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DEFINIflON OF TERMS

The following terms have been defined In the context of this research;

Disability — The loss or reduction of function and activity consequence

of impairments.

Indusion -Refers to accommodating all chiidren, regardless of

abilities, to participate fully within the regular education set-ups.

Indusive education — The process of addressing the learners needs

within the main stream of education using all available resources thus

creating opportunities for learning in preparing for life.

Integration- It indicates the participation of learners with special

needs in reguiar education without demanding changes in the

curriculum provision.

Performance - How one exceis in something

Regular Schools- They refer to the mainstream school which follows

the curriculum for the average abiiity learner

Special needs- These are conditions or factors that hinder learning

and development for Individuais

Special schoolsL This refers to schools that are buiit and organized to

provide education services to iearners with one type of disability.
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ABBREVIATIONS AND ACRONYMS

CWD’s- children with disabilities~

EFA- Education for all

FGD- Focus group discussion

IDEA- Individual with disabilities education act.

MDG- Millennium development goals
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ABSTRACT

The purpose of this study was to assess the academic performance of

disabled children in an indusive setting in Mwikl primary school.

The specific objectives of the study were to examine the effects of

lnduslve education towards the academic performance of pupils in

Mwiki primary school and to assess the challenges faced by indusive

learning In Mwlkl primary school.

The methods used for data collection were questionnaires to the

teachers and focus group discussions with the pupils.

The findings revealed the children In an lnduslve setting performed

well In academics however It revealed that they had many challenges

which lnduded currIculum barrier, large dasses, few trained teachers,

negative attitudes and few learning resources.

The study recommended that, the government should build

infrastructure that is conducive for pupils with disabilities so that they

fit in an inclusive setting

More teachers should be trained in the areas of special needs

education so that they gain necessary knowledge and skills to handle

and care for children with disabilities.
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CHAPTER ONE

1.0 INTRODUCTION

1.1 BACKGROUND OF THE STUDY

The term inclusive education has attracted much attention in the

recent years. An examination of the theory and practice has revealed

that the term has come to mean different things to different people.

According to UNESCO (2005), the term refers to the diversity of needs

of all learners through increased curriculum content, approaches,

structures and strategies, with a common vision, which covers all

children of the appropriate age range and a conviction that it is the

responsibility of the regular system to educate all children. It is a

process of reforming schools and attitudes, which ensures that every

child receives quality and appropriate education within the regular

schools. In this way, inclusion is more complex than mere physical

placement of children with special needs in the regular classrooms.

How therefore does inclusion differ from the related terms such as

mainstreaming and integration? Integration as explained by Jenkins,

Pious & Jewel! (1990), means that the child adapts to the regular

classroom whereas in inclusion, the regular classroom adapts to the

child’s needs. Conceptually in inclusion physical impaired children are



members of the regular classroom. Antia & Sttinson (1999) provide a

broad but equally simple definition, which considers inclusi3n as the

practice of educating the child with special needs and the “normal”

child in the regular classrooms.

As Jenkins, Pious & Jewell, (1990) put it, inclusion implies that the

regular classroom should change to accommodate all different learners

and in the process, desirable services be offered to all children within

the regular classroom. One major assumption is that in an inclusive

setting, the classroom teacher rather than the special needs educator

has the primary responsibility for educating all children in the

classroom.

Friend & Bursuck (1996) have reiterated that in order tD make the

classroom inclusive for all learners, regular teachers should work in

partnership with special needs educators to make adaptations in the

curriculum and to structure the classroom in a manner that allows for

effective learning by a diverse group of learners. Inclusion means

enabling all students to participate fully in the life and work of

mainstream settings, whatever their needs. For inclusive education to

be effective, governments, schools and all stakeholders have to adapt

their approach to curriculum, teaching supporting, funding mechanism

and the built environment. Biklen, Lehr, Searl, & Taylor, (1978) have



identified some of the philosophical premises that advocate for the

inclusion and these include; preparing individuals for life, learning from

typical peers, having normal life experiences, changing attitudes of

individuals without disabilities, challenging societal rejection and

teaching democracy

Inclusion involves adopting a broad vision of Education for All (EFA) by

addressing the spectrum of needs of learners, including those who are

vulnerable and marginalized such as the abused, refugees, migrants,

language minority, ethnic minority, and children of conflict zones,

children with disabilities, nomadic children and HIV/AIDS orphans

Millennium Development Goals (MDG) on Education also provide a

framework of reference on making EFA a reality by 2015 while the

Salamanca Statement on the principles, policy and practice in special

needs education has also provided valuable reference points for

inclusive education as it provides a framework for thinking about how

to move the policy into practice.

At the core of inclusive education is also the human right to education,

pronounced in the Universal Declaration of Human Rights in 1949. A

logical consequence of these rights is that all children have the rights

to receive the kind of education that does not discriminate on any

grounds such as caste, ethnicity, religion, economic status, refugee



status, language, gender and disability. Specifically the rights indude

access to free and compulsory education, equailty, indusion, none

discrimination, the right to quality education, content and ieaming

process.

Changes in the education systems ins Kenya has been dosely linked to

tendencies and changes In occurring in western countries especially

Britain which enacted integration In their education policy way back in

1.981 and where most & the pioneers & special education in Kenya

took their training. On arrival in Kenya, they pushed for Integration

policy within the education system. This gave rise to adoption &

educationai sessionai papers on Integration & children with spedai

needs in reguiar schools. Special units were estabiished in a few

regular schools.

1.2 STATEMENT OF ThE PROBLEM.

The study set to identify the challenges that affect the successful

Inclusion of. children with disabilities in regular schools. The barriers

children with disabilities face in these schools affects their academic

performance and therefore this study Intended to identify and

therefore suggest solutions.
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L3 Purpose of the Study

The purpose of the study was to analyze the academic performance of

disabled children in an inclusive setting in Mwiki primary school.

L4 OBJECTIVES OF THE STUDY

L4~i General: to analyze the impact of inclusive learning and

academic performance of Mwiki primary school in Thika district Kenya.

L4~2 Specific Objectives were:

1. To determine the profile of the respondents in regards to:

1.1 Socio demographic data

1.1.1 Sex

1.1.2 Age

1.1.3 Educational Background

2. To examine the effects of inclusive education towards the

academic performance of pupils in Mwiki primary school.

3. To assess the challenges faced by inclusive learning in Mwiki

primary school.



L5 RESEARCH QUESTIONS

1. What are the effects of inclusive education towards the academic

performance of pupils in Mwiki primary school?

2. What are the challenges faced by inclusive learning in Mwiki

primary school?

L6~ SCOPE

The study was conducted at Mwiki Primary School in Thika district,

Kenya. Thika District is a plain area covering more than 20 square

kilometers. The division has 46 primary schools all of which having an

inclusive learning setting. Mwiki Primary School as the case study has

700 children being taught by more than 30 teachers. The school is

neighbored by Kimbo Primary school in the east, Githwai in west in

west, Roysambu primary in the north and Lilly academy in the south.

The study took three months that is from May 2008 to July 2008 and

was limited to the set objectives outlined in chapter one.
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1.7 SIGNIFICANCE OF ThE STUDY

This study would benefit the following disciplines:

The study would became an instrument & change in the ways in which

people and cammunities think about the disabled people and their

capabilities. With changed attitudes, an appropriate, relevant,

affordabie and efIëctlve education within the cammunities, the

marginaiization that the physically disabled children face due to being

exduded from the mainstream life in the society cauid be cauntered.

The study would heip education pianners to study the root cause &

marglnaiization & the physicaliy disabled children In Kenya. It Is

reievant in that the physicaiiy disabied children have the right to be

educated, and more so, together with the other able-bodied children in

their own communities, regardless of their disabilities. In this aspect

therefore, indusive education becomes a basic human rights issue for

the physicaily disabled children in Kenya.

Future researchers would be abie to use it as a reference for their

studies and research.
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CHAPTER TWO

LITERATURE REVIEW

2.0. INTRODUCTION

Inclusion has a long, continuous developing history where parents of

children with disabilities have had to fight for the right to have their

children educated in public schools for many years.( Ainscow, M.

1997), the first federal law to address challenged, was adopted in

1958, and it provided for funding to train teachers to work with

mentally retarded children. In 1965, the elementary and secondary

education Act passed, and it provided more funding to improve the

education of a variety of disadvantaged children. Discrimination

against the disabled in any federally funded program was barred in

1973. In 1975, Congress passed the Education for all handicapped

children Act, which was renamed as the individuals with disabilities

education Act, (IDEA., 1990).

Children are encouraged to actively participate in their own learning as

opposed to being passive recipients of knowledge. Co-operative social

skills are developed through group work, peer tutoring and child-to

child approaches. Child-to-child support programs in the classrooms

have shown excellent co-operation and positive interdependence
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among the children. This positive interdependence has also been

reflected during the physical education lessons where the children now

play together, share and enjoy. It is also noteworthy that the children

with cerebral palsy have shown a marked improvement in their

physical co-ordination, (EENET, 2005).

2~1. Effects of inclusive education towards the academic

performance of disabled pupils~

In studies comparing student performance between inclusive and

segregated settings, students with severe disabilities in general

education classrooms have shown similar or even better achievement

in skill development and curriculum content than those in special

education settings (Fisher & Meyer, 2002; Hunt, Staub, et al., 1994;

Miles, Cole, Jenkins, & Dale, 1998; Ryndak, et al., 1999). The

student’s academic success in inclusive settings was recognized by

parents and was measured in research studies. Parents of students

with severe disabilities who were learning in general education

classrooms perceived that those students showed better performance

in academics compared to their previous achievement in segregated

settings (Susie miles 20021

Proponents such as Staub ~nd Peck (1995) see the potential benefits

for inclusion to be very encouraging. Placing students in an

9



environment with role models and high expectations can have a

positive academic effect, even if these students are not required to

meet the higher curricular standards. Classroom activities,

assignments, and assessments can be modified to reflect the student’s

capabilities or assist the student with their disability. For example,

students with a writing disability might be asked to answer a question

by typing instead of writing the answer.

There are also numerous socialization advantages of inclusion. Parents

report that when their children are seen in the community, they are

recognized, and treated better, because people know them. (Jensen, J.

R. Pious, C.G, & Jewell, M. (1990) Children with disabilities are also

more aware of community events because of their contact with other

students with models appropriate behavior. As a special education

teacher in Thika district 2004, Cindi Dalsing reports that her inclusion

students would raise their hand when they want to participate in the

science classroom. This is an expectation of the science teacher, and it

is the behaviour that everyone in the classroom displays. These pupils

do not want attention drawn to them and hence, they behave the

same way as their peers (Sue Stubbs I Atlas Alliance, 2002).

Providing inquiring-based experience also allows for interaction among

regular and special education students. This can be a positive

10



experience for everyone. In a normal lab setting, students either work

in pairs or in small groups. This combination of “little” researchers is

what Hurd suggests that society needs. In his book, inventing Science

Education for the New Millennium, he advocates the idea of team

research in order to pool the ideas of many, as opposed to restricting

research to an individual. Children learn naturally from each other, and

the science classroom is an ideal place to provide students with this

opportunity.

Leadership roles are often assumed by regular students, with proper

monitoring physically impaired pupils can assume roles to which are

effective ways for pupils to reinforce or learn new ideas. Working

cooperatively in groups also gives inclusion students a sense of

responsibility and a chance to develop higher self-esteem. (Martin,

O.L, Negris, O.and Daniel, 0. 2003) being put into a situation where

discovery is emphasized allows every student the opportunity to feel

valued and respected. It should not be forgotten that the teacher’s role

during inquiry or discovery-based activities is an active facilitator.

Observations and guidance should be a constant presence in the

classroom (EENET, 1997-2006).

Adaptations are made for inclusion students, but they benefit all

students, and all teachers, regardless of the ability levels in the



classrooms, should do them. Bybee makes a very clear argument, in

his book reforming science education, regarding the science,

technology, and societal connection. Science material becomes

meaningful to students when there is a direct connection to their

world. “Science educators should direct attention toward both .the

individual’s personal development and the individual as a citizen.”

(Bybee, 1967).

Providing children with a diversified classroom has many advantages.

The real world is not segregated into regular and special sectors, and if

children are educated in a system that does not delineate between

people, all pupils will be better prepared for society.

Pupils with disabilities have a higher self-concept of themselves, and

consequently, achieve at higher levels when are surrounded by their

peers. The pupil population as a whole also learns about tolerance and

acceptance through personal experience.

Another useful strategy to use in inclusion classrooms is team

teaching. It “provides opportunities for education and related service

personnel to share planning and teaching responsibilities”. (Rainforth

1996) for example, an occupational therapist, who would normally

spend time with specific inclusion students outside of the classroom,

could be included in lesson presentations. This would allow all pupils to

12



become familiar with this individual, and it would not be out of the

ordinary to see him or her helping various students, regular or special,

when coordination activities are taking place. Some activities science

teachers use involving coordination includes the construction of

mobiles, the matter dance (Kraft), labs, and life-size human drawings.

2..2 Challenges faced by disab~ed children in an indusive

settings

Pupils are not free with each other due to the physical gap which

creates a situation of a negative attitude from normal pupils toward

their impaired counterparts. (Mwaura and Wanyera 2002) The

physically impaired pupils feel uncomfortable and some end up loosing

truck of class performance.

Although a section of physical-impaired students (especially the post-

lingually deaf, slow learners and lame) can be educated with their

normal counterparts in public schools, Anita & “Stinson (1999) have

empirically documented that the outcomes of the academic and social

integration are not satisfactory. It has been pointed out that there are

some challenges that are inherent in inclusive practices such as the

regular classroom teachers who posses negative attitude towards

inclusion.



Disability brings with It physical or communication issues that make a

child with disability not able to adapt normal dass environment.

(UNESCO 2005). The schools are not built to cater for any disability.

To provide education for the children with any special needs there

must be adjustments which have to be financed by someone to enable

free access. (Mary. W. Ngugi (2002) the schools are required to adjust

to accommodate various needs accordIng to the special disabilities of

the chIldren In the local communIty. Currently, there is no law that

guides this adjustment, making most schools at no obligation to

provide disability friendly education. Many have therefore missed

school all together (S. Arbeiter and S. Hartley, 2002).

2.3 Conclusion

The research on the challenges concerning indusive learning has not

been enough. However, this research is carried out to bridge the

existing gap of research in this field of education.

14



CHAPTER THREE

METHODOLOGY

3.0 IntroductIon

This chapter detaIls the methods the researcher used to collect data

3.1. Research Design

The research Is presented In both qualitative and quantitative design.

Qualitative design helped the researcher get a deeper meaning of the

study while quantitative helped In analyzing the numbers that were

Involved In the study. A descrIptive survey design was used and thIs

helped the researcher get a sample of variables than the whole

population.

3.2 EnvIronment I Area and population of study

The research was carried in MwikI primary school In ThIka district,

Kenya.

The case study was selected because that is where the researcher lives

and therefore it made It easy to get Information from the respondents.

The costs of research were also reduced that Is the researcher needed

to take few trips.

3.3 Sample selection

The study included the teachers and pupils both disabled and normal.

15



The teachers were selected randomly while the students were selected

purposively.

3,.4 Data Cogilection

The instruments of the study included questionnaires to teachers and

focus group discussions with the pupils both disabled and normal.

3..4~1 Research instruments

The researcher used questionnaires since teachers were able to fill

them and focus group discussions made it easier to get information

from the pupils.

3~4~2 Data Collection Procedures

A letter of introduction was picked from the University and this helped

in a way that the interviewees were willing to give the researcher

information.

The letter was introduced to the headmaster before questionnaires

were distributed to the teachers and focus group discussions held with

the pupils.
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3.5 StatIstical Treatment of Data

The frequency and Percentage (%) was used to determine the number

of sample respondents that participated in the study and the number

that participated positively In the research.

Formula;

Percentage (%) = f x 100

Total number of respondents

Where F = number of respondents

Observed

Qualitative analysis; Data from semi-structural, observation, and in-

depth interviews were standardized hence requiring categorization.

Such data was presented in a descriptive form above and was used to

d!scuss the results of quantitative data.



CHAPTER FOUR

DATA PRESENTATION, ANALYSIS AND INTERPRETATION

4~O Introduction

This chapter is a presentation, interpretation and discussion of the field

results. The results are presented in tables and in form of frequency

counts and Percentage (%). It focuses on the effects of inclusive

learning on academic performance of physically disabled children and

challenges faced by disabled children in an inclusive setting.

4~1 Background information

Table 41: Below shows the profile of the respondents

CATEGORY FREQUENCY PERCENTAGE (%)

Sex

Male 15 60

Female 10 40

Total 25 100

Age

19-25 6 24

26-35 11 44

36 and above 8 32

Total 25 100
I

Academic level

certificate 5 20

diploma 13 52

degree 7 28

Total 25 100

Source: primary data 2008

10
I 0



28 questionnaires were distributed to the teachers and 25 were filled

and returned. This therefore represents 89°k of the total number of

questionnaires that were distributed.

The study covered 25 randomly selected respondents of whom

1O(40°k) were male and 15(60%) were female. This means that

female respondents were the majority of the respondents with 60%.

The age category of the teachers was divided into three categories.

Between 19- 25 were 6, which was 24% of the total population.26-35

years were 11 (44%) and 36 and above were 8 reflecting 32%. This

shows that most teachers who are actively working are between the

age of 26-35 with 44%.

The academic level of the teachers was divided into three categories

that is certificate, diploma and degree 5(20°k) of the teachers had

certificates while 13 (52%) had diplomas and 7(28%) had degrees.

This implies that most of the respondents were diploma holders with

52%.

Focus group discussions were held with the pupils both normal and

disabled. 10 pupils were included in the discussion of which 6 were

disabled and 4 were normal children.

19



The respondents were asked whether they were disabled in any way

and this was the response.

Table 4,2: Respondents disabled in any way__________________
Response Frequency Percentage (%)

Yes 4 16

No 21 84

Total 25 100

Source: primary data 2008

Table 4.2 indicates that 4(16%) of the respondents are disabled and

2l(84%) are normal. This shows that few disabled teachers teach in

regular schools.

The respondents were asked whether they had disabled children in the

school and this was the response.

Table 4.3: Do you have disabled children
Response Frequency Percentage (%)

Yes i25 100

No H

Total 25 100

Source: primary data 2008

Alt the respondents in table 4.3 agreed that they had disabled children

in the school. This means that the school under study which is a

regular school has disabled children.

20



The respondents were asked whether they like teaching disabled

children and this was the response.

Response Frequency - Percentage (%)

Yes 10 40

No 15 60

Tota! 25 100

Chart 4~1: Preference of teach~ng CWD’S

Table 4.4 and chart 4~1 show that 1O(40%) of the respondents like

teaching disabled children and 15(60%) do not like teaching them. It

was established that few teachers in regular schools are trained to

teach children with disabilities and that is why they did not like

teaching them. This means that children with disabilities do not have

enough teachers in an inclusive school.

Tab~es 4~4: Preference of teachinQ d~sabiled chilldren~

Source: primary data 2008

L~2~J
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4~2 Effects of inclusive education towards the academic

performance of disabled pupils.

The respondents were asked how they compared the academic

performance of the disabled with the normal pupils in an inclusive

class and this was the response

Table 4.5: Comparison of academic performance of CWD’s with

normal children.

Response Frequency Percentage (°Io)

Excellent 5 20

Good 14 56

Poor 4 16

Very poor 2 8

Total 25 100

Source: primary data 2008

Table 4.5 shows that 5(20%) said that the performance of disabled

children is excellent while 14(56°k) say it is good, 4(16°k) is poor and

2(8%) is very poor.

In a focus group discussion the pupils revealed that they performed

well in class and one of the physically boasted that he came ~ in class

the last term.



we also perform well like any other normal children. For

example I came third in the last term “ (Disabled pupil

FGD participant Mwiki primary school)

This implies that children with disabilities are not dumb and can

compete with normal children because 56% of the respondents said

that academic performance of disabled children was good.

The respondents were asked how the disabled children participate in

class and this was the response.

Table 4~6: Disabled children participation in class.

Response Frequency Percentage (%)

Active 19 76

Passive 3 12

withdraw 2 8

uncomfortable 1 4

Total 25 100

Source: primary data 2008

Table 4.6 indicates that 19(76°k) said that disabled children are active

in class while 3(12%) said they are passive, 2(8°k) withdraw and

1(4%) said they are uncomfortable. The pupils revealed that few of

23



the disabled children are uncomfortable in class and most of them are

active and always participate in class.

most of the times when the teacher asks a question

the disabled children know the answers and they answer them and

also participate in discussions (normal student

FGD participant Mwiki primary school)

This means that despite being disabled, children with disabilities

actiyely participate in class and engage in all school activities in an

inclusive setting like the normal children and sometimes better than

the normal children~

The respondents were asked with they had enough text books and

learning materials for the disabled and this was the response.

Tab~e 4~7: Enough text books and ~earning materia~s for the
disab~ed~

Response Frequency Percentage (°Io)

Yes 10 40

No 15 60

Total 25 100

Source: primary data 2008

24



Chart 4~2: Enough text books and ~earning materiaBs

Source: primary data 2008

Table 4.7 and chart 4.2 show that 10(40%) agreed that disabled have

enough text books and learning materials while 15(60%) disagree. The

pupils revealed that the lack of learning materials led to failure in

examinations. This implies that disabled children in an inclusive setting

do not have enough learning materials according to 60% of the

respondents which is a hindrance to their education.

The respondents were asked whether disabled children drop out of

school because of their situation and this was the response.

Q Yes
~ No

“S



Table 4~8: Drop out of disabled children

Response [ Frequency Percentage (%)

Yes 6 24

No 15 60

Not sure 4 16

Total 25 100

Source: primary data 2008

Chart 43: drop out of CWD’S

According to the table 4.8 and chart 4.3 6(24%) of the respondents

agree that disabled children drop out of school because of their

60

50

40

percentag 30
e

20

10

0
V

Yes No Not sure

response
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situation while 15(60%) disagree and 4(l6%) are not sure. According

to the pupils some of the friends drop out of school because they felt

they did not fit in the school environment. This shows that few

disabled children drop out of school because of being disabled.

However the study established that disabled children drop out of

school because of poverty and lack of learning materials.

The respondents were asked how disabled children are treated in class

by the normal children and this was the response.

Table 4~9: How normal children treat disabled children in class

Response Frequency Percentage (%)

Cooperate with them 11 44

discourage them 6 24

Ignore them 8 32

Total 25 100

Source: primary data 2008

Table 4.9 indicates that 11(44%) of the respondents said that normal

children cooperate with the disabled while 6(24%) said they

discourage them and 8(32%) ignore them. In a focus group discussion

the disabled children revealed that some of the normal pupils do not

want to cooperate with the disabled children even when it means

sharing a text book and this contributes on how well they perform in
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academics. This means that children with disabilities are faced with a

problem of discrimination in an inclusive setting and this has a

negative impact on their education.

The respondents were asked whether disabled children would perform

better in a special needs school and this was the response.

Tab~e 4~1O: Performance of disabiled ch~dren in speciall schoolls

Response Frequency Percentage (%)

Yes 14 56

No 6 24

Not sure 5 20

Total 25 100

Source: primary data 2008

Chart 4~4: Performance of disabled children in special schools
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Table 4.10 and chart 4.4 show that 14(56%) agree that disabled

children would perform better in a special needs school while 6(24%)

disagree and 5(20%) are not sure. Disabled pupils revealed that they

would prefer studying in a special needs school but their parents could

not afford to pay for special needs education. This implies that children

with disabilities are better off in special needs school where all the

children there have the same problem and therefore are free to each

other and this is supported by 56% of the respondents.

4.3 Challenges faced by disabled children in an inclusive

settings

The respondents were asked whether Children in an inclusive setting

face a challenge of negative attitudes and this was the response.

Table 4q11: Negative attitudes towards children with

disabilities

Response Frequency Percentage (%)

Agree 13 52

Disagree 4 16

Not sure 8 32

~otal 25 100

Source: primary data 2008
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Chart 4.5. NegaUve attitudes towards ch~lldren with d~sabHities

According table 4.11 and chart 4.5 13(52%) of the respondents agree

that disabled children in an inclusive face a challenge of negative

attitudes while 4(16%) disagree and 8(32%) are not sure. According

to the disabled children they face a problem of negative attitude from

the normal pupils and the teachers. On of the disabled participants

lamented.

the normal pupils treat us in a negative way and also

nick name and call us funny names which makes it difficult to cope in

the school “ (Disabled pupil FGD participant Mwiki

pr/mar,’ school)

This implies that one of the major problems children with disabilities

face is in an inclusive setting is negative attitudes from the normal

60

50

40

~3o

20

10

0
Agree Disagree

response

Not sure



children towards them and this is supported by 52% of the

respondents.

The respondents were asked whether Curriculum barrier is another

problem faced by disabled children in an inclusive setting and this was

the response

Table 4~12: Curriculum barrier

Response Frequency Percentage (%)

Agree 15 60

Disagree 5 20

Not sure 5 20

Total 25 100

Source: primary data 2008

Table 4.12 indicates that 15(60%) of the respondents agree that

children with disabilities are faced with a curriculum barrier while

5(20%) disagree and 5(2O%) are not sure. The pupils revealed that

the curriculum was rigid and that did not~ cater for disabled children

and the teachers were not trained to teach specifically disabled

children. This shows how it is difficult for children with learning

disabilities to cope in an inclusive setting because the curriculum does

not favor them according to 6O% of the respondents.



The respondents were asked whether Class sizes are too big for the

disabled in an inclusive setting and this was the response

Table 4q13: class sizes

Response Frequency Percentage (%)

Agree 16 64

Disagree 5 20

Not sure 4 16

Total 25 100

Source: primary data 2008

Chart 4~6: class sizes

Table 4.13 and chart 4.6 show that l6(64%) agree that class sizes

are a barrier to the inclusion of disabled children more especially the

70

60L

50

20

101

Agree Disagree Not sure

response

32



physically disabled children while 5(20%) disagree and 4(16%) are not

sure. According to the pupils the introduction of free primary education

has made matters worse by increasing class sizes and therefore

teachers do not have time to meet all the individuals’ needs.

This means that children with disabilities do not have enough classes

according to 64% of the respondents and therefore do not study well.

The respondents were asked whether Disabled children in an inclusive

setting do not have enough learning materials and this was the

response

Tabile 4~14: Learning materiaDs

Response [ Frequency Percentage (%)

Agree 18 72

Disagree 6 24

Not sure 1 4

TotaD 25 100

Source: primary data 2008

Table 4.14 indicates that 18(]2%) agree that learning materials are

not enough for children with disabilities while 6(24%) disagree and

1(4%) are not sure.
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This shows how children with disabilities do not have enough learning

materials which is supported by 72% of the respondents. This is a

challenge to their education because they do not understand what they

are being taught without learning materials.

According to the pupils since the classes were large they had to share

books and yet sometimes the normal children do not want to share

with them.

The respondents were asked whether Teachers are not well trained to

teach children with disabilities and this was the response

Tab’e 4~15: Teachers are not well trained0

Response Frequency Percentage (%)

Agree 14 56

Disagree j 6 24

Notsure 5 20

Total 25 100

Source: primary data 200$
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Chart ~4~7: Teachers are not well traüned

Table 4.15 and chart 4.7 show that 14(56%) agree that teachers are

not well trained to teach children with disabilities while 6(24%)

disagree and 5(2O%) are not sure.

This implies that children with learning disabilities do not have enough

trained teachers to handle them. 56% of the respondents agreed to

this.
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CHAPTER FIVE

DISCUSSION, CONCLUSION AND RECOMMENDATIONS

5~O~ Introduction

The major purpose of the study was to assess impact of inclusive

learning on the academic performance of Mwiki primary school. This

chapter focuses on the discussions of the findings, conclusions and

recommendations. Finally the chapter ends with suggestions for

further research.

Si. Discussions

The study revealed that Mwiki had children with disabilities that is

100% agreed that they had them. It was also revealed in table 4 that

some teachers that is 60% did not like teaching children with

disabilities.

The study revealed in table 4.5 that children with disabilities

performed equally well in an inclusive setting and even performed

better those in special needs education. In studies comparing student

performance between inclusive and segregated settings, students with

severe disabilities in general education classrooms have shown similar

or even better achievement in skill development and curriculum

content than those in special education settings (Fisher & Meyer,
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2002; Hunt, Staub, et ai., 1994; Miles, Cole, Jenkins, & Dale, 1998;

Ryndak, et al., 1999).

The study also revealed In table 4.6 that children with disabilities are

active and partidpate like those that are normal. However it revealed

that normal children do not cooperate with children with disabilities

which is a hindrance to their academic achievement.

According to the study children with disabilities are more likely to drop

out of school that the normai children and this is because they

sometimes fail to cope with the environment in an indusive setting.

According to UNESCO (2005) disability brings with It physical or

communication issues that make a child with disability not able to

adapt normal dass environment.

Finally the study revealed that children in an indusive setting faced

challenges which indude, negative attitudes, limited learning

resources, large classes, curriculum barrier and few trained teachers.

According to UNESCO (2000) the schools are not built to cater for any

disability to provide education for the children with any special needs

there must be adjustments which have to be financed by someone to

enable free access.
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5.2. ConclusIon.

The main purpose of the study was to asses the Impact of lnduslve

learning on the academic performance of Mwlkl prImary school.

It was established that pupils In an Induslve settIng performed equally

well as the normal ones even though they face some problems.

However they were lIkely to drop out compared to the normal chIldren.

Normal pupils sometimes make It dIfficult for dIsabled chIldren to fit In

the dassroom environment by refusIng to cooperate with them and

sometimes IgnorIng them.

The study also found out that children in an Indusive setting faced

many challenges and therefore polIcies should be adopted to solve the

problem.
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5.3. RecommendatIons.

1. The government should build infrastructure that is conducive for

pupils with disabIlities so that they fit In an induslve setting

2. More teachers should be trained In the areas of special needs

education so that they gain necessary knowledge and skills to handle

and care for children with disabilities.

3. A curriculum should be adopted to suit the special needs of

learners.

4. Teachers should be sensitized about the special needs education

more espedaily those in integrated schoois

5.4 Suggestions for further research.

Future research is needed in relation to the academic outcomes of

induslve educational practices for students with severe disabilities.
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APPEN DICES

APPENDIX A: LETTER FROM THE UNIVERSITY
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TO WHOM IT MAY CONCERN;

Dear Sir/Madam.

~ ~~ .‘.

Th~ anovc. named incur studenl in instilzfle at Open and DisIsnce LOOming

(IDOL). pursuing a D’ploma/13ac(m;crs degree in Fducauon.
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1 Cn~.I~r1 in h, ~r.rd.r’; 1~., .rich ~.r1

Your:, f,,il; ‘utly.

MR. MUHWEZj, JOSEPH

1.-lEAD, IN-SERVICE

I ~i ii. ill S I I I. “0’.
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APPENDIX B: ACCEPTANCE LETTER

MWIKI PRIMARY SCHOOL,
P~ ft BOX 289,

RUIRU.
22~ July 2008

The Kampala International University.
P. 0. Box 20000.
Kampala.
UGANDA.

Dear Sir’~Madam.

~j RESEARCIL

The above matter refers.

I head teacher Mwiki primary school wish to intbrm you that. Ms Alice Muthoni Mweihi
carried out her research at this schoci. The topic v~as on inclusive learning and academic
pcr±~rmanec at Mwiki Primary school.

She p~csen.ted a request letter to me and I granted her permission. 1 have given her
maximum coopemtior and assistance v~ here needed. I3ou the teachers and pupds were
excited end pactieiptxed fully during die research. Ii a a~ of good help to teachers and also
the pupils.

It 5 5iOC~ -c id the 1esccrc:i ill ~ per setinol and also a;
ethers. jianie. as the head teacher a l~e; welt et Kamnala international rnversio.
and also succ~.--s in her studies

\Vfth rcg.at-~

~OUi~ ~tthis
10R i’;~ciKl R~i S1~IOOi.

1~~
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APPENDIX C. QUESTIONNAIRE

Questionnaire to the teachers

Dear Respondent,

I am student of Kampala International University carrying out an

academic research on the topic “inclusive learning and academic

performance of disabled children in Mwiki primary school in Thika

District, Kenya as a case study. You have been randomly selected to

participate in the study and are therefore kindly requested to provide

an appropriate answer by either ticking the best option or give

explanation where applicable. The answers provided will only be used

for academic purposes and will be treated with utmost confidentiality.

NB: Do not write your name anywhere on this paper.

Personal Information:

Sex

Male [ ]

Female [ ]

Age

19-25 [ ]

26-35 []
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36 and above [1

Academic bevel

Certificate [1

Diploma [ ]

Degree [1

1. Are you physically disabled in any way?

Yes []

No[]

2. Do you have disabled children in the school?

Yes [1

No [1

3. Do you like teaching children with disabilities?

Yes[

No [ ]
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V

Effects of Inclusive education towards the academic

performance of disabled pupils.

4. How do you compare the academic performance of the disabled with

the normal pupils In an indusive dass?

Excellent [ ] Good [ ]

Poor [ ] Very poor[ ]

5. How are they in dass partldpatlon?

Active [ ] passive [ ]

Withdraw [ ] uncomfortable [ ]

6. Do you have enough text books and learning materials for the

disabled children?

Yes[ ]

No[]

7. Do disabled children drop out because of there situation

Yes[ ]

No[]
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Notsure[ ]

8. How are the disabled treated In dass by the normal children?

Cooperate with them [ ] discourage them [ ]

Ignore them [ ]

9. Do you think disabled children would performed better In a special

needs school

Yes[)

No[ ]

Notsure[ ]

Challenges faced by disabled children in an Inclusive setting.

Please read the following statements carefully. Tick those which you

agree with and put a cross against those you disagree with and those

you are not sure leave blank.

10. Children in Indusive an inclusive setting face a challenge of

negative attitudes [ I

11. Cunlculum barrier is another problem faced by disabled children in

an indusive setting [ ]
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12. Class sizes are too big for the disabled in an Indusive setting [1

13. Disabled children in an indusive setting do not have enough

learning materials [ ]

14. Teachers are not well trained to teach children with disabilities [ ]

Thank you very much for your cooperation.
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APPENDIX D: FGD for the pupils

1. How is the academic performance of children with disabilities

compared to that of normal children?

2. How do children with disabilities partldpate In dan?

3. How do normal children treat children with disabilities?

4. Do you think children with disabilities drop out due to their

situation?

5. What challenges do children with disabilities face?
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APPENDIX E: TIME SCHEDULE

Date Activity

20th Dec_29tI~ January 2008 Looking for funds to buy all the

necessary items for the study.

1stFeb~15 March 2008 Carrying out the research

March 16th_March 30th ,2008 Compiling of findings while

checking with my supervisor for

corrections.

April 1st 20th,2008 Submit in my dissertation to my

supervisor for approval.
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