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ABSTRACT 

The study looked at assessing the performance of girl child education in selected primary 

schools in Njeru town council, Mukono district. 

There are direct and opportunity costs of education which has strong negative effects on 

female educational opportunities. The purpose of this study was to assess the factors 

influencing performance of girl child education in relation to access, participation and 

completion rates pri111ary schools in Mukono district. 

The objectives of the study were be to; (i) determine the influence of socio-economic factors 

such as poverty, direct and opportunity costs of schooling on girl child education 

performance (ii) Analyze the effect of geographical location of a school to girl child 

perl1:ihnance in education (iii) Analyze the effect of influence of socio-cultural factors such as 

'.!' 
early marriages and priority given to girls' future roles as mothers on girl child education 

per!bnmmce. 

The ~!tidy sought to bring out the current state of knowledge on the socio-economic, socio

cultural. school and political factors influencing female participation in education. The study 

ado:p\°ed ~ stirve)' research method. Target population was 246 teachers, and 1487 students. 

' 
The' smi1ple included 25 head teachers and 150 students. The researcher used questionnaires 

• I '" ., 

to collect data. Both qualitative analyses descriptive statistics involving tabulations, graphs 

' ! j ' ' " • • , ' , 

and JJerceiltages was used to analyze the data. The findings were presented in ter111s of tables 

1' . , 1 _ ' '' ' '_ ' . . . _ '. '. _ ··:. 

and charts and discussions of the findings after every pictorial presentation. A su111111ary, 

''iq, ' • ·:·· 

co1folusionand reco111mendations with suggestion for further diagnostic research were made. 

I,'! 



CHAPTER ONE 

INTRODUCTION 

I.I Ba~kground to the Study 

According .to World Bank (I 996) the central problems of female education have been clearly 

identified, as access to school, attainment in years of schooling, academic achievement and 

accompanying after school. All these problems were interrelated and influenced by in-and 

out-of-school factors. 

Hartnett and Henefeld (1993) argued that the evidence of significant return to female 

education includes reduced fertility, reduced infant and maternal mortality, enhanced family 

health and welfare, improved children's education and increased agricultural productivity for 

women ;,;;ci"the larger economy. 

' '' ,, ' ' 

According to world bank (1996) despite the significance of female education, few significant 

progra111s and projects had been implemented to reduce the gender gap in education, 

' (' ''. 

partictilarly in sub-Saharan Africa, and those implemented have had limited impact. 

' • ' ' t·' ' 

Significant gains had been made by African governments over the past thirty years in 

i6~;-~~;ing rtcc~s·s to ·education. However, greater challenge lied ahead if the goal of education 

f~i' ab' Wis b be acl;ieved. Factors like: Fiscal crisis, civil strive, political instability, drought, 

. ,. l ',. r ,'. , 

e1iclemic_; pove1'ty and persistently high demographic pressures on education systems have 

' 
r~~ult~d 'ill stagnati11g enrollments and declining quality (Odaga & Heneveld, I 996). They 

' coiitinued to argue that other pressing educational concerns included poor student 

p~ttii:\Jatioi1, high drop-out and repetition rates low academic achievement, and low teacher 

: . , r. , ,. . 
morale· and attendance. Perhaps the most daunting challenge of all was that of promoting 

f'eniale :~ducation. 

J:2 Problem Statement 
:,_1·' 
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{\!though the government of Uganda had strategies to enhance equality in access and 

1'iarticipation of primary education for both boys and girls, performance in terms of 

enrollment and completion rates for, girls seemed to remain relatively lower than that of the 

boys. There were direct and oppo11uhity costs of education which had strong negative effects 

on female educational opportunities. The proposed study intended to assess the factors which 

still. affected the performance and persistence of those girls who remained in school. An 

understanding of how the factors govern household decisions leading to low investment in 

female education was the key to addressing the low societal demand for female education. 

' 1.3 'General Objective 

The purpose of this study was to assess the performance of girl child education in selected 

primary schools in Mukono district. 

1.4.0 Specific Objectives 

: 

•'; 

(i) To determine the influence of socio-economic factors such as poverty. direct 

ai:d opportunity costs of schooling on girl child education performance. 

(ii) To analyze the effect of geographical location of a school to girl child 

performance in education . 
. : I 

(iii) To analyze the effect of influence of socio-cultural factors such as early 

mai-riages and priority given to girls' future roles as mothers on girl child 

.education performance. 

' . 
1.4,1 Research Questions 

(i) To what extent do the socio-economic factors influence the performance of 

girl child education? 

(ii)· What effect does geographical location of a school have on girl child 

performance in education 
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(iii) To what extent do the socio-cultural factors such as early marriages and future 

female roles influence the performance of girl child education? 

1.5 Scope.of the Study 

The location of the study was in primary schools in Njeru town council, Mukono district.. 

Preliminary information from the town council seemed to show girls performance in 

education in terms of enrollment, access, participation and completion rates as being 

relatively lower than that of boys. hence the justification of its choice as the location of study. 

The residents were poor and had difficulties in sending their children to secondary schools. It 

was on the basis of this background that the researcher chose this location for the study. 

1.6 Significance of the Study 

The findings of this study were important in many ways. 

The study sought to bring out the current state of knowledge on the socio-economic, socio

cultural, school and political factors influencing female participation in education in Njeru 

town council. Mukono district. 

It also sought to suggest some policies, programs and projects that could be tried to promote 

girls participation in education. 

In addition the study may provide knowledge that may be used to design interventions 

I ', . 
t,argeted at reducing the gender gap in education. 

l i, 

,,, 
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CHAPTER TWO 

LITERATURE REVIEW 

This chapter consists of the knowledge and ideas that have been established by accredited 

; scholars and experts in the field of study. Main areas of concern were on factors influencing 

girl child performance in education. It was guided by the specific objectives of the study as 

outlined in chapter one. 

2.1 Theoretical framework 

The theoretical framework of this research was that of Ruth Pearson's (1992) framework of 

thinking on gender relations. According to Pearson's theory. society views all activities that 

are carried out to be based on social roles and interactions of men and women. Based on this 

theory. the society seems to have ultimate authority on the precise nature of what women and 

men actually do and their real contribution to production in the economy which turns out to 

be biased against women (Pearson's, 1992). In fact. this theory argues that because of biases, 

the performance of women and men is affected in nearly all spheres of life such as business, 

~ducation and development projects. Pearson· s gender relations framework was found 

4p1~ropi·iate 'for this study because gender roles in various cultures were identified as 

influe;1cing girl's performance in education. This study therefore acknowledges the fact that 

1\;en a!frl women have different roles in society but if girls are encouraged they can access and 

P,articipate ii; edtication at almost equal level with boys. 

'( '' 

2.2 : Socio-economic Factors 

',· 
The s~cioeconomic factors that influence girl child performance in education included direct 

; :· : 'I j 
\Ind opportunity costs of schooling. which may be prohibitive to some families (World Bank, 

! 996). Several studies revealed that there was a significant relationship between 

·: 1 
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socioeconomic status and educational outcomes (Amato, I 987; William, et al I 991; 

Mukhe1jee. I 995; Ainley eta!, 1995),The studies showed that children from low 

socioeconomic status families were more likely to exhibit lower levels of literacy, numeracy 

and comprehension. They had lower retention and participation rates (children from low SES 

families were less likely to attend university) as compared to their counterparts in high SES 

(Amato, 1987 social background remains one of the major sources of educational inequality 

(Graets, 1995). In other words, educational success depended very strongly on the 

socioeconomic status of one's parents (Edgar, 1976). 

According ·to Kavuma (2002) there were many countries whose because of poverty in the 

. ' ' 
bo'foe, the parents ivould rather send the boy to school and let the girl stay at home to help 

,,, , ' 

with household work or even 111any sell them off to get fees for the boys. 

2.3 Geographical Location of Schools 

In most co111munilies in rural areas, schools were too far from them and never get involved in 

the school activities (Kavuma, 2002). She argued that having schools closer to the 

households' ensured safety for the girls and increased their participation in school activities. 

Girls _were less likely to be able to make a long journey from home to school. not least 

because of concern about their. safety enroute (UNICEF,Kenya, 2003). According to 
', 

UNICEF Jordan (2003) the community empowerment let to the village community meetings. 

They were concerned with the reason why daughters were forced to stop school due to the 

absen~,i of secondary schools for girls in the area. Following the meeting within 6 months 3 

. . . ' 
secondm'); classes were fully established which increased the enrollment of girls at secondary 

.. 
schools.· 

2.4 · ~oci~-cultural Factors 

., ' 
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The priorities given to girls future roles as mothers and wives, which may have a strong 

negati,;e bearing on their formal educational opportunities reduced their performance in 

education (World bank, 1996). The effects of such on girls' education were far reaching, and 

affected the performance and persistence of those girls who remained in school. 

According to (Kavuma,2002) In some communities, the parents would rather let the girl stay 

at home to help with household work or even marry them off to get fees for the boys. She 

argued that some communities had very low marriage age due to the fact that they wanted to 

get: money 'out ·of girls (in terms of dowry) early. For example in Ghana and among the 

' . 
Maasai's in Kenya girls were married off for cattle. UNICEF Malawi, (2003) publication 

as'seits 'that many girls were kept al home to help with domestic tasks . 

• '! -
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3. 0 Overview 

This chapter constituted the blue print for the collection, measurement and analysis of data. It 

provided answers to such questions as, what techniques were used to gather data. What 
I . 

population was studied? What kind of sampling was used? And how the data was collected 

and analyzed? 

3.1 Research Design 

The study adopted survey design .. Survey research deals with incidence, distribution and 

i1\terrelations of educational variables and emphasizes on answers to one question given by 
' 

all respondents (Orodho, 2003 ). It also allows the researchers to gather information, 

summarize, present and interpret for the purpose of clarification. By involving teachers and 

students the study fitted within the survey study Design. 

3.2 Target Population 

This study targeted teachers to represent informed specialists and form three students to 

r~present the users of the information. 

Table 3.1 Target Population by Category 
11 '' 

Gategory of population 
. !' 

Students 

Teachers 

Total 

3.3 
'i 

,~ampling Techniques and Sample Size 

'. 
! 

Number 

1487 

246 

1733 
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Five schools were selected for the study. Purposive sampling was used to select two schools 

one,for girls and the other for boys. Three other schools were selected at random using simple 

rapdom sampling out of the mixed schools. Simple random sampling was used to select 30 

boys from the boys' school and 30 girls from the girls' school. In addition simple random 

sampling was used to select 15 boys and I 5 girls per school out of the three randomly 

selected mixed schools so that the total student sample selected was 150. 25 head teachers 

were selected randomly to be included in the sample in which the 5 from the selected schools 

must be included. The total sample size was 175 giving a minimum of between (I 0%-30%) 

~ftl\e ta;.get population as recommended by Mugenda and Mugenda (1999) . 

. . 
3.4 Research Instruments 

The researcher structured closed and open-ended questions to solicit for information on girl's 

performance in education. These questionnaires were administered to form three students in 

the selected schools by the researcher. 

The researcher structured closed and open-ended questions to solicit for views from 

headteachers on girls' participation in education. These questionnaires were administered to 

selected teachers from the division by the researcher. 

3.5 Data Collection Procedures 

The researcher obtained a letter of introduction from Kampala International University 

Institute.of Continuing and Distance Education to carry out the study. Formal ethical issues 

w.ere observed during data collection process. Questionnaires were administered to both 
1•! ·: 

r<1ndomly selected headteachers and students out of the five selected schools in the division. 

The r~searcher had made prior arrangements with the heads of the selected schools so that the 

questionnaires were administered. filled as she waited for.them. 

r 

I: 
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3.6 Data Analysis 

Qualitativ.e and quantitative data was collected. The answered questionnaires were scored 

manually. The researcher coded the data by giving same code to respondents who gave 

similar answers to a question and later counted. This was done through direct counting from 

the questionnaires. Both qualitative analysis involving thematic analysis using categorization 

of related themes (cut and paste method) and descriptive statistics involving tabulations, 

graphs and percentages was used to analyze the data. 
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CHAPTER FOUR 

DATA PRESENTATION, INTERPRETATION AND ANALYSIS 

4.0 OJJerJJiew 

In this chapter research findings depended on the specific objectives discussed. 

4.1 Socio-Economic Factors 

The analyzed data showed that a majority of the students 66. 7% said that many of the 

families in Mukono district had more than 5 children. This showed that there were huge 

families which were somehow unmanageable because of the low-economic status of families 

in the division. 

Table 4. I Number of children per family 

Number of children per family 

1-3 

4-6 

6-8 

Over 8 

Total 

No. of students 

15 

13 

22 

100 

150 

Percentage 

10 

8.6 

14.67 

66.66 

100 

Over 14% of students had more than 6 children in their homes and above 8% of the families 

had be(ween 4 - 6 children only 10% of the families in central division had between 1-3 
. . . .. -- .. . 

children. A greater percentage over 94% of the students indicated that they had more than 4 

sisters in their families while about 87% had more than 4 brothers in their families hence 

( 

indicaqng education for girl child very difficulty due to big number of children. 
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Table 4. 2 Number of siblings in student's families 

No of siblings Sisters % Brothers % 

.1 4 2.7 6 4 

2 2 1.3 4 2.7 

0 2 1.3 10 6.7 J 

4 85 56.7 73 48.6 

5 
;J : 

57 38 57 38 

Total 150 100 150 100 

This indicated that there were more girls than boys in most of the families in central division. 

When asked 'to say whether there were some of their sisters who had joined secondary 

schools a majority over 55% said they had no sister who had joined secondary schools. 

Table 4. 3 Number of Girls who had joined Secondary School 
Response Number % 

Yes· 67 44.7 

No 83 55.3 

T'otal 1 150 100 

This was an indication that many of the girls never joined secondary schools over 44.7% of 

then had only one ( 1) sister joining secondary schools and above 40.3% had only 2 sisters 

j9ining, secondary schools. Only a small percentage ·15% had more than 3 sisters joining 

secondary schools. · 
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Table 4.4 Number of Sisters Joining Secondary Schools 

Sisters Number % 

30 44.7 

2 27 40.3 

Over 3 10 15 

Total 67 100 

This indicated that a greater percentage over 85% had 2 or less sisters joining secondary 

schools which seemed to indicate the low opinion of girl child secondary education. 

When students were asked why many sisters were not joining secondary schools majority of 

them 51.8% said that it was because of poverty, 32.5 % said that the cost of education was 

high and 15.5% said the girls worked at home. This indicates that it is poverty which makes a 

girl child's education difficulty. 

Table 4.5 Reasons for girls not attending school 

Reason 

Poverty 

Cost oi' schooling 

Work atHorne 

Total 

Number 

43 

27 

13 

83 

% 

51.8 

32.5 

15. 7 

100 

This indicated most of the girls were not attending school because of economic reasons as 

poverty. cost of schooling and working at home respectively in that order. 
• ,., • 2 

4.2 . G_e_o~ra1!hical location of a school 

{ 
l 
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When students were asked to say the mode of transport girls were using to go to school if the 

girls were in day schools most of them 52% said that they used public transport. 32.7% said 

they walked to school while 15.3% said they used bicycles. 

Table 4.6 Mode of Transport to School used by Girls 

Mode of transport Number % 

Public transport 78 52 

Bicycle ?' _., 32.7 

Foot 49 15.3 

Total 150 100 

With a majority of girls over 67.3% using either public transport or bicycle to go to school 

indicated that the schools were far away from their homes. Only about 32. 7% of girls walked 

to school meaning that the schools were near their homes. 

According to the analyzed data many girls would have attended school if the schools were 

built near their homes because this could have reduced the cost of transport and most of them 

wo:tilcl walk to school. Also a greater percentage 28% said they would also go to school if the 

school were near their homes because this would ensure the safety of the girls. 

Tab!~ 4. 7 Schools were near Home Girls would attend 

Reaso11 to attend Number % 

Low cost of transport 58 38.7 

Safoty for girls 42 28 

They can walk to school so 00' :u . .J 

Total 150 100 

\. 
'. 
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This indicated that if schools were building near the girls homes many girls would go to 

school. 

43 Policy and Socio-Cultural Issues 

When asked to give reasons why many of the girls were not participating in secondary school 

eclucati011 about 35.3% of them said that it was due to premature pregnancies, 

31.3% said it was clue to early marriage, 24. 7% said it was due to boys given priority to 

Table 4.8 Policy and Socio-Cultural Issues on Girl Child Secondary Education 

Reason Number % 

Early marriage 47 31.3 

Pregnancy 53 ' - ' _,.) . .) 

Boys priority to learn 37 24.7 

Unclear policy 13 8.7 

Total 150 100 

Lear11 than git·ls and 8. 7% said that there was no clear policy on girl child education. 

H seeii1ed that early marriage pregnancies and boys given preference to be educated were the 

clbniif1anl l"easons tvhy girls were not fully participating in secondary education. Only 8.7% 

indic;ated ,that here was no clear policy on girl child education. It seemed that the policy on 

girl ._child :ectuc_ation inUganda had been in place the only problem was that culture super 

ceded.the policy on each individual family's decision to take their girls to schools. 

; i 
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CHAPTER FIVE 

.DISCUSSION, CONCLUSION AND RECOMMENDATIONS 

5.0 Overview 

In tbis chapter a summary of the findings, conclusion and recommendations of the findings 

were explained. Further research areas based on the study were also suggested. 
'' ;, 

5.1 DISCUSSION 

According to the analyzed data socio-economic factors such as, poverty and alternative work 

at homes. 'iontdbuted to a large extent to low participation of girl child in education in 
' ' 

Mukono district, Uganda. 
') 

Over 67% of the reasons for fail to go to school were the aforementioned ones. Geographical 
, I 

location of a school was very important as many of them over 84% could not afford public 

' transport and bicycles. 

They required tlrnt if schools were building near their homes they would have gone to school 

111 total Socio-cultural factors such as early marriage, pregnancy and priority, given to boy's 

educatibn over the girl's education were also limiting the girl child in participation in 

'. 'f '. 

education . 

. ' ' 

Girl scl\ools wet'e fewer compared to boy's schools 12%, 28% respectively. Others over 60% 

\,;as mixed schools and boys were the majority in those mixed schools. About 84% of the 
' 

j , I , 

headteachers rated the girl child performance in education as generally low. Meaning that 

girls h;d ~e'ry lo,~ access, participation retention and complexion rates at secondary schools 

!· ' ' ~ ' ' • 
lev'el iri tlie division. Schools never provided sanitary pads because it was expensive and there 
' 
j · l \ .; · , , 

was no policy fol' such in (he ministry. Some schools 40% did not provide separate latrines 
' . 

fcir girl~ and bo.ys which was also an inhibiting problem to girl child education. 
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5.2 CONCLUSION 

The analyzed data showed that a majority of the students over 66% said that many of the 

families in Mukono district had more than 5 children. This showed that there were huge 

families which were somehow unmanageable because of the low-economic status of families 

in the division. 

According to the analyzed data socio-economic factors such as, poverty and alternative work 

at homes contributed to a large extent to low participation of girl child in education in 

Mukono district, Uganda. Over 67% of the reasons for fail to go to school were the 

aforementioned ones. 

t ,, ' • ' ' 

Geographical location of a school was very important as many of them over 84% could not 

afforcl'bublic t1'ans,;ort and bicycles. They required that if schools were built near their homes 

tli~y would have gone to school in total. 

Socio-cult1;ral factors such as early marriage, pregnancy and priority, given to boy's 

edSci1tion over the girl's education were also limiting the girl child in participation m 

educatioii. 'Girl schools were fewer compared to boy's schools 12%, 28% respectively. Over 

60% was mixed schools and boys were the m<\iority in those mixed schools. About 84% of 

the'°headte~chers rated the girl child performance in education as generally low. 

Meaning that girls had very low access, participation retention and completion rates at 

decbnd'ary s~hools ievel in the division. Schools never provided sanitary pads because it was 

ex1;·e1is'ive and th.ere was no policy for such in the ministry. Some schools 40% did not 

'' 
proi•icle se1farate latrines for girls and boys which was also an inhibiting problem to girl child 

education. 

5.3 RECOMMENDATIONS 

• The study recommended that schools were to be build near the students' homes. 
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• rarents should be encouraged to take to school all boys and girls, stop early marriages 

and have a clear policy on girl child education. 

• Headteachers should be sensitive to girl child education by building separate latrines 

f01' mixed schools and starting a policy on girl child education to provide sanitary 

pads in schools. 

• The researcher suggests that a more thorough further research on girl child education 

cm1 also be done in the area for clarification. 
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APPENDIX (A) STUDENT'S QUESTIONNAIRE 
1. Name of your school 

Tick the appropriate choice. 

2. How many children are there in your family? 

a) 1-3 ( ) 

b) 4-6 ( ) 

c) 6-8 ( ) 

d) Over 8 ( ) 
0 

How many sisters / brothers? .). 

a) Sisters I ( 

2 ( 
0 
.) ( 

,4 ( ) 

5 ( ) 

Others. specify ( 

b) Brothers I 
. . ( 

:2 ( 
0 

( .) 

4 ( 

5 ( ) 

Others specify ) 

4 Are there your sisters who have joined secondary schools? 

Yes ( ) No ( ) 

5 If yes.how many are they? 
'·'; 

.a) 

b) :2 

c) 3 

d) Over 4 

6. If No why? 

a) Poverty 

b) Cost of schooling 

( 

( 

( 

( 

( 

) 

) 

) 
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c) They work al home ( ) 

6. If day schools how do girls go to school? 

a) Public transport ( 

b) Bicycle ( ) 

c) By foot ( ) 

ell Others specify ( ) 

7. If the school was near, girls would attend why? 

a) Low cos! of transport ( ) 

b) Safety of the girls ( ) 

c) They can walk to school ) 

8. Are there any of the girls who have no! gone to secondary school because of/ 

a) . : 
Early marria oe . '? ( ) 

b) Pregnancy ( 

c) Boys priority to learn ( 

cl) Unclear policy ) 

9. What do you think could be clone to make all girls attend school? 
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APPENDIX (B) Head Teacher's Questionnaire 

I. Name of your school 

Tick appropriate choice 

2. Type your school 

a) Mixed ( ) 

b) Boys 

c) Girls ( ) 

3. If mixed how do you rate girls performance in your 

a) Very high ( 

b) High 

c). Low ( ) 

cl) Very Low ( ) 

4. J?o . .you provide girls and boys latrines separately? 

Yes ( No( 

5. Are there Programmes to provide sanitary pads to the girls? 

Yes ( No( ) 

6. If No why~ 

a) Low policy ( ) 

b) Lov; opinion of girl education ( ) 

c) Very expensive 

7. ln your own opinion what do you think should b done to increase girl child performance in 

education? 

., 


