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ABSTRACT

This research study was on “Factors Affecting Integration of Learners with intellectual
challenges in Primary schools; A case of Thegenge zone Nyeri South District™.

The objectives were:

To find out if teachers in Thegenge Zone were aware of forms of integration for learners
with intellectual challenges;

To identify the major factors that hinder effective integration of learners with intellectual
challenges in Thegenge Zone;

To examine the teachers attitude towards the education of children with intellectual
challenges;

And to find out whether teachers were for or against the establishment of special units for
intellectual challenged children in the zone.

The research questions to guide in the study were:

How do teachers integrate learners with intellectual challenges in Thegenge Zone?

What are the major factors that hinder effective integration of learners with intellectual
challenges in Thegenge Zone?

What is the teachers’ attitude towards the education of children with intellectual
challenges in Thegenge Zone?

Are teachers in Thegenge Zone for or against the establishment of special units for
learners with intellectual challenges in the Zone?

The study area was mainly on learners with intellectual challenges in Thegenge Zone.
This is one of the many education zones in Nyeri South District.

Data collection tools included a series fifteen questions in form of a questionnaire, which
was based on the objectives, and research questions that were set out to guide in the

study,
%i




The major findings from the study carried out showed that many teachers in the zone
were not familiar with the various forms of integration for learners with intellectual
challenges in regular primary schools. Secondly, several factors that hinder integration of
search learners included poor teacher/pupil ratio; poor schools infrastructure, lack of
adequate financial support by the Government and Inadequate relevant training for
teachers on the area of special needs education. Thirdly, teachers were not in favour for
the integration of learners with intellectual challenges in their regular primary schools.
They were not aware of forms of integration of such learners and this was mainly due to
lack of adequate training in special needs education. Teachers recommended
establishment of special units in public primary though many of them were unwilling to
be put in charge of such units.

The researcher recommended that more teachers be trained on the area of special needs
education, the Government to increase funding in regular primary schools to improve on
infrastructure and educational resources that are key fo the education of learners with
intellectual challenges. The curriculum should also be overhauled to address the needs of
learners with special needs in education. More units for learners with intellectual
challenges should be opened in regular public primary schools to enhance integration and
consequent inclusion of such learners. In conclusion, the researcher noted that there was
need for more research studies to be carried out on integration and inclusion of learners
with intellectual challenges in education. This would ensure that provision of education

for all is gnaranteed.
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JAPTER ONE: INTRODUCTION

) OVERVIEW:

is chapter deals with background of the research study, statement of the problem, purpose,
search objectives, scope, and significance of the research report. It concludes with a review of all
b- sections discussed in the chapter.
| BACKGROUND OF THE STUDY
rsons with disabilities have for a very along time been discriminated in the society. This was
en more pronounced before the 17™ century.
ey were regarded as socially and physically incapable and many people thought that disability
s a curse from God. They were consequently neglected (Randiki 2002).
the 18% ceﬁtury a few individuals began private tuition for the disabled, for instance St John
verly in America. Later on in the 19™ century institutions for persons with disabilities were
iblished to protect themfrom neglect.

s development of education for persons with disabilities has realized tremendous progress. It
been shown that they learn better when integrated in regular schools than putting them in
rding facilities away from the mainstream society. Several international and national
imissions and research undertakings have underscored the essence of this approach to realize
full potential of these learners (Ngugi, 2002).

Ominde commission (Government of Kenya 1964) urged teachers to empathize with and not
pathize with persons with disabilities in education. Such education should be of good quality
is beneficial to the individual and the society. Hence the need to find out to what extent regular
ols benefit the child with sub-average intellectual functioning.

universal Declaration of human rights (1948) focused on all spheres of human dignity and

. rights for all men and women. It advocated for human rights practices without violation,

| progress and standards of life for all. The declaration identified basic human rights to




slude education, health, protection, food, recognition and equality. All aspects of this noble
claration did not discriminate persons with special needs.
cording to Ngugi (2002) education as a basic human right was gleaxy stipulated in article 26 of
> U.N. declaration.
emphasized that every one has a right to education. Education shall be free at least in the
mentary and fundamental stages. Elementary education shall be compulsory. The second part of
icle 26 stipulates that education shall be directed to the full development of the human
rsonality and to the strengthening of respect for human rights and fundamential freedoms (UN,
94). These standards rules give parents the prerogative to choose the kind of education to be
en to their children.
s world conference on Education For All (EFA) 1990 held in Jomtien Thailand affirmed that the
iwciples that every child has a right to education. The conference highlighted the range of
erences which are present in today’s socicties and stated that many groups are excluded from
mainstream education. Among them are children with intellectual deficits. It indicated the need
yok at general education reforms and to address issues of access and equatity for children.
ne with the current world order Kenya has set some benchmarks to be achieved, By 2015 EFA
15 should be achieved. To reﬂme this noble goal, inclusive education is something that ought
¢ practiced now. This is the philosophy of ensuring that schools, centers of leamning and
ational systems are open to all chiidmn.(Ngugi. £2002).For this to happen teachers, schools
systems need to modify the physical and social environment so that they can fully
nmodate the diversity of learning needs that pupils may have.
tive integration is a key prerequisite to realize sound inclusion. Integration indicates the
ipation of learners with special educational needs in regular education without demanding
«es in curriculum provision. They follow the school system as it is with some or no support to

for their special needs. They adapt to the regular schools arrangement.




rrently the Nyeri south district has 4 divisions namely Mumicipality, Tetu, Othaya and
nkurwe-ini. Thegenge zone is in Tetu Division. Though this zone has two special schools for the
ntally handicapped it has no special units. Indeed even majority of the children enrolled in the
o schookcome from the other divisions of the disirict and outside the district. This is a matter of
wve concern as it shows that there is little or no integration programmes taking place in this
ucational zone. Research needed to be done to determine the underlying causes of this ugly
nario. Further the researcher intended to find out how integration programmes could be

proved and sustained to enhance the education of children with mental challenges.

 STATEMENT OF THE PROBLEM.

vas obvious that children with intellectual challenges in Thegenge Zone had not realized their
- potential in integrated educational programmes. Without a single special unit in the zone and
lent poor co-operation between the teachers in regular schools and those in the two main
sial schools, there was urgent need to address the negative trends and find out ways to reverse
situation to better educational opportunities for learners with intellectual challenges. Without

yer integration prograrnmes the goals of full inclusion and therefore education for all as

ussed earlier could not be achieved by 2015 in Kenya.
YURPOSE OF THE STUDY

study aimed at determining the main causes of poor integration of leamers with mental
ilities with a view of improving this noble education approach or strategy for such children.
study would enable the teachers to realize the potential in this category of children and
fore welcome thern into regular Primary Schools in the zone. This study also aimed at
fying factors that contributed to the poor integration programmes and establish affirmative
t for all concerned in the education of this disadvantaged group of learners. One way to

re this was to enhance improved cooperation and collaboration between the teachers in the




gular schools and those from the two special institutions in Thegenge Zone. Ngugi (2002) notes

at establishment of special units in regular schools would help to meet the goals of integration

d the ultimate goal of inclusive education. Integrated children at school also enjoy social

tegration in the society. It is usually a less restrictive environment as they interact with others

ithout special needsin education.

he researcher was guided by the following research questions in course of the study:

esearch Questions

1. How do teachers integrate learners with intellectual challenges in Thegenge Zone?

2. What are the major factors that hinder effective integration of learners with intellectual
challenges in Thegenge Zone?

3. 'What is the teacher’s attitude towards the education of children with intellectual challenges
in Thegenge Zone?

4. Are teachers in Thegenge Zone for or agai;}st the establishment of special units for learners
with interellectual challenges in the zone?

RESEARCH OBJECTIVES

To find out if teachers in Thegenge Zone are aware of forms of integration for learners with

intellectual challenges.

To identify the major factors that hinder effective integration of learners with intellectual

challenges in Thegenge Zone.

[0 examine the teachers attitude towards the education of children with intellectual challenges

n Thegenge Zone.

aes

o

‘o find out whether teachers are ready for the establishment of special units for the

—————

itellectually challenged in Thegenge Zone.




5 SCOPE OF THE STUDY

he research study was carried out in Thegenge Zone. This education Zone is in Tetu Division,
e of the four divisions of Nyeri South District. Thegenge Zone borders Othaya Zone to the
yuth, Gaki Zone to the East, Municipality Zone to the North, and Muhoyas zone to the West.
tuated within the central highland areas of Kenya, the zone experiences wet and cool climatic
mditions throughout the year -Soils are generally rich in crop nutrients and therefore mainly
ricultural. Main economic activities include Coffee farming, Tea farming and Dairy cattle
aring.

e study dwelt on integration of learners with intellectual challenges in regular Primary school
thin Thegenge Education Zone in Nyeri South district. It examined barriers to effective

egration of such learners and ways to improve on this noble philosophy or educational

sroaches.

3 SIGNIFICANCE OF THE STUDY:

2 study aimed at realising the following:
Ensure that children with intellectual challenges benefited through integration programmes so
as to develop their emotional, psychomotor, communication, academic and social skills.

Encouraging other learners in the regular school system to accept and understand the needs of

the learners with intellectual challenges.

[t would synthetise teachers in the mainstream schools to develop positive attitude towards
iearners with intellectual challenges.

t would synthesize the government on the need to revive and establish special units for
earners with intellectual challenges in various primary schools in Thegenge Zone.

t would help to increase the educational achievements for learners with intellectual challenges.




5. The study would enhance educational administrators focus and drive towards the goals of
inclusive education and education for all.

.7 REVIEW
[his first chapter of the report has highlighted a brief history of special needs education dating
ack to 17® century to the current and modem philosophy of inclusion. The statement of the
roblem was set out and the purpose of the study with the guiding research question were set out.
‘our research objectives formulated to guide the study as well as the scope of the study were also
eatured and discussed in the foregoing sub-sections-Finally the researcher showed the significance
f the study.

The Next chapter reviews the related literature as guided by the set out research objectives

ad questions discussed in this first chapter.




APTER TWOQO
VIEW OF RELATED LITERATURE
OVERVIEW
iis second chapter the researcher looked into the definitions of mentally handicapped children,
- categories, various causes of mental retardation and general indicators of the disability. The
archer further discussed historic development of special needs education in Kenya laying
hasis on the education of learners with intellectual challenges. Forms of integration were
issed as a basic prerequisite to inclusive education. The main barriers or challenges to
tive integration of learners with intellectual challenges were also discussed.

AENTAL RETARDATIONS

DEFINITIONS

the years mental retardation or more currently, intellectual challenges, has received a wide
: of varied definitions. According to the American Association of Mental Retardation
vIR), mental retardation refers to substantial limitations in present functioning and is
cterized by significant sub-average intellectual functioning existing concurrently with related
ive behavior deficits usually manifested during developmental stages (Hardman 1999). This
current definition has additions from previous ones and focuses on the intensity of supports
d to assist people with mental retardation in accessing, adapting to and participating in
7, school and community settings. Hardman (1999) identifies the following ten adaptive skill

as essential for independent living:

unication Self care
mmity use Home living
irection Social skills
t and Safety Leisure

onal academies Work




king his discussion farther, Hardman (1999) stipulates a variety of ways in which the individual
rirays competence in the areas cited above. For Example Self-care is manifested in the
lividual’s ability in toileting, hygiene, dressing and in general grooming. Socially, the child is
pected to initiate and terminate interactions, recognize feelings and foster friendships while
olving problems and demonstrating self-advocacy. Following schedules and completing tasks
rtrays self-direction. Functional academics include abilities and skills related to learning in
jool that also have direct application in life. According to Mwaura (2002) a child with

ellectual challenges will experience serious problems which will hold back his /her learning and

apting to the environment and society.

2 CLASSIFICATIONS:

issification systems provide a frame of reference for studying,, understanding and providing
ports and services to people with mental retardations (Hardman 1999). Each classification
hod reflects an attempt by a particular discipline to better understand and respond to the needs

he individual with mental retardation. The four forms of classifying individuals with mental

rdation are:

. According to the severity of the condition.

'. Educability expectations.

. Medical descriptors.

. Type and extent of needed support.

1e purpose of this research study, the researcher only discussed the first form of classification
ccording to the severity of the condition.

rding to the severity of the condition:

xtent to which a person’s intellectual capabilities and adaptive skills deviate from what is

lered normal, can be described by using terms such as mild, moderate, severe and profound.




{waura (2002), in his book, “Introduction to children with special needs” discusses these various
tegories of learners with mental retardation to explain their degree of severity as follows:
(a).Mild mentally retarded.
hese deviate to a relatively minor degree. They are not often suspected until they enter school.
hey can easily be educated within the regular school system. These children can easily adjust
cially and can be independent in the community. They can also attain occupational and
yeational skills to enable them be self-supporting either partially or totally at the adult life. They
¢ usually referred to as educable mentally retarded.
(b).Moderately retarded children.
1ese children tend to be very slow in leaming. They demonstrate developmental delays in such
ills as sitting, crawling, walking and int language. They may not begin to talk or walk until two or
re years afier the usual age. Such signs occur very early in life but may not be recognized by
suspecting parents. During school years, they show extreme difficulties in academic subjects
1 usually cannot progress beyond standard two.
2y can however learn:
v Self-help skills (Activities of Daily living) e.g. bathing, dressing, washing, simple food
preparation and ironing.
s Social adjustments in the family and neighbourhood e.g. sharing things and ideas.
= Economic usefulness at home or in the daily chores in the family or do routine jobs under
supervision. Educators generally refer to these children as trainable mentally retarded.
(c). Children with severe mental retardation.
ie show marked deficits in adaptive behavior, Severe retardation is usually evident from birth.
t of these children have genetic disorders and severe sensory and emotional problems. They

also pronounced difficulties in the areas of motor, social, speech and language skills. With




roper training those of school going age can develop minimal communication skills and learn
asic self-help skills.
1).Children with profound Mental Retardation.
hese children are identified at birth or within a few weeks from birth. The value and degree of
eir handicap is so great that they need intensive care and therapy to exhibit some adaptations.
{any are confined to bed. They are unable to move about on their own. They cannot survive on
eir own and need almost complete care and supervision throughout their lives. They are referred
 as Custodial Mentally Retarded.
3 CAUSES OF MENTAL RETARDATION
ardman (1999) analyses the various causes of mental retardation into three broad areas namely:
a. Pre—Natal Causes
b. Peri ~ Natal causes
¢. Post—Natal Causes
:-natal conditions occur before birth, Peri-natal at birth or during delivery while post-natal
10tes those that occur after birth
Pre-natal causes:
ring pregnancy mother may experience the following problems that may lead to mental
rdation in the un-born child:
@ Poor Nufrition.
= Suffer venereal diseases.
a  Abuse drugs.
= Blood incompatibility (Rhesus factor)
‘eri-natal causes:
rth a mother may suffer from:

.. Prolonged labour.

10




2. Umbilical cord may strangulate the foetus that may lead to anoxia-lack of oxygen in the
brain.
3. Premature birth.
4. Breach birth.
5. Foetal injury during forced delivery using the forceps.
6. Neonatal jaundice and unhygienic conditions.
7. Forced delivery using the forceP,s
8. Neonatal jaundice.
9. Unhygienic conditions.
. Post-natal eauses.
Postnatal causes include:
= Poor Nutrition.
= High fever with fits.
= Accidents especially on head and brain.
= Diseases such as Meningitis.
= Drug Abuse.
= Brain Tumors.
PRE-VALENCE
» U.S census of 1998 established that approximately 14% of all students with disabilities
ween the ages of 6 and 21 years have mental retardation. Hardman (1999), further notes that 1%
% of the total U.S. population has mental retardation. Mwaura (2002) gives similar figures for
Kenyan population. The Daily Nation of 23" May 2008 noted that out of 1.5 million people
. disabilities in Kenya, 3% suffer from mental retardation. More men than women suffer from

tal retardation.

11




5 EDUCATION DEVELOPMENT FOR CHILDREN WITH INTELLECTUAL
HALLENGES IN KENYA.

his book “Historic Development of Special Needs Education”, Randiki (2002) indicates that
ecial needs education started in Kenya way back in 1945 during the Second World War. It was
irposed to rehabilitate army officers who returned with injuries from the war, Mainly voluntary
d non-governmental organizations such as Kenya Red Cross and the Rotary Club played a
ading role in the establishment of such rehabilitation centers. The earliest schools for learners
th intellectual challenges in Kenya include Jacaranda Special School (1948), City Primary
hool Special Unit (1968) and Race Course (1968).

rents of persons with disability and friends formed movements to raise awareness on disability
a human rights issue. The Kenya Society for the Mentary Handicapped (K.S.M.H.) started in
50, was one such movement, which advocated for the rights of persons with intellectual
llenges. Currently, Kenya Institute of Special Education (K.IS.E) train teachers and other
sonnel involved in the education and rehabilitation of persons with special needs in education.
discussed earlier, Kenya is a signatory of many International and National Chapters on the
ts of the child including the U.N. declaration of Human Rights and Education for all (EFA)
s. The provision of free primary and secondary education in Kenya today caters for all learners
1ding those with Intellectual challenges. (Randiki 2002).

NTEGRATION

igl (2002) describes integration as the provision of educational services to children with
ial needs within the regular school system. It is a philosophy, which comes from the principal
srmalization sometimes referred to as mainstreaming. Integration involves the movement of
ren with special needs from special schools to regular schools and from special classes to

ar classes. Mainly integration is conducted in the following forms discussed below.

12




(a). Functional Integration
his is the placement of learners with Special needs in Education (SNE) in the regular class with
ipport of the teacher and other learners. Such a learner is sometimes taken out to the resourse
om to be given modified instructions by the resourse/ Special teacher in the area of special need.
iis is the best form of integration (Randiki 2002)

(b).Locational Integration
1e placement of a learner with SNE in a special unit located in the regular school is referred to as
~ational integration. Such learners have no interactions with those in the regular school and only
x with them during break time. This form of integration is indeed physical or locational.

(c). Social integration.
social integration, the learner with intellectual deficits is placed in a special unit for learning
‘poses but joins the peers in regular class for social activities such as P.E, Music and other co-
ricular activities. Integration for learners with intellectual deficits promotes interaction between
rs and relatives. It provides the least restrictive environment (LRE) for such learners. The non —
abled get a chance to support their less privileged peers. Integration allows a leaner to be
uded in academic learning. It lessens labeling and stigmatization if good arrangement is made.

rular teachers also get an opportunity to interact with learners with intellectual challenges.

BARRIERS TO EFFECTIVE INTEGRATION.

sctive integration is hampered by a host of factors more so for learners with intellectual

lenges. According to Ngugi (2002), children with mental retardation are viewed as a major
rlem and with all kind of needs that are difficult to meet. She highlights the following as major
iers to the integration of learners with intellectual challenges.

Negative attitudes

e discourse to the background of this study, the researcher noted that many African

tries viewed disability as a2 bad omen resulting from Gods punishment for some wrongs
13




ne to the ancestors (Ndurumo 1993).The intellectually challenged are considered to be

ssessed by spirits that haunt then with a host of curses. These superstitions make parents

ant to hide children who deviate from the normal access to education and priontize only the
lucation of their children without disabilities. Also many of these children with mental disorders
ffer from certain conditions such as epilepsy and other healthy ailments that are considered as
fectious in the society. Educat  therefore refuses to admit these learners into regular

assrooms for fear that such diseases would infect other learners at school and in their
asses. Besides this, the intellectually challenged have low academic attainments that would
sult to low mean grades for their institutions.
hool inspectors confess that they don’t understand the “special world” and hardly visit

acial schools for the intellectuaily challenged.

cerfain extremes many ignorant persons in the community argue that educating children

h mental challenges is a sheer waste of resources as they have no future economic value.

urumo (1993).

Curriculum Barriers

: Koech Report (1999) was explicit on the inadequacy of the educational curriculum to meet the
1 of learners with intellectual challenges. It lacked clear policy guidelines, was irrelevant,
-loaded and failed to address key areas of adaptive skills required by children with intellectual
lenges such as lessons on independent living skills, orientation and mobility as well as
iotherapy exercises which are paramount to cater for the unique needs of these learners.

7l (2002) further notes that this inappropriate curriculum encourages teachers to shifi focus to

verage learner and fo ignore those with mental deficits due to the mean- score- syndrome. It

mages their repetitions in classes as classes and schools compete against each other. Lack of

her courses makes teachers to continue using archaic teaching methods that don’t address
dual differences in the learpers.

14




). Insufficient Human and Material Resources

dequate and appropriate human and material resources are key to successful education for
amers with intellectual challenges. Hiuhi (2002) citing the oxford advanced learners dictionary

F 1995 describes a resource as anything that can be turned to for help, support or consolation

hen needed. They include the following
i Human Resources
il. Teaching and Learning Materials
iii. Compensatory Devices
iv. Educational Resources
) Human Resources
e intellectually challenged require a wide range of human support to effectively learn in

‘egrated system they include teacher aides speech therapists, educational psychologists and

ysiotherapists (Hiuhu 2002)
} Teaching and learning materials.

2se include books, blackboards, chairs, desks, table, plants, charis and many others that make
ning easy for a learner in an inclusive or integrated sefting.

} Compensatory devices

se enhance functioning of the body. They are also referred to as assistive devices. Among them
wheel chairs, boots and calipers, walking bar, toilet seats and cut out desks.

General Educational Resources

y include overhead projectors, slides posters, photographs and computer among others

15




3 TEACHING AND LEARNING STRATEGIES IN THE INTEGRATION OF
TARNERS WITH MENTAL CHALLENGES.

iato, (2002) describes leamning as a relative change in behavior due to experiences and practice.
e further defines teaching as an interaction in which the learner, the material, the environment
d the teacher participate in the facilitation of learning. A teacher manipulates the environment to
ter for the learner’s diversity.
achers therefore should demonstrate good communication, knowledge and skills, be a good
sstoom manager and collaborate with all concerned in the learning process to realize positive
ult in the teaching and learning process.
od communication ensures that the teacher and the learner understand each other to avoid
nmunication breakdown. Points are clearly stated for the learner to respond as expected.
aguage used is at the level of the learner.
nowledge and skills in the teaching of intellectually chailenged are extremely necessary. Otiato
02) indicates that the teachers should understand barriers within and without the child that may
ler learning. He/she should be familiar with the learning process, learning approaches, support
use of assistive and adaptive educational devices all of which enhances concept acquisition for
wner with intellectual diversity.
teacher should develop and cuitivate a positive attitude towards learners with intellectual
enges. These children require love and understanding in almost all areas of learning
rumo 1993). This is achieved by using a clear friendly voice, simple language, praising,
wraging, calling them by their names and smiling at them.
issroom management, the teacher must be “with-it-ness.” This means that the teacher knows
it is going on in every part of the classroom (Otiato 2002).
oration is working together fowards a common goal. The teacher should collaborate with
iians, local artisans other teachers, parents, pupils, social workers, administrator and any

stakeholder in the education of a child with intellectual deficits. The reduced capacity of the
16




ntally retarded to retain and recall information both in the short term and long term memory is
nounced, especially with regard to abstract material. (Ndurumo 1993). They learn slowly hence
y have significant educational problems. The Educable Mentally, Retarded (EMR) constitute
ween 75% and 80% of all learners with mental retardation (Payne et al 1977). Chin et al (1975)
ed that educable mentally retarded could be expected to reach between second and fifth grade
cademic achievements. Surran and Rizzo (1979) put their academic achievements a bit higher,
setween the third and sixth grade, and further stated that they are able to read, write and use
ic arithmetic. Kirk (1972) observed that educable mentally retarded attain writing, spelling and
hmetic skills while they are between 8 and 11 years of age.

: trainable mentally retarded (TMR) who constitute 0.13% of the mentally retarded children can

1 and write to some extent and be expected to achieve pre-primary education up to the third

le (Surran and Rizzo, 1979)

n et al (1979) provided the following guidelines to be used in teaching learners with
lectual challenges:

Jse labeling and association to enhance learning.

ireak tasks down in to small steps and present small amounts sequentially.

elect interesting and meaningful tasks to sustain learners involvement.,
epeat and practice skills o promote over learning.

se rehearsal strategies.
se a multi-sensory approach.
se auditory and visual stimuli for rehearsal strategies.
the challenge of integrating learners with intellectual challenges in regular primary school is
ous to the teachers, it is however sum mountable As noted earlier, integration offers a better

3 environment for such children that is least restrictive and one that prepares them for more

'ed commmunity participation.
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9 REVIEW:

his chapter reviewed related literature to the study. It dwelt on definitions of mental retardation,
assifications, causes of mental retardations, prevalence and educational developments for
arners with mental retardation in Kenya and various forms of integration. The researcher also
scussed barriers to effective integration for learners with intellectual challenges as well as the
wching and learning strategies for such learners. The next chapter is on methodology and

scusses approaches used to realize the objectives of the research study.
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HAPTER 3: METHODOLOGY

0 OVERVIEW

this third chapter, the researcher explained how research study was carried out. The research
signs, sampling procedures and the sample population were accounted for. The instruments used

d the procedures used in the study also explained and finally a review of the whole chapter

VEIL

1 RESEARCH DESIGN

1e researcher used a quantitative approach to capture and present the data. A series of 15
estions based on the objectives and research questions for the study was presented to the
spondents in form of a questinnaire. The respondents were expected to answer the questions as
lividuals giving frank responses on all matters in questions.

rugu (2002) explains quantative research approaches as a method that uses numerical data to
slore traits and situations. The data is then analyzed to give meaning to the study. Standardized
Is such specially prepared questionnaires are directed to a selected sample. Tabulations and
lysis of the data captured help to arrive at valid and sound generalization that meet specific

's of the research.

mtative methods include survey, correlation, developmental and experimental methods.
SAMPLING PROCEDURE

researcher used simple random sampling method. The researcher visited various schools of
zenge zone at random and presented questionnaires to the first five teachers that he approached
accepted to participate in the study. The researcher targeted five teachers from every school
: many of these schools had at least 10 teachers in their staff enrolment. This therefore was a
mable number to represent the teacher population in the zone, which therefore could give
nable and valid generalization during the analysis. Ii is important to note that teachers from

~o special schools in the zone were also included in the study since they are more familiar
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th learners that are intellectually challenged. The researcher selected 10 out of the 15 public

hools in Thegenge zone to ensure that the data collected could reflect on the majority of the

ichers in the zone.
3 THE SAMPLE
e sample comprised of male and female teachers from Thegenge Education Zone. They came
ym 10 out of the 15 public schools visited at random by the researcher. 32 female teachers and 18
le teachers were issued with the set of questionnaires to participate in the study. This made a
al of 50 teachers from the zone. 6 of these teachers however did not return the forms and only

therefore had their data captured by the researcher and used to give the findings of the study.

¢ table below illustrates the teacher population used as respondents.

ble 3.1

SPONDENTS [ FORMSISSUED | FORMS RETURNED | FORMSNOT RETURNED
'es 18 16 2

rales 32 28 4

il 50 44 6

: next table identifies the schools to which the forms were taken, the teacher population and the
ns returned.

e 3.2

ICOLS FORMS ISSUED | FORMS RETURNED NOT RETURNED
wathi

athd

lumbi Special
1ano Special
AL 50 44
iext table analyses the age distribution of the respondents. It was noted that many of the

2

B
A LVATPA RV TUR U TUNTVN EFN (9
TP IR TVATFR IR N 7] [FN N

RSO SO O O]

118 were between 30 and 50 years of age. Many of these schools had no young teachers while
ity of those above 50 years did not participate in the study.
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able 3.3

\ge Distribution.

ESPONDENT | 14-18 YRS 19-25 YRS 26-35 YRS | 36& ABOVE TOTAL
ales - 3 4 9 16
>males - 5 16 13 28
otal - 14 22 44

he next table analyses the academic qualifications of the respondents. Majority of the respondents

ere at certificate level and only 16 out of the 44 had a diploma and above.

able 3.4

cademic Qualifications

ESPONDENTS | CERTIFICATE DIPLOMA DEGREE TOTAL
ALES 18 6 4 28
IMALES 10 4 2 16
JTAL 28 10 6 44
INSTRUMENTS

e researcher used questionnaires to capture data from the respondents. There was a set of 15

:stions based on the objectives and research questions of the study. Though particular questions

reted to answer specific questions of the study, many however cut across the research questions.

questions had short responses and the respondent was expected to tick against his/her most

-opriate choice from the options given. The respondents were to remain anonymous and

xfore not write their names on the questionnaires. A brief statement was used to introduce the

ucher to the respondents. The first part of the questionnaire was used to capture the bio data,

h included age distribution, gender and academic qualifications. On gender one was expected

k male or female. Age distribution was from 14 years but had no upper limit. The last option

e distribution was 35 years and above. Academic levels were certificate; Diploma and Degree

1ons 1-15 were distributed as follows:

3 enquired on the teachers teaching experience, training in special needs education and areas

cialization.

21
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4.5 and 6 enauired on teacher’s altitude towards education of the children with intellectual

Ilenges.

7 and 8 enquired on forms of integration used in Thegenge zone for learners with intellectual

llenges.

9 and 10 enauired on barriers that hinder effective integration of learners with intellectual

ilenges.

11, 12 and 13 enquired on the teacher’s readiness for the establishment of units for learners

SHETERRT

h intellectual challenges in their schools.

14 and 15 enquired on co-operation and collaboration between regular primary school teachers

“those teaching in special schools.

PROCTDIIRE:

tlv, The researcher set out a time frame for the whole research study. The study was expected
art in March 2008 and end in June 2008,

search topic was presented to the university administration in March for approval. There after
-esearcher embarked on the writing of the research proposal, which was presented to the
ge administration in April 2008. The proposal write up involved collection of relevant

ture review and surveving of the geographical area of the studv. This was important i order

ntify possible limitations m course of the study.

the avproval of the proposal, the researcher proceeded to write a research dissertation. This

red detailing the oproposal material especially on literature review as well as in data
tion. The EARS center in Nveri and Kenva Institute of Special Education (KISE) helped in
ing the needed literature review materials. A guestionnaire (see appendix)} of 15 guestions
ied to capture the needed data. Piloting was done within the neighboring institutions to test
abilitv and validity of the sample questions. The researcher then proceeded to capture data

ing the various public primary schools and special schools in Thegenge Zone.

i~
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t the school, the researcher sought permission from school administration before approaching the
achers. Agreement was made on when to collect the questionnaires. The researcher collected
ack 44 questionnaires out of the 50 distributed. After the data collection, the researcher proceeded
) tabulate and analyze the data in form of diagrams, bar graphs and pie charts as shown in chapter
on findings. After organizing and analvzing the data, the researcher proceeded to write chapter 4
1d 5 of the research report. A completed report was expected to be submitted to the college by the
wd of June 2008.

6 DATA ANALYSIS

1e researcher tabulated and analvzed the data collected to provide answers to the research
iestions guiding the study. Tabulation of the numerical data was done in various ways, which
sluded Diagrams/Tables, Pie charts and bar graphs. This gave a visual presentation of the
sponses collected that helped to make valid generalization based on the questions posed in the
idy. The researcher’s duty was to correlate the available data and therefore find out whether it
‘eed or contradicted the literature review material on the factors barring effective integration of
mers with intellectual challenges, the attitude of teachers towards such children, forms of
sgration and the stand of teachers on the establishment of special units for the intellectually
llenged to aid in effective integration. Chapter 4 on findings shows the various forms of data
ulation and analvsis as discussed in this section.

. chapter covered methods used in this research study. It explained the research design,
pling procedure, the sample, Instruments, the procedure and finally the data analysis. The

‘ents of the next chapter are on findings of the research study.

N
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"HAPTER 4: PRESENTATIONS OF THE FINDINGS

.0 OVERVIEW

1 this fourth chapter, the data recetved from the respondents was tabulated and analyzed. It was
1en presented in various techniques, which included tables, bar graphs, and Pie charts to aid in
roviding answers to the research questions set out to guide the study. These were just factual

resentations without explanations or discussions, which would later be done, in the last chapter of

e study.

1 ANSWERS TO THE RESEARCH QUESTIONS

(a). Gender (figure 1)
1€ table below showed the number of male and female teachers who participated in answering

e questionnaires and later gave back the completed forms.

gure 1

TSPONDENTS NO RETURNED % RETURNED :

ales 16 36.4%

males 28 63.6% ..

YTAL 44 100% '2
{b). Age (Figure 2} ;:_

e next table showed age distribution of the teacher who participated in the study. |

ure 2 g

TEGORY MALES FEMALLELS TOTAL %

18 YRS - - - 0%

25 YRS 3 5 8 18%

35 YRS 4 10 14 32%

% OVER 9 13 22 50%

TAL 16 28 44 100%
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, graphical presentation of the data was provided as below.
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14-18 19-25 26-35 38 & OVER
ig 4.1 Males and Females in age distribution

(c). Academic Level

Table 4.3
QUALIFICATION MALES FEMALES TOTAL %
Ceriificate i0 i 26 59%
Diploma 4 8 12 27%
Dearee 2 4 6 14%
Total 16 28 44 100%
Question analysis as 1-15
I For how long have vou been in the teaching nrofession?
The following were the responses on the teaching experiences.
Table 4.4
Teaching experiences
CATEGORY MALES FEMALES TOTAL %
T oo ade e T e 1 -3 la 0/
LA000 Wail 1V ¥i1 i r e Fa Y
Beiween 10 & 20 yrs 5 o 11 25%
More than 20 yrs 10 20 30 68%
TOTAL 16 | 28 ! 44 100%

e
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Figure 4.2 gives a graphical presentation of the information received above. (Both Male
and Female)

KEY
WA A- Less than 10 yrs

™ i P I 5 Tt s T4 QT
\1 D- DEIWECH 1V and 2v yis

C- More than 20 yrs

No of Respondents

CATEGORIES

t 4.2, Teaching experiences

THO R

) Are you trained in the area of special needs education?

» responses were as shown in Table 4.5-Training in S. N. E.

SPONSES MALES FEMALES TOTAL %

3 6 g 14 32%
10 20 30 8%

AL 16 _ 28 47 100%

If yes, which discipline did you major in?
following were the teachers’ responses.

e 4.6~ Displined majored in.

plines Males Females Total Y
ally challenged 7 10 17 39 %
eal - 1 1 2%
\lind - i 1 2%
hysically handicapped 1 1 2 5%
’None g 13 23 32%
L 16 28 44 100%
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e Pie Chart below the above Responses.

Mentally
-, Challenged

Physically
Handicapped

rure 4.3- Disciplines majored in during training

{ How do you view teachers handling children with mental retardation either in a special or a

special school?

Table 4.7-attitude towards teachers handling learners with intellectual challenges.

Responses Makes Females Total Yo

A. Doing a worthwhile job 12 18 30 68%
A. As wasied munpower 2 2 4 10%
~. Have no comments 2 8 10 22%
Fotal 16 28 44 100%
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he Pie Chart below illustrates the data tabulated above.

No comments

Wastad
manpower

Worth while

ig 4.4- Attitude towards teachers handling learners with intellectual challenges

.5 Which category of teachers would you recommendation to handle leavers with mental
retardation?

1e following responses were registered.

1ble 4.8 suitable teachers for learners with M. R

MALE FEMALE T %
Aged teachers 2 3 5 11%
Young teachers - 3 3 7%
Any teacher - 4 4 9%
Teachers train in SNE 14 18 32 73%
al 16 28 44 100%
ure 4.5 illustrates the data tabulation above graphically.
Aged teachers
— Young teachers
Any teacher

Aged teacher Young Any teacher
teachers

OPTIONS

.5 — Recommended age — groups of the teachers
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).6 How should a teacher handle a child with mental retardation in his/her class?

The following Responses were registered.

rable 4.9
MALES | FEMALES | TOTAL %
\ Treat just like other children 4 8 12 27%
3 Give extra attention to the child 4 6 10 23%
> Transfer to special school 8 14 22 50%
3.7 Do you integrate learners with mental challenges in your school?
esponses registered:
"able 4.10
)PTIONS MALES FEMALES TOTAL %o
ES 6 8 14 32%
[0 6 10 16 36%
10T SURE 4 106 14 32%
1.8 If yes, what form of integration do you use in your school?
esponses registered:
able 4.11
MALES FEMALES TOTAL %
Functional integration 2 4 6 14%
Local integration 3 6 9 20%
Social integration 2 4 6 14%
None 3 6 9 20%
nnot identify 6 8 14 32%

¥ Listed below are the factors that can hinder effective integration. Please tick the one you agree
with the most.

» following responses were registered.

e 4.12

OPTIONS MALES | FEMALES | TOTAL Yo
1adequate trained personnel 4 6 10 23%
adequate government support 4 8 12 27%
>or Teacher/Pupil ratio 2 6 8 18%
11 the above 6 8 14 32%
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[he Pie Chart below illustrated the data tabulated above.

A. Inadequate trained
personnel

B. Imadequate govern

support
WA i1 rati
MAAA C. Poor teacher/pupil ratio

D. All the above

ig 4.6 Barriers to effective integration

.10 How do you think infegration of learners with intellectual challenges can be improved?

esponses registered.
able 4.13

OPTIONS MALES | FEMALES | TOTAL %
ain teachers in S.N.E. 8 10 18 42%
ore Govt. Funding 2 g 10 21%
iprove on education policies - 2 2 5%
1 the above 6 8 8 32%

11 Units of learners with mental challenges should be established in regular primary schools as
vay of integrating learners.

sponses registered

ble 4.14

SPONSES MALES FEMALES TOTAL %
Agreed 8 14 22 50%
Jisagreed 2 4 6 14%
Not sure 6 10 16 36%
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ave a graphical representation of the data above.

ey
S #2E8 A, AGREED
2- \  B. DISAGREED
15 4 &
0. C. NOT SURE
5 -
1]

ig 4.7 - Establishment of units for learners with M. R.
.12 Would you recommend such a unit (above) to be opened in your school?

he following responses were recorded

ible 4.15
MALES FEMALES TOTAL %%
N 6 10 16 37%
) 6 12 18 41%
JT SURE 4 6 10 22%
13 How would you react if you were put in charge of such a unit described above?
ble 4.16
OPTION MALES ) FEMALES | TOTAL %
DISAPPOINTED 2 4 6 14%
_OMFORTABLE 8 18 26 59%
VOT SURE 6 6 12 27%
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he Pie Chart below illustrates the tabulation made above.

DISAPPOINTED

COMFORTABLE

g 4.8 —Teachers reactions on appointment (above)

.14 How best do you think learners with intellectual challenges could be educated?

ible 4.17

*TIONS MALFES | FEMALES | TOTAL Yo
Taken to special school - 10 20 28 68%
Inteprate in regular schools 6 8 14 32%
Remain at home - - - -

5 How do you rate co-operation and collaboration between regular schools teachers and those

n special schools for learners with intellectual challenges?

e 4.18

CIONS MALES | FEMALES { TOTAL Yo
xtremely Good 2 3 5 11%
ood 6 8 14 32%
Yor 7 15 22 50%
stremely Poor 1 2 3 7%

[¥%
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he graph below Illustrates the tabulations represented above.

25 B i R R ,'-:..-..
pid A, Extremely Good.

20 -
15 B. Good
101 C. Poor

5 ¥ . oy

0 "‘ D. Extremely Poor

D

A B c

igure ~4.9 —co-operation and collaboration between teachers.

.2 REVIEW:

his chapter has presented, tabulated and analyzed data received from the respondents by use of
1estionnaires. The analysis answers the four guiding research questions stated out earlier in the
troduction chapter. They were:
1. How do teachers in Thegenge Zone integrate learners with intellectual challenges?
2. What are the major factors that hinder effective integration of learners with intellectual
challenges in Thegenge Zone?
3. What is the teachers’ attitude towards the education of children with intellectual challenges
in Thegenge Zone?
4. Are teachers in Thegenge Zone for or against the establishment of special units for learners
with intellectual challenges in the Zone?

» answers will be discussed further in the next chapter of the research study.
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HAPTER 5: DISCUSSION, CONCLUSIONS AND RECOMMENDATIONS.
.0 OVERVIEW
his was the final chapier of the research study. It discusses the main findings from the tabulated
nd analyzed data from the previous chapter. The results were commented on and interpreted. The
esearch compared these findings with previous ones as explained in the literature review.
he chapter also gives generalized conclusion based on the result of the study and finally the
=searchers recommendation that would guide other future studies pertaining to the education of
-arners with special needs in education. A review of the contents covered concludes the chapter.
.1 DISCUSION:
ersons with disabilities have over the years been ignored and neglected in the society. Ndurumo
.993). Their education has been considered unimportant where priority is given to the education
“the non-disabled who have brighter employment opportunities in the field of work.
1e situation has however improved but isolation and segregation of learners with intellectual
allenges is still persistent more so in many African countries. Nduramo (1993).
; the researcher stated in the introduction chapter, there was gross isolation of mentally retarded
mers in Thegenge zone where not a single unit for such children existed.
vas evident that little was being done to integrate the intellectually challenged in regular primary
ools in the zone.
¥ purpose of the study was therefore to determine the main causes of this inadequacy and to find
possible cures to this retrogressive scenario.

researcher set out guiding question to the study as follows:

.} What are the major factors that hinder effective integration of learners with intellectual

challenges in Thegenge zone?

) What are the major factors that hinder effective integration of learners with intellectual

challenges in Thegenge zone?
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intellectual challenges in the zone?

3) What is the teachers’ attitude towards the education of children with intellectual challenges
in Thegenge zone?

4) Are teachers in Thegenge zone for or against the establishment of units for learner with
and the latest is the perception of them as capable of benefiting from education and vocational

On the attitude of teachers fowards the education of learpers with intellectual disabilities,
Payne and Mercer (1975} concedes that views on persons with disability have greatly changed

training. The appreciation of the respendent in this study is explicit from the findings

presented. They said that the teachers were doing a worthwhile job (table 4.8) and that the

children should be taken to school and not left at home (table 4.18). Further they stated that

they should be handled by teachers trained in special needs education and not aged teachers or

anty other teacher,(table 4.9). This indicates a positive change of attitude for the education of

children with intellectual deficits and gives a generalized answer to the third guide question of

.
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Regarding western European, Mwangi (1987) observed that special education is being
influenced by the American outlook on areas such as teaching strategies, non-categorical
movement and integration and in types of service delivery system.
he United State (Public law 94-142) is influencing the general outlook and practices even in
her countries. This law stipulates that educational agencies receiving government financial
sistance must establish priorities for providing education to handicapped children (Ndurumo
93).
n integration practices/strategies for learners with intellectual challenges, the respondent gave
arming results. While only 32% stated that they integrate these learners in their schools, 68%
her said that they never did it or were not sure about integration. This indicates that there is
leed very little integration practices going on in Thegenge zone (table 4.12).
ly 48% named some forms of integration that they practiced in their schools (table 4.12)
1ctional integration which had been identified as the best form of integration was only practiced
a mere 14% of the respondent. This lack of effective integration of learners with intellectual
icits was further evident from the responses given in question 6 and table 4.10 and 14 (table
3) where over 50% of the respondents recommended such learners to be taken to special
ols. Integration of learners with intellectual deficit is a strenuous exercise that requires
vidualized education programmes (1.E.P) for such learners. Ndurumo (1993).
- philosophy may be foreign to educators who lack knowledge in special needs education.
gt (2002) cites rigid education approaches as a barrier to the effective integration and
isions of learners with mental deficits in our public primary schools.
1¢ establishments of units for learners with mental retardation, the outcomes of the study was
many teachers supported the idea and indeed recommended one to be established in their

Is. However there was still a large number that was not sure on what was best for such.




arners while others expressed disappointment on the idea of being made to be in charge of such a
it (fig 4.8).

Idurumo (1993) citing Lebanks vs. spears in Pennsylvanian court case, states as follows:
Alternative educational placement is preferably placement in a regular school with provision of
lated services.” Placement in a regular public school is preferable to placement in special schools
- classes. Children should be educated in the least restrictive environment (LRE).

he establishment of units for learners with intellectual deficits in regular public schools helps to
tegrate them within the school system and in the community. They have more contact with the
m-disabled learners who help them to meet their daily educational needs. Rusalem (1980) notes
at special class placement allows the children to be integrated with their non-handicapped

unterparts in selected subjects such as art and P.E and offers educational approaches for such

ldren.

. CONCLUSIONS

m the data and finding of this research study, the researcher arrived at the following

clusions:
That many teachers in Thegenge zone lack high academic qualifications
That many of the teachers in the zone are not trained in special needs education

That the attitude of teachers towards education of the intellectually challenged has positively

*hanged/ improved.

That many teachers still view special school and units as the best placement for learners with

ntellectual deficits.

hat there is minimal integration practices for learners with intellectual deficits in Thegenge

me.

hat functional integration which is the best form of integration is least practiced in Thegenge

Hie,
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)

That there are several barriers that hinder effective integration of these learners that include
poor teacher/pupil ratio, limited trained personnel, inadequate government support, poor
infrastructure and lack of appropriate educational policies.

That many teachers recommended the establishment of special umits in their schools in
Thegenge zone.

That teachers are not synthesized on how best they can handle leamers with inteliectual deficits

within the regular school programmes.

0) That cooperation and collaboration between teachers in regular public schools and those from

special schools for the intellectually challenged is poor and require improvement.

1) That there are very few young teachers in regular public schools in Thegenge zone.

2) That there are more female teachers than male teachers in Thegenge zone.

3 RECOMMENDATIONS

. view of the outcomes from this research study, the researcher made the following

commendations:

There is need for move teachers to be trained in the area of special need education in Thegenge
zone.

That teachers should be synthesized on how best they can handle learners with intellectual
challenges within regular public schools’ programmes in order io effectively integrated such
learners.

The government should increase funding in regular public schools to improve on infrastructure
and educational resources that are key to successful education for learners with special needs in
zducation.

The government should train and employ move teachers in regular public schools to improve

n the teacher/pupil ratio in Thegenge zone.
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) That the curriculum should be overhauled to ensure that it addresses the needs of the leamer
with special needs in education especially learners with intellectual challenges.

) That units of learners with intellectual challenges should be opened in regular public schools in
Thegenge zone. This will encourage such learners to interact more with non-disabled, the
teachers and the general community and would be valuable ingredients towards the goals of
inclusive education.

) That cooperation and collaboration between teachers from regular public schools and those
from special schools for learners with intellectual challenges be improved to ensure more
support for such learners.

) The government should employ other support personnel for leamers with intellectual
challenges in public primary and special schools to enhance the education of such learners.
These include physiotherapists and itinerant teachers among others.

All levies on the education of learners with intellectual challenges should be waived/scrapped

to ensure complete provision of free and compulsory education for such leamners. These

include boarding fees, tuition fees and fees for co-curriculum activities among others.

The government should be more vigorous towards the attainment of millennium Education

goal as set out in its education document. It is stipulated that Education For All (EFA) goals

would be realized by 2015

ve come to the end of this research report, it is important to state that the study is not an end in
£ but just another eye-opener towards deeper research in the field of learners with intellectual
enges and broadly in all areas of special needs in Education. The researcher recommends that
ar research be conducted to ensure that all forms of disabilities in Thegenge zone and the
* Kenyan republic, are consolidated and their attainment of appropriate education
tunities assured. Our society can no longer afford to ignore these disadvantaged members of

mmunity and relegate them into the back streets.

39




e glory of God would only be witnessed amidst us if we all strive to care for the less fortunate
>mbers of our community in all spheres of human development.

| REVIEW

is chapter was on discussion based on the tabulated and analyzed data in chapter 4.The
earcher explained the research findings as set out in the guide questions of the study. Parallels
re drawn from previous research conducted on the subject of the study.

e researcher then gave recommendation and conclusions based on these findings. It was evident
t there was minimal integration practice in Thegenge zone and that there was need to establish
ts for the intellectually challenged within our community. The researcher further urged for
v research study in all areas of special needs in education so that none is neglected or relegated

» the back streets within our society.

s forms the last chapter of this research study and therefore concludes this research document.

: researcher believes that the content of this study will form a firm base towards the need for

her research in all areas of education to ascertain that EFA goals set out at the national and

mational level are made a reality to all and sundry and in particular to the less fortunate

bers of our society- those with special needs in Education.
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JESTIONNAIRE

ar respondent

m a student of Kampala International University carrying out an academic research on the topic “factors
ecting integration of learners with mental challenges in regular primary schools in Thegenge zone,
eri south district in, Kenya” as a case study. You have been randomly selected to participate in the
dy and are therefore kindly requested to provide an appropriate answer by either ticking the best option.

e answers provided will only be used for academic purposes and will be freated with utmost
ifidentiality.

: do not write your name anywhere on this paper.
PERSONAL INFORMATION

NDER

le Female

nd above

\DEMIC LEVEL

3
-

ficate

ma

e

ir how long have you been in the teaching profession?
A) Less than 10 years

B) Between 10 and twenty years

C) More than 20 years

: you trained in the area of Special Needs Education?
A) YES B)NO

xiti
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If yes above, which discipline did you major in?
A) Mentally Challenged
B) The Deaf
C) The Blind
D) The Physically Handicapped
E) Any other/None

How do you view teachers handling Children with Mental retardation either in a special unit or Special
school?

A} Doing a worthwhile job.

B) As wasted manpower.

C) Have no comments.

Which category of teachers would you recommend to handle learners with mental retardation?
A) Old and trained

B) Old and not trained

C) Young and trained

D) Young and not trained.

How shonld a teacher handle a child with mental retardation in his/her class?

A) Treat just like other children

B) Give extra attention to the child

C) Recommend to be transferred to a Special School.

\o you integrate children with mental challenges in your school?
A) Yes {1
B) No [ ]
C) Not aware [ ]
yes what forms of integration programs do you use in your school?
Functional Integration. ]
Local Integration. [ 1
Social Integration [ 1]
None [ 1
Cannot identify [ 1
ited below are the factors that can hinder effective integration. Please tick the one you agree with
most?
a. Lack of enough adequate trained person in the area of special needs education. [ ]
b. Poor government support and in adequate infrastructure. | ]
c. Poorteachers/Pupilsrate. | ]
d. All the above. [

Xiv




How do you think integration of learners with intellectual challenges can be improved?
a. By training teachers in the area of special needs in education. [ 1}
b. Government intensification of funding learners with intellectual challenges. [ ]
¢. Formulating good educational policies on integration of learners with intellectual
challenges. [ ]
d. Alltheabove. [ ]
Units of leamners with mental challenges should be established in regular schools as a way of

integrating such learners.

a. Agreed

b. Disagreed

¢. Not sure

Would you recommend such a unit (5 above) to be opened in your school?

a. Yes

b. No

¢. Not sure

low would you react if you were put in charge of such a unit described above?

a. Disappointed

b. Comfortable

c. Not sure

»w best do you think learners with intellectnal challenges could be educated?

a. Be taken to special schools

b. Be integrated in regular primary school

¢. Not educated and should remain at home.
w do you rate cooperation and collaboration between regular schoolteachers and those from special
sols for the intellectually challenged?
a. Extremely good

b. Good

¢. Poor

d. Extremely poor
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ALLAMANO SPECIAL SCHOOL

P.0. BOX 265, NYERL

05/85/2008.

The above named is a teacher in this scgogl and a student of Kampala International University (KIU)

Uganda. He is currently undertaking a mearch on the topic “Factors Aﬁ‘ectmg Integration of

genge Zone — Nyeri South Distriet”,

’,—‘ ’_,.._..._..._.._-_

Kindly give hnn thc ®.peckssary s:_xpport 7 suocessﬁzﬁy complete the exercise.

Thank you in advance. - ]{

Cours Faﬂm %Xt Viane SPECML ‘SCHW&

R JANE A 266 - WYERE (HEBYAR

IEADTEACHER - ALLAMANO SPECIAL SCHOOL)
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EDUCATION

dverts for the
icant posts 1o
pear in the
-ess this week

BENIARAIN MUINDI

+ recruitment of 6,000 new
‘hers begins this week, the
“hers Service Commission has
ounced.

he commission says media ad-
izement for.the teachers will
laced this week.

1e hiring will start scon after
publication of the adverlise-
i, according to TSC boss
del Lengoiboni,

ur thousand of the recruits
id be deployed in primary

schools and 2,000 in secondary
schools,

Sources at the TSC vesterday
disclosed that Mr Lengoiboni was
ot of the eountry and this had de-
layed the start of recruilinent,

The reemaitment was scheduléd
o begin two weeks ago, -

TSC is also charged with the
duty of identifying schools worst
hit by the teachsr erisis

Meanwhile, 6,000 graduaies
of teacher training colleges will
be hired as interns to cwrb the
shortage of teachers in public
schonls. i

Aceording to the TSC, it would
still need 58,000 teachers fo meat
the shortage in the country. -

This vear alone, at least 600
teachers have left service for other
professions, Others have retived
ordied.. ‘

“The couniry still faces a short-

age of teachers but the Govern-

ment will address it as economic |

challenges ease;” he said.

During this year's budget, Mr
Amps Kimunys, who stepped
aside as Finance minister last
week, allocated Shl.56 billion for
the recroitment of new teachers,

“TheGovernment will also work |

ont modalities of a teaching pro-

_gramime to utilise graduates of

teacher colleges before they are
absorbed by the TSC” said Mr

Kimunya.

flodalities

However, the Eduecation minister
Prof Sam Ongeri, is vet to disclose
the modalities in which the re-
eruitmerst of the interns will be
dope.

He said the couniry’s iransition
rate from primary to secondary
schools currenily stood at 70 per
cent.
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