rates as being relatively 

lm,er than that or buys. hence thcjustilication or its choice as the location ol·study. The 

residents were poor and had di/'liculties in sending their children to schools. It 11as on the 

basis of this backdrop that the researcher chose this location for the study. 

1.6 Significance! of the Study 

The findings or this study ,,ere important in many ,,ays. The study sought to bring out 

the current state or 1<11011 ledge on the socio-economic, socio-cultural. school and political 

!'actors inllucncing lc111ale participation in education in ivlatungu Division. fvlatungu 

District and Ke11y,1 as a II hole. 

It also sought to suggest some policies. programs and projects that could be tried to 

pro111otc girls participation in education. 
I 

In addition the study may provide knowledge that may be used to design interventions 

I 
targeted at reducing the gender gap in education'. 



CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

2.0 Overview 

This chapter consists of the k1101vledge and ideas that have been established by accredited 
I 

scholars and experts in the field of study. iVlain areas of concern \\•Crc on factors 

influencing girl chil~I pcrlormance in education. It 11as guided by the specific objccti,es 

oi'the study as oqtlined in chapter one. 

2.1 Theoretical Framework 

The theoretical li·rnne\\-ork oi'this research was that of Ruth Pearson's ( 1992) li-ai11e\\ork 

o!' thinking on gender relations. According to Pearson's theory. society vic,,s all 

activities tlrnt arc c:1rried out to be based on social roles and interactions of' men and 

women. 13asccl on this theory. the society seems to have ullinrnte authorit) on the precise• 

nature of' \\hat women and men actually do and their real contribution to production in 

the economy \\hich 'turns out to be biased against ,,-omen (Pcarson·s. 1992). In 1i1ct. this 

theory argues that bccpuse or biases, the perlr11i17urncc of' \\0111en and men is al'lccted in 
I • 

nearly a!J spheres oi' lile such as business. education and development projects. Pearson's 

gender relations l'rarnework 11as found appropriate lor this study because gender roles in 

various cultures \\ere identified as inllueneing girl's perl(mm111cc in education. Thi, 

i 

study thcrei<)l'e acknowledges' the fact that men and women have different roles in socict, 

but if' girls arc encouraged they can access and participate in education at almost equal 

level 11ith bovs. 



2.2 Socio-economic Factors 

I I 
The socioeconomic factors that influence girl child performance in education incluclecl 

direct and opportunity costs of schooling. which may be prohibiti,c to some fomilies 

(World Bank. 1996). Several studies revealed that there \\as a signilicant relmionship 

between socioeconomic stntUf and educational outcomes (Amato. 1987: William. ct al.. 

1991: Mukherjee. 1995: Ainley et al.. 1995).The studies shcl\\ecl that children l"rllm I'"' 

socioeconomic status ramifies were more likely to exhibit lower levels or literacy. 

numeracy and comprehension. They had lower retention and participation rates (children 

from low SFS l'amilies ,,ere less likely to attend university) as compared to their 

counterparts in high SES (Amato. 1987 social background remains one or the major 

sources ot· educational inequality (Graets. 1995). In ,;ther \\ords. educational success 

clepenclecl very stmngly on the socioeconomic status orone·s parents (Edgar. 197h). 

2.3 Geographical Location of Schools 

In most communities in rural areas. schools were too rar from them and never get 

involved in the school acti, ities (Kavuma, 2002). She argued that having schollls closer 

to tlie households' e,nsurecl sarety for the girls and increased their participation in school 

activities. Girls \\Cre less likely to be able to make a long _journey lhim home to school. 
I I 

not least because 01· concern about their. safety en route ( UN ICEI: .Ken) a. 2003). 

According to UNICEF Jordan (2003) the community empo\\erment let to the village 

community meetings. They were concerned with the reason why daughters \\ere li1rced 

to stop school clue to the absehce or secondary schools frir girls in the area. Foll,"' ing the 

llleeting withi1,1 6 lllonths 3 secondary classes were fully established "hich increased the 

enrollment or girls at secondary schools. 



2.4 Socio-cultural Factors 

The, priorities given ,to girls l'uture roles as mothers and wives. which ma) have a strong 

negative bearing.on tlrir formal educational 01portunities reduced their performance in 

education (World bank. I 996). The effects of such on girls· education 11ere far reaching. 

and affected the performance and persistence of those girls who remained in school. 

According to (Kavuma. 2002) In some communities. the parents c\ould rather let the girl 

stay at home to help with houkeholcl work or even marry them olT to get lees l()r the boys. 

She argued thµt some communities had very low marriage age clue to the !'act that the) 

,,-anted to get money out of" girls (in terms or clo11ry) early. For example in Ghana and 

among the Maasai"s1 in Kenya girls were married olT for cattle. UNICEF Malm, i. (2003) 

publication asserts tha\ many girls were kept at 1

1
ome to help 11ith domestic tasks. 

2.5 RevieH1 

The cited literature indicated tlwt socio-economic factors such as poverty hindered girl 

child performance in education. Geographical location or schools and socio-cultural 

! 
factors such as the roles !'or' famine in fomilies were also cited as alTccting girl child 

performance in education. School and political factors including no proper sale latrines 

for girls and boys separate and policies enhancing girls' education had also been 

reviewed as foclors I affecting girls' education. Several intervention me:.1surcs had been 

cited. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.0 Overview 

This chapter constituted the blue print for !he collection. measurement and analysis oi" 

data. It provided answbrs to such questions as. Jvhal techniques were used to gather data. 

What population was studied'' What kind of sampling was used'' And hnw the data 11as 

collected and analyzed'' 

3.1 Research Design 

The study adopted survey design. Survey research deals with incidence. distributi,m and 

interrelations oi" educational variables and emphasizes on answers to one question given 
' 

by all respondents (Orodho. 2003). It also allows the researchers 10 gather ini"ormation. 

. 1 , . 1· I I 1· I · ,· (
1

• 13 . I . I sumnrnnze. present anc interpret or t 1e purpose o can 1ca 1011 .. y 11wo v111g teac iers 

I • 

and students the study lilted within the survey study Design. 

3.2 Target Population 

Thi_s study targeted teachers tlo represent inlormcd specialists and ltmn three students tll 

represent the users of the information (table 3. I). 

Table 3. I Target Population by Category 

Ca(egory of Popula,tion 

Students 

Teachers 

Total , 

Number 

1733 

8 



3.3 Sampling Techniques and Sample Size 

Five schools 11ere selected for lhe study. Purposive sampling was used lo select two 

I 

schools one for girls and the other for boys. Three other schools were selected al rando111 

using simple ,;andom sampling out of lhe mixed schools. Simple random sampling 11as 

used to selccl 30 boys from the boys' school and 30 girls fro111 the girls· school. In 

addition simple random sampling was used to select I 5 boys and 15 girls per school out 

of the three randomly rlected mixed schools sol that the lotal sludenl sample selected II as 

150. 25 headteachers were selected randomly to be included in the sample in which the 5 

li·om the sclccled schools must be included. The lolal sample size 11as I 75 giving a 

minim,um of between ( I 0%-30%) of the target population as recommended by Mugenda 
I 

and Mugcnda ( 1999). 

3.4 Research Instruments 

The researcher structured closed and open-ended qu_estions lo solicit l,1r infornrnlion on 

girl's performance in education. These questionnaires were ad111inistcred to l'orm three 

students in the selected schools by the rcsearchel·. 
I ' 

The researcher structured closed and open-ended questions lo solicit lor v1c11s li-rn11 

headteachers on girls' participation in education. These questionnaires 1vcre administered 

to selected teachers li·om the division b1· the researcher. 
i ~ 

3.5 Data Collection Procedures 

The researcher obtained a letter of" introduction l'rom l<.a111pala International l lniversil1 

Institute of Continuing and Distance Education to carry oul the study. i0ormal ethical 

issues were obsei-ved during data collection process. Questionnaires 11cre administered lo 

both rando111ly s~leclcid headteachers and lorn\ three students out or the five selected 

') 



schools in the division[ The researcher had mad! prior arrangements \\ilh the heads of the 

selected schools so th'at the questionnaires were administered. filled as she \\ailed lor 

them. 

3.6 Data Analysis 

Qui1lilative and quantitative c1\11a was collected. The answered questionnaires were scored 

manually. Tho researcher coded the data by giving same code lo respondents \\ho gave 

similar answers lo a question and later counted. This was clone thmugh direct counting 

from the questionnhires. Both qualitative analysis involving thematic analysis using 

categorization of related themes (cut and ppste method), and dcscripli1-c statistics 

involving tabulations. graphs and percentages was used .to analyze the data. 

JI) 



CHAPTER FOUR 

DATA PRESENTATION, INTERPRETATION AND ANALYSIS 

4.1 Overview 

In this chapter research findings depended on the specilic objectives discussed. 

4.2 Socio-Economic Factors 

The analyzed data showed tlpt a majority 01· the students 66.7% said that many of the 

family in Matungu Division. Matungu District had more than 5 children. This sh(l\\Cd 

that there ,,ere huge families which were somehow unmanageable because or the low-

economic status or families in the district. 

Table 4. I Number of Children per Family 

No or children per fo1nily 

1-3 

4-6 

6 8 

Over 8 

Total 

No or students ' 

15 

13 

22 

100 

150 

% 

10% 

8.67 

14.67 

66.66 

100 

Over 14% or students had more than 6 children in. their homes and above 8% or the 
I 

families had between 4 - 6 children only 10% or the l11milics in central division had 

between 1-3 children. IA greater percentage ovdr 94°!., of' the students indicated thm the, 

had mmic than 4 sisters in their families while about 87% had more than 4 brothers in 

their families. Hence indicating education for girl child very dirlicult) clue to big number 

or children. 
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Table 4. 2 Number of Siblings in Student's Families 

No of Siblings Sisters % Brothers % 

4 2.7 6 4 

2 2 1.3 4 2.7 

' 2 l.3 10 6.7 .) 

4 is 56.7 73 48.6 

5 57 38 57 38 

Total 150 100 150 100 

This indicated that there we1;c more girls than boys 111 most or the lamilies 111 central 

cl ivision. 

When asked to sa, whether there were some of their sisters who had joined secondar) 

schools a majority over 55% said they had no sister who had joined secondary schools. 

Table 4. 3 Number of Girls who had joined Secondary School 

Response 

Yes ' 

No 

Total 

No 

67 

83 

150 

55.3 

100 

This was an i11clication that many or the girls never joined secondary schools o,er 44.7% 

or then had only one (I) sister joining secondary schools and above 40.3% had only 2 

sisters _joining scco1iclary schools. Only a small percentage 15% had more than 3 sisters 

joining secondary schools. . ~ . . 
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Table 4.4 Number of Sisters Joining Secondary Schools 

Sisters 

2 

Over 3 

Total 

No 

10 
27 

10 

67 

% 

44.7 

40.3 

15 

100 

This indicated that a ~reater percentage over 85l0/o had 2 or less sisters _joining secondary 
' . 

schools which secmeil to indicate the low opinion of secondary girl child secondary 

education. 

When students were asked why many sisters were not_joining secondary schools majority 

I 
of them 51.8% said that it vvas because or poverty. 32.5 % said that the cost of education 

was high and 15.5% said the girls worked al home. This indicates that it is poverty which 

makes a girl child's education dif11culty. 

Table 4.5 Reasons (or Girls not attending School 

Reason No ,% 

Poverty 43 51.8 
' Cost or schooling 27 

Work at home 13 15.7 

Total 83 100 

This indicated,most or the girls were not atlending school because or economic reasons as 

poverty. cost of schooling and working at home respectively in that order. 

4.3 Geographical location of a school 

I ' ·' 



When students ,,ere aTked to say the mode of tTnsport girls 1yere using to go to school i r 

i 

the girls were in day schools most of the111 52% said that they used public transport. 
l 

32.7% said they walked to school while 15.3% said they used bicycles. 

Table 4.6 Mode of Transport to School used by Girls 

Mode of transport No % 

Public trans/JOrt 78 52 

Bicycle r __ , 32.7 

Foot 49 15.3 

Total 150 100 

With a 111ajority or girls over 67.3% using either public transport or bicycle to go to 
' 

school indicated that the schools were i'ar away from their homes. Only about 32.7% ot· 

girls walked to school meaning that the schools were near their homes. 

! 
According to the analyzed dhta many girls would have attended school ii' the sclrnols 

,,ere built neqr their homes because this could have reduced the cost or transport and 

111ost or them would walk to school. Also a greater percentage 28'% said they would also 

go to school ii" the sr:hool were near their homes because this would ensure the sal"et, or 

the girls. 

Table 4. 7 Schools Were Near Home Girls would attend. 

Reason to attend No o/ti 

Lo11 cost or transport 58 38.7 

Sal"ety for girls I 42 28 

They can walk to school 50 "' ' _).) ,_) 

Total 150 100 

1-l 



CHAPTER FIVE 

' DISCUSSION, CONCLUSION AND RECOMMENDATIONS 

5.0 Overview 

In this chapter a summary of the findings. conclusion and recommendations or the 

findings were explaindd. Further research areas based on the siudy were also suggested. 

5.1 DISCUSSION 

According to the analyzed data socio-economic factors such as. poverty and alternative 

work at homes contributed tola large extent to low participation or girl child in education 

in fVIatungu Division. fVIatungu District. Over 67% of the reasons for foilure to go to 

school were the al,xementioned ones. Geographical location or a school 1vas vcn 

impprtant as many oif them over 84% could not afford public transport and bicycles. 

They required th,nt i r schools were building near their homes they would have gone to 
' I 

school in tol81 Socio-cultural !actors such as early marriage. pregnancy and priorit). 

given to boy"s education over the girl"s education were also limiting the girl child in 

participation in education. 

' Girl schools were le1ver compared to boy's schools 12°/c,. 28% respectively. Others over 

60% was mixed schools and boys were the majority in those mixed schools. About 84% 

of the head teachers rated the girl child performance in education as generally 1011, 

Meaning that girls liad very low access. participation retention and complexion rates at 

secondary schools level in the division. Schools never provided sanitary pads because it 
I I ! ! < ' 

was expensive and there was no policy lor such in the ministry. Some schools 40% did 

not provide separate latrines for girls and boys which was also an inhibiting problem to 

girl child education. 

Ir-

I 



5.2 CONCLUSION 

The analyzed data showed that a 111ajority of the students over 66% said that 111an) of the 
I 

fan;ilies in the district had 111ore than 8 children. This showed that there 11ere huge 

fa111ilies which were so111ehow unmanageable because of the lm1-econo111ic status of 

fa111ilies in the division. 

According to the anbiyzed data socio-econo111ic factors such as. poverty and alternative 

work at ho111es cont,·ibiuted to a large extent to l?w participation ol' girl child in education 

in Matu11gu Division. Matungu District. Over 67% of tl)e reasons lor fail to go to school 

were the al'orc111entioned ones. 

Geogrnphical location of a school was very i111portant as 111any of the111 over 8-1% could 
I 

not' afford public transpo1't and bicycles. They required that if schools were built near 

their ho111es they would have gone to school in total. 

Socio-cultural factors such as early 111arriage. pregnancy and priority. given to bo\'·s 

education over the kirl's education were also li111iting the girl child in participation in 

education. Girl s
0

chool[s were fewer compared lo boy's schoc)ls I 2'1/c,. 28% respective!). 

Over 60P/o was 111ixcd schools and boys were the 111ajority in those 111ixcd schools. About 

84% of the head teachers rated the girl child perlor111ance in education as genernll) 1011. 

Meaning that girls had very low access. participation retention and completion rates at 
I 

secondary schools level in the district. Schools never provided sanitary pads because it 

was expensive and there was no policy for such in the 111inistry. Some schools -10% did 

not provide separate latrines for girls and boys which was also an inhibiting problem to 

' I 

girl child education. 
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APPENDIX (A) STUDENT'S QUESTIONNAIRE 

I. Name or your school ------------- - ---------~-

Tick the appropriate choiGe. 

2. How n1any children are there in your family 0 

a) I - 3 ( 

b) 4- 6 ( 

c) 6-8 ( 

d) Over 8 ( 

3. How many sisiers / brothers? 

a) Sisters I 

2 

3 

4 

5 

Others speci ry 

b) Brothers I 

3 

4' 

5 
I 

Others specify 

( 

( 

( 

( 

( 

) 

4 Are there your sisters who have joined secondary schools'? 

Yes ( No( 

5 Ir yes. how many are they') 

a) I 

b) o 

c) 3 

d) Over 4 

6. Ir No ,,hy') 

( 

( 

( 
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a) Poverty 

b) Cost orischooling 

c) They work at home 

6. Ir clay schools how do girls go to school? 

7. 

8. 

a) Pub I ic transport 

b) 13icycle 

c) 13y root 

cl) Others specify 
I 

( 

I l'the school was near. girls would attend why? 

a) Lo,, cost of transport ) 

b) Saf'ety o11the girls ) 

c) They can walk to school 

Are there,any tjf'the girls who have not Jone to seconcihry school because ol'7 

u) Early marriage 

b) Pregnancy 

c) Boys priority to learn 

' d) Unclear policy 

9. What do you think could be done to make all girls attend school'' 

22 



1 APPENDIX (B) Head Teacher's Questionnaire 

I. Name of your school _____________________ _ 

Tick appropriate choice 

2. Type your schqol 

11) Mixed 

b) Boys 

c) Girls 

3. If mixed how do you rate girls performance in your 

a) Very high 

b) Hiuh 
" 

) 

c) Low ) 

d) Very I.ow ), 

4. Do you prov/de girls and boys latrines separately? 

Yes( ,) No( )I 

5. Arc there l'rogi-ammes lo provide sanitary pads to the girls? 

Yes ( No( 

6. lf'Nowhy'' 

a) Lo\\ policy 

b) Low opinion of gi1II education 

c) Very expensive 

7. In your owd opinion what do you think should b clone to increase girl child 

performance in eclucation 9 

-- --------- --------------

r --' 
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ABSTRACT 

I 
The study looked at assessing the perfor111ance of girl child education in selected pri111ar) 

schools in Matungu Division. Matungu District. Kenva. 
' '-' .... ., 

There are direct and opportunity costs of education which has strong negative effects on 

fe111ale educational 'opportunities. The purpose of this study was to assess the factors 

influencing perfor111rn1ce or girl child educatiop in relation 1,o access. participation and 

co111pleqo11 rates in Matungu Division. Matungu District. 

The study sought to bring out the current state of knowledge on the socio-econo111ic. 

socio-cultural. school and political factors influencing re111ale participation in education. 

The study adopted a survey rJsearch 111ethod. The sa111ple included a 25 head teachers and 

150 students. The researcher used questionnaires to collect data. Both qualitatiw anal)SCS 

descriptive statistics involving tabulations. graphs and percentages was used to anal)ZC 

the data. The l111dings were presented in terms of tables and charts and discussions of the 

findings after every piftorial presentation. A surrnary, conclqsion and rccomrncndatinns 

with su9gestion for f'urther diagnostic research were 111ade. 


