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ABSTRACT

The?étudy& looked at asses.s'in_g the performance of giri child education in selected primary
schoiojl_s in_'N_;_er;:t toWn pounc_:i[, M_u‘kono district.

T_h_e;a: :arce:= direct and op_pm‘jlu.ﬁit}'f.'ccz)sts .of education Wh:ich has strong negative effects on
fel:nr%.tfl;e= edﬁcatiﬁonal.: o.pp.ort:mgities. The: pﬁrpose of this study was to assess the factors
in.ﬂuefn'ci.ng pe;forflialléé of girl child éducaﬁon in relation to access, participation and
completion rates primary schools in Mukono district.

The?objectives of the study were be to; (i) determine the influence of socio-economic factors
such _. as poverly, direct and opportunity costs of schooling on girl child education
performance (ii) Analyze the effect of geographical location of a school to girl child
pei'i'*df'zznance' in education (iii) Analyze the effect of influence of socio-cultural factors such as
eai'f’jf'mdrri-hges and priority given to girls” future roles as mothers on girl child education
}.)éri"brmance:.‘

Th‘elgtu'kdy sought fo bring out the current state of knowledge on the socio-economie, socio-
CL’I:I‘I'UAILQI'; school and poliﬁcal faétors influencing female participation in education. The study
: acziorpi'éd i survey .researc':h method. Target population was 246 teachers, and 1487 students.

The sample included 25 head teachers and 150 students. The researcher used questionnaires

‘to collect data. Both qualitative analyses descriptive statistics involving tabulations, graphs
- E%.' o . t . i :

and perceniages was used to ‘analyze the data, The findings were presented in terms of tables

and ‘charts and discussions of the findings after every pictorial presentation. A summary,

conclusion and recommendations with suggestion for further diagnostic research were made.

v




CHAPTER ONE

"INTRODUCTION

BaCkgIOund to the Study

Accmdmg to W01ld Banli}__(l@%) the central problems of female education have been clearly
Jdentlﬂed,as accessto _sch.o'.ol, attainment in years of schooling, academic achievement and
;acéoilm;a:hi}_filglg ._after Scl1éol, All these problems were interrelated and influenced by in-and
out-of ;SciliC)O] :factors.

I~Iart'1iétt;gar'é1d Henefeld (1993) argued that the evidence of significant return to female
education i.:nclucles reduced fertility, reduced infant and maternal mortality, enhanced family

- health and welfare, improved children’s education and increased agricultural productivity for

e .
pore oy

| w’(;i'nen and the l..ar'ger eéSElOIl}y.

Accmdmgto world bank (1996) despite the significance of female education, few significant
pi‘-O@;féfﬁé ja:n:d : projects had been flnp]&:ﬂ)@ﬂt@d to reduce the gender gap in education,
palhculmly iﬁ sub-Saharan Africa, and thoée implemented have had limited impact.

Significant gains had been made by African governments over the past thirty years in

Ty !E:

increasing :a‘;cée_ss to education. However, greater challenge lied ahead if the goal of education
for all was to be achieved. Factors like: Fiscal crisis, civil strive, political instability, drought,

eﬂaexfﬁq‘,‘[pé{re};ly and- persistently high demographic pressures on education systems have
resulted in stagnating enrollments and declining quality (Odaga & Heneveld. 1996). They

conitinued to argue that other pressing educational concerns included poor student
participation, high drop-out and repetition rates low academic achievement, and low teacher

ST BRI : . . .
morale’ and attendance. Perhaps the most daunting challenge of all was that of promoting
female education. "
1.2
PSR E IR IR O RO

"Problem Statement




]

él’éhoﬁgh the g{olyéi'n:mélﬁt éf Uganda had strategies to enhance equality in access and
pammpatton of :pri:niary education .for both boys and girls, performance in terms of
mnrcjﬂfhynqﬁt ;111d c%c.J.mpiétion rates forsé girls seemed to remain relatively lower than that of the
bovs Thf_:ref weréifc:li%'ect ahd opportugait_y costé of education which had strong negative effects
6n fé:lﬁaié e&itcaﬁdnal '_(.)pllaortunities.flThe 'p.roposed study intended to assess the factors which
étilli'efffé;éted ti‘!é pel'f01‘1ﬁance and .persist.ence of those girls who remained in school. An
understanding of how the factors govern household decisions leading to low investment in
female education was the key to addressing the low societal demand for female education.
13" ?éehérél o'bjéctive'

The pu; i:osc of thls study was to assess the performance of girl child education in selected

pumaly schools in Mukono district.
1 4. 0 Specrhc Objectives

('1) To determine the influence of socio-economic factors such as poverty, direct

and 9pportunﬁy costs pf schooling on girl child education performance.
.(ii’) | ‘ T'()”z‘lﬁalyze tﬁe effect of geographical location of a school to girl child
. perfoi‘maﬁce iﬁ education.
(iiiﬁ)_ To amlyze the effect of influence of socio-cultural factors such as early
| .111"111-1"1‘06;3 an?:i pnouty given to girls’ futme roles as mothers on girl child
| .e:du;:ati(_mk perf‘:ormance.
1:4.1 Research Questions
(1) ' To whal C\lem ido th‘e. Socio.-ec.onoaﬁic‘factors influence the performance of
girl child education?

(i) What effect _doeé geographical location of a school have on girl child

performance in education




-
J

(iii) . To what extent do the socio-cultural factors such as early marriages and future

o _' if_em.z}.l.e i'oles influence l{hfl performance of girl child education?

1.5 Sé(’:;p_eiof'téh(; Stﬁély

'i“-hé lgocaticéh‘b‘f thce_ study was in primary schools in Njeru town couneil, Mukono district..
Fl‘élinﬁn;:::lfy_ jnfo;’héation ﬁ:om the fown council seemed to show girls performance in
e.c.h.:ceiti:o}i.. :Ein: teuns of enroﬁment, .access, participation and completion rates as being
refatiyé[y lower thatt that of boys. hence the justification of its choice as the location of study.
- The residents wére poor and had difficulties in sending their children to secondary schools. [t

was on the basis of this background that the researcher chose this location for the study.
1.6 Significance of the Study
The findings of this study were important in many ways.

The study sought to bring out the current state of knowledge on the socio-economic, socio-

cultural, school and political factors influencing female participation in education in Njeru
town council. Mukono district.

£t
[ .

iy

It also sought to suggest some policies, programs and projects that could be tried to promote
girls participation in education.

In addition the Study may provide knowledge that may be used to design interventions

targeted at reducing the gender gap in education.

1t i
ERa -




. :' CHAPTER TWO
= LIfEIQATUIlE REVIEW
-.._Thlfs.chap_ter_ éonsi_sts .of th¢ kitowledge and ideas that have been established by accredited
scholaas :a;}d. experts in the field of study. Main areas of concern were on factors influencing
'Egi;‘iéclﬁild'.p‘t@'formd:nce_: in education. It was guided by the specific objectives of the study as

. outlined in chapter one.

2.1 Theoretical framework.

The theoretical framework of this research was that of Ruth Pearson’s (1992) framework of
thinking on gender relations. According to Pearson’s theory, society views all activities that

are carried out to be based on social roles and interactions of men and women. Based on this

theory. the society seems to have ultimate authority on the precise nature of what women and
men-actually do and their real contribution to production in the economy which turns out to
be biased against women (Pearson’s, 1992). In fact, this theory argues that because of biases,

the performance of women and men is affected in nearly all spheres of life such as business,

(-

education and development projects. Pearson’s gender relations framework was found

!

appropriate for this study because gender roles in various cultures were identified as
influencing girl’s performance in education. This study therefore acknowledges the fact that
mén and women have different roles in society but if girls are encouraged they can access and

pattlmpate in education at almost equai= level with boyé.
2.2 " Socio-economic Factors $

The socioeconomic factors that influence. girl child performance in education included direct
and opportunity costs of schooling, which may be prohibitive (o some families (World Bank,

[

1996)..= Several si'udi(-:s_:r_evea]ed that there was a. significant relationship between

i s .

i




'soéipegcc'nj'm].n'ic' stat:us and educational outcomes (Amato, 1987, William. et al 1991,
Mpif@lle;'jc%:e, 1995'; Ainley etal, 1995).The | studies showed that children from low
’$£:)_<$ioe¢6i10111ic: Sia‘zlls fa'ml;l‘ies were more likely to exhibit lower levels of literacy, numeracy
Zéncicl céfnia_rehensi_ou. They. héd lower retention and participation rates (children from low SES
ii”z:iiniliés ".v'\feré.less likely to attend university) as compared to their counterparts in high SES
(Abia%d,i'léw soctal background remains one of the major sources of educational mequality
(Graets,. 1995). In other words, educational success depended very strongly on the

socioeconomic status of one’s parents (Edgar, 1970).

Ac'(:':bt"dling'to' Kavuma (2002) there were many countries whose because of poverty in the
hotie; the parents would rather send the boy to school and let the girl stay at home to help

with household work or even many sell them off to get fees for the boys.

' G

23 ’Ge'(:)ér.aphical Location of Schools

In. 1;{028fconzllin‘;l(nili‘es in rurai areas, s.cilools were too far from them and never get involved in
lhff:._iSfC];O(;)f | act'iviti-es (Kavuma, 2602). She argued that having schools closer to the
households’ ensured saf"ety for the girls and increased their participation in school activities.

Girls were less likely to be able to make a long journey from home to school, not least

i
1 .

because of concern about ‘their. safety enroute (UNICEF Kenya, 2003). According to

Lt

R NI H

UNICEF Jordan (2003) the community empowerment let to the village community meetings.

They were concerned with the reason” why daughters were forced to stop school due to the
absence of secondary schools for girls in the area. Following the meeting within 6 months 3
secondary classes were fully established which increased the enrollment of girls at secondary

schools.”

2.4 Socio-cultural Factors

e s oy
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The priorities given to girls future roles as mothers and wives, which may have a strong
negative. bearing on their formal educational opportunities reduced their performance in
education (World bank, 1996). The effects of such on girls’ education were far reaching, and

‘affected the performance and persistence of those girls who remained in school.

fff&’cébrciilélg;‘tdi (Ka:z\rLllﬁa,?.OOé) In some communities, the parents would rather let the girl stay
at home to help ».vith household work or even marry them off to get fees for the boys. She
argued that some communities had very low marriage age due to the fact that they wanted to
.gvet':mo"néyf out of girls (in terms of 'dowry) early. For example in Ghana and among the
Masai’s in 'Ké'hya girls were married off for cattle. UNICEF Malawi, (2003) publication

assérts that many girls were kept at home to help with domestic tasks.




CHAPTER THREE
RESEARCH METHODOLOGY
30 OV};fview
| ’Ii?his b]aa]ﬁtgi‘ :(_:onstitutecl the:blue pri.nf for the collection, measurement and analysis of data, It

provided answers to such questions as, what techniques were used to gather data. What

H

population was studied? What kind of sampling was used? And how the data was collected
and analyzed?

3.1 Research Design

The study adopted survey design. Survey research deals with incidence, distribution and

interrelations of educational variables and emphasizes on answers to one question given by

¥ ® §

all respondents (Orodho, 2003). It also allows the researchers to gather information,

summarize, present and interpret for the purpose of clarification. By involving teachers and

PR .

students the sltld}f fitted within the survey study Design.
N N R
3.2 Target Population

This study targeted leachers to represent informed specialists and form three students to
represent the users of the information.

Table 3.1 Target Population by Category

C:éktegmy of :.po.puiation ‘ | Number
St!uden'ls — . 1487
T“"Ch"ls o ) | 246
Toh] __ - _~ 1733

S 'S T

3 Sax_np!iing;Techniques and Sample Size

: gyt
i




F1ve scgho.o}é \7\{;6.1‘6_ selecfed :fqr the study. l.’.urposive sampling was used to select two schools
one f01 gi'rls_ au:d the other for Boys. Threé other schools were selected at random using simple
mndom salﬁpfing %)ut of the mixed schools. Simple random sampling was used to select 30
boys frbm-thé boys’ school and 30 girls from the girls® school. In addition simple random
sz:;fmipﬁng was used to éeie_cl 15 boys and 15 girls per school out of the three randomly
selected mixed schools so that the total student sample selected was 150. 25 head teachers
were selected randomly to be included in the sample in which the 5 from the selected schools
must be included. The total sample size was 175 giving a minimum of between {10%-30%)
of the iézl'get po'pula'tion as rééommended by Mugenda and Mugenda (1999).

3.4 Research Instruments

’fhe 1esealche1 étructured cliosed and open-ended questions to solicit for information on girt’s

performance in education. These questionnaires were administered to form three students in

~“the selected schools by the researcher.

B

The researcher structured closed and open-ended questions to solicit for views from

headteachers on girls” participation in education. These questionnaires were administered to
selected teachers from the division by the researcher.

3.5  Data Collection Procedures

[ 0l e o .

The researcher obtained a letter of introduction from Kampala International University

e s
S

Institute .of Continuing and Distance Education to carry out the study. Formal ethical issues

were observed during data collection process. Questionnaires were administered to both

,
ol !

randomly selected headteachers and students out of the five selected schools in the division,

The researcher had made prior arrangements with the heads of the selected schools so that the
questionnaires were administeted, filled as she waited for them.

e AT PR LT I Y A i
i ST . P ok




36 | Data An_é._lysis_
Que;_l.ﬂaliv‘;e _ancilﬁ q.uz‘mti‘{ative data was collected. The answered questionnaires were scored
nmnue‘ﬂ]}{.; Tlile- 1‘65&&1‘011561‘ éﬁoded the data by giving same code to respondents who gave
simila_f éili:SW.Gl‘S. to_;1 quéstidn and later counted. This was done through direct counting from
the attesgi‘bnﬁaires. .Both qualitative analysis mvolving thematic analysis using categorization

of related ;{hém'es?('cut and paste method) and descriptive statistics involving tabulations,

graphs and percentages was used to analyze the data.
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CHAPTER FOUR
DATA PRESENTATION, INTERPRETATION AND ANALYSIS

40 _E_Ov:erviel_p
In this chapier research ﬁn_dijngs depend;i dn the speciﬁb objectives discussed.

44..1“ Soc_iq-E;':c;lilomic__‘Fz;ctors

The anaIyzéd dat;a showed that a majority of the students 66.7% said that many of the
families in Mukono district had more than 5 children. This showed that there were huge
families which were somehow unmanageable because of the low-economic status of families

m the division.

Table 4. 1 Number of children per family

Nlimbe'z_:ofchildrenn per fami!y No. of students Percentage
1-3 — 1'5 10

4-6 | . 13 8.6

o3 | 22 14.67
overs 100 66.66

Total - 150 100

Owver 14% of students had more than 6 children in their homes and above 8% of the families

had betwucnﬁi -6 'ch;i_fclréﬁ only 10% of the families in central division had between 1-3

children. A greater percentége over 94% of the students indicated that they had more than 4
sisters in their families while about 87% had more than 4 brothers in their families hence
indicating education for girf child very difficulty due to big number of children.

i




i

_Table 4. 2 Number of siblings in student’s families

1
2

No of siblings e Sisters % Brothers %
B 4 2.7 6 4

. 2 1.3 4 2.7

3 ; 3 _ 2 1.3 10 6.7

a4 Lo s 56.7 73 48.6
st 57 38 57 38

" Totl 150 100 150 100

This indicated that there were more girls than boys in most of the families in central division.
When asked ‘to say whether there were some of their sisters who had joined secondary

schools a majority over 55% said they had no sister who had joined secondary schools.

Response Number %

Yes: 67 447
No = ' 83 553
Total | . - 150 100

This was an indication that many of the girls never joined secondary schools over 44.7% of

then had only one (1) sister joining secondary schools and above 40.3% had only 2 sisters

[

-

joining, secondary schools. Only a small percentage 15% had more than 3 sisters joining

secondary schools.”




Tal:)le 44 Number of Sisters Joining Secondary Schools

Sisters N o Number %
i R - 30 447
S 27 40.3
Overs 10 15
Total = 67 100

This indicated that a greater percentage over 8§5% had 2 or less sisters joining secondary
schools w.hyi_c_h éégll;éd té indicate th(-;‘_ low opinion of girl child secondary education.

Wfleil.}l §1udems were asked why many sisters were not joining secondary schools majority of
them 51.8% said that it was because of poverty, 32.5 % said that the cost of education was
high and 15.5% said the girls worked at home. This indicates that it is poverty which makes a

[N

:gil"l. child’s education difficulty.

Table 4.5 Reasons for girls not attending school

T

Rg:as_plé o _ | Number %
i%x{é-& E— P 518
Coéij‘cai:?sdll;éo.ii-llg | | 27 32.5
| Work at Home a 13 5.7
lom R 83 100

o
T S,
A S S !

This-indicated most of the girls were not attending school because of economic reasons as

oz

poverty, cost of schooling and working at home respectively in that order.

42 Geographical location of a school

ST




Whén Sthfda:n_ts were asked to say the mode of transport girls were using to go to school if the
gi;"ls_}vei'é: in da_y schools most of them 52% said that they used public transport. 32.7% said
they wa]kc—;d to s;c_;h(_)d w'h_ile‘_] 5.3% said they used bicycles.

Table 4.6 M(jde_of:Trahsport to School used by Girls

Mode 'of tran_spdrt ' Number %o

PLrblib franépﬁrt - - 78 52

Bicycle 23 32.7

Foot 49 153

Tom{ | | " 150 100

W:lha mﬁjorit}; of girls over 67.3% usiﬁg either public transport or bicycle to go to school

indicated that the schools were far away from their homes. Only about 32.7% of girls walked

to school meaning that the schools were near their homes.

Ac'c'ol'ding to the analyzed data many girls would have attended school if the schools were
built near their homes because this could have reduced the cost of transport and most of them
would walk to school. Also a greater percentage 28% said they would also go to school if the

school were near their homes because this would ensure the safety of the girls.

'I"a.l).l‘el'i-’l.?' Schéols weré near Home Girls wo?iljl(l attend

Reason to :eitfeiici ' I;J’L.smbr::r %
Lowcosl cj).f =lra.n‘sp%)rt 5 8 38.7
Safety for girls 42 28
Thc;can\f\all\ to school 50 333

Total f 50 100

i
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Th-';s'ind"gcatéd that if schools were building near the girls homes many girls would go to

school.

43 :I%oli(':yf a!ﬁtcf _So.cio—Cuitul"al Issues

V\iflﬁen asked 'tcf): givé‘reaSOnS why many of the girls were not participating in secondary school
| eclucatlon about 35..3‘%. dftl?em saici that it was due to premature pregnancies,

31.3% said it was due to early marriage. 24.7% said it was due to boys given priority to

Table 4.8 Policy and Socio-Cultural Issues on Girl Child Secondary Education

Reaéon | | Number %
Eally marriage 47 313
Pregnancy 53 353
Boys prio«rity. (o learn | 37 24.7
L.lgﬁclfea*u1 pohcy o 13 8.7
Tol | 150 100

Learn than gifls and 8.7% said that there was no clear policy on girl child education.

Bl sééhllk:d\ thzizi'uearl y 'mari‘iage pregnancies and boys given preference to be educated were the
doniinant ”réa::sons why girls were not fully participating in secondary education. Only 8.7%
indiiqaitec_iﬁhat hgre was no clear policy on girl child education. It seemed that the policy on
girl.child f;.e;hrc)a'tion.. inUganda had been in place the only problem was that culture super

cedeﬁd.lim" Epolicyg on each individual family's decision to take their girls to schools.
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| 4 | CﬁAPTER FIVE |
| ﬁDiscussloN, .(.ZO.NCLUSION AND RECOMMENDATIONS
in thls chi.e_lip.lgje.:r'_a summary of the findings, conclusion and recommendations of the findings

[

. were explained. Further research areas based on the study were also suggested.

5.1 DISCUSSION
According to the analyzed data socio-economic factors such as, poverty and alternative work
at homes contributed to a large extent to low participation of girl child in education in

Mukono district, Uganda.
, := :‘} 3 _e= [
Over 67% of the reasons for fail to go to school were the aforementioned ones. Geographical

T oo T i
location of a school was very important as many of them over 84% could not afford public

‘uan‘;po}l a‘nd' i)'icycl'es.

They required that if schools were building near their homes they would have gone to school
%11 .total'SOéio:CLrlth;'al factors such as early marriage, pregnancy and priority, given to boy's
édﬁ%ﬁafi’éh" over the girl’s education were also [imiting the girl child in participation in
éélt.l'éati"bfn. i

j(‘;i'ri:l‘scliloolfs' were fewer compared to boy’s schools 12%. 28% respectively. Others over 60%
%Wﬂsmmed schools and boys were the majority in thojse mixed schools. About 84% of the
i}éf_ﬁ(itéi(:hérs rated '_thé girl child performance in education as generally low. Meaning that
gnis had vely ]ow écCeés, patticipation retention and .compiexion rates at secondary schools
Iévd m {hedlvlslon S_c:lilo'ol?s. never 151'6vidéd .sanitary p‘.ad.s because it was expensive and there
;wfars-né pol;(:} .['01?.’ 'éﬁgh %in the 'min'is'.iry.‘ 'Sc;)'me schools 40% did not provide separate latrines

for girls and boys which was also an inhibiting problem to girl child education.
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52 CONCLUSION

Thé analyzecﬁl d'z;i'ta éhoWed ithat a majority of the students over 66% said that many of the
fj‘én;ilie;s in ML&RO@ distriéf had more than 5 children. This showed that there were huge
1‘:‘311;1zilié:s whic:h_wer;a somehow unmanageable because of the low-economic status of families
' ih the division.

. Kcéordinig té): th:é aﬁafyzed data socio-economic factors such as, poverty and alternative work
at homes contributed to a large extent to low participation of girl child in education in

Mukono district, Uganda. Over 67% of the reasons for fail to go to school were the
aforementioned ones.
E R : :

Geographical location of a school was very important as many of them over 84% could not

zifﬁir&'ﬁu'b!ic'tran‘s}ﬁrori and bicycles. ‘They required that if schools were built near their homes
t.h'éif »‘vou]'d' have goj'ne to school in total.

Sog'ci'o-cu]u:fraf factors such as early marriage, pregnhancy and priority, given {o boy’s
edfi"cz}k-tib'n' over the gif'f’s education were also limiting the girl child i participation in
educatioh. Girl schools were fewer compared to boy’s schools 12%, 28% respectively. Over
60%wasml\ed schools zind boys v;fere the majority in those mixed schools. About 84% of
t]ie' heddieachezs rated the girl child performance in education as generally low.

Meamng tl;mjt.gi‘ri:s‘ had vé_ry low ébcess, participation retention and completion rates at

N R ; ' i : .
secondary schools level in the division. Schools never provided sanitary pads because it was

expensive and there was no policy for such in the ministry. Some schools 40% did not

K .

provide separate latrines for girls and boys which was also an inhibiting problem to girl child

ST
éduacation.

i
o ,

53 RECOMMENDATIONS

® T‘helsﬁldy l‘éCOlllI_nénded:iE_lat schools were to be build near the students’ homes.
| R S N '




_( ' Palents shoLﬂd bé e-hcouraged to take to school all boys and girls, stop early marriages
| 3ailicii::l\13ve' a cieal iaolicy on girl child education.

! ' Headteachers sliquid be sensitive to girl child education by building separate latrines

! :. fm mmed .sch_oois and starting a policy on girl child education to provide sanitary

" pads in schools.

‘= The researcher suggests that a more thorough further research on gir] child education

~* can also be done in the area for clarification.
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( )

( )

( )

( )

5 ()
:Other§ specify ( )
( )

( )

( )

( )

( )

)

APPENDIX (A) STUDENT’S QUESTIONNAIRE

Name of yom schoo!

| Tzck t/ée';a‘;}pr.épr‘fate choice.
- a) 1-3 L (
’_-'§b>46 P
<) 6-8 : ({
d) Overs | (

How 1 many c:hl]dien are there in your family?
)
)
)
)

How many sisters / brothers?

fa) Sisters 1

S

(5]

Y

b) Brothers |

2
.3
LS
Othueré specify ' {
Are there your sisters who have Joined secondary schools?

Yes( ). No( )

. If iy:c-_:s,‘how many are they?

‘ ?.f;!?z;a) | ( )
by 2 ( )
) 3 ( )

| ;ci) Q\fei'4- ( )

If No why?
- a) Poverty ( )

j 'b) Cost of schooling (. )

19




- c) They_'_Wofrk.at home ( )

6. 1f day s_chjo_o_[csj how do girls go to school?

9.

¥

: a) Public transport ( )

' bj Bicycle | ¢
¢) Byfoot )

d) Others specify o ) o

- If thﬁe schooil was near, girls would attend why?

a)E Low_cosl of fransport ( )
b) Safety of the girls _ ( )
c) They can walk to school ( )

Are there any of the girls who have not gone to secondary school because of?

a) Early marriage R { )

- b) Pregnancy

( )
c) Boys priority to learn ( )
d) Unclear policy ( )

What do you think could be done to make all girls attend school?




' APPENDIX:(B) Head Teacher’s Questionnaire

1. Name of your school _

Tick appzﬂcjpr-*iaz'cei choice

2. Type your school
. a) Mixed - ()
b) Boys ( )
¢) Girls ' { )
3. I mixed how do you rate girls performance in your
a) Very high ( )
by High ..~ " ( )
&y Low o | ( )
d) Very Low | ( )
4. Do you provide girls and boys latrines separately?
L Yes( ) No( )
5 Are there Programmes to provide sanitary pads to the girls?
zYes { ) No( )
0. If No why?
a) i;ow policy ( )
b). Low opinion of girl education  ( )
¢) Vqt*y expensive ( )

7. In your own opinion what do you think should b done to increase girl child performance in

education?




