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ABSTRACT 

This sLudy \\'<lS C<.liTiccl OUt LO i1westigaLe on strU CL Linti <.t ll cl inst iLU Liona] 

gender n..· lall'cl f<H.' tl l r S \\'hic l1 \ \'LTC respunsibk Cu r rhc 110n - l-\..'ctli %o tio n or 

g irl children's ri ghts lo ~..·ducHiu 11 i11 Su~· Zu1w, U<. tsin (1ishu di~u·icL u1 

l~enya. The fo iiO\\·ing o bj ~..·cl i \'c~ guided t he sLu cly : Lo rind oul how family 

sLruc Lurc h as inrtuen ccd Lhc non - rcali ze: llio n ur girl c hild 's ri ghl Lo 

eclucaLio n , Lo c~an1 inc th e ro le o r socic t\ ' in cli sacl vanlaging girl child 

education, an cl to in vest igate th ose f<tL'Lurs 111 sL· Iwo ls ,,·hich have 

n egaLi \·e iy influenced girl c hild cducaLiu na l cl i spa ri L i ~..·s . Respond ents were 

selec ted rando mly ;111cl qua litnLivc and quanti ta ti ve nwLhod s wc r·c u sed in 

Lhc study . F'in cl in~s sho\\Tcl Ll w l 111 0 1'\..' o r ubscr V<.t lio n m ad e on t he 

sanitation in sdwols , Llw Lo ikt bciliLi\.'s uppL·a r~..·cl tu I)L' i n a fa ir 

condition in suc h <t ,,·ay tlw t t hey \\'o ulcl 11Ut IJL' a f<tc tor to rq )c l Lhe girls 

awm· fro m school as c ited ear lier o n. A lso Lh c ratio or fem a le Lo m ale 

Leach er s, Lhere \\'e re m ore lc m ales Lhan the m e-de. This on ce agam 

highligh ted th L' ~cnckr StLT\..'Ut.\' ]X'cJ cho i<..'L'S of car rie r s. 

Abuu t as::; igning ul· clonwsLiL· m ks it \\·as ~..·s t a bl is lwc l th <. t t ~iri s r ecei ved 

m ore clom csli c \\'tlr·k , Lh <.m boys Lhi s r~..·v~..·akd hm \· Lhc gi l"l s ,,·ere over 

burdened ,,·i th . Conclusions a ncl recommend a t ion s \HTC al so m nd c . 

1\ 



DEFINITION OF TERMS 

Ge nde r 

Social diiTcren ccs bcl\\·ccn m en ancl women 

Equity 

That right or a ll incli ,·icluals to equal \.'clw:ational uppununilil'S ancl 

access eracl icaLi n g any prcj ucl ices. 

J 
Discrimination 

Restriction or clcni<tl ur rights pri,·ikgcs ancll·lwin· b<lsccl on ones gender 

Stereotype 

An inaccurate, fallac ious buL common!.) held opinion by member s or a 

parLieul<u· group 

Sex 

Biological cli !Terl'IWcs bcl\\'ccn girl s and bo~ · s sexual organs. 

\ 



CHAPTER ONE 

1.0 Introduction 

Research on gender i11 rl uc11LTS on cquitcllJk access ur educaLion has hiL Lh~.; 

lim elight currcnll~ · . This is becau se expe r ts 111 Lh is fidel have r~.;a lizccl thaL 

education a 1·ig lH or all ch ild ren , as \\"CII as a {.'i"llc ial rac tol· fac ili Laling Lh~.; 

susLainablc dcvd opm L'Ilt ur any nation (UN ICEF', 2005) . ln racl girl child 

cducaLion has a dir~.;cL impacl on reducing gender discrimination and 

inequ a lity m society, and has a powerrul inrlu{.·ncc on c hild and me:nern al 

surv iva l. Ye t r~.;sen rch has esLabli sh~.;d Lhat th <.;i'L' cxisLs a clispar iLy in the 

progression retcnLion , complc t io11 a ncl perrurm<ti1Cl' mTurcling to g~.;nckr . 

The gender clisad vwnag~.; Lh a l girl s face in Lhei r ~.;clucalio l1 becomes obv iou s 

w hen examinations pcr!"orm ance is analyzed. I n l'cn _\'<t. p r irnnry schoo l pupil s 

Lo siL fo r nat iunal ~.;xam inatio n s ("CPE) <It the (.'11cl ur the c igh L year cyck, and 

the examination result s a rc L'sscnti<tl ror u·;_msition Lu secondary school slagc or 

secun cl c..t r)' schoo l. The data lw wevcr 0 11 g1·uun d ind icates a high ~.; r fa ilure 

~unong girl s tha n boys. Q uiLc evid ent i ::; Lhul gender is ycL another [ac to r which 

is rL·sponsiblc ror th (.' 11UI1 r~.; c. tli za t i on or gi r l chilcl r c l1 's righ ts. But <1 quesl ion Lo 

be asked <tl Lhis momL·nt is h m\· Lhis happening in schoo ls . 

Researehe1·s have st udied a nd cslabli shecl Lh <.tl ,,·hen incq ua li t~· 1n ccl uc<.1tional 

p rov ision pcTpel u aLcs imba lances beL \\ ' CL~ n m en ancl \\·omen , Lhc stru etu ra l 

inequ a liLy LhaL clwraL' Le ri ~es r L· Ia Lionships beL\\.L'L' I1 Lhe gender s in Lhe 1\.cnyan 

Sociclv allccts t he L'dUcCil iunal oppurt Llll it ics . An·o rd ing to Hyde (2003) 

inequa lity based on gender d illcre11Linls is r{.·rlcctcd no t on ly in Lhc division o f 

labo r w i thin the home and Lhc commu nit)", bul a lso in values and practices 

su ch as early m a rrictgcs. W iLhin l hc schoo l L'nvi ronmcnl , gender inequa liLy 

tran slntcs into di scri mina tion \\'h ich ts sonll'l imcs ,·en · subllc. Gender 



cliscrim inatiotl h as IW\.' 11 tr<. wccl in Llw ,,.<t: Ll'<tdwr s ;.1 ncl pUj)i l s inL1.' rac t \\'iLh 

one <:Ulother, in gender stLTC(>lYJ)ccl study material s. 

l ncleC'cl Lhc cumulali\'L' cllecl in bo th homL·s ancl schools i s Lo lower the 

educational a nd carrier aspimLions or man_,. g irl s Lhc reby provoking Lhc 

prcm aLurc ex ist rrom til L· edueaL iun system ancl ut1ckrmining. 

1.1 Statement of the problem 

Dcspilc Lhl' ellort ur gm·emlllL'lll or 1\.cn~·<t lo impkmctll F'rec Prinwry Education 

ror a ll children rrum di\'crsc \\·aJk::; or Jik . r\.'SC<.trch has sh0\\"11 Lh a t re\\'cr g irl s 

have cnrollccl in prim:tr_\· schools th c-lll buys. E,·~.·n those \\·ho ha\'c enrolled do 

nol complete till' prim<U"_V sclwnl ing ntl\.' ancl tlwir p<.Trormat1Ce in science 

subj ec ts is muc h lo\\.L'I" Lhan Lhat ur the boy. Thi s undermines the achievement 

or Lhe millenn ium ck vclopmcnt goHis which \\·as sd tu cnctb lc children comple te 

a fu ll course or primary schoo ling. hence t lw need Lo conduct thi s sluclv. 

1.2 Purpose of the study 

This t·esc<t rc h \\'<.ts \.'atTiccl out to inv~.·stiga tc 011 th e struc tural a nd in ::;LiluLional 

gcnckr r L· Iatccl raclors \\'h ich \\'ere l"l'Sj)Ol1Sibk fo r the Non real ization or girl 

chi l clr~.'n 's r ights to ~.·duL'<t Liotl. 

1.3 Specific objectives 

The rollowing objcCl iVL'S guick cl t he s tudy: 

I . To ri nd ou t h o\\· t"<. tlllih· structu re hus inrluell lTd t h e non rcalizaLiOll or g i r l 

child 's r ights Lo ed ucation. 

2. To examine Lhe role o r society in d isacl,·antaging girl c hild education. 

3 . To i nvcsLi g<.tlc those l~tclo rs in schools \\·hich h<.t\'C negati ve ly inllucncccl 

gid child cducatiotl<.d disparities. 



1.4 Research questions 

The rollo\\'ing questions were acloplccl lO gu ide Lhis l'CSearch: 

1. Hem· hns llw l~llnily st ruct ure inrlucn<..'l'CI th L' l1till rL'< tiizatiOtl or gi rl chilclt-cn's 

ri ghLs l0 ecl ucatiotl'? 

2 . What role has Lhc w ider socicL\' played ttl cli :::;aclva nLaging girl child 

education? 

3. Whal raclor s exist Ill S<.: lwol <lncl haVL' ncgat iVL' Iy inrlucncccl girl child 

eel ucat ion al cl i spa ri L i cs'? 

1.5 Scope 

The sLuclv ,,·as L'arri ccl oul in sclcclccl primaxy schools or So~· zone, Uasin Gishu 

clisLricL in kcn~' <t to in\'L'sl igutc Lhc slru c tut·a l <lllcl institutional inlhtences on 

the non rcalizaLion or g i rl ch ildren 's rights Lu ccl u ca tiu tl. The !'ollo\\·ing variables 

were m easured, Lhc r<tmily structures , LhL· socie tal vn lucs and practices a nd Lhe 

sch ool learning ctwimn lllL'tll. T hese ,,.LTC lllL'<t sun:cl ag<titlst the general 

peri'o l'l1l<lllCC or g irl c hild in tL·rm s or prugt·cssiu tl, r L'll' tll io n a ncl l' Ilro ln"lcnl. The 

st ud_,. begun in .h.tnLI<ll .. \ 10 I 0 a nclL'tlckcl in August 10 I 0. 

1. 6 Significance 

Once disscmin<lle, till' rullo\\·ing l'UtcgoriL'S or PL~opk arc CX[)l'<.'tccl: 

M inistry of' cclucatiotl \\·ill bctwriL from th e in!'urm<ttiun in lhis rcpol'l becau se iL 

is a n eye o pener 0 11 how spcc iJically Lhc sclwo l cnv iru tlmcnt gctldc r imbalances 

in Lerms or· edu calional auai nmenls or boys and g i t·ls. 

The tcachn \\'ho tl'i.ll'h tlw t\\'o clii'i'l.Tl'llt gctlck r <lllcl th rough in teract io n \\·ith 

their lea m e t·s <.lllcl l'n ci up stl.Tl'Oty p ing tht.'lll. This ,-l~pot ·t \\'ill act as means or 

sen sitizing Lhc Leac h er s un h o\\· to ba l<tncc both gender \\·he n carry ing ouL 

i n sLr u cLion. 

To the rt.'scarc her \\'hO wisht.•s LO gam i.l ll in -depth unckrst c.ulcling or gender 

clispariLics and h u\\· t h e~ itlfllll'lll'l' lcartll.'I'S l'clliC~ll i Oll<.ll atLainmcll t o f' girl~. 



CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

2 .0 Introduction 

This chapLer examine::; Lhcorctical explanations put ror\\·arcl by cli[(crent 

scholars, about gender c.tncl it~ inrlw .. 'nc1 .. 's on clcvclopillg human beings. 

2 . 1 The ore tica l fram e work 

2 . 1.1 Cognitive development theory of gender 

According to the cogniliv~_' ckvclopmenlc.tl theor.\· oi' gender, childr~..·n's gender 

l~' ping occurs c.ti'll'r th1..·~ · hc.t\'1.: ck,·el<> j)ccl <t co Jwcpl 1>1' g~..·J1 CkT. 0Jlt:c lhc.v begin to 

consistently coJll'civc or themselves as male ur kmctlc, c llilclrcn oCLcn recognize 

Lhcir world on Lhc bas ic or gender. B<tsccl on Piagct's thco 1·y· and iniLially 

p roposed by dcvclopm~...·n Uti i st La\\Tcncc 1-.:oh I bc1·g ( Flf>6), Lh c cogn i Live 

d eve lopmental theory or gcllCII..:r prOCl'l..'clS ill Llll..' i'ollo\\·ing Cashion: 

A vouno· •5. irl cl<xiclcs "am a uirl I \\'<:tnt Lo clu -."irl Lhin~s: Lhnerorc Lhc 
J b b , ~ ' " ' ..__, ' 

opporlunily to do gi rl is rc\\'urding''. Hm·ing acquired the ability Lo catego ri ze, 

ch ildren strive Lo\\'arcil'OJlsisLl'nc\' in using culcgorics ancl Llwir bcha\'ior. 

1-.:oh lcbcr g's cogn i L ivc ckvc lopmen Lal theory ~..·m plwsi1-cs LhaL man changes in 

gender c!cvclopmenl occu r in c h ilclboocl. According Lu l<.oh lbc rg, c h ildren 's ideas 

about gender guicle Lheir behavior. They va lu~_· th ings a nd objects or behavior s 

as Lhcy believe arc appmpriall' ro1· Lhcir gcncln (Bcrnc!L, llJ92). 

2.1.2 Gender schema theory 

According Lo Sanlrock (IY9~). a schcnw <t l ' t)gJlili\'1..' strucLur~_· , a nel\York or 

association that orgc.tniz~..·s ancl guicks incli,·iclual's pnn ·ptions. A gender 



schema o t·gant /.cs Lh c \\·oriel 111 l1..TlllS ul· rem<tk <t nd mc.tle. The gender schema 

Lhcory organi/.t.'S sla tes that an incli,·iclual's <.tl tcntion a nd bcha\'ior arc guided 

by a n internal m o tivat ion lo conform Lo gender bast.'cl socio-cultura l slanclards 

and stereotypes. Acco rdin g ln the Clcnckt· Sehl'll1c.t theory, gender typing occurs 

\\·hen indi,·iduals art.' rt.'< tcly lo encode and urgani/.c infonnc.tlion along lines or 

\\·hat ts nmsickr t.·d <tppropri <t ll' \\·hen indi\'iduals an: t·cacly to encode u nci 

or ge::H1tze infor m a ti on alo ng Lhc lines or \\·hal is co n sidered c-tppropria le or 

typical fo r m a les and fem a les in socicL\·. 

The Lheo ry cmphasi%es t he act ive co n slru ct io tl or gender buL a lso accepts Lhat 

societies determine \\'h ich schcmas arc important a nd <tssociat ions involved. l n 

mosl cultures, Lhcsc definitions involve a spra\\·ling nct\\·ork or gender linked 

association, \\'hich etKompasscs tl o t o nl ~' katurt.:s clin:n ly related to ren1alc and 

mal<: per sons suc h as a n a to my , n:pt·oclucLi\'t.· rutlct ion , d ivision or labour and 

per sona lity at t ri bu tcs. 

As n real- life \..':'{ample o r genclcT schcmas in lhtclKI..' or girl s inc lude: girl s in 

ken ~·a <:trt.' rcg~t rdcd <lS ct subut·ditwLc gender \\·hose ruk is to bear ~..·hilcln.: n and 

c·a tT\·oul clomt.·s t ic \\'l)rk at hom~..·. l tl ral'l morl· clu mt.·sLic l'hurcs arc give n l o girl :::; 

tha n buj:s. When it com es to schoo l act iv ities gir l s have a Lenclcncy or 

per forming poorly tn science subjects than bm·s. F'u rlher m ure girl s are 

supposed to be mot·e humbk tlw n girls. 

2.2 The concept of gender stereotypes 

Gender stereotypes a llcc t our impress ions allCI bclids about rcmalcs and 

m a les. All s tc t·coLypt.'s w hether the\· Hl't.' lxlsL·cl 011 gcnckr <:Lhn iciLy ur olhcr 

groupings rdt.T lO <l ll illl<lgt.' ur \\ 'h<ll the t_\ pil·<. tl lllt.'llliJcr oi' social ca tcgor~· is 

like. The \\'O t·lcl IS l':\ lrl' ll ll..'l~ · compk:-;. The LISl' or StlTCoLypcs IS one \\·ay \VC' 

simplify Lhe cumplcxiLy . F'o r example in l'cnya \\·omcLl ~t rc a suborclinaLe 

gender. And right rrum childhood, gi rls a rc a\\·arc that they a rc inl'crior to boys, 

and this can gr~..·aLI~· <.llk·l·t tlll..'ir behavior <lnd ckcis iuns Lh\ m ake. 

) 



2.3 Factors influencing gender disparities in primary education 

(l ender clillc r cn l T S in bo.\· s and gids r~_·, tli zuti un o r cclucalion ha\'1..' been Lh t: 

lo cus Co r a 11Ul11bc t• ur n:scarc il l TS . RI.'S\.'c l i'Cil \.'Slimalcs Lilat or Lhc 72 m i llion 

ch ild ren O U l or sch oo l in deve lo p ing CO llnL ri ~_~ s , m aj ority o f t hem at-e girl s 

(UNESCO , 2007). Among th e l'aeLors rcsponsi b le !'o r this phenom eno n have 

been categorized as c m ·i ro nmcn Lal by Sa nLrock ( J L)I..J -1-) \\'iLhin the en vironmen t 

t here cti'C Llll..' par~_· nt s o r these children , t he suc i c t ~ · in \\"il ich Lhcy li ve and the 

sc hools in \\'hich g i rls gro\\' that th ey rece ive soci<tli :-:at ion (l,nuc hack , 2002). 

2.3.1 Parental influence on gender disparities in education 

Pa rents by act io n a ncl L'>.:<t lllj)lc in rluc tll'l' t hei r L' hilclt'c n 's g<.' Il Clc t· clc\·clopmcn L. 

Duri n g Lhc t r<:tlls itiotl rrom c hildhood Lo aclok scc nce, pa ren ts allo\\· boys mcm.~ 

inclepcn cl en ~.·c t han girls and concer n about girl s sexua l vulnc r <:tbility ma~· 

cau se pa rents Lo nwn iLur Llw ir bch;wior m ore d ose!) ~lll cl ~..~ n su n . .: th at Lhcy a rc 

cha peron ed (Wood , .200 I ). 

Parents often have cl i llcrc n t cxpcc laLion s !( Jr t h eir adolc s~.· ~..· nL son s and 

daugh ter s I..'S[J\.'c ially in such academic <ll'l'<ts <. ts Nl <.t lhcmat il ·s a nd sciL' Ill'c . F'or 

cxampk matly pare n ts 1)\· liL'\"l' th a t maLhcm< tti ~.·s is m o re important ror their 

son 's futures th<tt Co t· th ~.·ir cl<tughlc t·s <lllcl t heir bclid s in ll u cncc the va lue 

w hich c h ild r en p lace in m a t h emati cs ac h i ~..· vc mL'IlL (Seek s, I ()t\7). 

The cu l tural outlook in lllt)S L ca:ws r<tVo t·s nw n ove r fcm; des ancl ,,·hen iL co mes 

to ed u cation , in ck~..·d ,,.IK·nv\'LT <t ch·c rs~.· L'l'O ilum ic n lllcl i tiu n s prevail , g irl s a rc 

w ilhd rmu1 rro m school ri r s t ( Kabec r , l l.J9-l-) there exi sled cl isn i m i nat ion 

accord in g to gend er in sch oo ls ror more tha n L\\"l) cl ecaclcs, a nd be l ieved lhul 

m any ed u cator s ~~ ~ ·c u nm \.<.ll.L' o r th e su bk ,,.<l \S i11 ,,·ll ich gcn cl c r inrilt t·a tes the 

schoo l cnv in..>nnwn ts. T he t\\·o scholw·s lcunL' Ill tha t girl s' lear nitl g p roblem s a rc 

llO l iclentiriccl as o rtl' ll <lS bo~· s. M ore so , bm ·s a r~.· gl\'('11 l hc lio n s sha re or 

a llention in school s than g irl s. 



l~abccr ( 1 994) also tWLccl Lhc-tl Lhl! school systems con Linuc Lu slcreolype female 

SLUclcnl::> LO LracliLion~tl carriers o f lllll·siLlg, SeLTCL<tri;tl tlllcl hullll' Lllelllagcmcnl 

which Lend LO be 10\\" paying. Science is s till l't>l1sickrccl a j)rcs~...· n·c ur LTll.'ll as 

fewer womc11 like men, need skill s Lhat ,,·ill makL' them self rc lianL, faciliLaLc 

personal cntrcprcncui·ship <.mel l·acilil<tle them tu cumpl'lc in the job markcL. 

The curricu lum and litcwlut-c used in schnuls rdkct gcnclet· bias and 

sLcrcoLyping. This is ~...·om]xnmcl ccl by gcncln iilSL'Ils iL ivi t\· o l' Lh1...· tl~<tchcrs ancl 

Lhc managl~ ll1 Ctll of l'clll c<tliun<.d in stitutions. 

2.3.2 Gender stereotyping and girl child education 

Santrock (I 998) clcscri lx·s gcnclcT sl<.Tculypes as broad c<t tcgorics Lhat rdlccL 

our imprcs::;iuns ancl !)l'!icl·s about lcmaks <. tnd mall's. A~...-corcling to this schola r 

Lhe world is compll':-.: and cvcr~·cla_\" \H' a~·~..· conrrontcc! with thousands of 

different stimuli. Tlw usc or stereotypes is utll' \\'H)' we simpli(y thi s complcxit)'· 

lf we ussign a label tu someone, we Lhc11 have much less to con sider w hen we 

think about the incliviclual. He cautions that hm\·cvlT, 011ec labels arc assigned 

they an: cliiTintlt Lo <.tb<.t llCiun l'\'L'n in thl' l.<ll'l' u r l'lllltr<.tclicton· c\· ickncc. 

In Lhc cunt~...·xt or l~uni li cs, girls arc u sual !_,. assigtll..:cl c·xp loiL<tt ivc clumesLic 

chores cornpar~...·d Lo what is gi\'cn Lo b())'S. This or co u1·sc lives Lhe fom1e1· w iLh 

a lm ost lit tle or no t ime to cuncc nti·aLc 011 th~...·ir m :adcmics, accomplish their 

assign men Ls on time. Stereotypes ortcn <tl'l' lll'gat iH' and :-:;omcl imcs invo lve 

prcj udice and d iscri 111 i nation. 

2.3.3 School and teacher influence on girl child education 

Myra Saclkcr ancl Da\· icl Saclkcr ( J<JLJ-+) \\·llo stucliccl g~...· n dcr d iscrimination 

establi shed thaL gi rl s lc<lming problcms an: nut icklllii'icd as ufLcn as bO)'S arc. 

Second ly bo~·s (.ll"l' g i \'Cll thl.' lion's shctrc or a tl l'lll ion in schools and prcsSUI'e to 

achieve i s lll <JI"c like!_\ ' Lu be h cap(x l on bu\'s Llwn girl s. T h e sam e researcher 
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al :so obscrvL.·cl that many cclucatur s arc LIIla\\·a t-c o r LhL.· su tlc: \\'ays 111 \\'hich 

these gen der itwqu a lit ics itlri lu ·atc t lw schuul ctwirotllll<: Ill. 

Further more, most schools con sist or masculinL.· learni ng cnvirotl metll::>, \\·h ich 

appear best su i ted rt>r the learning style or <.1\'C'L"<Ige boys Lhan that of girls. 

InracL p r imnr_,. sch ool learn ing pruviclc <I murL.· impersonal learn ing environ ment 

w hic h meshes lxt l cT ,,·ith t il L.· a ututwmuus ur icn t< l tiot l or boys Lhan with th<.:' 

relation ship, conncc teclne::ls o t·ienla l ion or girls (Santmck, 200 1). 

Wood (200 1) also obsl'l'\'L.'s thttt schools pcTjX'tUall' gL·nclcr inequalit ies, because 

educational inst i lutioilS I'cfkL.' t the gcnckr Sll'<l l iric<.ttioll o r the l'LIIturc Hl large 

a nd encow·age the p u blic Lo sec the LIIll'CjLI<t l sL<ttus <Ulcl value assignm en t lo 

girl s and m en as n orm <.\1. T hL.· actu<..tl o rg<m izatiutl or schoob communicates 

strong nwssages about t he rclct t ionsh i ps among gL·nclcr, iclcnLiLy. value a nd 

opportunitiL'S. F't·om the earliest cx1x:riL·nn· in schools, Wood (200 1 ), highlights 

that is till' maks h<.t\'L.' <.~ulhorit~ · a n cl usuall~ <1 lll<Ik is l h L· heacl person. The 

head prdccl in almost all p r imar.v schools is u boy <tlld nol <.1 gil'l. Even women 

teachers ho ld t he suborclitlatc posit ions in schools. 

Wood also noted th <.tt \\'hen it comes to school <tthlctics, once agall1 n1ot-c bu\'S 

have position::> or h igh statUS and autlwr i t~. 

The curr icu lum co n tent usee! in l)l'Imar_\ ' schools also sh uws some gender b ias. 

A nu m blT or stucliL.·s h a\'L' shm\Tl that <.\L'<.Lclcm iL· curricul<tr at all cdueaLional 

levels n 1·c [XTmcatccl b.\' malcr i ~d s that Ctlmmu n icutc gcncle1· s l et·eoty pcs 

(O r mond, 2003). F'or mor L.· l h a n 2.5 year::>, reports h aw· clocumen Led pervasive 

a nd per sistent sexism 111 instruct ional lll<-l tLTials ancl particu la rly in the 

la nguage used in tc<Kiling a n cl lea rning SL.' ll ings. Mu rc male char acte1·s rcatu rc 

in Leaching m ateri a ls l.'llllliXLI·L.·cl to f'cm<.\lc. AllCI ,,· lwn t ilL' kmak ch<traeters cu·e 

featured they arc punr ayccl as passi\"C, marginal, clcpenclcn L, compared Lo 



males ,,·ho are rererrccl Lo as acLive, succcssrul and s tandard (1-.:auchack , 1998; 

Ormond, 2003). 

2.4 Societal values, beliefs and norms and gender related disparities in 

primary education 

Accordin g Lo 1\!lingaL and Tan (2000), in man_,. ckn: luping countries, girls havL' 

fe\\'CT oppo rtuniti es rur schooling Lh ;,t n bu~·s. Ancl \\'herL· L·clucaLion S\'SLems a rc 

poorly dc,·L'IolJL'cl unl~· ~ ~ Lin~· population ur girl s rL-ceive n n \ schooling a t a ll. 

These pmlc rn s arc both inequ ita ble a ncl iiwiTieicnl. This ho\\'cvn is nul 

automa tic. Ther e ~u-c l'ac tors respo nsible ror Lhis. Dimaggio and Powell (1 99 1) 

highlighLccl c ultural norms. According to the L\\'o n:scarchcrs \\·hen a pattern or 

behavior becomes \\·iclcl.'· ~tl'l'l'[)lecl, \\·ithin a p<trticul<tr soci<tl in stitution and 

taken fo r granted in so<.: iL' l y . It is regarded as a n in s ti tutional norm. Lhc Lwo 

wenl on to slate tha t in s t iluLiuna l n orm s <l l'L' responsible for con straini ng 

peoples bcha,· io r b\ m ak ing sonw lines ul· <tl'l iun Ullmist;tk<tbk. 

Ngarog<t (2006) also thro\\'s m ore light un this by mention ing that gender is a 

social construct. That socict ~· has crcall'd diiTlTcntiations in Lcrms or values, 

aspiraliuns ancl L'X[JL'l'L<t t iolls tll <t t bu~ · s <tncl ~i 1· l s sh llLIIcl h<t\'l' \\' IH:n th ey gm\\' 

in any g ive n sm:ial -<.:ultul·<tl l'll lltL'X t. Fo r L'Xwnpk, A 11Lmhus ( 1 LJBY) obse rved 

a ncl repor Lccl Lh at thL· c ultura l outlook 111 mall\' L'i..LSL'S ravuurs m en over 

females, when iL com es Lo educatio n. lnclcecl , \\·h en evcr ad ve r se cconomtc 

conditions scL in a n d p l-c\·a il. g irls a rc w ilhd rm \'ll fro rn schoo l first. I n the sam e 

slucl\', i t has been rL·portcd tlwL \\'omen <tl'c rc~<t rcl ccl as a subu i·clini::ILC gcndcl·, 

a ncl be<:<lllSL' u f that, llH>St CU ILUI'l'S in i-.: L'l l~ · < l <tssig_ll i'lH>cl pwcluction <ll1d !'ami!~ · 

care roles Lo women \\'h ik lllL'l l e:uT entrusted \\' ilh till' bulk o l' decis ion making 

responsibilities as heads or households. 

l n the (.'011LL':-:t o r g irls' L'ciLIC<tl iul l, it's thl· ~iris \\" Ill> al'l' <tssi~lll'cl cxploilc.tli\'l' 

domestic work. This r c<tps them eno u gh time !'or sl·hooling and com pleLiun of 



assigned c lassl·oum La~ks. This or cnu l·sc great ly a llcl'ls LhL·i r p~rro t·mancc . 

Ngaroga rur Lhcr more h ighlighLs Lhal incase o r illness a t hom~ or \\·hen a 

m other is ovc,·burclcnecl by hou sehold, murl' urLen than not. , il is Lhc claughLe1· 

who is \\·ithcl r~t\\· n rr lllll sdwul to lwlp, ill ,,.h<tl Ill' l l T illS <lS chile! labor . 

UN ICEF (1 98<0) abo poinLecl Olll LhaL Lhc ranors respo n sible female i lliLen::tcy 

and in pa t·ticular female d ropoul arc lack or schoo l k es a nd parents prderence 

fo r boy's ed ucatio n . We learn rrom some researcher s like D . Maggio and Po\\·et l 

(19<Jl ) t h<t t some gi 1·ls hm·e been married n iT by pan:nls becau se, socicLv 

believes wom e11 bclo 11g lu the l ~ilchcn <.Ulcl 11ul i n c lt.tssnJom s. 

Dropout rates or boLh boys and gi r ls reveal that more girls drop from school 

Lhan boys (Ngaroga, 2006). 

Prom thl' C<.lll rli<:L pcr specLive or cu ltu re, t he culLural \'c tl ues be liefs and 

Lrad i l ions or a ny soc i l·t~· <trc tlol nl-ccss<Lrily <t p roduct or consensu s ancl social 

needs. l nsLeacl i n a ll soc ic l ics cul t u re is hi gh!~ co m plex \\'il h many strains a nd 

conlraclictions th u t l·crlcct co ll rl icLillg gmups in Lc r es ts ;lllcl ncecls (Thom pson, 

2002). CuiLUrl· h as bl~L·n usee! Lo justiry allCI keep \nm wn suborcl inaLe. Cencier 

inequ a l ity is st i ll j u st i ri ecl by culLura l and re l igious exp lanat ion s . Cu iLu1·c i s so 

powcrrut eno u gh llwl it h as per meated even eclu ealion system in such away 

tha t the ecluc~\l ion policies themselves arl· gl'llclcr b iased. 
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3.0 Introduction 

CHAPTER THREE 

RESEARCH METHODOLOGY 

This chapter cliscussc·s tlw mcllwcls LISl'CI tu cu l kct claLa. IL discusses Lh c 

design, slucl~· an.:a, sample s i /.-c <lllcl S<t111pl ing pn)l-cclurc , insLrumcn Ls, daLa 

co llecLio n procedu re u n ci data processing and clll<tlysis . 

3 . 1 Research design 

T his study used a dcscripli\'l' sutTcy. Tlw n:sc<t rch cl t·c,,· from bolh Lhc 

qualitative and quant i tati\'C c.tnalys i s a pjxoachcs in order lo get a b igger p icLurc 

both in n um bcr and data. 

3.2 Study area 

T his slucly w~cts conc luct<.:cl 111 se lectee! pt·tm~tr.'· s<..·lwo l s oi' So.'· Zone, Uasin 

Cli shu district in h:c tl~ <1. The schoo ls \\'<..Tl' So~· pt·i nwry school, '''-lj)Lcbcngwct 

primut·.'· sehoul, Vumil i<t pt·imC~ ry school , ChclllliS<..'t primary school, "ipsomb<t 

p ri mary schoo l , a ncl 1-(amoiywa prima ry school. 

3 .3 Sample framework 

3.3. 1 Sample size 

T h is study obLai n ed in fo l'lll <.l t io 11 from lcamers aged 1 2 <Ulcl above and teachers 

were u sed !'o r this study. 

3 .3 .2 Sample technique 

Using a con\'enicnl sampling tcc·llniquc·, <t lutal u i' thirL_\· L\\'O rcsponclcnls wc t·e 

picked at t·a n clo m Lo participate in this stucl_\. 
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3.3.3 Sample procedure 

ln carrying out Lhe n:scarch, the rescan.:hct· ubt<.titll'cl a t·eleasL' ICLter !'rom the 

course aclministr<.tlot· ,,·hiL·h lw prL'SL'ntccl to tlw schw>ls under stud\·. 

3.4 Methods for data collection 

3.4.1 Instruments 

Questionnaires 

These \\·ere used lo extracl information !'rom teachers , learners ancl interviews 

for parenls . Open cnclccl CjUL'Stionnaires \\'erc su iLc.tb le ror investigating deeper 

the subject matter. Observation \\·as also clone 011 till' status ur the chi lclt·cn. 

3.4.2 Sources of data 

This study u see! buth primar_,. allCI secondary data. Primw·~· clat<t \\'ere collcctecl 

using qucstiutln<tit·c·s <.lllcl intcT\'ic\\·s \\'LTc' L'lltTiL·d uut "·ith both k<Jl'lle r s ancl 

teachers. SL·L·oncl<.ll'\' d<.tt<t \\'LTL' gatherL·cl through clontlllL'nL analysis in Lhc 

form of reports , training manual, nc\\'s papers , allCI journals lor the period 

under s tud\· \\·as read ancl Lhc requi red dat<.t L'O IIectcd !'rom th em. 

3.5 Data processing and analysis 

Quali tati \'e data invol\·ecl three se ts or al'Li,·itic·s \\·hich induckd; ccliL ing, coding 

a nd rrequenc~· L<.tbulutions. Editing \\'<.lS clone by loukitlg through each or Lhc 

field resp<.> ll SI..'S rrolll intLT\'ic\\' guides <.ISL'L'l't<.t ining Lhdt c\'ery applicable 

question has a n <lllS\\'LT a tlcl all errors L·limin<.tl!:cl for the complclenL·ss, 

accuracy a nd unil'ormity. 

The rese<.lrcher then proceeclecl onto cocli tl g the v<.mous respo n ses gtven Lo 

particular questions tlwt lack cod ing fr<tmcs. she then c:stab li shecl how many 
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LLL11t.'S e<ctc h alLcrn aLivc t-csponst.· caLcgur~· \\'<.ts gt\'t.: tl an ans\\'c t· using Lally 

m a rks \\·hic h \\'C.LS late r acl c! ccl up. 

Oala \Verc then pn:scn tecl in frequ ency labulaLions rendering il ready fo r 

interprel a liOll . Quol<.lliUtlS <tllcl f it..• lcJ llOl<.'S mack \.\'<..' l't.' <.11 :->o incluc\ccl. 



CHAPTER FOUR 

DATA PRESENTATION, ANALYSIS AND INTERPRETATION 

4.0 Introduction 

The research \\'<ts concluclL'cl to cx~tlll ii1 e the stniclural and insLitu l ional 

influences on gender disparilil'S 111 prilll<ll"_'\ l'Cill l'<ttilll1. Tlw rollowing objectives 

guided Lhe sLudy: -

t. To rind ULIL hO\\" family ::>Lruclure h as inrlucncecl lhc n on realiza tion or girl 

child's right Lo L·d u c<J.Lion. 

It. To examine till' ro le or· soc iely in di sncl\'anlagit1 g ~i rl c hild edu cation 

111. To invesLigc.ttc those l·aclOI·s in sclwols \\·hich ha\'l' nq!,<J t i vcl~- inlluencccl 

girl c hild educatio na l clispc-u·ities·r' 

This ch apter present ed the data co llcc lccl rro m Lhe rield and a nalyzed iL. 

4.1 Family influences on girl child education 

According lo Wood (2001), pc.u·L·nts by a<:lit>ll ancl l'Xamplc inrlucnL'C t heir 

children 's gl' I1clci· cl l'Vl'1Up111 L' l1L ii1 Lhel( JX:trc i1l s a lluw lhL' boys morl' rrccclon1 

than girl s . Clirl s \\'ere c. tskL·cl ir tbey arl' im posL·cl o n much by Lhe i1· pa rcnls. 

Figure 1: Presents respondents views on parental guidance of girls in 
liberty 
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Based on Lhe claLa cu lkcLccl abuul inclepcncl clll r g id:s , 25 girl s cunLribuLecl Lhat 

Lhci1· pa renLs w ere much inLlTl'SLccl in ,,·hat they clicl ancl clo:-:;cl\" moniLorccl 

Lhc ir behavior Lh a n boys . This shows ho\\· gcncln bi<.tsccl Lhc·ir parents \\·as. 

4.1.1 Gender and parents educations for their children 

Acco rd ing Lo Ecclcss (1 Y87) parcnls have cliiTciT!ll CXfX'CLc.tlions ror Lheir sons 

and da ughLc rs cspcc:iall_,. i11 acaclcmic arc<.ts. Thl· rl·scarchcr therefore \\'anLecl 

lO find OUt \\·h al C.>\j)l'Ct<.t ti o ns parents had fur thL·ir cl<tllghlcrs . 

Table 1: Presents respondents views about what parents expect their 
daughter to derive out of education 

_!Vhat parents want daug hte r to in future 
Teac h er 

1-

Nursc 1- -
j AccounLan ~ 
1 Did noL mcnlio n c.m yLhing 
Total 

Source: Field data 2010 

Frequency 
..j. 
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F'rom Lhc cl<tta above, !'our girb s<tid Lhci1· parc·nts \\'< llllL'cl Lhcm Lo lx- teacher s, 

Lhree said Lh cy \\'an ll'cl the gi rl s Lo clu nursing, Ulll' said she had Lo become an 

e:1ccountanL, but the t\\TI1t\ · rour sa id their p<.tl"L'llls clicl IHJL suggL'SL Ull)" thing. 

l nLerprc tin g Lhc <.. tlla f)·s is , l\\'U isSUl'S \\'ere clisc:ovcrecl f'irs l no pa rcnl wanlecl 

Lhci r gi rls lo do c ng i11 c<.Ting and ::;cc:uncl some pe:u-c1Hs clicl nul have any i'uLULT 

suggcsLions i'o 1· th eir claught<.Ts. I t ap ,x·;.u·L·cl t hat till'\" clid no t t hink cclucalion 

was ro l· g i ds. 

4.1.2 Gender and allocation o f domestic work at home 

C1c ncle l· bi<tSl'S c:tn <.tlsu ()l• tr<.t<..'c'cl <. t t hunll', in the i.llllUlllll or \\"O l'k m;signccl to 

g irls compa red to bm s. At tinws bt>\"S l'l'n·ivc littk allCI simpk Lasks, leaving 

I) 



gids Lo lnbou r with the rest o l· it. The n:searL·hn h <tcl to find uuL \\'hcLhcr Lhe 

case by a::>king the girls <.t bo uL ho,,· much ,,·ork is g iven <.tl home. 

~able 2 : Presents the work activities carried out at home by girls and boys 
Domestic chores given by gender Girls Boys 

1------- --

Source: Field data 2010 

Cooking 

ColkcLing firL·\\·oucl 

Looking a fte r 

I chilcl r·en 
l 

Digging 

CollecLinu t'.> 

wa tcr 

(1 ntzing 

[_ 

Dala in Lable 2 rL·vcal s that girls \\'e re grvc n morL' clomestil· tasks compared Lo 

boy . Findings shu\\' that cooking/ pn:par·ing or ruucl and co l lecting firc\\'ood was 

nu l a bO\ s Lask I)U l r <ttlwr· ror girls. This shtl\\'S ht>\\' g i r ls have been 0\'t. .. T 

burclcncd \\·ith clunwsL ic c hurL'S, k<tv ir1g ll11: m \\'ith a lmu:::;l tu t ime to r·cs l o r 

even compleLc their classroom assignmL.'lH:::>. 

4 . 1.3 Parental expectations for girl's education 

1\.abccr ( 199-l- ) c itL.·cl that Lhc cu l tuml o uLiouk , in m os t L·ascs f'a,·u ur· m en over· 

fem a les and when it co m es Lo eclucalio n , \\·henc\·e r adve r se economrc 

eond i lio n s prcv<t il , ami g irl s <trc withcl r·a\\· 11 from rirsl. Girls \\'<..TL' asked if' some 

of' lheir pee rs hac! clrupiX'cl t>lll o l' school. 



Figure 2 : Presents the prevalence of girls' school dropout 
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Source : Field data 2010 

ln [igurc 4 .3, twenty rou r g irl:-; cont1·ibuted that SOI11L' ur Lhcir colleagues had 

dropped t>Ut of school, ri\'c girl s said Llll'_\· did not kno\\' ctboul an_,. girl who had 

lcCL schoo l and the 1·cmai11ing said Lh at thcv did nuL k110\\·. 

The aboVL' l"indino hiuh!icrhts the gcncln slcrcol_' 'J)es \\·hich have conLinucd to ~ ~ (J ~"l J 

ro rcc girls out or sehoul early. 

4.1.4 Gender and early marriages 

Accord ing lo San Lrock (1 9Y8) gender sLc rco L_,·pes <liT those b road culcgo rics 

Lhal rc [lccL people's impressions and bclids abou t rcmalc. F'or example Lhc 

A l"rican cu iLLLIT j)L'I'Ceivcs \\'lltnL'I1 lo belong to t h L· l(itchcn, cunscquenlly young 

girls have been rnrcL·cl tu go and mc.uT~· . T lw rest'<trch n lso inH'sLigatecl this . 
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Figure 3: Presents any cases of early marriages 
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Source: Field data 2010 

Prom Lhe a bOVL' rit1clit1 gs it is evident lh<tl SUl11l' gil'ls h<td been matTicd o !T by 

Lheir parcn ts or the:--· ll1<l.\" h<tn· chosen Lo go for tn<llTi<JgL'. Pi\'L' girls said the~· 

d id nol kno\\· tl f <111.\' gil'l \\'hu httd bCCl1 \\"ithclr<l\\"11 1.1"\llYl school <tt1cl lll<:.tlTicd ofT. 

F indings in LhL' ubuve ~uw lysis early tnatTiagcs have deprived Lhe young girls or 
Lheir rundamL'l1Lal right Lo L'Ciuct~lion as earl ier on citccl by (UNICEF, 2003). 

4.2 Influence of Schools on gender disparities in education 

Educators <.ll"l' Ulla\\"at"L' o r LIH: sublc \\"<t.\'S in \\'hich lhL'Sl' gender inequalities 

infiiLratc the schuol L·m·irunmL'Jll. Within Llw sehoul cn\'irunmcnt, gcndct· 

incqu a liLy Lt·e:mslales intu cliscrimin<tLiot1. E\·ick tH.T u !" gencl<.T discriminalion 

may be round in the LL·achcr-pupil ami peer gmup inLcracLions as \H'll as in 

gender StL'i"CUl_\'j)L'cl tL':\:l buuks <ll1cl lcltrning ll1<llLTials. 

4.2.1 Gender and teacher expectations of girls 

Teachers in primary school::; h<t\'l' clilkrL'l1lL':\:IJL'ClaLiOl1S ror thcit• pupils in such 

a wav that Lhc LC<tch<..Ts expect the girls Lu bL· \\"<..'<tk<..T in science subjects than 

boys such belids in!htL'Il\.'L' thL· aspir<tliotls for sun·L·ss in lhosc particu lar 

I~ 



subjcCLs. Sadkcr ancl Saclkc r ( 199-+) git·ls m:rl· ~tsk~..·cl about ,,·hcLhcr Lhcir 

Leachcrs encouraged Lh~..·m Lu l<tkl· scil'lll'l' subjn·Ls SLTiously. 

Figure 4 : Presents teacher expectations of girls performance in science 
subjects 
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Source: Field data 2010 

Prom Lhc c\· ick tH:e ill Lhc <.lll<.tiysis in rigurl· -+, only st.:-; gids said thal Lhcir 

teachers cncour<tgecl tlwm Lu science subjects, nine ut lw r s s;Jicl that they we re 

nol cncou ragl·d b~· thl·ir ll'c.tclwrs at <til w1cl thl· rl·muining Sl'\'enlccn said their 

tcetchc t·s sonwl i nws l' ll\.'O llt·agccl L hem but tl<>l " I\\'<1 \ 'S. 

Fincl inas o.bOVl' h iu·hli"lll Lh c ocncler stcrcot)'l)ic atlituclcs w hic h teachers hold t:> :::0 ~ ;:-, 

LOward s girls IX' t·form ancc in scic nn: subjec ts. Once again Lhis lm,·crs Lhcir 

m oLiva lion a nd asp ira tiu 11 ror success in subjcns likl· MaLhs ancl science. This 

finding cou ld be used to <..Uls\\·er \\·h.'· g i rls in l~cn\ ·a h<t\'c pcrsistcn t l~' scored 

lower mcu·ks in mathematics i 11 I(CPE 

4.2.2 Gender and school learning environment 

Schoo Is h a ,.l. bl'l'n u bs1..TH'd to con s is l u 1· nw sc ul i 111.: l'll\' i ro tlmc nt s, "·h ich 

appear bcs l SLIILL'ci rur thL' ic<ll'lling style u l· <1\'l'l'<tg\.' b1)ys than or g il'i s infac l 

prima ry schoo l learning pro\·ick a more impersonal learning en,·ironmenL "·hich 



r 

\\·i shes bcllcr \\" iLh Lh<.: autonomous oricntaLiun ur bu\'S Lhan \\"tlh Lhe 

rclaLionship a nd CUll ll\.'ClCCincss o ri cnta tiUil ur gi l"l s lSatl lrock 2001). The 

r CSl'<tiTh t.'l. Illi..lCk a n llbSl' l"\'<.Lt i\li1 l lll llll' SlllCI\ 111~lll'I.i<11S <lll d l'U lllpiJccl <.l tabk. 

~Facility 

' Books I 
Observation made 

Books l.'On l a lllccl m o1·c 

--l 
pictu res o f 

i La nguage w :>cd 111 buuk Authors mack examples or boys 

I than or g i rls 

f s . . antLaLLon Toilns and bathrooms we re not all 

1 
I Lh ctt very d ean <lll cl some 

I 

l 

I 
Seating <UT<tngL·mcnt Till' bu\ s ,,.l'l'l' seated mixed 

_j 
Source: Fie ld data 2010 

F'ro m Lhc obSl'l'\"<.tLion mack b)· Llll' l'l.'Sl'<.ll'l.' lll' r !"in cl ings shO\\"l'cl that up LO no\\' 

Lhe Lexl buu l..:s used i n learning had murc j)iL'lUI'l'S u t' males than or girls. The 

authors had USl.'cl ('<1St.' studies ol' lll<l lcS than th ose or rcmalc:s. The toilets were 

in a [a ir conditiun not vt.·ry b<.td enough to rL·pcl or to cl iscoun.tge girls fro m 

atlcnd ing school. Buys <:lllcl g irl s were seull'cl mixL·cl up tu a llm\· r1·cc interaction . 

The a bove· obsCI'V<...lliOil exposed a p roblem or schoo ls rai li n g Lo t~clapl Lhc pupils 

slue!" materia ls acco i·clinu lu <>cncler. Acco rclin cy lo Wood (200 I) such O"Cnclcr 
-' t'"l ~ ~ h 

biased sLUd)· maLcri<.tls t.·ommuniL·atL' strung 111l'SS<tgl'S ~ t bou t th1..· r c i<1L iun ships. 

4.2.3 Female to male teacher ratio 

[L became n ppa rcnt l.\· impu r tanl to CSL<. tbli sh Llll' numbcT or male Lcachcrs 

com pa red to t hat o r \\ 'Oinl' ll. This \\"l\S bl '<.'<. I LI Sl ' I"l'Sl'<liT il\.'1' h <. td invcsl igal l..'cl HllCI 

c::;Lab l ished that in L'clucation<.tl insLiLutiuns th ere L'Xists gcncln sLraLificaLion in 



Lhe organization slt'Lll.'lLtre, \\·lwr L· most o l LhL· top ad ministrators l end to be 

male (Wood , 200 1). 

4 .2.4 Observation on the number of female teachers compared to that of 

male 

lL ,,·as observed that m o re remalc teachers exi s ted in a lmost a ll schools 

compared Lo lhal ol· male. Thi s cou ld lx· <tl l ribull.'d LO Llw racLor o f gender 

biased CI1Ui l.'l.' u r ectlTil.T, \\'hl.Tl.'b\· fcm t. tk ll'l1d lU pt·ckr le<tch ing l U 8 n V olhcr 

kind o r \\·urk. 

4 .3 Societal influences on gender disparities 

While cqualit:· in ed ucat ional prov is ion perpcLLL<lLL'S power imbalances between 

women and m a le , the slr ucluml in equalities Lhat dl<tr<tclcrizc s rela tion ships 

bCL\\·een gender s in tlw l~cn_\'<ll1 :-;ocict:· t.dTecLs ccl uca Lional opportunities. 

l n cqua li L_\' based 011 g<.:nclc r clilTcrcnLials i s t·dlccLl.:cl a l:-;o in the ,·alucs and 

pranices such as l'<t t·l_,. lll ~u-rittgl· <U1CI g i rl l·hikl prl·g t1 <tlll'lL' S a:-; \\·d l as youth 

in iLia Lion s. 

The rcscarchlT Llwrdorc itwl·st igatcd \\'IWlhlT thlTl.' \\'ere chilcl r l.' ll \\'ho had 

bCL' ll aiTecl l.'CI b_\· initi <t li \lns. Uirl s \\'l.Tl' <tskl.·d ir tlw_,. had unckrgonc an_\ form 

cultural init iation such as c irntnwis io11 o1· <til\' ut lwr. F'unhc r m o rc lhcy were 

asked ir lhcy know or a n y or lhci r peer s ,,·hu had unclcT gone lhc same. 

~ I 



Table 3: presents the responses on cultural practices on gender 

Cultural practices 
1-------

Do lo practice PG 1\11 
L -

Yes 
I 

21 
I 

Ha\'c you unclcrgullL' Llll' inil i< tlion -+ 
Do \ 'Oll kil O\\' ur <I ll \ ' l) r \ 'U lll' 2l l 

co lleagues w ho has undergone 

initiation 

Do \"OLI k nO\\" o r a m · or Lh c ui rl s ... . h 

I has left sehou l bccctusL' u l.th is 

Source: Field data 2010 

Lhc 
I 

I 
\\·h o 8 

No 

1 2 

2-+ 

I do not know 

- i 

! 
- I 

j 

According to the girl s, said in th eir niiLLi rL' the\ pr <tL· t icccl FCl\11, L\\TI\'l· said 

they did not. Four girl s said the_\' h <. tcl. 

The anal_vs i s sho\\'s th a t in till' stud_,. a rea . g i1·ls \\'LTC initialed a lth ough o thns 

did no l pracLicL· it. Sccund l~· rcwn girl s hac! lii l clcrgonc initiat ion a n cl t he res t 

had 11 tll . ThLTL' \\'CI'<..' a lllllll bn or gii·I s \\'hU Llwsc girl s k nc\\' h ad been initiaLed 

befo re a nd sonic girl s lwei krt schoo l bccausL· ul· Lh i s experience. 

The above finding sho\\·s Lha t girl s in Lhc soc icL\' a rc puL al a greater ri ::; k and 

many of lhcm h ttVL' lwei l O cl1·o p Ulll u r schoo l or L'U lllcl mi ss SL'hou l bcc<tU SC or 
initi a tio n hence the put) r j)LT i'u r mancL'. 
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CHAPTER FIVE 

SUMMARY OF FINDINGS, CONCLUSION AND RECOMMENDATION 

5.0 Introduction 

Thi s ch apler summarizl'S the rinclings or thl' stud\' Ill chapter rour, concludes 

and makes J-ccomnll'J1cl<ttion s. 

5.1 Summary of findings 

Gender school and disparities in girl child education 

Findings highligh Lecl that \\'it hin the sclwul cJwirunmL·nt, Lh crc v;cre many 

gender slcreotypccl me::;sagcs \\·hich wer e..· being commun icaLcd. The researcher 

cli scove J·ecl Lhat Lhe study maLc1·ial s such as books; the picLurc::; used, Lbe 

la nguage or the au t hor all communicalcd gender s t c..Tco t ~· pcs to the girls. Th is 

according to Lhc..· gcndn Schcnw theor_,. b_, . S<tnt mck ( 19Sl8). The school has 

organ izcd the \\ 'UJ'lcl in term s or Jn<..tlc and kmak .)'l'l l he LhL~ury sta tes Lhat HJI 

individuals attention <tnd bch<t\' ioJ· arc guickcl b)' w1 inte i'lw l moLivaLion Lo 

conro rm tu gc..'J1clcr b<1scd social cu ltural :stanclarcls <tnd stereotypes . By girls 

obser ving Lhc..· gc..·nci~_• J · stcn.:olypccl kami11g m <.Hc..Ti<. tl s thnc is <t \\·ay lhcy have 

encoded <.\nd organi/..cd inroJ·mation along lii1L'S or \\·hat is considered 

appropria te or typical l'or males and !'cmaks. 

In lhis case girls l en d to concc..' JVC or l hcmsel\·cs Hs inrcr ior or subord inate lo 

lheir counlc 1· pan s tlw bo\·s. This could c..·xplain the poor pc rl'ormance tn 

academics. 

F'urLher more the obsLT\'HtioJ1 mack 011 tlw sanit<t tion m sclwols, the LoileL 

raeiliLies <.t ppcarecl tu bL· in a ra ir nmditiu11 in such <t \\'<LY Lhat they wou ld nol 

be a rae Lor to I'C [XI l he gi J'IS (1\\ ' il~ rmm Sl.'houl <IS ci t~.·d carl icr 011. Also the raLio 

')' 
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or female Lo mak Lc<tt'lw rs , there \HTc mutT I·L·maks than t lw male. Thi s o nce 

again highlighLccl Llll' gL' nclc r stcrcOt)' [X:cl ~.'hllil'l'S or L'atT il.TS. 

Parental influences on gender disparities 

F'indings sho,,· that ll[) t ill nu\\· parcnls cumin UL' tu c lose !\- moniLOr Lhci t· girl s 

acliv iLics than bo\·s <ts \\'as \.'tltllt·ibutcd I)~ ' th l· :2.'1t-\.'S [X> tlclc nts. This n.:<t ps ofT 

Lhc g irls t'rccdum Lo itllc racl \\· ith Lhc ir j)l'lTS. This t c nclcncy uf pa rents being 

too posscssi vl' euu lcl m·cuunt i'or the g irls lo\\·-sclr cs l ccm. Ch ild ren w ith lov: 

se lf -cstl'L' l1l are kss pmcluL·tiVL· a nd thi s great!~· l.'Onlr ibllLL' Lo\\·arcls their 

academic pcrro rman \.'l.'. 

F'urLher more Lhc s lue! ~· reveal eel LhaL some IXt t-cn t s wan Led t hc i r claugh Ler s Lo 

gro\\· up and L~tkc up t racliLiutl<ll catTic rs () r tlursing, ll.'ac hing or accountanc~· , 

wh ic h tend tu be lo\\· pay itlg. Thi s sh\l\\'S hu\\· the parents con t in ue Lo 

s tereotype LhL·ir claughll'rs to simpk ca tTiLTS. Yl'l girl s , likL.· bu~· s need skills 

Lh aL can make then se lf re lin tll faci litall.' pct·su tw l L.'lltrcpreneurship a nd 

raciliLa Le them to cumpl'LL.' in ti ll' job market <l tlcl be sll'cl rc li ~ttll as C<trlicr on 

cited IJ_\· kabccr ll <:JLJ-1-). Findings in Lhc Lh<tt same <111ah·s is sh o\\'ecl Lhut the 

majori t~· or t ill' j)<ll.e lllS did no t l.'\Tn h ~ t\'\.' <lll~' e:\jX'Ct<tlions rur their daughter. 

as if' Lo think Lh;tt g irl s c!o n o t belong Lo t h e classroom <tfll.' r a ll. 

About asstgntng o r clumcs t ic roks it \\·<.ts L'S t<tblish ecl that girl s t·eccivecl more 

clomcsli c \\·o r k , lha11 buys t hi s rl'\T< ti L·cl h o\\· th v g irl s \\'lTc ovcT burclc nccl \\·it h. 

Society influences on gender disparities in educational performance 

The variable sLucliccl lll'rl.· \\'<IS ~.-u ltura l l) l'<tL·tin·s \\·h ic h cli sacl vatllagccl gi r l chi ld 

cclucalion fin dings shu\\ccl tll<.lt <l numbn or til\.' ~iris llllCin Slllcl\ had llOL bee n 

initia Led, b ut Lhe~ ktll.'\\. u r thcir fc llu\\· pupi l s \\'llO il acl LlllClc rgo tlC kmalc 

gcniLa l mutilation an cl some have s tncc ldt sehou l. F'u r lhc r rindin gs showed 

Lha t SO t11 \..' g irb had ldl sch ool bcC~l USl.' the\· haH' been married of!' by Lhc ir 

pa r·cnls. 



5 .2 Conclusion 

Clirlchilcl l'cl ll l'~t ti on l'O ll tinLi l'S to lx thn:aL<..:nL·cl b\ so L'<dkcl suc iall_\' l:onstitutecl 

clillcrencc bct\\'L'l' l1 mak ancl kmalc clilkrcn<.:l'S, b iologica l dilkrctlccs. Many 

girl s in prima ry schools continue to perform bdo\\· average because o rten 

discrimination Lhcy ~ ll-L' experienc ing as :.1 result o r the m being remalc. Parents 

have contin ued to suppo n boy cclu cn ti un th an that or g irl:-:; becau se they bel ieve 

girls can not dkL·ti\'L'l~ !cam ancl bL'U>lllL' p rutL·cti\'L' members in the socie ty . 

This has resulted in girls hm·ing lm,· aspiratio n and motivation Lo work ha rd at 

schoo l. 

From evidence 111 thi s study gi rl s <liT UVLTburclL' lll'tl \\·it h clomcsl il' Iabell· m ore 

than bo_\':::>, kaving them w i t h littk or 110 Lime tu n:st unci Lo clo their holllL'Wot·k . 

This h as aLLribULL·cl Lu their Crequcnt absen LL'L'ism, poor performance and w hen 

the worst cor es, dropping ou l or school. School th em selves a rc places \\·here 

gender stereoty pes urL· being communicated to Lh L' g irls thal af'tn al l Llley arc a 

subo rdin ate gcncln. 

5.3 Recommendations 

The ro llm \·ing ~l rL ' l'L'L'Ulll lllellClati on s: 

As Lcuchc r s \\'o t·k to L'llL'l JUragL· high nwli\·<tt iu tl 111 ~ti l l >r our lcw·nlTS, the_\' h ave 

L0 focu s their d rons in somc\\· lwt clill<.TL' lll clit'L'l't iOll S ro r bm ·s and see th e 

relation ship bct\\'L'L~ n th c it· c l<tssmom pc r f'o r m<tll<.:c <tncl their long term goals. 

EnCOLl l'ctgc g it·ls lu cun siclcr <:.l \\"ide r etngc or CCl lTi er opliuns. 

A Lcachn can promotL' proclucti \'l' aLLribu Liun ur git·ls by l'O llllllllllicat ing h igh 

expecta tions for their perl'ormanec . They must a lso att ribu te the girl 's su ccess 

to a combina t io n o r hi o·h a bi li l _, . c.tncl conu·o llnbk ractot·s su ch as c!TorL and <:"'> 

learning stralcgy. In Li me o!' f'ail u rcs lcL Lhc Lcm~h L· r aLtribu Le Lhis l o facto r s 

\\·hich arc contmllabk ~lll d casil~ · c ha tlgL·cl . 



All studenLs both boys and girl s ha\·c the right to aLLcnd schoo l \\'hose 

en v ironments a rc rrcl' r,·om harassment <. 111d d isLTimination. As teachers we 

need Lo ave:li l tL'<-tclwbk m om ents b~· !wip ing chi lclrct1 !cam to appreci<-tlc the 

dignity or thl· otlwr ch ilcl rl'll. Schools cun aclclrl"SS t lw problem by hold ing 

as::-;cmbl ies, crcaLing JX'cr suppol'l g t·oups requiring sL·tninars ror teachers and 

insi sting disciplina ry <1ctions aga in s t rcpcatccl har<.tssmcn l . 

111 <.ll1 \ gi rl s CUI11L' tu t l1l.' l'iaSSI"U\ltn \\' i th Sll"ll t1 g SUL·iaJ 11L:ccls it1c1Uci ing <l n CL'ci lO 

a !Tiliate \\·ith oth er s an cl gain thcit· ~tpp rm·al. TL·acl1LTs can accom modate t hese 

needs by providing oppor tunities ror gmup intcraclions. They should a lso 

express con cern lor pupils we lfare a nd rrcqu~..·ntl~· indicate their approval or 

clcsi r ablc pupils bcha\'iur. 

As teacher s \\·ork to encou rage high levels or motivation tn their pupil s, they 

should rocus Ll1l'it· L· llorls in cli lkrcnt d ircnions rur buys' OjX:11-llli n clcc!ncss 

about a \\'ide ,·aricty ur l'<UTicr uptiuns ancl ckmonstr<ttL' quite ck<trly Lhe:tl these 

opt io n s an: \\·ith l·llurl <.tt1cl <.tppn >pri< tlc Sll'<ttcgi~..·s \\"l'li \\· ithin t lwir grasp. 

Teacher s should look ro t• streng th s in C\'C r~ · pupil. Soi11L'Limcs pupils weakness 

a rc all too eviden t. By cli n g th is i s an at tempt to build on Llwir strength an cl 

turn their \\'cakncsscs in to streng t h. 

Teacher::-; should communic..tk opt imist ic a ncl cut1LI·u llablc a t tt·ibution s. Care 

must be taken about LIK' attributions \\"L' makl' e:tbout st uclcnl'> 1w rrormancc. 
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APPENDICES 

Appendix A: Questionnaires for pupils 

Dca1· Pupils 

l a m carry ing oul a n.:scarc h o n Lhc s truc tural a nd instilu l iona l influences on 

gender di spa riti c:-:; in prima t·y ccl ucalio n. Any assis tan ce o rrc rccl to me s ha ll be 

highly a p p rec iated. 

Instructions 

Please tick or fill in the right answer 

1. Wha l do \'O U \\"<tn l lO be in rut urc'? 

A nurse 

A clocl o t· 

A Lcachc r 

A pilot 

An en gineer 

2. Why do y ou \ \ ' <.. llll LU l)ccom c th a t? 

Becau se I \ \ 'C.lll l the job 

Becau se my p<ttT n ts to ld m e so 

3 . Do yo u have bru t hns <t l hom e'? 

Yc::; 

No 

4. What do mestic ,, ·ork do yo u do a l ho me'? 

Coo k inu '="' 

Fetching water 

Looking a rter children 

s ,,·ecping Lhe yar e! 



5. Do yo u r brolhcrs a lsu 
-

Yes No Sometimes 

FeLch \\'alcr 
- ----------~- - ~ 

Cook food 

Look after young children 
1---

Swccp LhL' ~;ard 
f -

D iu· in Lhc garden 
I b ~ 
'------ ·----_]_ --

I 
_ _j_ __ j_ 

6. Do you receive Lhc ~a me amoun t or domes Lie work wi Lh boys·? 

Yes 

No 

lf no plca~c explain? 

School environment and gender stereotypes 

7. Do your teachers gi,·c ·'·uu m u1·c a ttcnLiu11 wlwn yuu w·l· lear ning? 

8. Do teacher s cllCOLI I·agc yuu to La k e scicnn· <ll l cl m<~L hcm<:tlics? 

Yes 

No 

lf no why 

9. l r you g ive Lhc \\Tung <.Ul~\\·cr· clu yuu r Lc<:tchc r s allo\\· .vou Lu u·y again'? 



10. Do you enjoy learning? 

Mathematics 

Science 

l r not \\'11\·'? 

Yes No 

Yes Nu 

1 1. Do you sit \\'ith bm·s in class on thl· same cksk'? 

Yes 

No 

12. Do you like it 

Yes 

No 

I r not why'? 

13 . Do you somctimL·s pia~· !'ootb~1.11 al homL' <ll1cl sdwul'? 

Yes 

No 

l r nol why'? 

~I 



Interaction in class 

T h ere ha:-; bL'l'l1 qu i lL' <l bi t or rc~carch 0 11 ll'<tl'hLTS Lrcalmenl or boy·!) a nd g irls 

whi le in cla!:)S . One or t h e IJcsl docu m c t1Lcd rincl ings or Lhc past 20 year s i s LhaL 

Lcachc r s in teract more \\·ith boys i n dass t lw n ,,·ith girl s (Woo lfolk, l 9Sl8) . 

Child ren wen.· ~ t s k <..·c l i l. Lhc i t· tcachc t·:-; gm·v t h <..· m <tl l <..' n t ion like th e boys. 

Table presents the analysis on teacher and girl learner interaction in class 

I Level of attention received by teachers Frequency Percentage 

V c ry mu c h a l lc n L i u n 

I Enou gh 

Nu L a lways 

Nu l at a ll 

~ota l 
I 

L_ 

~ ) 
_l_ 
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