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ABSTRACT 

This study was carnecl out with an intention to determine and identify the 

outstanding challenges of Universal Primary Education in Uganda, while 

reflecting some selected government aided prima1y schools in Busimbi Sub 

County as an illustrative example 

All other autiJOrs· · works similar to this particular study were revisited and this 

formed tile IJasts of the researcher's revtew of related literature. A descriptive 

survey design was employed since the whole study was about explaining a 

scenario and/or an event or occurrence. In the process of data collection, 

questionnaires ancl mle!Vtew guides were employed after which data was 

analyzed and presentee! in percentages and frequency distribution tables. The 

findings from the study revealed that among the outstanding challenges to 

Umversul Primary Ec/ucation mcludecl. uncongenial home environment, dull 

curnculum. l!liKiertuniC' tramocl teachers. over population financial resource 

mismatwgement. po01 9oven linen! monitormg and supe!Vision, limited number of 

schools. cultural prac/icos. lmgering insecurity and inadequate plwsical facilities. 

It was recommended m this study that government funding and monitoring of 

Uwversal Primwy Eclucat/On in the area of study be revisited and the need for 

curnculum review to sutle both the interests of the government and those of the 

learners. 
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'! .0 Background to study 

CHAPTER ONE 

INTRODUCTION 

By 1986 within Uganda. after succeeding years of government mismanagement 

and civil strife. infrastructure had been depleted, administrative and management 

systems were inoperative and schools functioned only through the efforts of 

parents and communities. The majority of teachers were untrained. instructional 

materials scarce. and absenteeism high 

When the President fvluseveni government came to power, education was is a 

state of dJsastrous11ess Coupled w1th a lot of problems, which ranged from 

political, social and economic, it had to address the issue of education as 

manifested in the Millennium Development goals. Following the presidential 

declaJ·ation to prov1de Universal Primary Education (UPE) commonly known as 

inclusive education. Uganda started Implementing its UPE program and it 

becanl<:e one of the first African countries to real1ze significant gains in achieving 

Education For All (Er:A) The principle components of UPE policy were the 

elimination of tuition and Parent Teachers Association fees for the vast majority 

of pupils The consequences of lh1s policy were the unexpected massive 

1ncrease 111 enrollments Since the landmark declaration, enrolments in primary 

education have JUmped from 3.7million to almost 8 million in and by the year 

2006, enrollments were estimated to be around 8.2 million. By the year 2010, it 

expected that enrollment would have doubled the 2006 figures. Enrolment of 

children from the lowest mcoml" quiniiles had 1ncreased from 50 percent to 83.7 



percent by 2006 and this has been estimated to be growing year by year. 

lmporiant to note however. is the fact that despite the sudden and dramatic 

expansron of enrolment rates, there has been a tremendous strain that has been 

put on the entire economy's education system most especially on the quality of 

education. Though the Ugandan constitution provides for the right to basic 

educatron for every Ugandan, the increasing enrolments and access to basic 

educat1on would require an increment in the government supply of resources to 

the education sector - but this has been in vain. The earlier UPE policy of 

enrolling four children from each family had to be born into education for all 

children in families. The high enrolment rates arising from the introduction of UPE 

necessitated the open1ng of more schools, construction of more classrooms, 

training and recru1tment of more teachers, and provision of more instructional 

materials Given the fact that Uganda is a developing country with limited capital 

stock, several problems have kept on emerging and these suggest the existing 

Inefficiencies in lnclus1ve education within the country. 

1.1 Statement of the Problem 

It is should be noted t11at Primary education is not concerned with any classes or 

groups but has to deal with the entire population of t11e country It touches life at 

every point and 1t has to do most with the formation of national ideology and 

character then any s1ngle activity- socral. polrtrcal or educational. Those who are 

concerned with the great work of primary educa\1on should visualize its problems 



a11d objec!ives not 111 tile context of the dark buildings, but against the 

background of 1is u!timCJie ends and purposes. 

Within Uganda, variat1ons 111 pnmary education are quite fascinating. In terms of 

quality. at one end of the spectrum are key primary schools whose successful 

experiences have been publicized. while at the other end of the spectrum are 

primary schools with quite poor conditions, no enough desks and chairs, no 

school facilities for classes to proceed well as expected and the staff is poorly 

trained Unfortunately, the majority of rural primary schools are at the latter end 

of the spectrum (Sodhi T. 1998) 

This research study was therefore geared towards an establishment of the major 

challenges of Un1versal Primary education in Busimbi Sub County, Mityana 

d1stnct 

1.2Theoretical perspective of the study 

Mahatma Gandhi's theory was based on In il1s theory: "Education For Life and 

Througll Life". Gandhi argues that literacy should never be the end of education 

nor even the begi1m1ng It 1s only one of the means whereby man and woman 

can be educated He :Jdds that, true Education IS that which draws out and 

stimulates the intellectual faculties of the children. He attached greater 

Importance to the pers01lal1ty of the educand than to the tools and the subjects. 

He bel1eved that a sound education should make useful citizens whole men and 

women - of boys and girls and this 

compulsory Universal Primary Education. 

requires education to be free and 



Source· Venkateswaran (1997) 

'1.30bjectives 

'1.3.1General Objective: 

The study was miended to determine and identify the outstanding challenges 

of Universal Pnmarv E::ducat1on 111 Uganda, wh1le reflecting some selected 

government aiclecl pmnary schools 1n Bus11nbi sub county Mityana district. 

1.3.2Specific Objectives 

The study was meant to determine 

·1 The profile of respondents as to 

Age 

Sex 

M<cllltal status and 

Level of EducaiiOII 

1 Hre Challenges of Universal Primary education in Uganda with particular 

focus on BusiiTli)l sub county, M1tyana d1stnct 

2 The probable rernecl1es to the outstanding challenges of universal Primary 

eclucat1on i11 the area ot study 

What is t11e profile of the respondents as to age. sex, marital status 

and level of education 111 Buswnb1 Sub County? 

2 What cmc the outstand1ng challenges to Universal Primary 

Education 111 Busllllbl Sub county . Mityana district Uganda? 

,, 
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3 What me t11e possible remed1es to address tl1e challenges of 

Universal l~rimary education in Busimbi sub county, Mityana district 

Uganda 

1.5 Significance of study 

The researcher 1s qu1te hopeful that the study will help to awaken both top and 

lower educational administrators of the need to have effective monitoring and 

supervision of tl1e varrous activities that are being done under the UPE program. 

Tl1e researcher 1s of a v1ew that the significance of this study lays its reliability 

and dependability - m that otl1er scholars and or researchers can use the 

information gathered rn t11eir own studies or for the purpose of improving this 

research study in the course of t11ne. The outcomes of the study can also be 

used to advance suggestrons 1deas and solutions to the problems encountered 

111 the struggle to achreve effectiveness 111 UF'E. 

'! 
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LITERATURE REVIEW 

2.0 lntrod 

Thrs cl1apter revrew"d ihe related literature, theories. laws. and concepts by 

grving a drscussion of other author's work rn line with the challenges of UPE in 

Uganda. 

2.1Definitive review Universal Primary Education 

Before havmg a glance at UPE. we need to know what education rs meant to be. 

Education was and rs meant to refer to as a process of bringrng about changes in 

the mind of the ecluccmcl Alternatively, eclucatron is a process of changing the 

attitudes allCI behavrors or the learner 

In the words of Gandhr as cried in Venkateswaran (1997: 87)."A sound education 

should mal\e usc:ful crtrzens whole men and women - of boys and girls and it 

requires education io IJe free and compulsory Unrversal Primary education". He 

thus affirms with great thrnkers like Plato when he came to a contention, 

'Educatron for lrfe and lilr·ough lrfe· meanrng t11at eclucatron goes on through out a 

person's lrfe and that rt should be free for all boys and girls of primary school -

going age, thus grvrng nse to Universal Prrmary Education. 

I II 



2.3Chalienges of universal primary education 

2.3.1 Cultural Practices 

Chaube (1998). argues that although every nation or society world over -

observes its traditions and practices, in most developing countries due to 

ignorance. traditions and practices rule the lives of most people. Among such 

traditions and pract1ces are some like religious fanaticism and caste 

discrimination These l·,ave proved obstructive 111 the expansion and development 

of education most especially at lower levels of primary. Compared to the 

Ugandan situation where girls in the countryside are being denied a chance of 

attending scl1ool due io cultural attachments, UPE w1th its customs of education 

for boys and g1rls still faces a challenge. Despite the on going struggle of the 

Ugandan governmeni where by it is sensitizing the public of the goodness of 

send1ng children to school to acqu1re bas1c knowledge. much is still wanting. This 

inspires the researcher to go ahead and establish such challenges of UPE that 

can help the government improve on 1ts operation. 

2.3.2Dull Curriculum 

According to fVIinist1·y of Finance Planning and Economic Development (MFPED) 

report 2005. Many primary schools within the country had not been converted 

into basic schools and therefore, their curriculum was one sided and still devoid 

of interest. Children of tender age could neither find it interesting nor attractive. 

On the contrary, the curriculum seemed burden sum. This could possibly have 

been the root cause of their dropping ou\ In the words of Gandhi: "True 

II 



education is that which draws out and stimulates the intellectual and physical 

faculties of the learner" (Venkateswaran 1997 86). 

Sutherland (1999), argues that what schools teach depends on what educators 

see as the desired result of education, but not all educators have the same 

opinions. The child centered educator will want children and their abilities to have 

a large share in deciding the curriculum while the collective educator will want to 

make sure that children learn the skills and the ways of behaving which are 

necessary to the life of the collective. She adds that one of the most frequently 

posed complaints 111 t11e history of education 111 developing countries is that the 

current curriculum is wrong. it does not prepare the younger generation suitably 

for l1fe in today·s society 

Dewey contends: "We violate the child's nature and render difficult the best 

ethical resJits by i11troducing the child too abruptly to a number of special studies, 

of reading writ111g ancl geograpl1y" .It is that with the current subject centered 

curriculum, teachers focus their efforts and attention on making students learn 

the topics 111 the subject and courses of study according to a fixed syllabus in a 

rigid, set pattern to enable them to pass a set of examinations. 

Tile present needs ol the child are hardly kept in m;nd and at some other times 

children loose interest 1n what is being taught. As cited in Venkateswaran S. 

(1997135), 



2.3.3Financial Difficulties 

Higgins ( 1968), argues that financ1al difficulties and hence poverty in developing 

countries have been a maJor barner to effective undertaking of the major 

government- financed programs. He adds that in most developing countries, 

there are many families whose members despite full day's hard labor do not find 

1t possible to make two ends meet Children of tender age 1n such families have 

to work for their ilvmg These coupled with little government financing of the 

education sector makes many families unable to meet the requirements for their 

children's educat1on. In the Ugandan situation for example, it was noted that 

some parents could not even afford fees to cater for teachers' meals (600/=) 

which each household ha o meet and that this made some children to keep out 

of school. (Source. Policy Review News Letter. November 2005). A question 

however remains whether the current UPE program cannot sustain 1tself and 

wiletl1er there am SO!lilc 1mag1na1y payments that make parents fail to send their 

children to UPE schools in tile country and tills forms the basis of this research 

study. 

Kochhar (2000), argue~. that a dynamic system of supervision and inspection has 

been the cornerstone of a sound system of education. He argues further that in a 

set up where all cl1ange tends to be Initiated from tile top and filter down through 

the administrative hierarchy to the schools, the Inspectorate forms an important 

link. Superv1sion and inspection are being consiclerecl as the back born of 



educational Improvement but thrs has been at a minimal level within most of the 

developing countnes. which could be partly responsible for the inefficiencies in 

p11mary eclucairon 

2.3.4Uncongenial Environment 

Accor·ding to lntematronal Debt Net Work (November 2005.6-7). it was stressed 

thai the uncongenral home envrronmeni was a challenge of UPE program in most 

East Africa11 countrres anci thrs had had great contributions to the levels of 

dropouts from mclusrve schools. Parents rn most homes within the countryside 

could not see the value of studies and thus, lacked the tradition of leaming in 

i11eir families For rnsiance. rt was revealed that that most of the children do 

excessrve work at home anci got lrttle trme to attend to their studies. One 

i\busage ", l<ammgu vvrihin Western Uganda was asked why her children could 

not consrsk'ntly keep 111 school a11d had t11rs to say 

"Look. I Cell' t grow foocl alone that will feed the whole family if these kids do not 

grve a hand" Thus children of school - gorng age have been made to attend to 

garciens and protect them agarnst animals and birds that could attack parent's 

crops 

Connected to the above rs the rssue of hunger and malnutrition. UPE does not 

provide food for schools. Thus, within most parts of the country children have to 

go home for lunch. In such areas. by tile time children go home for lunch, their 

parents are tending to !herr gardens and thus have not prepared lunch. As result, 

I ! 



children resort to staying at home to wait for food or else. they resort to roaming 

the village for what to eat l1ke mangoes, sugarcanes, and jack fruits and so on. 

Much as the government 1s 11nprov1ng the livelihood of its people in the 

countryside. by promot1ng agnculture, much is still needed. 

As manifested 1n the obJeCtives of 1nclus1ve education was the component of 

provision of qualified teachers 1n pnmary schools throughout the country. Given 

the current trend. tlle1 r,, has been a problem of inefficient teachers and thus, 

mefficient teach1ng in most parts of the country. Teaching at primary stage is any 

th1ng but efficient It requires full JUStice to all classes and all children It has been 

realized that in most schools that offer UPE, teachers have been found to be 

inadequately prepared and this has made them not to offer the best services as 

expected oi them The unfa1mess of teachers 111 UPE has also been realized 

even i11 terrns of lhr,; \Jreecl for money where by teacllers levy extra financial 

payments f1 om t11e leamers parents to cater their meals This has contnbuted to 

absenteeism and dmpp1ng out of pupils from primary schools- since such 

charges may not be afforclecl by the vast nlajority of parents in the countryside. 

A pnmary school 111 l<anungu- Uganda projected the following scenario: 

A boy of about 8 years of age was attending to a r1ce garden adjacent to a school 

garden. When he was asked why he was not in school. he disclosed that he had 

been sent away from school for failmg to pay shs 600 which every pupil had to 

pay for staff meals \IVI1en tile !Joy went home, !lis mother could not raise that 

rnuch. She msiead made an arrangement for him to work on a rice garden of the 

!5 



Askari ne1ghbonng the same school. (Policy Review News Letter November 

2005) 

2.3.5Providing Physical Facilities 

The massive increase in pupil numbers immediately created a problem of 

classroom space. Although the Min1stry has embarked on a drive to build more 

schools, and provide Instructional materials, th1s is still far inadequate for as the 

Ministry acknowledges. "1/Je increase in the number of schools has not kept pace 

with the increase in t/Je number of students" (Ministry of Education and Sports 

'1999 1 ·1) 

2.3.6lnadequate trained teachers 

As mentioned earlier, the Increase in pupil numbers as a result of UPE has 

raised the challenge of the need for more teachers. Government has done some 

work 1n th1s regard and a number of teachers have been trallled and upgraded, 

howeve;. the teacller-pupil rat1os are still poor. For example in i 996 the ratio was 

1 :37.62 and by 1999, th1s had decl1ned to 1 63.63. Also, the number of untrained 

teachers 1s still high. For example. 1n '1989 only 52.2% of the teachers had been 

trained but by 200·1 t111s had nsen tremendously to 75%. In effect, 25% of the 

primary school teaching force is still untrained. This coupled with the poor 

teacher-pupil ratio certainly creates pressure on the school system. 

Source Primary School figures (Mugaba, V. 2002) 



A conceptual framevvorl' vvhtch envelopes the outstanding challenges to universal 

Prtmary Education or tnclusive education was tl1us developed and this is 

illustrated below: 

2.4Conceptual Framework 

Independent 

L_~J 

[lnad~;~t!ell c'~J~~ s icli-ILK' i li~ ~;--
··---~- --- ~·---.- -- ----~ 

1

-------··-· ' -- ·-

1 (her Jldpuial i. '" 

I 
~-~ !tlaltc' ~d \llsltWJJac:cn !C nt 

Poor monitoring and 
Supl'r\ ision. 

--> 

Source: Researcher developed 
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METHODOLOGY 

3.0 Introduction 

This chapter identifres the appropriate methodology that was used in the 

researcl1 study It specrfically describes the r·esearch design chosen, the 

research populatron and area, and the methods of data collection, presentation, 

and analysis. 

Research Design 

The study employed ~~ descriptrve survey method to determine the major 

challenges of Unrversill Primary Education in Busirnbi sub county Mityana 

district 

Research I area of study 

The study Nas concluded 111 Busrmbr Sub County, Mrtyana district The key 

informants rncludecJ teachers 111 selected primary schools, pupils in upper primary 

classes. head teacl1ers and parer1ts 

3.3 Sample Selection Size 

The subjects for ihrs study rncludecJ selected head teachers, teachers, parents 

and pupils in upper prrmary schools. 

I 
,, 
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The method for select1ng the sample was stratified random sampling whereby the 

researcher employee! Slovene's formulae to determine the sample size as 

illustrated below 

n= N 

Where n = Sample s1ze 

N = Population SIZe 

·1 = Constant 

e = Is the confidence interval which 

SJ1ould be around 0 05 or 95% 

2 Is square 

Therefore n = Targei population 

C:J1ven tllai ille reg1on llas so many schools, those which were used for this 

particular study were bas1cally purposively chosen and in this case, four schools 

were used In each of the schools, the head teacher and SIX (6) other teachers -

two (2) from each of the upper prrmary classes were chosen. In total, the sample 

constituted 28 respondents. However, it is should be kept in mind that there were 

other respondents 111 tl11s particular study l1ke pupils and the parents though such 

respondents were not reflected 111 the sample s1ze 

I 'l 



3.4 Data presentation and analysis 

Data collected was scrutinized to ensure accuracy and consistency after which it 

had to be presented 111 form of tables and analyzed using percentages and 

frequency distribution tables The qualitative analysis was achieved by using 

computer application. For means the researcher used the following formulas; 

M = 

Where M 

2: 

X 

1\! 

= 

= 

= 

= 

Arithmetic means 

Sum of 

Each of Measurements 

Number of scores 

3.5Qualitative analysis 

The rese:c1rcher further described, explained and interpreted the data around 

each of the major objectives so as to answer the researc1'1 questions. 

3.6 Data collection 

The study was conducted after securing an introductory letter from the Director 

Distance Learning, Kampala International University. to relevant subjects. 

Ouesi1onna1res were acim111istered to the targeted respondents to gather data 

after which they were collected for analysis of the data. 

'I I 



Interviews were also held with some members of the sample (pupils of upper 

primary classes) so as to establish the1r views and or ideas over the out standing 

challenges of Universal Pnmary Education in their region. 

3.7Ethical considerations 

The study pnmardy engaged all respondents viewed relevant to the theme under 

study. Accordmgly, extreme confidentiality had to be promised and this was only 

by promising sec1·ecy to selected respondent's mformation provided 

.2 i 



FOUR 

PRESENT ANTI ON, ANAL YS!S AND INTERPRETATION 

4.01ntroduction 

This was concerned w1iil presentation of data. analysis and interpretation. While 

doing this, focus and attention was put on the prior stated objectives of the study 

and all what was be1ng presented was 1ntended to answer the research 

questions 

4.1 Specific ·1, Revisited: To determine the profile of the 

respondents as to status and level of education in 

m sub 

Wl1ile trying to realize th1s objective. the researcher was answering research 

question one wh1ch had been stated as: What 1s the profile of the respondents as 

to age, sex. manta I status and level of education in Bus1mbi Sub County? 



Table 1: Profile of the respondents 

VARIABLE (S) 

, J\ge of Respondents 

Below 20 

20 - 30 

31-40 

40 and above 

I Total 

: Sex of the Respondents 

Male 

' Manta! Status of Respondents 

' Single 

' Marr·ierl 

Education 

Grade Ill 

OPE 

BED 

Total 

Sm11 ce Pnmary Dala 

I 

I 

FREQUENCY 

2 

G 

6 

28 

15 

G 

22 

2 

18 

8 

28 

PERCENTAGE(%) 

7.2 

50 

21.4 

214 

100 

54 

21 

79 

100 

7.2 

64.3 

28.5 

100 

Table 1 above deprcts tl1at the 111aJorrty of the respondents were in the age range 

of 20-30 years and these constituted 50 percent of the respondents for thrs 

particular study. The male were the majority though their lead was by negligible 

figures that is 54 percent (54%,) that of the female being 46%. In line with the 

marital status of the respondents. lhe majority was married and these constituted 



79 percent of the respondents. Concern1ng the level of education of the 

respondents. 64 percent were Diploma holders, followed by degree holders and 

these constituted 28.5% while Grade Ill certificate holders constituted 7.2% of the 

total respondents 

4.2Specific Objective 2 revisited: The Challenges of Universal Primary 

education in Uganda with particular focus on Busimbi sub county Mityana 

district 

This atiempted to answer research quest1on two (2) which had been phrased as 

follows What are the outstanding challenges to Universal Primary Education in 

13usimbi Sub County, IVI1tyana District Uganda? 

Table 2 Duil curriculum a challenge to Universal Primary Education 

Variable (sl Frequency f Percentage (%) I 
Dull curriculum 111 schools leading to I 

I 

poor perfonnance 11'1 schools I 
Strongly Agree 10 35 I 
/\gree 16 57 

I 
Strongly disagree 2 7 

I D1sagree 0 0 I 
Neutral 0 0 I 

I 1 Total 28 100 

Source: Primary Data 

Table 2 above shows the views of the respondents in regard to the problem of 

dull curriculum as one of the outstanding challenges to Universal Primary 

Education. It reveals that the majority of the respondents strongly agreed and 



agreed that the curriculum in schools that not suite the needs of the learners thus 

being dull that is 35 percent (35%) and 57 percent (57%) respectively. This is in 

l1ne the find1ngs u-1 the' Ministry of Finance Planning and economic Development 

Table 3: Inadequate Physical Facilities in schools as a challenge to UPE 

Variable (s) Frequency 

Inadequate Physical r=acilities Ill 

[ Percentage (%) 

i 

i schools as a challenge to UPE 

Strongly Agree 12 43 

Agree 14 50 

Strongly disagree 0 0 

D1sagree 2 7 

I f•jeutral 0 0 
I I Total I 28 100 

Source: Primary Data 

Table 3 above shows the concerns of the respondents as to whether in adequate 

physical facilities in schools has been one of the challenges to Universal Primary 

Education in the area of study Findings from the responses reveal that there is a 

problem of Inadequate phys1cal facilities in schools and that this has affected the 

performallce of pupils hence a challenge to inclusive education program in the 

area of study This affirms with the findings from the report of Ministry of 

Education whereby it was revealed that the 1ncrease in the number of schools 



i1ad not kept pace with the rncrease in the number of students hence pausing a 

threat to little facilities available (Ministry of Education and Sports 1999:11 ). 

Table 4: Over crowding in schools due to high population figures 

as an outstanding challenge to Universal Primary education 

i Variable (s) Frequency J Percentage(%) 

Over crowding i11 scl1ools due to 1 
' 

h1gh population figures has been a · 

I challenge to Ulllversal F'rrmary 

Education 

Strongly Agree 

Agree 

Strongly disagree 

D1sagree 

Neutral 

Source: Primary Data 

19 

6 

0 

0 

3 

28 

68 

21 

0 

0 

11 

100 

Table 4 above shows t11e v1ews of the respondents as to whether h1gh population 

figures 111 sciwols were 1esponsible for the over crowding problem in schools. It is 

clear from tile !1ncllllgs as g1ven 111 the table (that is 68 percent strongly agreed 

and 21 percent agreed) that overcrowding resulting from high population figures 

was one of the outstandrng challenges to Universal Primary Education in the 

area of study 



Table 5: less government Monitoring and Supervision of schools as a 

challenge to UPE 

i Variable (s) 

i Less government fvlor1rtormg and !. 

Supervrsron 
1 challenge to UPE 

Strongly Agree 

Agree 

Strongly disagree 

Drsagree 

Frequency · Percentage (%) . 

Neutral 

64 

14 

0 

22 

0 
r 
~~T~o~t~al~~~~-~~~~~~~,r~-2~8~~~~~-7--1~0~0~------__, 

0 

6 

0 

Source: Primary Data 

Table 5 above shows the vrews of the respondents with regard to the problem of 

government supervrsron and monitoring According io the findings, 64 percent 

(64%) and 14 percer:t ('14%) strongly agreed and agreed respectively that 

government monitorrng and supervrsron of schools was ineffectively hence an 

impedimerrt to the progress of Inclusive education program. 



Table 6: Corru mismanagement of funds by officials as an 

Outstanding challenge to Inclusive Education (UPE) 

Variable (s) 

, Corruption and mrsmanagement of 
I 

' funds by offl(:rals 

Total 

Strongly Agree 

Agree 

Strongly drsagree 

Drsagme 

Neutral 

Source: Primary Data 

Frequency 

11 

5 

9 

0 

28 

Percentage (%) 

39 

18 

11 

32 

0 

100 

Table 6 above shows vrews of the respondents on whether corruption among 

concerned authontres was among the outstanding challenges to Universal 

r.onmary Fclucation J\ccordrngly, the findings reveal that like rn all other African 

cleveloping c:ountnes wl>ere corruptron rs a characterrstic, it rs rnevitable that high 

corruptron levels among offrcrals rs one of tile outstanding challenges to 

Unrversal !'!>mary Eclucatron rn the area of study that rs 39 percent and 18 

percent who strongly agreed and agreed respectively. 



Table 7: Uncongenial Home Environment as a challenge to Universal 

Education 

I Variable (s) 

. Uncongenial Home Env1ronment as! 
I : 

a challenge to Un;versal Primary 

Education 

Strongly Agree 

Agree 

Strongly disagree 

Disagree 

Neutral 

I Total 

Source: Primary Data 

Frequency Percentage (%) 

14 50 

4 14 

6 22 

0 0 

4 14 

28 100 

Table 7 shows the v;ews of the respondents on whether the uncongenial home 

environment among the outstanding challenges to Inclusive Education in the 

area of study. Accordingly the majority of the respondents that is, 50 percent and 

14 percent strongly agreed and agreed respectively that the uncongenial home 

environment was among the out standing challenges to Inclusive learning in the 

area of study This 1s 111 l1ne with International Debt Net Work report (November 

2005:6-7), where it was stressed that the uncongenial home environment was a 

challenge of UPE program i11 most parts of East African countries. 

'') 



Table 8: Cultural Practices and Traditions as an impediment to the 

Progress of inclusive Education 

: Variable (s) 

' Cultural Practices ancl Traditions ' 

i as 1mpediments to f''rogress 

: Inclusive Education 

Strongly Agree 

Agree 

Strongly disagree 

Disagree 

! 
Neutral 

1 Total 

Source: Primary Data 

of : 

Frequency 

18 

5 

0 

5 

0 

??. 

i Percentage (o/~) 

64 

18 

0 

18 

0 

100 

Table 8 above shows the views of the respondents on whether traditions and 

cultural practices of tile people w1thm the area of study was paus1ng a threat to 

progress of inclusive learning, Accordingly, the findings reveal that the majority of 

the respondents strongly agreed (64 percent) and agreed (18 percent) that in one 

way or the other cultural attachments were causing a problem to the progress of 

Universal F'rimary Education in the area of study in the area of study. 



Table 9 : insecurity within the region as hindrance to the progress of 

Universal Primary Education 

Variable (s) 

, Insecurity within the reg1on as : 

: hindrance to tile progress 

Universal Primary Educat1on 

Strongly Agree 

Agree 

Total 

Stl 011gly cl isarJ ree 

Disagree 

Neutral 

Source: Primary Data 

Frequency 

4 

6 

15 

3 

0 

28 

I Percentage (%) 

100 

14 

21 

54 

11 

0 

Table 9 above si1ows tl1e v1ews of tile respondents as to whether insecurity was 

among the outstanding challenges to Un1versal Primary Education, The findings 

however revealed that the majority of the respondents never considered 

Insecurity as a b1nd1ng factor to the progress of Universal Primary Education in 

the area of study that IS 54 percent and '11 percent strongly disagreed and 

d1sagreed respectively that Insecurity was not a binding factor, 

31 



4.3Specific Objective ree Revisited: To determine the probable remedies 

to the outstandi challenges of universal Primary education in the area of 

study. 

This attempted to answer research question three which had been phrased as 

follows: What are the possible remedies to address the challenges of Universal 

Primary education in 13usimbi sub county Mityana district Uganda? 

The views, suggestions and concerns of the respondents as to which measures 

ought to be undertaken were tabulated below as follows: 

Response (s) 

Increased govern1Yrent runcling to schools 

; Review of the curT1culurn to suite the needs of 

: the learners 

Non formal educatrve programs to create : 

awareness to the rents 

Provision of incentrves to parents with low ! 

! rncome levels so as to further their children's 

i education 
i 

i Government should strive to see to it that 

corruption is addressed 

Strrct population control measures should be 

i adopted to overcome escalating population : 
I 

i figures 

Provision of a stable political atmosphere in : 

. areas which are insecure 

Source: Primary Data 

Frequency (128) 

18 

23 

20 

22 

28 

18 

20 

Perc::t:ge (%) ...• J 
82 

71.4 

79 

99.9 

64.3 

71.4 



CHAPTER FIVE 

CONCLUSIONS AND RECOMMENDATIONS 

5.0 Conclusions 

Basing on the interpretation, analys1s and findmgs of the research study, the 

researcher was dnven to make the following conclusions: 

Concerning research question 2 The major challenges to Universal Primary 

Education 111 the area of study included the following: Inadequate physical 

facilities 111 school, Dull Curriculum which does not suite the needs of learners, 

Over population and hence over crowding in schools, Cultural Practices and 

traditions wh1ch induce some parents not to send their children to school. Poor 

government mon1toring and superv1s1on of schools, Uncongenial Home 

Environment wh1ch makes some learners not access education as expected of 

them, and Fmanc1al Mismanagement and corruption among the parties engaged 

Concerning rc:s<0n1Th Ouest1on 3, the measures which ought to be undertaken so 

as io 1mprove the performance of Universal Primary education program as 

suggested by the respondents included following: Provision of a stable political 

atmosphere 111 areas which are insecure. stnct population control measures 

should be adopted to overcome escalating population figures, provision of 

incentives to parents w1th low income levels so as to further their children's 

education, government should strive to see to it that corruption is addressed. 

increased government fundmg to schools. review of the curriculum to suite the 



needs of the leamers and that non -formal educative programs to create 

awareness to the pare11ts of usefulness 1n sendmg their children to school. 

Based on tile flllcl1ngs nf the study the follow111g recommendations were viewed 

necessary 

P,s already suggesteci by the respondents for this particular study, it is with no 

reasonable doubt that among the measures which should be undertaken to effect 

Universal Primary Education include the follow1ng. 

Govemment funding and hence supervision should be fostered so as to 

overcome the barners of poor facilities wr schools, teachers' salaries and in this 

contributions made by the parents w1ll be reduced. The government through the 

Curnculum Develop1Ttent un1t should rev1ew the curriculum to suite the interests 

of the learners Awareness programs should be made such that cultural 

attachment". llCll"lllS 21nc! values are checked which have been limiting the 

effectivenEss of thf; program 111 most Afr1can settmgs. 

5.2 Areas for further research 

It is not plausible to assume that the findings from this research study can 

provide a soumltrlq pmof ancl a JUstification to the challenges of Universal 

Primary Educai1011 in the area of study and Uganda as a whole. The researcher 

is therefore optimistic that other researchers will further the study on the other 

challenges of Universal Primary Education ancl also, try to establish the probable 

remedies to such challenges 
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APPENDICES 

ESTION RE TEACHERSANDHEADTEACHERS 

Dear respondent. 

Thrs questronrlarre rs to help the researcher. gather rnformation on the challenges 

of Unrversal Pnmary Education in your region. Give your responses in the 

spaces provided and as honestly as possible Where alternative responses are 

grven, mark your elloree by puttrng a tick ["' ] in the box next to the appropriate 

answer 

Section A: Profile of Respondents 

Sex Male 

Age Below 20 

40 and above 

Marital status. S111gle 

Female 

l 20 - 30 

I 

I _ _::] Marnecl I --~=J 

Level of Education Gracie Ill L_::J Diploma l:-::::::J BED 

Masters [ - -] 

Section Challenges Universal Primary Education 

·t The cumculum rn most schools does 11ot favor learners i.e. it subjected 

centered 

A Strongly agree 

C Strongly Disagree 

-~I 
[=] 

B Agree 

D. Disagree 

2 Inadequacy of physical facilities like classrooms and instructional materials is 

still a problem rn my school. 

/\. Strongly agree B Agree 



C Strongly D1sawee D Disagree --- I 
-- --- I c~_J ! 

3 The grow1ng population in my reg1on is partly responsible for over crowding in 

primary schools 

A Strongly agree [:_:::_::_ - ::_] 8. Agree ~ ::J 
c Strongly Disagree ------·- J D Disagree c::__-- :=J 

4 Less concern of tho qovernment to 111011itor and supervise UPE through its 

concerned agencies has contributed lo the existing inefficiencies 111 Primary 

schools 

A. Strongly Aqree i-

C. Strongly D1sagree 

C. Agree 

D. Disagree 

-=:::J 
[ · _ _::::_::_] 

5 Corrupt1on and hence mismanagement of funds among concerned officials is 

respons11Jie for the ex1stmg weaknesses 111 Universal primary education. 

!\ Strongly 1'1gree C Agree 

C Strongly D1sagree I_ I D D1sagree 

6 The unc.-ngenial ho1nc environment 111 101111 of excess work at home, illiteracy 

of parent about the value of education renders Universal Primary Education in 

my region meffectwe 

A Strongly Agree 8 Agree ~-- -· I 
I__ ~--~ 

C Strongly D1sagree D Disagree E. Neutral 

7. Traditions and cultural practices in most parts of the country have greatly 

Contributed to the low tum up and drop out pupils in primary schools. 

/\. Strongly Agree 
,-
1 C Agree 

c Strongly 01se>gree lJ Disagree E. Neutral 

8 lnsecunty within the reg1on is posing a threat lo the operat1on of Primary 



schools withm my reg1on 

A. Strongly Agree I. ] 

C. Strongly Disagree ~-=] 

B. Agree 

D. Disagree 

~=--~] 

[_~ 

Section C: Remedies to the Challenges of Universal Primary Education 

9 What should schools clo to improve the environment so as to suite the needs of 

learners and hence improve their performance 

I) 

II) ... 

10. Suggest possible ways of improving the program that need to be undertaken 

by governml~nt through its education governing bod1es. 

I) 

II) 

Thank You 


