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ABSTRACT 

This study was carried out 111 central ward UPI: school lo mquire into the 

relationship between f'amily poverty and children's poor academic 

pcrf'ormancc. The problems were lack oi' participation of' parents in 

children's work, single parents llunily related !'actors, absenteeism, poor 

nutrition, inadequate text books, and lack ol·community participation. 

The objective ol' this study was lo determine the extent to which social 

economic !actors affect the performance 01· pupils in UPI( schools and 

identify if there is a relationship between family poverty and pcrl'ormancc of' 

pupils in national exams. 

The researcher used questionnaire method to obtain in l'ormation, interviews 

rrom written materials and discussions with the respondents. The key 

informants were Lhe children, teachers. I lead teachers and inspectors of' 

schools. 

It was discovered that Lhe basic problem was as a 1·csull or low social 

economic status or Lhe l'amilics which involved other 1·clatcd lacto1·s that 

affected children negatively. 

The relationship between levels ol' l~tmily poverty, low per capita income 

and low academic performance in lJPF schools were sti II prominent and 

75% ol'thc parents agreed that poverty within families was still high. 

Recommendations go to all slakcholde1·s in education to work together and 

implement govcrnmcnl policies Lo improve the education standards . 
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1.0 Background to the study 

CHAPTER ONE 

INTRODUCTION 

This study attempts to carry out an inquiry into the relationship between 

family poverty and academic performance of children in universal 

primary education. 

Education a building block of development is one of the most i~portant 

investments that a country can make. Investment in education 

contributes to the accumulation of human capital, which is essential for 

higher incomes and sustained economic growth. To a child, education 

positively impacts on his/her character, understanding attitudes (mind 

set) and behaviours in general. In other wards it impacts every aspect of 

life. 

Uganda's expenditure on education is 2.6 % of the Gross National 

Product (GNP). The ministry of education and sports (MoES) centrally 

manages the formal education system, which is based on seven years of 

primary school and six years of secondary school. Vocational, technical, 

and academic course are offered through post primary and tertiary 

institutions. 

Primary education is supported locally by the district local governments 

Administration (DLGA), Non Governmental Organizations (NGOs) 

supplement the efforts of the government, through the provision of 

educational facilities, resources and teacher training (Uganda Society for 

disabled children 2003). 

In 2003, the education budget took about 24% of the National Budget, 

up from about 7% in 1990 and 17% in 1994 /95 and this year it has gone 



up to 18.8%. Primary Education takes most sector funds, which is 

delivered by the districts. This takes about 65% of the education budget 

ministry of education and sports (MoES 2005). 

Children living under family poverty have severely limited options in 

relation to their academic choices and other aspects of life. In fact family 

poverty can best be described as lack of options. UPE School constitutes 

most of this vulnerable population. 

Research indicates that on any school day about 15% of the pupils in 

UPE schools are absent. Illness is the overwhelming cause (63%). About 

16% of pupils miss school in order to work. This rises to 27% among the 

poorest children. Girls and rural pupils tend to miss schools for work 

more than boys and urban pupils (demographic health survey on 

education data 2004) 

Universal primary education (UPE) is the provision of basic education to 

all Ugandan children of primary school going age (6+) the main goals of 

UPE is to improve the minimum necessary facilities and resources to 

enable Uganda's children of school going age to enter and remain in 

school and successfully complete the primary cycle of education. UPE 

also provides basic education through alternative and non formal 

approaches to those who cannot access formal schools in the main 

stream programmes. 

The first three years of UPE were challenging from 1997 - 1999. There 

was tremendous pressure on the education infrastructure. However, the 

government rapidly developed systems to cope with the influx. 

By the year 2001 many of the indicators of quality education such as the 

pupil to teacher ratio were better than before. In deed, UPE rapidly 

brought benefits. In the same way, increased enrolment has been UPE's 
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Most visible success. Before UPE only 60% or 6 to l 2 year olds attended 

primary school. Today, the figure is about 90% (UPE Handbook, 2004) 

Table I: Showing key indicators of access and quality primary 

education 
·--. - ------·- -----,·---

Indicator 2001 
-------- .. ----~ - ··--- ·-· 

Primary enrolment 6.6m 
- ·---- .. . . .. - . 

Gross enrolment 128% 
---· - -· --·-· 

Net enrolment 116% 

Female share of enrolment 49% 
. -·--·· ------ - - . - .. 

Pupil/ classroom ratio 98: l 
--·----- - --

Pupil teacher ratio 65: 1 
. ______ ,, __ ------ -· -· -·-. . . 

Source; Annual education statistical abstracts 

2001/ 03 UBOS National house hold survey. 

2002 
... 

6.9111 
... 

l 30° 1/o 

87% 

2003 2004 

7.Jm 7.6m 

126% 

89% 

127% 

100.7% 
- ~ ,,_ -- ·- <----- ______ ___, 

49% 49 .2% 49.4% 

99:l 95:1 94:1 
. 

58: 1 58:1 58:1 
. .. 

Despite the governments' effort to invest m UPE by covering fees and 

providing other related facilities, the irnprovemenl in quality indicators is yet 

to translate to concrete improvement . Statistics also show that the number of 

pupils per class is relatively bigger than the recommended ratio of at least 

40:1 although the enrolment increased from 6.6M in 2001 lo 7.6M in 2004. 

It is difficult to ensure 20'1/o of primary seven enrolments and successfully 

complete the primary cycle due to social economic status of their families 

and other related factors lhat affect their struggle lo achieving excellent 

results in P.L.E examination. 

1.1 statement of the problem 

In the education system in Uganda, there is evidence that school going 

children have increased in nulllber and sollle pupils perl'orlll better than 

others .Furthermore it appear that the pupil who study in schools 

, 
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where rich parents send their children trend to perform better than pupils 

who study in poor schools here the poor parents send theirs. 

There is a relationship between being poor and coming from a poor family 

background whic11 affects t11e pupil's performance and the rich children's 

background helps them to perform better in national examinations which are 

done by both the chi\dren of the poor and rich background. 

Table 2 showing pupil's enrollment 

YEAR 2001 2002 2003 2004 

enrolment 6,559,0 I 3 6900916 7354153 7633314 

teachers 110336 127038 139484 145587 
----· 

schools 12148 12280 13332 13353 

repeaters 6350121 655862 774314 1014272 

orphans 404987 472203 518940 518940 

Source: Galande 200112003 Education statistics 

1.2 Hypothesis 

The hypothesis of the study are as follows; 

a) Poor performance of children in UPE schools is mostly due to social 

economic factors. 

········ 

b) Children who are disadvantaged have different challenges towards 

achieving quality education from UPE schools as compared to who are not 

disadvantaged 

c) Poor performance in UPE schools is associated with lack of parents and 

teachers participation in pupils work. 
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1.3 Objectives of the study 
This study was guided by two (2) sets of objectives that is general 

objectives and specific as put below; 

1.3.1 General objective 
The general objective of this study was to determine the extent to which 

family social economic factors affect the performance of pupils in UPE 

schools in Hoima district. 

1.3.2 Specific objectives 
The specific objectives of this study are; 

a) To identify the reason as to why there is low performance of pupils in 

UPE schools in Hoima district 

b) To determine whether there is a relationship between family poverty 

and performance of pupils in national examination 

c) To determine the gender specific challenges of children living under 

family poverty in accessing quality education 

d) To make recommendations to stakeholders for improving education 

services for children living in family poverty 

1.4 The scope of the study 
The research was conducted in the primary schools of Hoima district. It 

included four (4) UPE schools; Bwikya, Hoima Public, Hoima mixed and 

Police primary schools. 

It was confined to the relationship between family poverty [social 

economic factors in general) and performance. It examined other factors 

affecting the children' performance and recommendations. The reason for 

this choice was because the results would be generalized to all other UPE 

schools in other sub counties within Hoima district. 
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1.5 Significance of the study 

i) The study was a irned Lo bcne Ii L adrn i 11 islrators, curricu \ar i mplcmenlers and 

district education ol'licers. 

ii) To identily problems that hinder excellent performance in LJl'li schools and deal 

with them accordingly 

iii) It would form a lcrnndation l<ir rurthcr research in ruture as well as helping Lo 

narrow the gap about the subject. 

iv) It was aimed to help policy makers understand why there is poor perlcirmance 

hence making appropriate policies that will suit all the social and economic 

classes. IL is a lx1sic requirement 1·or the award ora bachelor's degree al K.1.ll. 

v) IL would scnsiti,.e parents/ guardians and the community on their role in 

improving lJPI; el'liciency and ci'l< .. 'clivcncss in relation Lo quality education. 

() 
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2.0 Concepts of poverty 

Absolute poverty 

Relative poverty 

Subjective poverty 

CHAPTER TWO 

LITERATURE REVIEW 

Absolute poverty is a situation where poverty is measured using a 

yardstick known as a poverty line below which poverty begins and above 

which it ends. It usually judges the basic human needs in terms of 

resources required to maintain health and physical efficiency. They 

include quality and amount of food, clothing shelter which are necessary 

for a healthy life. 

Relative poverty is a form of comparison by judging the standards of 

living according to how members of a particular society perceive it in 

relation to other individuals. They can establish what they consider to be 

reasonable standards of living rather than economists determining for 

them. Different people talce different indicators to determine the levels of 

relative poverty. 

Subjective poverty refers to individual's perception of his/her situation. 

Some people refer to it as good and others as improving. But there is 

always need to co1npare the living conditions of the rich and 

industrialized countries with those of less developed countries. 

Most of the pupils regard themselves as poor simply because if it was not 

poverty they would have not joined UPE schools, and when they compare 

themselves with others, they lack most of the basic needs like clothing, 

food, and medical care among others. 
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Pupils perceive poverty differently. In some situations they do think that 

when you can afford to go to school, access food, health care, safe water, 

shelter you are regarded as not being poor but a question arises what 

type of schools do you go to, and the standard, how many meals do you 

get a day? Some pupils think they are not poor while other are sad and 

not happy because of poor conditions in their homesteads. Others 

lament that if it was not poverty they would be in better schools and even 

get better meals. 

Uganda has put much effort in the promotion of education as a means of 

investing in economic development, investment in education contributes 

to the accumulation of human capital, which is essential for higher 

income and sustained economic growth. To a child, education positively 

impacts on his or her characters, understanding, attitudes and 

behaviours. 

In contrast, a key element in the development of a life style capable to 

overcome poverty is educational failure. People who are not educated in 

schools have little chance of rising above poverty. The cycle of education 

failure in economically disadvantaged families is about two thirds of what 

the average children learn. This means that they fall further behind their 

classmates each successive year in a dangerous downward spiral which 

often ends in dropping out of schools (Lahely, 2001). 

2.1 The effects of low social economic status on academic performance 

Children from low income backgrounds have more difficulties in school 

than their middle socio-economic status counterparts. It will be agreed 

that schools have not done a good job of educating low income students 

to overcome the barriers to their achievement (Scott Jone 1995). 

9 



Many children in poverty face problems at home and at school that 

present barriers to their learning at home, they might have parents who 

do not set standards which are high, some are incapable of reading and 

some times lack enough money to meet the requirements. They might be 

malnourished and lie in areas where crime is evident as a way of life 

(Santrock 2002). 

It is agreed that low social economic status can be a powerful factor in 

educational achievement. But through its influence on family 

atmosphere the choice of neighborhood and the parents' way of meeting 

children's academic needs. Children of poor uneducated parents are 

more likely to experience negative family and school atmosphere 

associated with stressful events (Papalia 2002). 

Rinehart (1978) has it that people from low social economic status 

families are disadvantaged. He adds that, it causes students to be 

written off as last causes rather than receive special and effective 

treatment likely to enable them to succeed at school. The disadvantaged 

are stereo typed as having values and attitudes contrary to "middle class 

values" disadvantaged parents do not do anything in particular to impair 

their children's intellectual development on mental health in any active 

way. 

Typically they mean well, and usually want the same kinds of things for 

their children that others want. The major difference between them is 

that disadvantaged parents lack resources and knowledge to enable them 

to succeed in getting what they want. 

Laura (1994) agrees with Rinehart that SEC of the family has a diverse 

effect on child's achievement; he adds that when families become so low 
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in income they slip into poverty, their effective parenting and child 

development are seriously threatened 

In Uganda it is not different; study reveals that slum and rural dwellers 

and other disadvantaged children in the big towns who are living in 

poverty cannot compete effectively with their counter parts from well 

established economically stable families due to related factors (UPE 

newsletter by ministry of education and sports) 

It is because of this that basic education for urban poor area (BEUPA) 

programme has been introduced for rural dwelling and other 

disadvantaged children in the town, even though it is in its early stages. 

It has embarked on a curriculum centering on practical employable skills 

as well as basic literacy. 

He illustrates this with the figure below; 

Low family 
income 

Unstable 
work 

High debts 
to assets 

Income loss 

Family 
Economic 
pressure 

Father­
depressed 
mood 

Mental 
conflict 

Mother's depressed 
mood 

Source; Laura ( 1994) 

I I 

Less 
nurturant 
involved in 
parenting 

Child's 
adjustme 
problems 



Weil (1997) Added that social economic differences are the greatest 

predictors of success in schools. Parents' education and occupation 

influence academic achievement and these are directly related with 

family poverty. 

Berk ( 1994) also aggress that social economic class of the family affects 

the performance of the children because of the amount of kindergarten a 

child had in early school days. Children from well established and stable 

families do better on achievement test and get higher marks in reading 

and math they are in first grades than those who have attended 

kindergarten half days or not at all. The amount of kindergarten a child 

gets depends on the financial status of the family. If they are stable, then 

the child gets enough and vice versa. 

Children in two parents' families do better than those from single-parent 

who live with a mother or grandmother or fathers alone. Apparently 

because of economic disparities. However children who live with a 

mother have better work habit. 

Laver (2002), states that 99% of the single parents are women. Nearly 

113 of the single parents have obtained or obtaining further education. 

He adds that single parents have a lower average income than married 

parent, widowed and divorced. The single parent homes are more likely 

to be in lower socio economic levels. Their children have more difficulties 

within the family as well as within themselves, and their outside 

relationship. 

The children from the single parent appear to increase levels of 

motivation and be competitive in most aspects of life. 

There are major causes of poor performance that are associated with 

socio economic status of the family, communication between schools and 

families, teachers' expectation and teacher- pupils' interaction. 
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2.2 Communications between school and families 

Many scholars often relate the success of students from long support of 

parents as well as teachers and school. Involving parents in learning 

activities with their children at home is one kind of parental involvement 

that many educators believe is an important aspect of the child's 

learning. Family researcher and educator concludes that parents of 

pupils in first grades can play six roles; volunteer, role model, teacher at 

home, audience, decision mal{er. These roles are likely to influence 

parents' behaviours and their children's school work. Also school and 

community are important. However children from impoverished families 

miss this opportunity because they do not see any importance 

2.3 Teachers expectation 

Teachers' expectations for children from low income families are lower 

than for children frmn middle income families. A teacher spends less 

time trying to help a child solve a problem. And may anticipate that a 

child will get into trouble, the teacher may believe that parents of low 

income families are not interested in helping their children so they 

always make fewer efforts to communicate with such children. 

Teachers sometimes also respond in a stereotyped way to low income and 

ethnic minority pupils making them susceptible to negative self fulfilling 

prophecies. It is vital therefore those teachers understand the values and 

practices of social and economic class differences in children so that they 

can adjust learning experience to take account of child's background and 

negative self fulfilling prophesies which have serious consequences for 

their performance in school. 

2.4 Teacher -pupil interaction 

A classroom is a complex social system where interaction takes place 

each day. Teachers play a central role in this highly social environment 
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of engaging in as many as 1,000 exchanges with pupils from morning to 

afternoon (Jackson 1968) on average most teachers' talks convey 

academic content, and some manage the complex flow of classroom 

evenrn. Uther teachers' statements are evaluative, pupils get feedback 

about whether their answers are right or wrong and whether their 

behavior fits with what is expected of them. This is important for 

academic achievement of the child. Unfortunately this does not favor 

children from lower class status. Different studies show that teachers in 

urban areas are from middle class origin and always their orientation is. 

Consequently, they tend unconsciously to feel closer and more 

comfortable with children from their own social level. Teachers tend to 

handle with care children from higher social status and neglect lower 

status children. The children themselves in school situation put their 

attitudes toward one another in conformity with a dull social status 

Children fro1n higher class families rate those from lower class families 

as not being good looking as people you would not want to associate with 

as friends such attitudes obviously are not conducive to the kind of 

learning which result in social progress hence the interaction between 

teacher and pupil cannot be pleasant and constructive. 

2.5 Other factors affecting child performance other than family poverty 

2.5.1 Class size. 

Research has showed that there is negative relationship between 

students' achievement and bigger classes. Less capable students [who do 

not have a chance to choose their classes or teachers) may not benefit 

from bigger classes. Their hope for improved performance based upon 

the assumption that teachers will teach differently, if the class size is 

reduced. It is believed that in smaller classes both teachers and pupils 

tend to have more positive attitudes and perceptions than in larger ones. 
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Pupils learn more in small group situations than in bigger settings 

because of the following: 

i) Instructions can be geared to the specific need of pupils in the -

group. 

ii) Pupils may feel more comfortable to ask questions in small groups. 

It is most especially for shy or slow groups. 

iii) Pupils may pay more attention and apply tasks among themselves 

of greater percentage and can perform better under the direct 

performance and supervision of teachers. 

iv) Instructions can be geared to the specific needs of pupils in the 

group 

v) Pupils may feel responsible for the completion of the task in small 

groups. 

Most public schools have large numbers which suffocate the ability of 

disadvantaged children, so only a favored small group can be genuinely 

active, this retards their academic development. 

2.5.2 Treatment of girl child in education 

The education system in Uganda like many other social institutions has 

long been characterized by discrimination in treatment of girls. Girls 

learning problems are not identified as often as boys and pressure of 

achievement is mostly heaped on boys than girl. 

Although Ugandan government is attempting to address educational 

inequalities by making UPE compulsory, girls continue to receive less 

education than boys especially in rural areas. This also contributes to 
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poor performance of children in UPE schools. However this is common in 

poor families than rich ones. 

2.5.3 Sleep deprivation 

Research has found out that sleep deprivation has negative effects on 

the pupils; lack of sleep negatively affects a child school performance 

and could be linked to increased risk of emotional problems like 

depression in children. Sleep deprivation affects children in different 

ways compared to adults. Research studies into sleep loss and its 

effects on children include:-

i) Sleep loss causes a range of schooling problems including 

naughness and poor concentration. 

ii) Chronically sleep deprived children are associated with 

increased risk of disorders such as depression, sleep apnea, 

nightmare and terrors enuresis. 

School children need about ten to nine hours of sleep. study shows 

that increasing a child's sleep can dramatically improve school 

performance (better health Chamit 2003) 

2.5.4 Affiliation of teachers 

Teacher's attribution creates financial problems. About 7% of teachers 

leave UPE schools every year. Some leave due to sickness, old age, death 

and abscondment, while others go to teach in private schools for a better 

job and payment. 
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Many teachers would rather leave teaching other than teaching in rural 

areas (MOES planning unit 2000). At the end of primary system children 

cannot compete in final examinations like their counterparts with stable, 

competitive teachers. 

2.5.5 Lack of relevant knowledge and experience 

Lack of relevant knowledge and experience seems to be a key factor 

affecting quality of the cognitive environment provided in the home. That 

is children's' cognitive development depends 1nore on the modeling and 

stimulation they get from their parents than the presence of material 

possessions. 

Parents, who provide a rich cognitive environment, interact with their 

children and often stimulate their thinking. They label objects and 

events, explaining causes and relationship, discuss future activities and 

accompany discipline with instructions. They also answer their children's 

questions encourage their exploratory efforts and in general provide them 

with a rich context of meaning with in which to understand and 

assimilate each new experience. Generally they model intellectual activity 

and verbal communication in every day activities: Reading newspapers 

and books for information and pleasure, watching educational 

programmes as well as pleasurely entertaining television programmes. All 

the other educational settings positively impacts on the child's 

performance despite of the economic background. 

2.5.6 Education background of the parents 

Parents who are not well educated themselves generally will not value the 

education of their children. This demoralizes their children because no 
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one seems to care about their school progress. Well educated parents 

value and expect their children to become even more educated than 

them, so that they may be in good life. They usually show interest in 

their children's progress and always collaborate with teachers. They 

typically volunteer to participate in parents- teachers association which 

generally leads to good performance. 

2.5. 7 Intelligent quotient 

Intelligent quotient is the most reliable predictors of school achievement 

and even of pupil potential. It is used to find out what students can do 

and not as a mechanism to label or to restrict them. They can be useful 

in promoting decision maldng that will optimize instructions. However 

this does not necessarily depend on parents' status but to a bigger extent 

to genetic and environmental factors. Thus some children from rich 

families would perform poorly if genetically they have low I.Q levels 

Rinehart (1972) Grant (1978). 

2.6 Strategies to help low income pupils over come their barriers 

i) Mainstreaming education for disadvantaged and those with 

special needs is the practice of integrating children with special 

needs into regular classrooms whenever possible, disadvantaged 

children should be kept in regular classrooms as possible and 

removed for special assistance only when necessary. This 

practice keeps children 111 normal social educational 

development. 

ii) Encourage students or pupils in perspective talking exercise and 

activities that help pupils see others. It can improve interclass 
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relations. This help student's step into the shoes of their peers 

who are economically different and feel what it is like to be 

treated in fair or unfair ways. 

iii) Reduce bias; teachers can reduce bias by displaying images of 

children from low income families, selecting playing materials 

and classroom activities that encourage cultural understanding. 

This helps students resist stereotyping and encourage working 

with parents. 

2.7 Theories that explain academic gaps 

According to literature and social scientists it has been agreed that some 

groups perform well in school and some do not. Various reasons have 

been offered for academic gaps. There are also theories that explain these 

gaps in academic. 

2. 7 .1 Deficit theory 

This theory explains that certain pupils do poorly in schools because of 

their cultural, social or linguistic backgrounds. It holds the view that 

poor academic performance is a result of mismatch between group values 

and schools norms. 

2.7.2 Expectation theory 

This theory argues that some children do poorly because their teachers 

do not expect much of pupils from certain social group, class, race, 

ethnic group. As a result they teach these students or pupils differently. 

The entire cycle becomes a self-fulfilling prophecy. This theory asserts 

that teachers' lower expectation of some groups becomes a reality. This 
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theory was made popular by Roser and .l,1cobson. IL holds that academic 

performance can be imprnved i r teachers' behavior is modi lied. 

2.7.3 Cultural difference theory 

It states that better understanding and communication between home lilc and 

life at school can lead lo academic success. It argues for better cross cullUral 

understanding. IL asserts that academic problems can be overcome if' 

educators study and mediate the cultural gaps separating schools and homes. 
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CHAPTER Tl I Rl•:E 

RESEARCH METHODOLOGY 

3.0 Overview of methodology 

This chapter outlines the methodology used in selecting the sample, the area 

and population or the study, data collection techniques and analysis or the 

research report. 

3.1 Study area and population. 

The study covered four Universal Primary l:ducation schools (LJPI:) in 

Hoima District, l loima Lown council, central ward. The area was chosen 

because UPI: programme was l1rsl started in these school and they have a 

high enrolment 01· pupils. !"his means responses provided the information 

and the area was accessible and familiar lo the researcher. 

A total or :20 respondents were targeted per school ltir ,1 total 01· 80 

respondents (head teachers. teachers and pupils). The lticus group discussion 

involved 15 child1·c11 rrom each or the selected schools. Five additional key 

informants were included Ii-om the inspectors or schools, N(iOs and l'T/\ 

leaders. A total or 140 respondents and key inltirmants contributed lo this 

study. 

The key informants interviewed included; the inspectors or UPI! schools in 

I Ioima districts, central ward I lead teachers li·om selected school, 1'7 class 

teachers, Director or studies in each selected school, parents and children or 

selected UPE schools. 

3.2 Study Design 

!30th qualitative and quantitative methodologies were used Lo 

authenticate the study and lo allow lt1r the collection or detailed 
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information from the respondents in their workplace and at school for 

the case of teachers and pupils. Primary data was collected through both 

structured and unstructured interviews, focus group discussions, and 

observations national documents were also consulted. 

3.3 Procedure 
The head teachers, teachers and students under the study filled the 

questionnaires on spot. The researcher collected the questionnaires 

immediately and the response data was put together from all 

respondents of different areas and transformed to statistical data. 

3.4 Research instruments (interviews, questionnaires and observations) 

The following research instruments were used to gather primary data for 

this study. 

3.4.1 Observation 
UPE schools from central ward, Hoima town council were visited to 

gather data on learning environment and eating habits, socialization and 

aciivities children got involved in. 

3.4.2 Unstructured and structured interview 
Both structured and unstructured interview techniques were used to 

gather key data from respondents and key informants. The interviews 

were based on a guide that had a checklist of questions for teachers and 

inspectors. 

3.4.3 Library and internet 

The literature sources consulted for this research included documents 

from the ministry of education and sports, reports from various 

researchers and text books from different libraries with no exception of 

internet. These were used to collect secondary data. 
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3.4.4 Questionnaires 

The questionnaires used were both structured and unstructured. During 

the research they were given to inspectors, children, head teachers. 

3.5 Data processing 

The data collected was edited with a view of checking completeness and 

accuracy. The raw data collected was transformed to statistical data. The 

researcher used tables and graphs to interpret and represent the raw 

data collected. The researcher used hypothesis based on each category of 

the questionnaires and for other items, tabulation, pie charts and 

percentage methods were used for data presentation, analysis and 

quantification. 

3.6 Data analysis 
The researcher used both qualitative and quantitative methodologies in 

order to collect detailed and more accurate data successful from different 

sources because none of the methods when used exclusively will analyze 

data successfully. 

') 0 
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CHAPTER FOUR 

PRESENTATION AND ANALYSIS OF FINDINGS 

4.0 Introduction 

The study revealed various factors related to the family social and economic 

class, community and school, environment that hinder children in UPE 

Schools from performing well. These factors range from economic, social, 

cultural to historic. 

4.1 Factors hindering academic performance of children in UPE schools 

4.1.1 Low household income 

The relationship between levels of family poverty, low per capita incomes 

and low academic performance in UPE schools is still prominent. Over 

75%of the respondents agreed that poverty within families is still high, even 

with the introduction of UPE in the education sector; families with a low 

household income have difficulties affording the required uniforms, shoes, 

books and scholastic materials. With out such materials, the children say 

they can not attend class. A child from Hoima Public school had this to say 

"My parents do not have enough money to buy me the school 

requirements, and without this, I go to school but I don't attend class 

because these things are used when studying" 

It was found that in slum areas where family poverty levels are quite high 

and yet most of these UPE schools are in slum areas with very low or no 

income members of the society. Over 70%of the families whose children are 

in UPE schools live in these areas. The study revealed that 60% of the 

families are in very low income strata and survive by various "hand to 

mouth" trade like hawking, road side mobile retail and petty business. 
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These are often in constant problems with town authorities. Their 

problems arise from trading licenses and carrying on business in 

ungazzeted areas. This portrays social economic instability of the 

parents/guardians of UPE children and the instability stale which 

cannot assure their children of the future as their academic excellence is 

concerned. 

4.1.2 Absenteeism 

The parents/guardians have an impact on schools achievement of their 

children. Parents who have positive attitudes towards home work and 

thus help their children in directing them where they find difficulties or 

reminding them to do it. It motivates their children in taking major 

responsibility for doing homework. These children have the assurance of 

having interest in academic work and competing with others due to their 

parents' interest in their work and occasional helping hand. 

The study revealed that on any school day about 17% of pupils are 

absent. It was found that 27% miss schools because they do not have the 

school requirements and the scholastic materials like the uniforms, 

shoes, books , pens, 55% missed because their parented had not paid 

the "top on" school fees; 8% missed because of sickness and 10% missed 

school in order to work. This rises to 25% among girls than boys. One 

girl reported as follows; 

"It is my duty to clean up all the utensils before I go to school every 

day" (a pupil from Bwikya Primary school). Absenteeism among teachers 

was also found to be a problem on any day; about 4% of teachers are not 

in classroom. This is mainly due to lack of motivation and negligence. 

4.1.3 Lack of health foods in the diet 

This lack of healthy foods or even lack of food at all is another key 

challenge by the children in UPE schools that hinder their performance. 

The researcher revealed that a good percentage of children lacked 
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Healthy foods that contain the needed nutrients to sustain growth and 

enhance their perfonnance and yet some did not even have a chance to eat 

from school because their parent had not paid for it. As in all these UPE 

schools (Hoima public, Bwikya primary, Hoima mixed, police primary) 

parents/guardians must pay 15000/= for lunch and 7000/= for break fast. 

The table below shows the affected children in relation to nutrition and 

feeding habits. 

Table 3: Showing the children feeding habit 
- - -- --

RESPONSE frequency Percentage (%) 

Less than 2 meals a day 36 30 

Balanced diet 30 25 

Eat only at school 12 10 

At least 3 meals every day 24 20 

Goes without meals sometimes 18 15 

Total response 120 100 

Source: Field work data 

Table I above clearly shows the percentage of pupils affected in relation to 

the healthy diet with only 25% sure or balanced diet and 20% afford three 

meals (breakfast, lunch and supper) everyday. A total of55% of the children 

interviewed of this issue were all being deprived of food.This lowers the 

level of children's attentiveness because they even lack strength to carry on 

with studies and boost their level of being attentive. To show effect of this 

on children, one children, one child said "I really like Saturdays because I 

eat balanced diet from the project but at home, I am not sure 
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of even one meal per day" (a child sponsored by compassion international 

Uganda - Hoima public primary school). 

4.1.4 lack of parents' involvement in children's work 

In all the four schools, a part from police primary, teachers reported that 

parental involvement is a serious probiem with drastic negative effect on the 

achievements of the school. The study showed that lack of parents' 

involvement in academic work of the children has a very negative effect on 

their children's performance because they are not motivated and encouraged 

by their parents. The table below shows the results in relation to this. 

Table 4: showing the parent's involvement in children's work both at 

school and at home. 

SCHOOLS FREQUENCY 2002 2003 2004 

Enrolment 6,559,013 6900916 7354153 7633314 

Teachers 110336 127038 139484 145587 

Schools 12148 12280 13332 13353 

Repeaters 6350121 655862 774314 1014272 

Orphans 404987 472203 518940 518940 

Source: Field work data 

From the table above (2), it is true there is a relationship between parents' 

involvement in children's work to prove it right, children from police 

primary school perform very ell in final examinations because their parents 

also offer an upper hand as compared to Hoima mixed where students do 

poorly simply because their parents are not concerned. 
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With what they do at school only 35% involvement at school and 20% at 

home from the sample taken as seen from performance tables. 

"For me, whether I do homework or not, no one is hothered at home, they 

have no time and we only meet on table for supper that I if it is there. " 

4.1.5 Parents' education background 

The research proved that children from well-educated background had better 

performance. However, this varied from school to school. The indicator used 

here as the type of job done by the parents and their level of involvement in 

their children's academic work. From the outcome, the table below shows 

the education background of parents according to schools and it had a 

relatively positive effect on their children's achievements. 

Table 5: showing the relationship between P.6 parents' education 

background and children's school performance in joint district 

examinations. 

Schools Percentage Of Frequency Average Performance Of 
Educated Children 
Parents 

Police Primary 55 100 60 
Hoima Public 40 50 40 
Bwikya 39 50 45 
HoimaMixed 30 50 49.5 
Total percentage 164 250 194.5 
And Average 
Percentage 
Performance 
Source: Field work data 

The above data was got from pnmary source through questionnaires and 

observation. Hence the children were asked on the languages spoken and 

understood by their parents/ guardians, the head teachers too from 
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questionnaires were asked on the same , their response was tabulated 

above. Thereafter, the researcher discussed with the guardians for more 

data on the same type of activities they were involved in and their views 

towards their children's performance. The P.6 class teacher provided the 

data on average performance from questionnaires. From the table above 

it is clear that there is a relationship between parents' education level 

and children's performance. In the case of Hoima public fewer parents 

are educated but still their performance is on average as seen in the 

records. This may be due to other factors as we will see in the summary 

and conclusion in chapter 5 of this work. 

4.1.6 Pupil's misbehavior 

There was a general complain from teachers about pupil's misbehaviour, 

70% of the teachers and head teachers reported that student's 

misbehaviour interfered with their teaching. This type of misbehaviour 

was named as noise, fighting, failure to accomplish assignment, horse 

plays among others. This was worse in Hoima mixed school followed by 

Bwikya primary 

4.2 Other performance factors 

4.2.1 Gender and achievement 
From this study, it was also apparent that boys and girls fro1n poor 

families faced different challenges in striving to meet quality education. 

This is because there are still imbalances that affect the access to 

services by differences in gender. 

Findings from research indicated that even though both boys and girls 

from poor families faced challenges, the girl child in poor family faced 

more challenges in trying to achieve quality education. This is barked by 

the below graph from the findings. 
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Fig 1: A pie chart showing achievements and challenges 

according to gender 

Source: Fieldwork data 

liJGirls 

■Both 

□Not known 

□Boys 

The above graph clearly portrays that girl children in poor families face 

more challenges in struggle to achieve quality education for better 

achievement ranging from physical to psychological as compared to their 

male counterparts even with in the same family and schools. 

The reason for these disparities is associated with culture where males 

are more valued than females. 

To back up this mentality, one parents had this to emphasize from 

Hoima public school 

"Priority of education should be given to boys because girls are 

easily carried away by words and therefore loose their vision as com pared 

to boys" it's better to invest in a boy than a girl" 
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In the discussion with the parents and girl children, the presented problems 

were as many as seen below. The gender cha11enges identified were as 

summarized below in the table. 

Table 6:Showing gender related challenges 

Gender challenges male percentage female Percentage 

Over protection 4 16 6 16 

Overworking 6 24 8 23 

Inferiority complex 6 24 7 18 

Child sexual abuse 0 0 2 5 

Physiological/ biological 5 26 8 22 

process 

Isolation 4 16 6 16 

Total 25 100 37 100 

Source: Field work data 

4.3 Factors affecting UPE child performance other than family poverty 

4.3. l Lack of trained teachers 

The lack of enough trained teachers is another factor that leads to poor 

performance of children in UPE School as seen from the studies. 

The Teacher - pupil ratios in the four selected schools are presented in table 

5 as shown below. 
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Table 7: Showing the teacher pupil ratio. 

SCHOOLS Number of children in Teacher pupil ratio 

class 

Police Primary 120 I :56 

Hoima Public 162 1:49 

Bwikya 73 l :48 

HoimaMixed 80 1:57 

Average Number And Ratio 108.75 1:60 

Source: Field work data 

From the questionnaires, the head teachers gave the above data from 

selected schools with average teacher pupil ratio I :57 Children cannot 

receive quality attention as expected though it shows a drastic improvement 

from 1 :60 (DH) to l :50 in most urban schools. Large numbers strain 

teachers there by affecting the learning of children. This is also related to big 

class size as discussed on page 51 of this chapter. 

Table 8: Showing the impact of low SES of the family on performance 

Teacher Parents Pupil 01., Pupils % Parents % Teachers Total 

Response 

Yes 25 30 50 62 62 62 54 

No 10 12 30 37 24 11 72 

Undecided 11 7 2 2 14 25 41 

Total 46 48 82 100 100 100 300 

Sonrce: Field work data 

From the table above, 178% of the respondents said that there are problems 

related to social economic status of the family, which affected perfon11ance 

of pupils, 72% said no and 40% were not sure. 
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Even though 72% of the respondents said low socio economic status has no 

impact on a child's performance, to a bigger extent it has. Let us see the 

scenario below. Christine cannot read because she needs spectacles and 

treatment of rashes, which itch her day and night. Cathy is always absent 

from school because she has no school uniform. Dickson has never attended 

coaching because the teacher needs Uganda shs 200 every Saturday. James 

always sneaks from school due to hunger while vicky's grand mother tells 

her always to sell sweets by the roadside during school days, so that she may 

buy English exercise books while Bob cannot get alone to school he 1s 

always absent because his aunt cannot get him to school because she 1s 

depressed since she lost her job. She missed too much work because she was 

sick and could not afford medical care. 

This clearly shows us the crucial effect of low socio- economic status of the 

family on academic performance of the child. It negatively affects the 

parents' ability to provide environmental needs that enhances lean1ing. 

Socio economic status itself may not directly affect the family but its effects 

on family life, which is directly attached to the child 

Table 9: showing candidates that enrolled for PLE from 2001- 2006 in 

four selected schools 

SCHOOLS 2001 2002 2003 2004 2005 2006 

Police Primary 199 223 237 243 354 397 

Hoima Public 48 60 63 80 81 85 

Bwikya 15 29 75 66 57 55 

HoimaMixed 10 60 14 25 35 37 

Source: Field work data 

From the fieldwork data, the enrolment was shown below with police 

primary leading followed by Hoima public, Bwikya then Hoima mixed. 
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The reason for this variation may be parents/ guardians' preference to well 

constructed schools, good neighborhood, performance (table I 0) of the school 

and other beneficial structures like hospitals, good roads and a police barracks 

is near police school. 

From the above table, the number of pupils who enrolled for PLE from 2000-

2005 (table 8) has reduced when it comes to those who really sat for 

examinations and got their results in 2000, they are less by 5, in 2001 by 4, in 

2003 by 2 and 2005 by 3. In 2002, all students who enrolled sat for 

examinations an got their results in police primary while in Hoima pupils l 

out, in 2002 and Bwikya 2 in 2003, and 2004 3 missed 

The reason as to why the number as reducing as said to be drop out because of 

one of the following reasons 

• Early pregnancies and marriage in girls 

• Death of the students (candidates or the parents/ guardian) 

• Fear to face the examinations and sickness 

" Failure to meet the social requirements 

• Some of the parents did not value the exams and out of their ignorance and 

their parents/ guardians ignorance. They missed the precious chance. 

Table 10: Showing the performance of pupils in PLE in the year 2000-2005 

(a) Police primary school P.7 performance 2000 - 2004 

GRADE 2001 2002 2003 2004 2005 2006 

1st 81 ll3 190 159 177 193 

2nd l OJ 110 43 76 162 170 

3rd 6 1 0 I 7 15 

4th 4 5 I I 5 10 

failed 2 0 0 3 2 6 

Total 194 229 234 240 352 394 

34 



b). Candidates who sat for PLE in Hoima mixed school 
·- ... 

I GRADE 2001 2002 200J 2004 2005 2006 
----· --

l st 0 5 .) I 5 5 13 20 
.. --- -·---- --· ..• 

2nd 4 ') 07 25 25 21 
- -- --- - - . ,. ... 

3rd 
0 8 .) 

... 

~() 20 20 5 
+ --·-

.. ----- .. 

4th 7 .j (, 7 8 
------·-- ----

failed 3 0 
.) 0 2 7 

------ --- ··-•-

Total 15 25 7J 66 53 55 
---- - - -- . ···--. -- ---------

c) Candidates who sat for PLE in Bwikya primary school 

---- .. --- --- ----- - --- -- -- -

GRADE 2001 2002 2003 2004 2005 2006 
. 

l st 01 12 19 7" --' 13 20 
-- •.. -------- ---- -- ---

2nd 38 37 JI 47 54 51 
.. --- ---- . ----- ----
3rd 06 07 \() 08 06 07 

4th 02 05 02 02 02 00 

Jailed 01 ()() 02 01 06 05 
t-· - ---- ------ --- - -- ------·-· - ... .. 
Total 48 60 62 80 51 83 

--- -
Source: Field work data 

From the fieldwork data, there was a big difference in the level or parents 

who got involved in their children's academic work while at school and at 

home. Police school parents were the leading with 70% and 65% of 

involvement at school and al home respectively. These parents frequently 

communicated with the teachers about their children's work and found a 

way out from whatever problem that was found. They attended the parents­

teachers meetings and helped their children where necessary in doing 

homework. Also being a day and boarding school, those children in boarding 

had enough time to concentrate on their academic work as compared to those 

in only day schools where some did not get time to concentrate with school 

work as there were some domestic duties to be performed 
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Another aspect that might have led to the difference in performance is 

parent's education background and the neighborhood environment. 

Police primary school had the highest figures of educated 

parents/guardians with 55% as compared to Hoima mixed which had the 

lowest with 30%. This might have caused variation in performance in 

that the educated parents helped their children to do homework, 

motivated them to study hard, bought for them the scholastic materials 

which the school cannot afford and frequently had good home-school 

relation. They also monitored their children's work and movements and 

being educated, they joined hands with the school for the success of their 

children unlike in Hoima mixed where few parents did the same. 

In the same way, the neighborhood environment might have also 

contributed much to this variation in performance. Police is located in a 

more modernized area as c01npared to Hoima mixed which is in the 

suburb. This clearly shows that the pupils from Hoima mixed come from 

low socio-economic status as compared to those of police school and 

'Hoima' public who are just in the centre of the town. It was also 

observed that the community of police school is so caring and concerned 

about the academic excellence of their children as compared to Hoima 

mixed and Bwikya where children were found on the way, in playing 

grounds, eating mangoes during school days. The community closely 

monitored police school and Hoima public activities as compared to 

Hoima mixed and Bwikya. 

Finally, police school and Hoima Public are located near the police 

barracks and hospital with good infrastructures. this promoted good well 

being of the children; morally, mentally, and physically thus even though 

police school has the biggest number of enrolment of 2585 in 2006 as 

compared to Bwikya with 470, still children are as well behaved and not 

easily found out. There teachers are also committed in their work and 
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monitored daily by their headteacher as compared to Bwikya where 

children are always seen out in uniform, and teachers not motivated by 

the school, parents nor students do effectively perform their duties. 

In analysis the results of the three schools from 2001-2006, showed that 

police school performs well followed by Bwikya and then Hoima mixed. 

This variation was relatively related to the socio -economic status of the 

family neighborhood, parents' involvement in children's work and the 

commitment of both head teachers and teachers towards their work. 

4.3.3 Children from one parent family 
The research also showed that relatively a good number of children did 

not live with both parents, a situation directly related to poverty. when 

teachers were asked to give a comment about these children, 60% of 

them said these children seemed not to be motivated to do school work, 

they did their work carelessly and generally did not do well in class and 

even final exains. They also said that these children had anti-social 

behaviours unlike those with both parents. They also added that these 

children looked not scared for especially those who stayed with only their 

fathers or grand mothers. These can be presented in graph below; 
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Fig 2: Graph showing pupils who stay with or without parents 

Source: Fieldwork data 

• Father absent 

• Mother absent 

Both parents absent 

o No information 
about the father 

The phenomenon 1,2,3,4 negatively affects child performance at school 1, 

3 and 4 affects the child in that single parents are always prone to socio 

economic problems which directly affect the child at a tender age. These 

children under such families always will not get food to eat, afford the school 

requirements, lack of parental love and care, receive criticism from friends 

and have questions which always remain unanswered like; who is my 

father, where is he? What happened and the list goes. These children in 

most cases feel not loved, not cared for and find difficulties to be socialized 

easily. 

While in phenomenon 2 may not necessarily be under socio-economic 

problems but they miss motherly and soft heart from their mothers. They 

are abused with child lab our in most cases from their step mothers and 

38 



always feel not loved. They are likely to grow up in a very careless way 

and hostile because that is what they are exposed to at an early age. The 

phenomenon 1, 2, 3, and 4 negatively impacts on child's performance. 

4.3.4 Big numbers /big class size 
From the studies, the teachers claimed that there was a negative 

relationship between big class size and the performance of the students. 

when teachers were asked whether the big numbers affect their work, 

understanding of what is in UPE schools and finally performance, they 

gave the related factors which do not favour big numbers as shown 

below; 

i) Students with special are not catered for, teachers only move 

with just learners, slow loaners needs are ignored 

ii) It is difficult to manage and maintain discipline in big classes 

iii) Pupils receive more generalized other than individualized 

instructions which hampers effective learning 

iv) It is difficult to monitor closely the work of individual students 

and offer help where necessary. 

The teachers reported that the above problems could be corrected by 

recruiting more teachers, construction of more class rooms, reducing 

teacher pupil ratio, increasing scholastic materials and increasing 

teachers' salaries and allowance to stop teachers from running to well 

paying private schools or other jobs. 

The table below shows the total enrolment in four selected schools and 

average class size. 
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Table 11: Showing total enrolment and average class size 

SCHOOLS Total enrolment Average number of 

students in a class 

Police Primary 2485 200 

Hoima Public 1399 80 

Bwikya 800 70 

Hoima Mixed 999 75 

Total Enrolment And Average 5:683 106 
Class Size 
Source: Field work research 
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

5.0 Introduction 

The study was aimed to carry out an inquiry into the relationship between family 

poverty and poor academic performance of children in UPE schools in Hoima 

district central ward. This chapter highlights the findings of this study, makes the 

conclusions and also draws recommendations that can be adopted in order to 

improve the performance of children in UPE schools living under family poverty. 

5.1 Summary of findings and their relevance. 

This section summarizes the findings of factors related to social economic status in 

the family that affect academic performance of children in UPE schools. According 

to the findings, the social economic status factors identified were outlined as 

children absenteeism from school, lack of healthy diet, lack of parent involvement 

in children's work, poor relationship between teachers and parents, parents' 

education background, one parent family and big classes. 

Other than family SES, there were also other factors that hindered children from 

performing well and these included gender related factors, lack of enough trained 

teachers, difficulties in speaking English and inadequate community contribution. 

The findings also indicate that there is a direct relationship between parents SES 

and children performance due to failure to meet all the support socially, 

psychologically and material support for children which is necessary for creating an 

academic competitive environment. It is agreed that low social economic status can 

be a powerful factor in educational achievement. 
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However, through its influence on family atmosphere, the choice of neighborhood 

and the parents' way of meeting children's academic needs. Children of poor 

uneducated parents are more likely to experience negative family and school 

atmosphere associated with stressful events (Papalia) 

Rinehart has it that people from low social economic status families are 

disadvantaged. He adds that it causes students to be written off as last causes rather 

than receive special and effective treatment likely to enable them to succeed at 

school. The disadvantaged are stereotyped as having values and attitudes contrary 

to "middle class values." Disadvantaged parents do not do anything in particular to 

impair their children's intellectual development on mental health in any active way. 

Laura agrees with Rinehart that SES of the family has adverse effects on a child's 

achievements; he adds that when families become so low in income, they slip into 

poverty., their effective parenting and child development are seriously threatened. 

Lastly, it was found that better performance of children in UPE schools lies in the 

effort of their parents, school staff and the community. The government should also 

appreciate the efforts of teachers and put them into consideration. Basing on 

findings, UPE is not fully implemented because a big percentage of parents cannot 

afford to pay the amount necessary to keep their children in school through out the 

seven years in primary education. This raises a big question as to whether there is 

free education for the real poor (poor of the poorest) and whether there is hope for 

them in the near future. 
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5.2 Conclusions 

Basing on the case study ol' centrnl ward, I loi11w district, it has been ltiund out that 

perfor111ance or children in UPI•: schools has been 111ostly deterred by co111binalion 

of' economic, social and institutional foctors. While 111any initiatives have been 

directed towards helping the poor like basing education for urban poor areas 

(l31;UPJ\), still there is no positive i111pact that has been lllanilcsted on ground. 

Many children Ji-0111 low house hold incollle arc still sul'Jcring, their basic needs not 

being met especially the poor ol'lhc poorest. It has been found also that 111ost ol'the 

little money that is asked for even though 111ost of' them have also failed. 

Economic foctors therefore affect chikfren's pcrlc1r111ancc because their needs are 

not met to favor the111 co111pete academic:illy like their J'riends from middle class 

families. 

Institutional J'actors arc not exceptional, although there are so111c initiative towards 

education for all; there is still a lot lo be done. The poo1· quality ol'leachc1·s, lack ol' 

enough inslruclion:il and learning 111alerials and curricululll inadequacies that 

i111pingc the pcrltirniancc 01· lJPI: schools and mostly children li·orn poor l'a111ilies 

who have no alternative. 

Socially, the negative societal altitudes have not been lranslc1r111ed even with many 

initiatives that come lo increase enrol111cnl, persistent and improved perforlllanccs 

in primary schools. The society has not totally refor111cd. Still it has limited girl 

child fro111 being co111petilive acade111ic111ly through assigning them a lot ol' 

domestic chores, de111oralizing them, giving Lhe111 less priority and the list goes. 
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Basing on the findings ol' this study. l'amily poverty has really contributed a lot 

towards poor pcrl'tm11ances or lJl'I: schools especially those in slummy areas. This 

is there fore to request all stakeholders as they put in to consideration institutional 

factors, to give social economic !'actors ,111 upper hand for lJPI•: schools Lo meet the 

goals it was meant to and also to clTccti\Tly play their roles l'tir cl'licicncy and 

elTcctivcncss or lJPI: system. 

5.3 Recommendations 
The purpose of this study Vias to carry out an inquiry into the 1-clationship between 

family poverty and poor academic perl'tmnance or children in lJl'I: schools. From 

the discussions, the researcher Gill1C up with the recommendations as possible 

remedies to improve the pcrl'tirmancc ol'pupils. 

GOVERNMENT 

• There is need for scnsiti ✓.ing ,ill the key pL1ycrs and making them aware ol' 

their roles and 1·esponsibilities as lJl'I•: system is concerned. These include 

members or parliament (Mi's), l)istricL leaders , the resident district 

comm1ss1oncr (RDCs) Chic!' /\dministrativc Ol'liccr (C/\0), local 

authorities, sub county chiel'. Lown council education dcpa1·t111enl, Lown 

council inspectors, foundation bodies, school nrnnagcmenl committee, head 

teachers, parents, guardi,1ns, eommunity, NC,Os, 11rnss media and pupils. 

This is because there is a big gap between what lJl'I•: was meant to be and 

what it is . The key players should all be ,tware or thci1· roles and 

responsibilities Lo meet the great goals or lJPL ol' quality education. Other 

wise, most or the children will go Lo school and complete thei1· primary 

before gelling the necessity tlrnt would enable them be li·uitrul citi1.ens. 

• The government should l'tdly implement UPL policies for it Lo meet its 

objective. The government under lJPL should provide 1·cquirements 
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especially lo parents who arc living below poverty line Lo remove disparities 

and irregularities in the community because these children arc performers 

but just disadvantaged thc1\: !'ore can 110L compete lo maximu111 

" UPE funds should be utilized lo benefit 111uch more children who come from 

the poor 01· the poorest in the society who should be idcnlilicd by the 

community it sci I', and be given equal chances to compete Cor their academic 

cxccllcncc. In the same way, there is need to increase teacher's salaries, 

increase numbers ol'tcachcrs and 111otiv:1tc them in thci1· wol'lc. 

" There is need to move towards community managed schools. These reforms 

will give parents, leaching stalT and head teachers greater power over 

decisions regarding the stal'ling and educational methods lo be used in lJPI: 

schools. This will bring the improvement in the quality of' education hence 

good performance. 

" There is need for the government Lo introduce and implement a career 

guidance and counseling department in UPI·: schools to provide information 

and guidance to pupils liir opli111um pc1·limmmce within Lhc school system 

and lilc out side school. 

• The government should 1·ccl'Llil and retain high quality teachers by putting in 

place attractive terms and conditions ol'scrvicc for teachers. 

• The government should improve the quality of' teachers who arc already in 

the field but not qualified through the primary teacher training college 

(PTCs) and through the teacher's development and management systems 

(TDMS) 
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Members of Parliament 

" There is need lci1· MPs to 111ohili/c the crn11111u11ity to participate 111 the 

construction or enough class rooms, scmiing children to school and retaining 

them there. 

" There is need for Mi's to monitor· and ensure that there is proper utilization 

or capitation grants and materials by head teachers, educational commitlccs 

and districts lcir the hcnclit or the children's education. 

• There is need for MPs to ensure that lJ!)f; bcncliciarics know their rights and 

ensure that the implcmcnlcd policies on lJPI; arc manif'cstcd on ground. 

• The pupils should attend school regularly and study diligently all subjects 

according Lo syllabus and as guided by the Lcaclic1·s. (,iris should compete 

with boys without having the inl'criority complex belier. 

" They should portray good image or the school, participate 111 community 

work and also inform parents/ guardians about school activities. 

Non government or·ganizations 

" Should scnsiti,.c the eo1111rn111ities ;1hout the neL'd for gender· balance ;u1d 
~ 

equal development in all aspects or lil'c and to provide a conducive 

environment for academic competition lcir both girls and boys through giving 

them equal chances. One n:ason lclr suffering and poverty is that our society 

teaches that there arc genetic di lkrences in aptitude that an: 1·clated to gender 

and gender roles. NGOs should continuously educate the communities about 

the need to drop this discriminatory view and quickly embrace equality. 

" NGOs should come in and support the children whose needs ai-c not being 

met because or their l:c1mily's poverty. I lowevcr, they should give p1·iority 

lirst to the most poor in the co111mu11ity. 
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" NGOs should also put up an upper hand in visiting schools lo monilm the 

clTcclivcncss and cnicicncy or the implc111cnlalion or prngrams initiated by 

them and ensure that these arc carried out transparently according Lo national 

plans. 

• They should carry out their lick! observation on the i111plc111cnlation or 

policies known Lo the local and 1rntio11al education .1utho1·ities lc1r national 

integration and bclle1· planning. 

" The society should be informed by NCiOs about the need for gender balance, 

for equal devclopmcnl in all aspects or life Lo facilitate conducive 

environment ror academic co111petilion 01· both boys and girls through giving 

them equal chances. That there arc genetic differences in aptitude that arc 

related Lo gender. The society should seriously be educated about the need to 

drop this view for equality. 

Community 

" The community needs to understand the i111porlanee or education, the value 

or gender balance and thci1· role in enhancing good pcrlc1r111ancc or children. 

This will 111akc the co111111unity to invest in co111pclitivc 111c111bcrs who will 

take care or tomorrow's ccono111y. 

" There is need for the co111111unily to promote positive discipline for school 

children both within and out side school and Lo monitor school personnel 

regarding the use or posili1'C disciplinary measures (no corporal 

punishments.) 

" The community should contribute ideas, ti111c and energy towards the 

improvement or the teaching and learning progra111s. 

" The con1n1unity as a whole should he scnsili,.cd about the i111porlancc or 

education, gender balance and thei1· rnle in enhancing good perlc1r111ancc .or 
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children. This will make the socictv to i11vcst in co1111x·titive members who 

will take care of'to11101-row·s eeonomy or else there is no hope for tomorrow. 

Parents/ gmirdians 

• There is need for parents / guardians Lo ensure that they meet basic child 

survival requirements; reeding, hygiene, medical care, shelter and clothing. 

Ir they cannot arford, thev should seek hL:lp from NC,Os, community and 

inform the school management about their economic status for the 

betterment o/' thei 1· children. 

• The parents should support children ·s learning at school and home through 

monitoring of the child's school attendance and perlllrma11cc , developing 

good relationship with teachers who focus on pupil's performance, active 

participation in the activities or the Parents, Teachers /\ssoeiation (l'T/\). 

Transporting or escorting the child1Tn Lo and from school, actively 

participating in sports days, science games, music, concerts and other child 

performed events. 

• l'arenls should also provide basic child nu1·turing and support, prepnring the 

child Lo attend school, prm·iding cotl(lttcive acadeniic envirnnmc11t at home, 

inducing discipline, scheduling child's responsihilitii:s justly i11 such a 11:ty 

that girl child is not over loaded while boys arc lcll idle and also in a mannc1· 

that docs not interlcrc with their school responsibilities. 

" There is need lo sensitize all the parents/ guardians or school going children 

because they seem lo lack knowledge about Lhcir role in contributing towards 

academic achievement or Lhci1· child1·en and also educate them on how they 

can motivate their children to be pcrl<irmcrs despite or the social economic 

status. 
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GLOSSARY 

Definition of selected concepts 

A child: any person under the age of eighteen years. 

Culture: The behavioral patterns, beliefs, and all other products of group 

that are passed from one generation to another 

Education: is the transfer of accumulated knowledge from one 

generation to another and it prepares the young people to participate in 

development. 

Intelligence: is the ability to learn or understand or deal with new or 

trying situations 

Learning: is a form of growth or change in a person which is manifested 

as a new mode or patterns of behavior. This change shows itself as a 

skill, a habit, an attitude, an understanding as a knowledge or 

appreciation. 

School: is a formal institution designed to transmit knowledge and skills 

which children need to become productive members of society 

Social class: a group of people who think of themselves as belonging to 

the same level and who generally are willing to associate ultimately with 

one another. 

Universal primary education: a government programme providing free 

primary education to all Ugandan children. 
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LETTER OF REQUEST 
Dear Sir/Madam 

You are kindly requested to participate in this study to help carry out an inquiry into the 

relationship between family poverty and poor academic performance of children in UPE 

in Hoima District. 

Your information shall be treated confidential and it shall only be used for the purpose of 

the study. 

APPENDIX I: Questionnaire for children 

Sex D 
Age D 

1. Occupation of the parents or guardian 

a) Teacher D b) Farmer D c) House wife D 
d) Police officer D 

2. Do you get time to do your home work 

a) Yes D b) NoD c) It depends D 

3. At what time do you do your home work 

4. What type of lighting system do you use at home 

Electricity C=:J b) Tin lainp/chinned D c) Others LJ 
5. Whom do you stay with 

a) Both parents D b) Mother D c) father D 

d) Guardian D 
e) Others specify ........................................ . 

6. Do they help you do your home work 

a)No D b)Yes D 
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7. How far is your home from school 

a) 100 meters D b) lkilometer D c) 3kms D 
d) 1 ½km D 

8. How many times do you eat per day 

a) Once D b) Twice D c) 3 times D d) None D 
9. Which food do you mostly eat home 

a) Matooke and beans D 
c) Millet and beans D 

b) Pasho and meat D 
d) Cassava D 

10. Which subjects do you like most? Tick the answer 

a) MattO 

d) English□ 

b) Science D c) Social studies D 
e) Non of them D 

11. How many times do you come to school in a week 

a) Every clay D b) Twice D c) Once D 
d) Non of these D 

12. What are the reasons that make you not to come everyday 

a) Distance D b) Lack of money D 
c) No food for lunch and school fees D d) Others specify D 

13. Do you like your teachers 

a)Yes0 NoD 
Give reasons for the above 

·········································································· ... , ............ . 
14. What do you think should be done to help you to perform better 

at school 

························································································· ......... . 
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LETTER OF REQUEST 

Dear Sir/Madam 

You are kindly requested to participate in this study to help carry out an inquiry into the 

relationship between family poverty and poor academic performance of children in UPE 

in Hoima District. 

Your information shall be treated confidential and it shall only be used for the purpose of 

the study. 

Appendix II: Questionnaire II for teachers 

Tick the answer or fill in the blank space where necessary school 

Name of the teacher 

Sex ........................................................ . 

Number of pupils in your class ............................................. .. 

Boys .......................... . 

Girls .......................... . 

1. Do you concentrate to your work as a teacher 

a)Yes D b)No D 
2. Are there problems affecting pupils performance 

a)Yes D b) No D 
3. Do your pupils attend class regularly 

a) Yes b) No 

4. If no what are some of the reasons as to why pupils miss class 
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5. Do parents get time to visit and monitor day to day activities of 

their children 

a)Yes D b)No □ 

6. If yes, what is your relationship with parents 

······································ .. ,, ..................................................... . 

7. What percentage of parents get involved in their children's 

performance 

································································································ 

8. What percentage of parents has good relationship with you as a 

teacher and is concerned with their children? 

································································································ 

9. Do you think socio, economic status of parents have any effect on 

their children's performance? 

a)Yes D b) No D 

10. Give reasons for your answer in 6 (a) above 

············································································· ..................... . 

··································································································· 

·············································································"··················· 

11. How is the performance of pupils under UPE in your school 

······················· ........................................................................ . 

···········"···························· .. ·································· ... , .............. . 
12. State your views on how to improve performance of children in 

UPE schools. 
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·························· .. ·································· ........ , ........................ . 

···················· .. ·············································· .......................... . 
13. In case you hear that 70% of pupils in UPE have failed what you 

would you say? 

i. 

ii. 

They were not well taught D 
Socio-economic factors related to the family D 

iii. Exams were difficult D 
iv. All the above D 
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LETTER OF REQUEST 

Dear Sir/Madam 

You are kindly requested to participate in this study to help carry out an inquiry into the 

relationship between family poverty and poor academic performance of children in UPE 

in Hoima District. 

Your information shall be treated confidential and it shall only be used for the purpose of 

the study. 

Appendix Ill: Questionnaire for head teachers 

Tick the answers or fill in the blank spaces 

School ........................................................ . 

Total Enrollment 2004 ................................. . 

Teacher / pupil ratio .................................... . 

Name of head teacher .......................................................... . 

Number of learners this year 2007 in P.7 

Boys ................................. . 

Girls .................................... . 

1) How many times do you supervise you teachers during their work? 

a) Daily D b) Weekly D c) Occasionally□ 
2) Are there problems affecting the performance of learners? 

a) YesD b) No D 

b) Give reasons for your answer above 
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3) What can be done to improve performance in UPE schools in your 

own view 

··································································································· 

··································································································· 

······································································································ 
4) Do parents support their children to meet the basic school 

requirements? 

a)NoD b)Yes D 
b) What percentage of parents attends PTA meeting when you have 

them ......................................................................................... . 

5. How many pupils sat for PLE in the following yeas 

2003 D 
2004 D 
2005 D 
2060 D 

6. How many candidates passed in PLE in the following years? 

Grade 2003 2004 2005 2006 

1st 

2nd 

3rd 

4th 

Failed 

Total 

58 
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LETTER OF REQUEST 

Dear Sir/Madam 

You are kindly requested to participate in this study to help carry out an inquiry into the 

relationship between family pove11y and poor academic performance of children in UPE 

in Hoima District. 

Your information shall be treated confidential and it shall only be used for the purpose of 

the study. 

Appendix IV: Questionnaire for inspectors 
Name of inspector 

Sex a) MaleD b) Female D 

1. How many times do you inspect the UPE schools in central ward? 

2a) Are you satisfied with teachers work 

YesO 

b) Give reasons for your answer 

i) ........................................................................................................ . 

ii) ...................................................................................................... . 

iii) ..................................................................................................... . 

iv) ..................................................................................................... . 

3. How many children passed in PLE in the following years? 

Grade 2003 2004 2005 2006 

1st 

2nd 

3rd 

4tJ1 

Failed 

Total 
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4. What is the cause of poor performance in the examination at both 

county and dislricl level. 

····················································· ······················································· 

············································································································ 

··········································································································· 

5) What can be done in order to improve on children's performance in 

central ward? 

············································································································ 

············································································································ 

············································································································ 
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