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ABSTRACT

This study is attempted to correlate the level of cultural practices and social ecology in
Butebo County. A descriptive study was conducted at 20 primary schools with a sample
population of 120 primary teachers as respondents of the research study. The study
attempted to; determine the profile of the respondents in terms of age, gender, marital
status and level of education, identify the teachers’ culturally relevant belief systems
affect the underlying expectations of their student’s performances, determine the level
of social ecology in terms of social skill, social knowledge, and cultural competency of
teachers in the teaching profession and establish if there is a significant relationship
between school cultural practices and the social ecology of teachers. A Qualitative and
Quantative method of data collection, including a questionnaire, was the main research
instrument used. The findings showed that there was a significant relationship between
school cultural practices and social ecology of teachers in the 20 primary schools
covered by this study. The study recommended that Educators must have a
comprehensive understanding of what “school culture” is and Schools need tools for
developing and assessing school culture, and must be held accountable for their school

cultures.



CHAPTER ONE
INTRODUCTION

1.1 Background of the study

As an activity educational administration has historical precedents dating back
100 years. The theories that have driven our understanding of educational
administration include classical organizational thought, human relations theory, and
behavioural management (Musaazi, 1982). Scientific management approaches (1900 -
1930) examine organizations from the individual worker upward contrasting with
ciassical organizational theory which study organizations from the individual managing
director downwards (Owens, 1998). Musaazi (1982) notes that, some ideas arising out
of classical organizational thought are useful to educational administration, such as the
idea that everyone has a clear understanding of their role, responsibility and
accountability, and what the aims and objectives of the organization are. For the
scientific manager, staff selection is important as is the idea that people can be trained
to perform a role. Classical organizational theory (Musaazi, 1982; Pallestini, 2003)
sometimes known as ‘administrative management theory’ defines administrative
behaviour as planning, organizing, staffing, commanding/directing, coordinating,
reporting, and controlling (via financial means). In order for administrative management
theory to work formal structures need to be in place. It is a theory that often
underestimates the influence of personal interests while overestimating the
organizational goals.

The human relations approach (1930-1950) arose out of the understanding that
humans form informal groups when in continuous contact with each other; and that the
formation of the group may result from common interests, experience, background,
and/or time in the organization (Owens, 1998). The human relations approach
combined sensitivity to human relationships with the technical competency identified by
scientific management. This was one of the first interdisciplinary approaches to
understanding organizations. The human relations approach recognized that staff
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cooperation is critical to the success of an administrator, and that their willingness to
cooperate is dependent upon the communication of the organization’s goals and the
staff's understanding of those goals. The human relations approach emphasizes that
administrators work with, and through others, that both formal and informal groups can
exist within the organization and that informal groups can protect the workers from
unfair action by the leader and that informal leaders may be accorded greater respect
and authority than the formal leader. The human relations approach acknowledges that
administration is a shared responsibility, and that economic incentives are not the only
motivator. It accepts that individuals are active, not passive, and that the span of
control is not simply a numbers issue, understanding is necessary. More recently (1950-
present) the behaviourai approach has acknowledged that organizations are open
systems that interact with, and are dependent upon their environment (Pallestini,
2003).

Administration is a social process concerned with identifying, maintaining,
motivating, controlling and unifying formally and informally organized human and
material resources within an integrated system specifically to achieve predetermined
objectives (Musaazi, 1982). Not only does administration implement the decisions of an
organization, it also influences the results to be achieved, the directions to be pursued,
and the various priorities to be recognized within the organization. The administration
determines the working relationships and organizational climate — these are both
cultural components. It can make employees more productive, make good use of
resources, unify and coordinates human activity, evaluate the quality and quantity of
the outcomes actually achieved, shapes its own image, builds in provision for innovation

and the capacity to change and develop (Musaazi, 1982; Pallestini, 2003).

1.2 Statement of the Problem

Cultural practices and social ecology are the factors that refer to the school's structural
and organizational processes (e.g., size, course offerings, class formation procedures,
grouping practices), resource allocations teacher course assignment, funding particular
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programs, its academic focus (e.g., curriculum alignment and delivery, expectations of
students, educational experiences, monitoring student progress) and social integration
(e.g., how students interact with peers, teachers) according to Georgia Department of
Education, (2006b). Decisions on how schools are organized and how they are
operated, how resources are allocated, how classrooms are formed, and how students
are taught, all impact on student learning. Despite the fact that research continues to
show that education is a critical factor in improving an individual’s life circumstances,
researcher observed the presence of an achievement gap remains problematic. The
issue here is to identify. what factors contribute to the achievement gap preblem. In an
effort to explore school cultural influences in greater depth, this study proposes to
examine teacher’s cultural beliefs and behaviors, their impact and the development of a
culturally responsive perspective and pedagogy through students’ achievement. In
2010 MOE (2010) report on UPE results show very poor achievement of pupils, the
researcher suspects that the problem with student achievement is linked to multicultural
issues, their attitudes and behaviors toward the same, along with lack of strategies

provided by their training for addressing these issues in their work lives.

1.3 Purpose of the Study

This study was carried out to:

D) Test the hypothesis that there is no significant relationship between school
cultural practices and the social ecology of teachers.

i) To validate the theory a Structural - Functionalist approach to organizational by
Maiinowski (1944) on which this study was based.

iii) To bridge the gaps identified during literature review.

iv)  To contribute to the existing knowledge in the field school cultural practices and

the social ecology of teachers.




1.4 General Objective
The study established a relationship between cultural practices and social

ecology of teachers in primary schools in Butebo County, Pallisa District, Uganda.

1.5 Specific Objectives
The study focused on the following objectives;
i) To determine the profile of the respondents in terms of age, gender, marital

status and level of education.

i) To determine the teachers’ extent of culturally practices as it affects the

underlying expectations of the student’s performances.

iii) To determine the extent of social ecology in terms of social skiil, social

knowledge, and cultural competency of teachers.

iv)  To establish if there is a significant relationship between school cultural practices

and the social ecology of teachers.

1.6 Research Questions
The study attempted to answer the following questions;

i) What is the profile of the respondents in terms of age, gender, marital status and
level of education?

i) What are the teachers’ extent of culturally relevant belief systems affect the
underlying expectations of their student’s performances?

i) What is the extent of social ecology in terms of social skill, social knowledge, and
cultural competency of teachers?

iv) Is there a significant relationship between school cultural practices and social

ecology of teachers?



1.7 Null Hypothesis

There is no significant relationship between school cultural practices and social ecology

of teachers.

1.8 Scope of the Study

Geographical scope; the study was carried out from Butebo County, Pallisa
district of Eastern Uganda.

The theoretical scope, A Structural - Functionalist approach to organizational
culture underpinned the study. Malinowski (1944) argues that culture is essentially an
instrumental apparatus that enables humankind to better deal with specific problems in
their environment, while satisfying their needs.

The content scope; determining the profile of the respondents in terms of:
age, gender, marital status and level of education in the teachers’ culturally relevant
belief systems affect the underlying expectations of their student’s performances,
determining the level of social ecology in terms of social skill, social knowledge, and
cultural competency of teachers in the teaching profession and establishing the
relationship between school cultural practices and the social ecology of teachers in
Butebo County.

Time Scope; the study was carried out from July 2014 to February 2015.

1.9. Significance of the Study

Fducational leaders; The study may contribute to leadership by increasing the
awareness of collaborative leadership within organizations.

Educational leaders must be able to foster a collaborative culture to improve
student achievement. “Central to the success of high achieving schoois is a collaborative
culture focused on teaching and learning”. Teachers simply cannot work in isolation to

improve student achievement and meet the demands of high stakes accountability.



Educational leaders play a pivotal role in determining the success of a
collaborative culture. According to, “The quality of teaching, learning, and relationships
in professional learning communities depends on the quality of leadership provided by
the principals and teachers”.

Teachers; the study encouraged teachers to work collaboratively with each
other and with the administration to teach students so they learn more.

School; A school with an effective learning culture maintains the image of a
“professional community,” similar to the fields of law or medicine. Teachers pursue a
clear, shared purpose, engage in collaborative activity, and accept a collective
responsibility for student learning.

Researchers; The findings of this study might help future researchers to direct
more research in related fields like to find out the school cultural practices and social
ecology of teachers in schools. And finally, this dissertation will act as a reference
material for future researchers.

Education and Research; Social Ecology's basic commitment will help to solve
contemporary environmental and social problems through an approach which is

simultaneously "multi-disciplinary, interdisciplinary, and societally relevant.

1.10. Definition of Terms

Cultural practices; Cultural practice generally refers to the manifestation of a
culture or sub-culture, especially in regard to the traditional and customary practices of
a particular ethnic or other cultural group. In the study, this term will apply to any
person manifesting any aspect of any culture at any time. However, in practical usage it
commonly refers to the traditional practices developed within specific ethnic cultures
among , especially those aspects of culture that have been practiced since ancient
times in schools like fighting of students, stealing of their properties, nature of the

school environment



Social Ecology is an academic unit characterized by an interdisciplinary
approach to the study of social and environmental problems. These problems are
examined at multiple levels of analysis, are viewed from an ecological perspective and
involve a systems thecry analysis of interdependence. Social ecology is not a term in
common use. It has been chosen to express an integrating and contextual focus. The
use of the word social underlies the belief that it is people who make meaning. Meaning
is not out there in nature, or in the events themselves that we participate in. Meaning is
understood to be a social construction.

Profile of the Respondents; This refers to the demographic characteristics of
the respondents in terms of age, gender, marital status and level of education
Culture; For the research study would consider Culture to be defined as:

An informal understanding of the “way we do things around here.” Culture is a
strategic body of learned behaviors that give both meaning and reality to its
participants
OR

Culture is defined as a pattern of shared basic assumptions that the group has
learned as it solved its problems of external adaptation and internal integration that has
worked well enough to be considered valid and, therefore, to be taught to new

members as the correct way to perceive, think, and feel in relation to those problems.

School Culture: This is inner the reality that reflects what organizational members in
school care about, what they are willing to spend time doing, what and how they
celebrate, and what they talk about. Thus School culture states that it is “the beliefs,
attitudes, and behaviors which characterize a school”.

Beliefs; Beliefs refer to “inferences made by an observer about underlying states of
expectancy”. Beliefs are instrumental in defining behavior, organizing knowledge,
and making decisions.

Teachers’ Beliefs; Teachers’ attitudes about education, teaching, and learning are

referred to as “teachers’ beliefs.” In this investigation, teachers’ attitudes are
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equivalent to educational beliefs since professional/educational beliefs are strongly
and positively correlated with each other. Teachers’ beliefs are defined as constructs

that provide an understanding of a teacher’s practice.



CHAPTER TWO
LITERATURE REVIEW
2.1 Concepts, Ideas, Opinions from Authors/ Experts
2.1.1 Culture Practices

Taylor (1871, cited in Cleland, 1996) defined culture as “that complex whole
which includes knowledge, belief, art, morals, law, custom, and any other capabilities
and habits acquired by man as a member of society” (p. 1). Deal and Kennedy (1982)
defined culture as “the way we do things around here” (p. 4). These general definitions
of culture are also applicable to schools.

Schools are organizations with very specific cultures. School culture is the
historically transmitted patterns of meaning that include the norms, values, beliefs,
ceremonies, rituals, traditions, and myths understood by the schools’ stakehclders
(Short & Greer, 2002). The school culture reflects norms, values, standards, and
practices that reinforce the academic, social, emotional, and relational growth of each
student and a commitment to the professional growth of all educators (Georgia
Department of Education, 2006a).

Bolman and Deal (2003) posited that trying to shape the culture, change it, or
fight it could have serious repercussions. Prior to making changes, principals need to
begin by asking, “What is the culture of the school, its values, traditions, assumptions,
beliefs and ways” (Deal & Peterson 1987, as cited in Fullan & Hargreaves, 1996).
Paying attention to routines within the school before changing them may provide
valuable insight to a principal regarding how the school culture functions. Principals
simply must understand the school’s culture before changing it (Deal & Peterson, 1987
as cited in Fullan & Hargreaves). Priority must be on meaning before management and
time and patience are essential for principals in understanding a school’s culture (Deal
& Peterson, 1987, as cited in Fullan & Hargreaves). Principals must also realize that
changing the prevailing culture of a school is a challenging, yet important job if the
culture is toxic (Barth, 2002). The six elements of a positive school culture provide

principais with a framework to focus on throughout the school year.
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2.1.2 Socio Ecology

Social ecclogy is not a term in common use. It has been chosen to express an
integrating and contextual focus. The use of the word social underlies the belief that it
is people who make meaning. Meaning is not out there in nature, or in the events
themselves that we participate in. Meaning is understood to be a social construction (cf.
Berger & Luckman, 1966).

Social ecology is then a way of integrating the practice of science, the use of
technology, and the expression of human values. It draws from any 'body of
knowledge' in its pursuit of designing activities that result in self-respecting, sensitive
and social behaviours which show an awareness of social and ecological responsibilities.
The context for action and the subsequent critical reflection on the consequences of
those actions need to involve the actor's relationship with the physical environment, the
cultural setting and its history, organizational aspects, and an understanding of the
constraints and possibilities set by an individual's cognitive processes.

The commitment to the fundamental importance of one's day-to-day experience
of living, as constituting the raw material for the educational process, has been
consistent throughout the development of the various programs that function under the
social ecology banner. One's acting in the world is seen to be the primary experience;
how this experience is then interpreted and made sense of, flows from this essential
experience as the actor reflects upon what has happened. While the act of reflection is
not essential to the actual living in the world, it does represent the very heart of the
educational process and, when linked with the world of experience, constitutes a very
satisfying and stimulating endeavor.

Social ecology is a label that emphasizes relationships over events and discrete
elements. It was chosen because we rejected the belief in an objective world 'out
there', one that is proposed to exist independent of the act of the proposer. Given that
we, as observers and proposers, bring into experience the world out there, it is the

process of making this happen that is the focus of our attention.
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2.2 Theoretical Perspective

A Structural-Functionalist Approach to Organizational Culture; The
structural-functionalist approach is rooted in the functionalist research tradition of which
Malinowski (1944) was one of the main representatives. Malinowski's functionalist
position emerges most clearly in his first two cultural axioms. In the first, Malinowski
argues that culture is essentially an instrumental apparatus that enables humankind to
better deal with specific problems in their environment, while satisfying their needs. The
second axiom states that culture encompasses a system of objects, actions, and
attitudes in which each part exists as means to an end.

Sterting from these axioms, Radcliffe-Brown (1952) states that culture does not
serve individual needs, but rather an objective entity that goes beyond individuals. In
his view, the function of culture refers primarily to the integration of social groups.
Moreover, Radcliffe-Brown has broadened Malinowski’s theory that was purely focused
on functions, by identifying the concept of ‘structure’. ‘Structure’ is as central to his
theory as the ‘function’ of culture. His functionalist theory of human community is
grounded by a presupposed analogy between social and organic life, which leads to the
notion of society as ‘a system of functions of a social structure’. In Radcliffe-Brown’s
view social structure is essentially an arrangement of individuals in institutional
controlled or defined relationships. The social structure itself cannot be further reduced
to certain processes or constructs. Radcliffe-Brown, thereby, refers to Durkheim’s
argument that “social and cultural phenomena can only be explained by social
concepts”, instead of physiological or psychological concepts.

Although Malinowski and Radcliffe-Brown made an important contribution to
studying culture from a functionalist perspective, it was even more influenced by the
functionalist approach in sociological theory. Parsons (1951), in particular, has further
elaborated structural-functionalist theory for the study of culture. Parsons identified his
theory as an ‘action’ theory. ‘Action’ is distinguished from ‘behavior’, for action is
purposeful behavior. The subject of such an action theory, therefore, is the meaningful

goal-oriented actions of socialized humankind. This intentionality of human action
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results from the idea that the perception of situations and behavior that is based on
these perceptions, are not caused by inherence or instinct but result from the learning
of cultural symbols. The symbolic world on the other hand, is shaped in interaction in
other words, in common action and maintained through interaction. The epistemolcgical
object of structural-functionalism, however, is not the concrete, empirical action, but
rather the determining action programs or schemes. Parsons’ main interest was focused
on the question of the determinants of social order. He therefore identified four system
types: biological organic systems, psychological systems, social systems and cultural
systems. Biological organic systems determine which actions individuals take from a
physical perspective. Psychological systems refer to the need and motivational
dispositions of social actors. Social systems consist of interdependent roles within
collectivities, in which “specific interaction is regulated by norms that are rooted in
values and derived from values” (Ackerman & Parsons, 1976). Cultural systems
encompass value and meaning bases for action. The cultural system provides
meaningful orientation towards the environment and the action system, the physical
world, the personalities and social systems.

In Parsons’ view, the personality system is an operating system for the actions
individuals take. The social system controls the personalities of its members and the
cultural system in turn acts on the social system. Parsons further assumes that each
action system is subject to four major functions: adaptation, goal achievement,
integration and latency. Adaptation involves the problem of acquiring sufficient
resources and accormmodating to the demands of the environment. Goal achievement
reflects the problem of defining and implementing goals. Integration incorporates the
problem of maintaining solidarity and unity among the members of the system. Latency
consists of the problem of maintaining and renewing the motivational and cultural
patterns of the system.

As a formal analytical point of reference, Parsons (1960) uses “the primacy of
orientation to the attainment of a specific goal ... as the defining characteristic of an
organization which distinguishes it from other types of social systems”. He further
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argues that “a minimal description of an organization will have to include an outline of
the system of values which defines its functions and of the main institutional patterns
which spell out these values in the more concrete functional context of goal-attainment
itself, adaptation to the situation, and integration of the system. There are other
aspects, such as technical lore, ideology, and ritual symbolization”, which are not
directly related to the social system. Parsons therefore argues not to take cultural
artifacts, like symbols and ideology, into account, but rather focus on the values and
meaning bases that underlie the action organization members take. Schein (1985) has
further developed the functional analysis of organizational culture. Schein based his
analysis of cultural processes and manifestations in organizations on Parsons’ (1951)
social systems theory and Merton’s (1968) modifications of functional analysis, and
related these to the work of Homans (1950) on group behavior. Like Homans, Schein
(1985) analyzed organizational culture primarily from a social psychological point of
view. What culture does in Schein’s view is to solve the group’s basic problems of
surviving and adapting to the external environment on the one hand, and integrating its
internal processes to ensure the capacity to continue to survive and adapt, on the
other. Schein argues that the process of culture formation is, in a sense, identical with
the process of group formation. Every group develops an identity the shared patterns of
thought, belief, feelings, and values that result from shared experience and common
learning within that group.

The external issues concern survival in what must be assumed to be a real
environment, that is, in part, beyond the control of the group members. These external
realities define the basic mission, primary task, or core functions of the group. The
group must then figure out how to accomplish the core mission, how to measure its
accomplishment, and how to maintain its success in the face of a changing
environment. The ‘“external” system the physical, technological, and cultural
environment generates activities and interactions, which in turn generate sentiments
and norms. Once such sentiments and norms have formed, according to Schein, they

can be thought of as the “internal” system that begins to influence the external system
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reciprocally by also determining activities and interactions. In other words, once culture
is formed, it affects how the environment is perceived and dealt with. However, as
Schein notes, the environment initially determines the possibilities, options, and
constrains for a group and thus forces the group to specify its primary task or function
if it is to survive at all. The environment thus initially influences the formation of the
culture, but once culture is. present in the sense of shared assumptions, those

assumptions, in turn, influence what will be perceived and defined as the environment.

2.3 Related Studies

2.3.1 Culturai Practices (Positive School Culture)

There are six elements of a positive school culture that the researcher reviewed basing
on six specific elements of a positive school culture: (a) collaborative leadership, (b)
teacher collaboration, (c) professional development, (d) collegial support, (e) unity of
purpose, and (f) learning partnership. Defining the elements in detail will underscore
the importance of each of the elements in building a positive school culture. Positive

school culture may lead to a better learning environment for students.

2.3.2 Collaborative Leadership; Collaborative leadership describes the degree to
which school leaders estab