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ABSTJIJCT 

The study on the Impact of Teachers, Parer:,s, Pupils and Government Participation 

towards Impr,oving Quality of Education 2 mong selected schools was carried in 

Gangilonga Ward, Iringa Municipality, Iringa region in Tanzania. The study aimed at 

investigating the extent to which Teachers, ,)aents, Pupils and Government Participate 

towards Improving Quality of Education th,ough FPE as well as determining how the 

extent oftheir
1

pariicipation has impacted the .iciuevement of the programme goals. 

A cross sectioµal research design was adopted. Both quantitative and qualitative methods 

were used. Q11alitative methods were used tv obtain quantitative data. Two major tools 

employed gatl~ering primary data were structur-cd questionnaires ar1d discussed guides. 

The study revealed poor grassroots stakeholde, s' patiicipation in the PEDP. The process 

of project identification, planning implement,tion monitoring and evahwtion was not 

participatory. All the plans seem to have.com, from the district and the obligation of the 

teachers, parehts; pupils were mainly limited tc progran1me implementation. 

To improve participation and hence ensun i;reat success and sustainability the study 

recommends the following:-

• Children council should be established in every school, oriented on their roles 

and rpsponsibilities and be encouraged, facilitated and challenged to perform 

their influence as per the government directives. 
. i 

• A mo/·e comprehensive survey of parental involvement at school level should be 
I 

conddcted. Fmihermore, the school should facilitate formation of parents' 
I i 

teach&rs associations. 



111 . 

• A consultative mechanism betwee;, the parents', school committees and 
I 

local/village government should be established to ensure participation in making 
I 

major school decisions. 

• Education budget, which primarily focus on infrastructures needs rather than 

overall quality of education should b,. reviewed . 
. 
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Cl I A l'TCR ON I(: 

1.0 INTRODUCTION 

1.1 Back g~o~nd of the study 

' The Government of Tanzania rccog11i,.c the v,duc or cornm1.rnily p,orlicipation in the 

implementatiop, monitoring and supervision ol the rclcmn process, as evidenced by the 

refonn compcinents such as the training or a:hool cornmitkc,, "'".I the Presidential 

directives on transparency in lhe Primary I :dw·alion llcvtdor111c111 l'rogramme (PEDP). 

However the level of involvement and rartic,pill.1011 of some important key stakeholders 

in the struggle:to revive the quality o/'pi-inrnry e,.lucntion still rcn111i11 '1-eak. 

The goal of Improving Quality or 1·.clncuthin 11:1 11 is set in lhe i'rirr1ai·y Education 

Development [Programme approved liy Ilic J';111/a11iu Ciovor111n1:111 will be difficult to 

realize and sustain if the participation or stak::holders is continue lo be ignored. This 

study aims at examining the extent aml natur,! 01· participation or community, parents, 

teachers and students in improving q1rnlity or primary education through Primary 

Education Del(clopment l'rngramme. 
i 

1.2 Statement of a problem 
! 

Since independence, Tanzania recog111~cd the imporlance 111· l•:ducntion in the overall 
1 

economic and social development. 11ctween i<,/Os and I 9H0s, Ilic: government accorded 

high priority t'o education and r·egislered greal success in llnivc-r·,ul l'l'irnary Education 

(UPE). Howeyer, while enrolments increased ·dgnillcantly, little al.tenl.ion was given to 

quality of learning. The situation wa» /'in·lher ,vor·a:rH:d by the cc:1>1101nic stagnation and 

financial crisis in the 1980s and 1990•1. "A rcumher ol resnurcc- u11r 1:traints have meant 

that the system has been unable to sus1>11n !hes,, 11diieve111enls w11h 11 , onsequent decline 

in gross enrol1:1ent rate (GER) from a high 'JU'¼, ( I '!II I figure) to m1 indicative 77 %( 1995 

fig)."URT, (11)97).p.3 This means the resources used lo provide primary education 
' 

influence the l~vel of education quality. Prior to the current reform the primary education 
I 

system was u~der resourced and charncterized by overcrowded cl11ssroorns, shortage of 

learning mater!als, demotivated teachers, poor inf'rnst.rudure and \Vt:alc governance, which 

in turn have reduced enrolment and lend 1(1 poor quality. 
! ' 

1 



Tanzania education reform is focusing un ,chlcving both univcr:rnl access and quality. 
I : 

The need to restore public confidence by providing quality cd11catio11. at al! level is 

critical. Howiever this can only be succ•.:sslul and s11stai11ublt! if" there is effective 

participation of all stakeholders including those al the grassroots. 

1.3 Purpose and significance of the study 

1.3.l Purpo~e/objective of the study 

The objective ~f the study is to find 0111 !,ow •irnp,,nunl education cstukd1olclers participate 

in improving quality of primary education in TannJ1111.1 
I 

1.3.2 specifici objectives 

a)To investigate the understanding of'U1c grnss root stakeholcler,1 ( community ,parents, 

teachers and pupils) on the concept ol'mrnlit)r education. 

b) To examine the type ,extent and reason ·or parl.tcipation ur < 1111,gtlonga community 

in improving quality or education through !'I / II' 

c) To determiryt: how their participation has impacted the acl1icvcn1t.,nl or the programme 

goals. i' 
I 

1.3.3 Significance of the study 

Primary Education quality improvement is enc or the priorities 01· Lhc 1·a11zania poverty 

reduction strategy. A lot of resources from within nnd from the donor community are 

directed towards the same. The foct 11ml then· ,s increasing concern uver the community 



I 

participation in the development programme, this study will conidhute lo the expanding 

literature on participation in education development progrnmrnes. 

2.5 Hypothesis of the study. 

The conceptual framework employed 111 n,is study 'is lo fidd fi,cussing on both 

participation a,nd education quality. Three as:--umrtions ure i(knl.ilied 1n this study in the 

process of Eleveloping the model lhnt is urpr-,.,priaJe. ln the 11tudy llw.se are: Necessary 

External Inputs (which involves parentnl and cornmunity supporl, adequate financial 

resources and·_ monitoring system, su fficicnt leaching material und textbooks. ); Key 

school inputs: (This· involve student expect,,l.ion, positive teachers attitudes, organised 

curriculum arid discipline), and Intended outcome (which 

achievement, social skills, economic success 8,1d employability). 

2.6 Limitation of the study 
' 

includes academic 

The efforts toward irnprnving the quality ul' pnn1nry educ1!11_o11 1/trough PEDP is 

implemented throughout the country h111 d11e 10 Onnncial constraints and lime the study 

was limited lo one ward (Gangilnnga) thal ·,,,a,s chosen as a case study. The study is 

geared toward measuring the exlenl lll' stakeholder:,' parliclpalion and its impact in 

improving quality of educa.tion. Some ol' lhe n1<i:,I lmporlf111i ch1l11 like mo11cters value of 

comparison between the recourses pn1videcl by the dunor ihrnugli government and that of 

community. 
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CHAPTER T 1/\10: 

2.0 LITERATURE REVIEW 

2.1 Educl!tiilnlll QUlllity ConceptullliQllti!m 
I 

' There is a lot o~ controversy in the meaning oi· educ1ttional quality cohcept. The concept 

has a different iinterpretation to different sch•Jlarn, individuals and organisations. The 

controversy is due to the fact that quality ii; not H HyBlcm clemerit like tcnchcrs, textbooks, 

pupils or classrooms. There is competing ,,r complementing s(nndpoint on which 

education quality is conceptualised depending on the ones con,ponent of emphasis. 

According to Bergman (1996) education qunliry IA subject to social c:ultural valuation. 

He conceptualise education quality as the level of cxcdknce, which ca11 be measured by 

established and 'acceptable benchmarks, and pcmnnetern of good performance Bergman, 

( 1996) 

2.2 Education Quality Parameters 11ml Empirical Studies findings 

2.2.1 Teacher~ and Education Quality 

Nyerere (I 979) maintain that it is teachers mere than any other single group of people 

who determine 1ttitudes towards selt; olher p;;plls, and who sha1w the ideas as well as 

aspirations of the pupils. On account of that, 0ducnlloo quality iniprovemcnt is greatly 

dependent, inter,alia on the role that the teacher:, piny lownrd it. 

How ever lllish ;(1971) sees this as a major fais~ linpression on which the school system 

is based. lllish accept that teaching, ''mny contrllmte to certain ki11d 111' learning under 
i 

certain circumstances, but most people ncqulre their krlowlcdgc out side school. .. " lllish, 

(1971), Ibid, p,7;8. In perspective, teachers are very Important in the lt:Hrning process at 

nursery and prin;iary level where the lenmern need a lot of dirnctlvea nnd assistances but 

this dependence tends to decrease as the learner' l advances. 



2.2.2 School Functioning 

School functioning involves the school clim:11e, school management. community-school 

relationship, supervision and monitoring ni the school system. These features are . . 

necessary to (acilitate improvement 01· educa!;on quality. Management is one of the core 

inputs in education achievement. Mil<los (1975) nnd Mosha (l'JBO) maintain that school 

management relates to all activities, which are required to keep the school operating such 

as records, correspondences, requisitions and ,nvenlor-ics. They cu111i11ue maintaining that 

Schools operate as integral parts or a comrmrnily. Schools drnw resources like finance, 
' . '. 

labour, skills iand knowledge, school cquipmcnl, land and other """tl'ibutions from the 

community. 

2.2.3 Physical Facilities 

School facilitfos have significant contribution n prnv,sion of' quulity 1.:d11cation. Lacks of 

enough physi:cal racilities tend to decreu,t t,:nehing lcnrni11g ar.:tivilies and hence 
' 

negatively affect attainment of education q,Hlity .. Heyrwrnan quoled in Barna (I 980) 

establishes that if a teacher is to teach and en file his class lo unclerntand well, there must 

be sufficient l']laterials for use both by the teadrnr and the pupils. However Harron (1989) 

maintains a different opinion from the above ;,,hen he argues that leaching and learning 

can even take: place in a teacher's huuse. un:ler the tree shed or in I.he tent and gave a 

secondary p1·iority on school physirnl liu..·.illlic·, I le continues !hat school buildings, 

chairs, and desks can come later. 

2.2.4 Teaching and learning materials 

The pupils' c~ptred teaching method requires an environment rich in space, books and 
I 

equipment. TQe Buchert el al ( 1991) rcvca•: th,it '·there is now 11 :rubstantial body of 

research which, demonstrate the imporlnncc o/ tcxthool<s nnd supplementary materials in 

increasing stu~ent performance and acnJemic t•dtkvrnnent" llurcl1t,i·t ct.al( 1991 ). p.95. 
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2.2.5 Pedagogkal Orientation 

Educational (pedagogical) orientation involves :he way teachers leach; as.sign work to 
I 

pupils, prepare /heir lessons and follow precl e work plans, pupil's interaction with 

teachers; subject matter in classrooms; trnHessmenUevuluntion or pup II 'ii progress; and the 

teaching process. In the study conducted by l3ejn on !l variety or inleraction settings in 

Quebec revealed1 that when pupils huve cxlrn tl,ne lo practice whnl I hey are taught they 
' tend to develop ~ basic reasoning capacity comp ireu to a dull class Begin, ( 1981 ). Such a 

situation has a significant contribution to pupil s achievements in tests administered to 

them. 

Another study c,onducted in 1996 in China, Gt mea, lndia :rncl Mexico on the quality of 

primary schools iby Carron and Chau observed hat the pedagogical 11rocesses in all four 
! • 

countries were apditional in nature, fairly rigid ~ml teacher -- centrnd rather than pupil's 

centred. There \~ere very little attempt to cncowage ttctlve pupil's porlicipation and pupil 
: ' ' 

-to-pupil interaction. The findings demonstrate that it was not surprlHirtg because many 

teachers find it difficult to teach pupils al prirrn,ry level In a participnlory and interactive 

way. They finally concluded that the impHct of pedagogical proce,i,ies on education 

quality, in relation with that of the input foelon is nf equal weight. This IB because mere 

provision of inputs without consideration in die wny they nrc w,,e.d in schools and 

classrooms, attaining a high quality teaching !Tocess Is next to irnpos,ilble Carron and 

Chau, ( 1996). 

2.2.6. Pupils characteristics 

Children need to be prepared before they jo:n formal schooling. Children who join 

schools unprepared for the demands of fon,:tal education wlll hardly benefit from 

instruction_ P'.e-}chool programmes are good at ;ireparlr1g children for p1imary education. 
! 
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2.2.7. Specific studies in Tanznnia. 

Poor financing of primary education led lo die shortage of scl,ool Inputs that are 

consistently associated with high educntion if.lltllly. This wns 1cvenled in a study 

conducted by Mosha, which aimed at reassessfr1.g lhe indicatorn of educal ion quality in 

primary schools Mosha.( 1988). The study explor"d foe tors and variahle11 that interact and 

militate against tire achievement of education qu!ollly. 

Another study ~onducted by Ndabi ( 1985) that aimed at examining the relationship 

between selectefl indicators of education quality th11t is student':< hackground, school 

characteristics and academic achievemcnui irs slandard sc,v,·11 primary school pupils 

revealed that; t~e performance of pupils in P.lLE wns likely to lire tietlcr in schools 
i 

experiencing less frequent shortage of exercise books than those witho11I textbooks (op. 
i 

chit). Also, pupHs who had necessary textbooks In nil sul~jects taught tended to have 

better performai'ice than pupils in schools with rnlntlvely high texlbook i!hortnges Ndabi, 

(1985). He conduded that availability of teach in<! nmterial.<1 ac,:ounu, for more than other 

variables in determining student's perfc,mrnnc~ In 1h,: P~:t.F and lhnl determinant for 
' 

education quality is also the functi~n of the avrl'l:ablllly of lacilitie11 al scl1ools. 

Mahenge (1985):study conducted in Mbcya nnc1 lringa Regions on Hie situation of basic 

instructional materials and facilities in rural primary schools reveufod u critical sihiation 
' 

of the quality of primary education. There was a critical shortage of everything in schools 

as a result fractures were rising and nlTectine' the education quality and methods of 

instruction depended on teaching resource,; such as le>ltbooks and buildings. Moreover, it 

was found that leachers were not doing justice i 1 leaching since lhey were stressed and ' . 

frustrated by thelcondition. Hence it is unreasonable to b!Hme them for not being effective 
! 

Mahenge, ( 1985) 

Mbunda et.al (ii 991) reviewed case sl udles on chwsroom inleracU011 conducted in 

Tanzania by various scholars from the University of Dar es salnum. The study focused on 

the ideal teaching strategies, teaching envirnrnne111.. learning e1tvirmnnc:ut in primary 

schools, and cm;istraints to flexibility us well 1u1 l1<11ovation in the t:fa,;sroorn, and their 



impact on leam/ng for good education quality, The study revealed that in urban areas 

classes was oft~n very large resulting into nor, -conducive classroom environment. This 

hindered any rl)eaningful flexibility and lnno,c,atlon to take place, l3y and large, the 
i 

findings showed that pedagogical practices in schools are of poor qun lily, as H result, they 

tend to obstruct quality learning and ultimatdy the rtducatlnn quality iH not realized 

Mbunda, et.al ( l 99 l ). 

Omary and Mos,ha (I 987) conducted another sttdy 11i111cd at estabilshi11g li1ctors effecting 

the quality and !effectiveness of primary educdlon In TanzRnia. The sludy found that 

problems effecting quality and effectivenesn c,,' primary education in Tauznnia ranged 

from policy formulation and implementation process. These are: low capital expenditure 

on primary education, curricula for primary 3chools being too loaded, disparity in 
-

performance between urban and rural school,;, aubjectivity 1n appointments to key 

positions, poOI1 perfonnance in M11then111tks nnd English, high staff turnover, 

occupational performance and the failure of the ,.;urrcnt l'SLE to lest one11 preparation for 

life Omary and Mosha, (I 987). 
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2.3.1. Objectives of the PEOP 

The PEDP ha9 three main objective,, 1«m1ely: f•:xpanding enrolme111 (access); improving 

quality and itr]proving in the' Management unJ l11lc11ml efliciendv,1 ut District and school 

levels_ 

Table I: targets showing the targets fo, the i'EDP 

-··- -· 
TARGETS -----.. ---.- -- -YEARS Classromn 

' consln1ction 
····-----. 

2002 13,868 
-- ------··· ' -

2003 13,396 
---

2004 14,203 

2005 6,794 
- -

2006 5,8]2 
------· 

-I···- .. -­
, ') 0,17 ' . I. 
I 11.651 
- -------------

I0,S63 
-----·-- _,_ -----

I / 286 ' , 

-, 7,249 

SOURCE: ESDP: PEDP plan : July. 200 I 
' 

2.3.2 Achievements 

- ---

. -- -
Nmv admissions 

- -
I, 'i00.000 

--
I ,li00,000 

1 :640,969 

1,041,880 

1,065,843 

Good progress has been made in achievin:,: both access and quality as indicated 111 

different Government reports, including the !Ja"ic Education Siati"tic;; of the Ministry of 

Education and Vocational Traini11g. Key achi(:vcnwnls incl11de: 

Increased Access: the Net Enroll111enl Rale (l',ll;R) in I 11111.,H11a has improved 

considerably over the past six years, going Ii-om 5!1.6 percent in 21 IIHl lo 96.1 percent in 

2006. 



I (I 

Improved Quality: The pass rate ol studenh c(1111pleting primary education, assessed 

through the Primary School Leaving Exami1·>1l1011s (i'SLI'.). has significantly improved. 

Over the past six years, the Pass rate has imp, Jved significantly, going from 22 percent in 

2000 to 61.8 i;iercent in 2006, which rcpresm,,s a real improvement in learning outcomes 

(URT, 2005).j Ho ever other education stale holuors have a serio11s concerns on the 

quality aspec<especially with nmd sdrnols. 

Participation 

2.4.1 Meaning of participation. 

Participation includes people's involvement i,, lecisi.011 making prnccss, in implementing 
' 

programmes, their sharing benefit of" dcvdnr,nienl programme 1111d I.heir involvement in 

the effort to ~valuate such programme (C'oi1~11 and l.Jphnlf. I 'JFI f Pearse and Stifel 

(1979) view 
1

participation as the orf!1rniscd erli-1rl aiming ut increasing control over 

resources and regulative institutions in a L\ivrn soc:ial situation or1 ll,c part or groups and 

movement of those excluded from such contr,11 

2.4.2 Principles for promoting participatio:F. 

Participation received significant support li-0,111 the emerging failure of top down, expert­

designed development projects and program,nes. A fundamental rrinciple in promotion 

of participati~n as a central concept in dcvc,0omcnt required Lim use of knowledge and 

skills of those who arc critical participants and cc111ral actors i11 tlw <.kveloprnent process 

(Chambers, 1983; Oakley, 1991 ). 
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2.4.I. Importance of participation 

Effective participation in many arenas is very in Jori.ant in ensuring gn11ls achievement. 

Participation cari lead to better targeting, it cun helps to secure suslainabi lily as well as 

improving the status of women by providing ·,.,ppmiunities for them lo play a part in 

development wJrk. "Present obstacles to the riople's development can and should be 

overcome by gi,iing the populations concenwd the full opportunity of participating in all 
! 

the activities rel1ted to their development" Rahnerna, ( J 992),p. I 2 l. 

There have been strong arguments from devemprnent educators on the importance of 

pupil's participation in democracy, in the runmng of their schools 11nd other issues that 

affects their lives. "To exclude young people from participation !ind fl-om consultative 

process, is as Rc,dduck argues, to contribute to -ilw brncketing out of their voice (and) is 

founded upon 8iJ outdated view of which foil« to acknowledge ehlldron's capacity to 

reflect on issues[affecting their lives" Holden am] Clough (2000),p. I .'i · 

Despite of many advantages of participution th~re urc some arguments against popular 

participation. Participation is seen to be costly in tennB of time and money. Participation 

is seen to be a process with no guaranteed impa·;I. upon the end product. Participation can 

greatly add to ;the cost of development activities and therefore Its cost need to be 
' calculated UNDP, (1998). 
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CHAPTER rI·IRrc~;: 

3.0 RESEARCH METHODOLOGV 

3.1. Introduction 

This chapter contains a discussion of the mcth)ds and procedures [),a( was used assessing 

stakeholders' Participation Improving Qm11Ity of Primary Education thto11gh PEDP. The 

chapter gives a brief account on the study ar :a, research design, instruments validation 

and ethical con,siderations for the study. 

3.2 The Siudy area. 

This study was conducted in Wilolesi ward, ringa diutrici. ltl lringu Region. The study 

aimed at inv~stigating the extent to which comimmity/parents, teachers, pupils and 

government participate in the improvement )f quullty of educalion through PEDP as 

well as determining how the extent or I heir r articipation has Impacted the achievement 

of the programme goals. lringa dislr1cl "1n purposcfl,lly sclccled because of its 

convenience i~ undertaking the study. 

3.3 Research Design 

According to Robson (2003) research design i, a conceptual framework upon which the 

research is bas~d. The research design should ;onstltute: the purpose qf the study, the 

theory that guibes the study; methods or tecb,1iq11es for datn collccllon and sampling 

strategy Robsqn, (2003). This research nrnin,y used both quantitulive nnd qualitative 

methods. The ktudy employed both q11a.Ii1ati ;e rrniearch design in which qualitative 

methods were used to obtain descriptive dnta i,nd quantitntive research design to obtain 

quantitative data. 
i 
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3.4. The Sample Population 

According to Robson (2003) population refers i.:o all euses e.g. all adults living in UK. He 

continue that population can be further stretohed lo include unit that are not people 

related at all. A sample population is a selectiou from the population Robson, (2003). In 

this study it encompassed the following categrn ies of respondent11: prin1ary school pupils 

and teachers, school head teachers, school ,.ommittee mernbern who also represent 
! 

parents and district education oflicer. 

There are two. mam types of sampling: p1·ob11billty t1nd 111111•-r,robability. The 

probability sampling is used if the researcher wishes to be able to rnake generalization 

while the non; probability sampling delib,xately avoids representing the wider 

population and 1seeks only to represent a pm icular named section of the population 

Cohen et al, (20_03). The sample size also i11 de.ermined by the style of the research. The 

main reason for sampling in social sciences research is to reduce expenses in time, 

effort and money Kothari, ( I 99 3 ). 

This study was undertaken through intcrvicwq conducted in 80%, ( 4 otit of 5) of the 

schools in Gangilonga ward. The ward was rm,.dornly selected from the list of 14 wards 

of lringa Munidpality. The researcher intended to cover all five Bchonl in lhe ward but 

she decided to ~rop one of the school as it wm1 very knew and did uol have class six and 

seven. 

Stratified randdm and purposive sampliing tl'.chniques were applied in selecting the 
! 

representative sample from the school studen,,. The stratified sampling technique has 
I 

been selected for its strength to offset any bim- in the population that consists of groups 

with distinct fe~tures typical to the one in quest,on while the purposive sampling has been 

selected becausb of its strength in building up mrnple that is satisfuctory to the specified 
i 

need. Within .each school, interviews were held to !he school commit lee members whose 
i 

were also taken Ito represent parents, sc:hooltead1ern und head teachers nnd pupil's leaders 

using structured questionnaires and interview !WideH. Two class representatives/leaders 
! 
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from the school students. The slralilied sar ,piing technique h,i_, been selected for its 

strength lo offset any bias in the popula1ion mat consists of groups wltJ1 distinct features 

typical to the 9ne in question while the purpc•dve sampling has been selected because of 
I 

its strength in ;building up sample that is sati:,;factory lo the specified need. Within each 

school, interviews were held to the schoot committee members were also taken to 
I 

represent pare~ts, schoolteachers and hend te·ichern and pupil's leaders using structured 

questionnairesiand interview guides. Two clns, representatives/lender·,; 
I 

from standard' rv to Vfl ,,(both streams A and B) from the 4 school., were selected for 

interview. The researcher also purposively inlctrviewcd the IJI·.< is 111 the district levels. 

These groups ,and individuals were purposivuly sainpkd '" were considered to be more 

involved in scpool development progn1111111c 1 :,d hence rclu!ivcly 111orc knowledgeable of 

the issues the researcher wanted lo e!lplore. ii. needs to be noted, however that purposive 

sampling is ~ulnerable to bias, but hasinR orr lh,: [i1cus of" 1l11,, .•1lucly, lhe time and 

resources the researcher considered this ,.o be a belter option. In addition, the 

responsibilities of the selected inlerviewee-s rnnke them lo be considered as most 

informed persons in this programme. 

3.5 Data Coll1ction Techniques and lr1.~trumcntntion 
i 

A cross sectional research design was adopter. Roth quantitative und qualitative methods 

were used lo obtain descriplivc data nnd qua-,iil1ttive data respectively. Two major tools 

structured questionnaires and interview guides were used in gathering primary data. 

Structured tables were used for galhering secondary data of" lhc quality aspect of 

education lik~ school enrolment, performnrn:e, pupil lencher rr:ilin and infrastructures 

from primary schools and districts offo:cs. 
i 

To ensure reli,ability and validity in the colL,cted data as well 11s th,: results of the data 

analysis, the 9lose-encled qucstionrrnircs wer<"· 11sed. ,\ddi!.ionally inlerview guides were 

used to guide the in-depth interview with sch,..101 lcuchcrs und educal Ion onicer. 

There were different questionnaires nni.l disc:.ssi,111 guides lc1r dif"li.-renl groups of pupils, 

school committee members and teachers Ilic using on their undcrnl11nding of education 
' i -· ,~ 

quality and participation in lhe PEDP. Parti, ipalion was assessed al various levels like 

planning, imp ementation, monitoring and evaluation of the programme. 



3.5.1 Interview 

An interview is a data collection techniq, : through oral or verbal communication 

between interviewer and interviewee. "lnten •ew enables the pHrlicipanls ... to express 

how they regard the situations from lhoir own ;·,uinl ur view" Cohen et el, (2003).p .266. 

3.5.2 Documehtary review 

Documentary; review was used to collect both primary and secondary data from 

documents and or record sources. Di flerer. type of document.q such as programme 

documents, minutes of the school e<llmnit·c,a meetings, dircc1ivcs circular, various 

school reports, memoranda and pri11rnry sch 101 leaving exn111innlion results of various 

years were reviewed both in schools and at tL .. , district. 

3.5.3 Observation schedule 

Observation is one of the data collection rm .hods that involves watching and listening 

and can be used for several purposes in a ,tudy. /\ccorcling lo Robson (2003) 

observation can be used as a supportive or :11pplcrnenl.ary method 1.0 collect data that 

may complement or set in perspective dnle oh1.ni11ed by other means. In this study, 

observation schedule focused on collecting hformation on the .,iltuatio11 of the physical 

facilities in school. 

3.5.4 Data analysis 

Data analysis "involves organizing, acrnurmng for and explaining the data; in short, 

making sense of the data in terms of the par:.icipants' definition of the situation, noting 

patens, themes categories and regularitics·'c hen ct el, (2003).p. I 47. All data collected 

manually analysed as they were corning in. 
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3.6 Instruments Validation 

The validation of the instrument was dune in Wilolc,i l'rimnry ,;c.honl wliich i5 om; ofth~ 

schools in the study ar·ea prior to the com:nenccmcnt or· the rc:iet1rch. This enabled 

revision of some of instruments to ensure relevance, coverage and content validity of the 

research questions to the problem under stud 0i. 

3.5 Ethical Considerations 

Though this appears to be insensitive research. Ilic researcher lnok take into account 

ethical issues like anonymity, confidentiality rnd betrayal during dalc> collection process. 



CIIAI'TE~t FOUR 

4.0 PRESENTATION AND DISC!JSSlON OF FINDINGS 
1 

4.1 Education Quality Per·ception 

Majority of people (parents and commillec r.ietnbers) perceive qunlity education as the 

one that enables pupils to perform well in' their exams and hence continuation with 

secondary edycation is necessary for the pupils lo get employment when they finish up. 
' 50% ofpupils;inlerviewed (32/64) have simil.,r p,·rceplion. 

Table: 2 Pupil's perception on quality edurnr:ion 

What do you' understand by quality educa!io11'! 

Opinion 

a) The educatlon that enables pupils lo pass v ell their 

exams 

b) Education that enables children gel white collar johs 

when they grown up. 

c) Education that will equip the pupils with n<,:ccssary 

Frequency 

32 

15 

skills and knowledge to manage sustainably tl·eir f\,ture .17 

lives 

Total 

Source: Own;survey (2007) 

' 

64 

Percent 
/ 

50 % 

24 % 

26% 

100.0% 

Due to this p~rception they feel that most of'l.heir Schools do nol. offor quality education 
; . , ., .. 

because the performance is not very good in s;>mc school especially outside the tow\ish-ip. 
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All school in the study area have less than 5(,% of the standard Ncvcn levers who have 

been selected to join secondary school in Ilic r,nsl four years while sortie of the schools 

had less than a quarter. 

A number of factor affecting the quality of e focation m their school were mentioned, 

which include shortage of teachers, inarkquatn facilities like school desks, classrooms, 

textbooks and o'ver crowded classes. 

Discussions with teachers revealed a broader )L'fCeption of the education quality. While 

teachers agree; with the parenls' perception on quality educntio11 they went further 

arguing that i~ is not enough for the pupils t,, perform well in lhe ,:xams but more 

importantly the education should prepare them to manage their llve,i better. 

A serious concern was raised by most of i,1c school head teache~ in the in-depth 

interview and also confirmed by the education nfflccr un the inndcquncy of the primary 

school curriculum. For exan1ple, while HO% oi'IIH" ·1,rnn11ilan livcm in the rural areas and 

works in agriculture sector which generater o0% or the eountry's UDP the school 

curriculum does not help them to prepare the primary Bchool pupils leavers to live and 

manage their lives in the rural areas, The edu, utlon system raises a lot or expectation to 

the children and also alienates the learned one,, with their own society. 

When asked , why there is a poor 13, ,:,; , i 

emphasis on the life skill subject which "' 'here are no enough fnoillties to teach life 

has been introduced in the pnmn.ry sk LI subject. Very fbw teachers have 

school curriculum most of the teachers alirnnded refresher training when they had 

said that the subject is supposed to be eY.pos~ro to the new m1bjects. So how do 

more practkal than theoretical but yu1 expect us to teach the subject that we 
' facilities are not there to enable that to am ndt comfortable with? l\ljtist of us dislike 

happen. Furth:er more there has been a th:s st!bJect" 
I 

frequent change of curriculum without 

giving enoug)i orientation/trninings lo l11 -depth interview, leachers--(Mapinduzi 

teachers to e?able them to adjust and 

manage the changes effectively. 

Prhnt1ry School) Primary school. Jan 07 
___ , .. -------·------
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4.2 Community understanding of PICDP' 1111,d ils Impact 

The extent 01' community understanding l'J.\1)1' is relatively high, How ever their 

understanding :of the objectives and purpo,;cs is low. Parents and school committee 

members are generally pleased with the abolition of school feeH nnu the expansion of 

enrolments under the PEDP. The main improv,ements noted since PHDP began are better 

school buildings and a fall in the cost of schocHng and incrca,,e in 1111n;ber of teachers. A 

number of teachers have been employed, new da~sroorns and toiletF1 have been built and 

more desks procured. 

The result from the interview with school corn.11ittee members as shown in table 3 below, 

support the p,u:ents opinion with 50% ( 8 out, ,f 16) who see fhe lnere1rne in teachers and 

standard one enrolment as the most signiflcm,t achievement while .lZ,5% (6 out of 18) 

considers irnprpved school buildings as the n11,sl 1ilgnilicanl achieve111e11l. 
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Table 3: Scho:01 committee members' opini,:m on iiic PED!' achievement 

Opinion· Frequency Percent 

Which among the following is the most impor ~1nl achievement 

of PEDP? 

a. Increased availability of books and sclwlasLc rm,t,:rials. 

b. Improved school buildings 

c. Increased number of teachers and standard me enrolment 

Total 

I 
Source: Own Survey (2007) 

' 
' 

), 

/1 

H 

16 

12.5% 

37.5% 

50.0% 

100.0% 

No major improvements were noted 111 teuch.'irn' pcrfonnance, rrv,rilability of textbooks 

and other scholastic materials. The nrnin con:ern frorn the lead1e1 s was the absence of 

opportunities for refresher training. Then: ar,. 10111 of changes in the curriculum but few 

opportunities for teachers retaining. 'Though we admit that ihese problems were existed 

even before PEDP but we would have expec\:!d the PEDP lo address them especially in 

the rurnl areas,where the situation is even rnmci serio11s" Looking at the current trend one 

would raise serious doughty as to whether by '.he l'U)I' has achieved its targets by end of 

the 2006. 

4.2 Communi,ty participation in progrnmm , d-,signiug and plnrrnh11~ process. 

Most of the :parents acknowledge that the <: wrrs no involvement in the setting of 
: 

objectives bu\ rather they were designed eiH 0er by leaders and/or government officials. 

The results i~ table 6 indicates thnt pa1·licipatlon in dccision-nwki11g and programme 
I - - .. 

designing is the worst among all aspect asseLsed. ll1ti results agret with Burkey (1993) 
' 

who reports that a community development niliative seldom begins spontaneously and 

any participatory process is usually iniliatcd E-y a leader or any olh,:r person whose 



v1s1on 1s extended to perceptions and asp, ·ations of the people cohcerned (Burkey, 

l 993.pp.56-60). 

Most of the teachers confirm lo have not be 1g (fox. 3 

consulted at all and the education dcvelopm, nt "Imagine In flp erivlronment like 

plans have very little consideration on lh(, n. where hoqses 1tn: lliO expensive to 

They gave example of PE::DP targets thut lw 10 rent and yet there Is no emphasis on 

a lot of emphasis on the activities benclit,,1g construction of st!)ff houses what do 

pupils most like classrooms conslrnction b.1d you expect frotn the teachers? We 
-

textbooks availability. One of the sch, ol 

committee member commented that unkss 

education development rrogramrnes , re 

redesigned to have a dual f<Jcus (both teach, rs 

and pupils) they would not have much succ· .. ss 

in improving .quality of education. 

are quite de-tnotlvated to the extent 

that we cari qot do our job 

effectively" 

ln-deptl, interview: School teachers 

Wilolesi: Jun 2IJ!fl 

What do you understand by children 

participation in school development? 

Table: 4 Children Perception on pai-tldpullr111 

Opinion, 

a. To be info~med on school issues/plans rrn1ects implemented by 
I 

Frequency Percent 

parents an~ government. 16 25 

b. To be involved in implementing decisions drni hHve been mad,·. 

by the parents, teachers and governn1e111 

c. To be involved in deciding. impk11w111i •'; and evaluating all 

school issues/plans/projects, which arc fo. uur benefits? 

d. We don't know. 

,!,I 

10 

37.5 

15.6 

21.9 
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Pupils interview show that only 15.6% (10 out :>f64) have a foeling lhal children should 

be involved in deciding, implementing and etaluatlng all school i11sucs/plans/projects, 

which are for their own benefits while 37.5 %(4/4 out of 64) have n Ice ling that children 

participation should be limited to irnplementini;: decision made by pure111s, teachers and 

government. The cultural set up and the up brln:ging of children in T1in,,min contribute to 

this. Teachers should play a significant role to c;jnnge the mindset of pupils. 

4.4 Decision making in programme i111pleme11tntlon 

Most of people interviewed are aware of the planning processes some of them 

acknowledged to have been involved in the !•lanning process at least a few times e.g. 

attended some ,programme planning meetings However the interviewees admitted that 

there is very rare opportunity for them to inflt1smcc decision especially for the plans that 

come from above (i.e the district). In nne Hchvol a school committee member explained 

that, if they were to choose between consti .icting classrooms ,anti 11taff houses they 

would have opted for staff houses because th~, is a critical problem to them. People do 

not see as to why they should participate In th . Hctlvities, whlcb are not of their priority. 

This concur with Carter (1998) who mainlafr:1 that demand driven rural development 

projects have greater potential for success r.nd sustainability than lhc supply driven 

projects Carter, (I 998).pp. 2-3 

Significant challenge was observed on the involvement of children in the school 

governance. Table 5 (a) below indicate that 9~% (61 out of64) of pupils interviewed are 

not aware of the existence of school counciis .. Further more 7 I .3'Yt, (46out of 64) as 

indicated in ta,ble 5(b) admitted that they ne:ther have neither school council nor any 

other pupils' o~gan that could represent their i ,terest to the school management. 

Further interview on pupil's perception on \cw the school management and parents 

respect their i1eas/suggestions/opinion in lab,~ 5 (c) indicates that, only 2.1% (I out of 

64) of the intJrviewees think that there is a r .spec! of their lcleas and opinions. Holden 
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and Clough (2000) maintain that "to exclude young people from pnrlicipation and from 

consultative process, is ... to contribute to the bracketing out of their voice (and) is 

founded upon an outdated view of which foil, lo acknowledge children's capacity to 

reflect on issues affecting their lives" Holden m .d Clough (2000).p. I 5. 

One of the Hart's main emphases is that "e must give children opportunity and 

encouragement to work alongside adults in ~chools and community projects Harts, 

( 1992). Pupils are not involved at all in the rm:· .agemcnt of their school. The old school 

committee structure provided a room for chilci•en representation. The current structure 

has removed pupil's representation in the c,.,mntlti.ec and Instead each school was 

expected to have a school council 1, which has r :,:,,er ex !steel. This shows both separating 

children from school governance and weaknes,.,s in the implernentntkin and supervision 

of government seculars and policies. 

Table: 5 (a) Pupils involvement in school goHnrnnce 

If you have the school council how often does tie cottncll meet? 

Opinion Fr.ocqlll!Ocy 

a. Quarterly 
1.5% 

b. Bi annually 
3 4.4% 

c. I don't know 
01 94.1% 

Total 64 100.0% 

Source: Own S1/rvey (2007.) 

1 According to the Ministry of Education and Vocation,,! ;'mining gl!idcline the schrnil council is supposed 
to be formed by two pupils from each stream (I b,iy and I girl) from standard ihree to 
seven. 
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Table: 5 (b) Pupils involvement In school gov,,rnance 

If you do not have a school council do you hav, other pupils' structures thut serve your 

interest in school management? 

Opinion Fre.111enq Percent 

a. No 4(3 71.3% 

b. Yes 1 :i 20.2% 

c. I don't know 5 8.4% 

Total 64 100.0% 

Source: Own Survey (2007) 

Table: 5 (c). Pupils influence in declslon-mnlc,i.g 

If you have school council do you think the sch ,ol munugemenl respe<.:ts opinions, 

ideas, suggestions, resolution from the pupils cotmcll/other organs 

Frequen,,}' Percent 

a. No 37 57.5% 

b. Yes 2.1% 

c. Not applicable 16 24.8% 

d. I don't know "ID 15.7% 

Total 64 100.0% 

3ource: Own Survey (2007) 
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4.4 Participation in, and management of, pro11Jnimme activities 

Table: 6: Community participation In cdl!f.l!.lli~n d~velopment prnurnmme 

How do you rank your the level ofpartidpatlon 0f your community in education 

development programmes 

Opinion 

a. Average 

b. Poor 

c. Good 

Total 

Source: Own survey (200%) 

Fre<pcncy 

6 

6 

4 

16 

Percent 

37.5% 

37.5% 

25.0% 

100.0% 

Poor participation of parents/community in th, implementation of school development 

activities were much evidenced. Community p.irticipute hy giving financial contribution 

in construction activities. However their cor:rlbution is less than 25'¼, of the total 

construction costs. This is a challenge to the s ,stalnabillty of the progrnmme activities. 

There is no evidence that the programme activities would continue when the flow of 

funds from the donors and government cea.:ies. The interview rcs,ilt with school 

committee members in table 6 above shows timt only 25% huve good participation in 

community education development progra'·mm, while 37'¾, conflnned a poor 

participation of their communities. When aske1 .l aa to why there is poor prirticipation of 

community, 80% ( 12 out of 16) indicates that :Pei< of awareness and appreciation of the 

education quality challenges caused by poor In rolvernent. is tl1e main contributing factor 

(Table 7). 
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Table 7: Reason for poor participation 

If the level of community pnrticipatlon i!l n,canige and below, whiit do you think is 

the reason? 

Opinion 

a. Lack of awareness on the education ~uality 

challenges because of poor involvement, 

b. I don't know 

c. Low level, of understanding of the , ,lue of 

education 

Total 

Source: Own Survey (2007) 

Frequency Percent 

12 80.0% 

0 0 

4 20.0% 

16 100.0% 

Extent of community involvement in supervision nnd rtmnngemenl 1f nativities is between low untl medium. Supervision and 

management of activity implcmcnu11ion is usually .-.hurnd by comn mlty members and non~comniunlty members especially in 

provision of technical support.. 

4.5 Monitoring and evaluation. 

The interview results indicate a medium level o, awareness on monitoring mid evaluation 

of development programme activities but in m, rt cases non--community members do it. 

How ever some of the respondents have somet:1mes have been consulted for their views 

on the progress/siuccess of PEDP in their school. 

The discussion with teachers and committee nembers on community ownership and 

management of the school revealed that there "5 little or non-involverncnt of parents in 

the school monitoring and management. Pare-'liH are aware that their involvethent 1s 

through the school committee. How ever there is a feeling thal n wenk operational link 

~xist between the school committees and the pm mts/ community as most of time they are 

1ot consulted before major decision are passed 
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Discussion with teachers revealed that, poor ~'::hools Elox. 4 

performance 1s sometimes contributed h,' poor "I have been struggling with 

· h · b t and tl1e ', school b · relat10ns Ip etween paren s the challenge of a sentee1sm 

management. Some parents do not see the · alue of 

education (especially for girls) and hence cont 1bute to 

the high level of pupil's absenteeism. Th<c school 

administration measures to rectify the ,. ituntion 

sometimes create antagonistic relationship will: some 

parents. It is teachers' feelings that If panhts and 

teachers work together challenges like abse~,,teeisrn; 

poor enrolments would have been easy to so(,.e. ThiB 

concurs with Reynolds et.al ( I 976) study cond?icted in 

Britain, which found that good relationship )etwcen 

schools and the community (parents) were helrfol such 

that pupil's attendance was good in schools wit 1 a high 

proportion of parents visiting the schools regula ·I y. 

but I am 11l111ost giving up due 

to poor cooperation and 

supports froril the parents. I 

am now an enemy of some 

patents whose children have a 

cancer oft1ila11cy. Why should 

I endanger 1r1y ll fe? 

ln--dcpth inlervicw: Teachers -

J .11galo l'rlnrnry School. 

Jan 200''1. 
--·---···---------
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CHAPTER FIVE: 

5.0 CONCLUSION AND RECOMMENOK1'!ONS 

5.1 CONCLUSSION 

There js a poor participation of the grassroot, stakeholder in the 1•1,.IJJ' in Gangilonga 

ward. The process of project identification, •.i:anning Implementation 111<initoring and 

evaluation was not participatory at_ grnssroo•,, level. For ex,1mple teachers play a 

significant role in supervising the PEDI' im1•lemehtation how ever !heir involvement 

especially in the designing of the programme r'.nns In their respective nreaB is very poor. 

All the plans seem to have come from the distikl level and their obllgalion is limited to 
I 

supervising and,supporting the implementation': 

. 
The results imply that the approaches and the methodology used in the implementation of 

this programme are not participatory and this :·hceatens the success ond sustainability of 

the programme. Carter (1998) argues "for bene1lcia! Impact of the project to be sustained, 

communities must have a major stake and part dpate actively at all stages of the project 

cycle" Carter, (1998), p.21. 

PEDP budget mainly focused on infi-astruct1 ml needs rather than overall quality of 

education. Quality issues, particularly support ior teachers, arc cenlrnl to l'l'.DP but were 

not adequately implemented. For example, des1A1i: of the increase in demand for refi-esher 

training due to the frequent change of cu1Tlc ilum the munber or leachers attended in 

service training has been decreasing over ye: .. rs, This signifies how l<lss emphasis on 

improving teacher's capacities to cope wlth chm1ges the programme has put. The current 

poor quality of education is threatening the ennilment gains. Contrary to the PEDP Plan, 

top-down institutional culture of directives is Sf,.!n to dominate. 

The study revealed po.or involvement of dhildren in the school governance and 
I 

programme impilementation. The interview witf pupils indicates that rupils are neither 
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olved in decision-making nor the school govornanae. Table JO (u) lndkates that 94% 

out of 64) pupils interviewed do not know .vbether the school courwils exist. Further 

re 71.3% (46out of64) as indicated in table' J0(b) admitted that they do have neither 

ool council nor any other pupils' organ that ,Joule! represent their interest to the school 

iagement. Further more the pupils do not foe! thnt it is their right to participate in 

;ing decision that have a direct effect in thd, lives aB indicated In tnble 9. Only I 5.6% 

out of 64) of the interviewees have a fec'ing that children should be involved in 

ding, implementing and evaluating all sc· ,ool issues/plans/projects, which are for 

· own benefits while 37 .5 %(24 out of 64) h~ve e /'ee/lng that children participation 

tld be limited to implementing decision ma<.e by parents, teachers and government. 

- r l'c 
:asing children participation in the develoarnent and implementation of the PEDP 

school governance is very importunt, as ·t will help in building lhe participation 

re and concern on issues that affects ones l fe. This will contribute towards preparing 

to become active citizens. 

, development project are to succeed a cm-1prehensive approach, ootnbined with the 

methodol~gies that could enhance gras,.roots stakeholder participation are very 

needed to lead to the project success a:'.d sustainability. The ourrenl mechanism 

10t provide the opportunity for a 'bottom tp approach'. 

RECOMMENDATIONS. 

General recommendations 

oject cycl,:: management should not be ch ,c in fl h111Ty because l'lfoc:live community 

rticipatio~ usually takes considerable an,otmt of time to be f\111 in swing. Apart 

rn the national and districts broad target, Betting of village/sc:hool plans and targets 

mid invo1ve all stakeholders. Clear mechmimns for consultations nnd participation 

ill levels ~hould be put in place. 
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• Timely information should be availed nncl ;be information gape ahcnt!d be addressed 

by improving the flow of information abou:. J'lil)I' at all levels and ensuring two-way 

traffic information sharing from bottom-up .;1d top--dovm. 

• For effective and efficient community bas,>:J management of educntion development 

programme, social organisation and organi ation development intervention should be 

given great emphasis. This means that co, nm unity based and strong representative 

structure like school committee, parents' te 1chers association need to be in place and 

capacity built right from the beginning or Iii! project 

5.2.2 Specific recommendations 

5.2.2.1 Children participation 

• Children council should be established In every school, oriented on U1eir roles and 

responsibilities and be encouraged. fochitated and challenged to perform their 

influence as per the government dlrectlvu. There should be reinforcement of the 

implementation of the government po,-:clea and circulars. fl should be the 

responsibility of every education officers li various levels to e1wure this. Children 

ideas should be listened to and taken !:1t,, consideration. Ai1sessment of children 

participation should be included in the tenn·1 ofreference of the school inspectors. 

5.2.2.2 Parents participation 

A more comprehensive survey of parental : Involvement at school level should be 

conducted. Furthermore, the school should :acilitate fonnation or parents' teachers 

associations. Regular meetings of the nssocii .. fons (quarterly or blunnual!y) to discuss 

school plans, review school progress, share challenges and struleglcs for improving 

quality should be conducted. Additionally, parnots should be encouraged to have 
! 
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frequent visits to schools to enhance relatiuu ship with teachern und follow up the 

academic development of their children. 

A consultative mechanism between the pm ::lts, Hchool committees and local /village 

government should be established to enm re participation in rnaldng major school 
I 

decisions. Major decision should not be pr,•,<.,ed without discussions atjd consensus of 

these stakeholders. These will enable collec ,ive agreement mid w1111nitment thereafter 

to implementation of decisions. 

5.2.2.3 Teacher's participation. 

Education budget, which primarily focus ri I inlrast:ructures needs rather than overall 

quality of education should be reviewed Quality issues particularly support for 

teachers capacity building and motivation through improved benefits should be 

adequately addressed. The programme sL.Juld put emphasis on building teachers 

capacity through refresher training / espec ally on the new curriculum and difficult 

topics. 

• Teachers should be fully involved and ac,,vely participate In rn11klr1g decision that 

affects their schools and their responsibilic1cs as well as be glveri ntlequate training 

when ever curriculum changes. 

5.2.3 Education development policy 
,, 
' 

• Primary Education development policy sho, ,ld be reviewed so mi lo create an enabling 

environment for effective participation · Jf the stnkeholclern. Roles of various 

stakeholders should be clearly defined anJ given widespread publicity in order to 

raise awareness and enhance participation. 
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Fol lowing the notable unawareness and i :norance of the education policy among 

many stakeholders the government shoul,, make deliberate erforts to educate the 

public regarding the policy and other scctc policies. In doing so stakeholders would 

be able to effectively implement and giv- relevant recommenda!ion regarding the 

relevance and practicality of such policies. 

The government should establish a clear fJ."licy !'or curriculum review to prevent un­

necessary reviews, which sometime do ,-,;it have n sci en ti fie hacking. The policy 

should consider intensive and extensive re, ,,arch to he a nrnndntnry j1rerequisite for 

curriculum change. Any review to be clc>ri,i .·:hould hnve ndequulc s1.1·,1legy for teachers 

training to manage the same. 
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ATTACH11,·L,\l'J'S 

IMPACT OF TEACHERS, PARENTS, PUPILS AND GOVERNMENT 

' PARTICIPATION TOW ARDS IMPROV!N 3 QUAUTY OF 1~DUCTION AMONG 

SELECTED SCHOOLS f: ✓ 1RINGA REGION 

A TT A CHM ENT: 

1.0 !NTERVI.EW PLAN 

1.1 Interview planning matrix 

Level Group Or Numbi r Of i'eople Mejliod Used 

Individual Expect :,cl 
-

Schools Pupils 64 ( i ' from each Structun.id questionnaire 

school) 

Teachers Betwee ,1 2-4- per ln-d .;;;a;· 1 n tervi ew 

school 
__ ,,. 

Head teachers I in ea ";h school Structured questionnaires 

and tables 

Community School committee 4_in eac h school 
' 

Structured questionnaire 

' members/parents In-depth Interview. 

·-·---·· ---- - ------·----·-···----
District District Education I [n-depl!i Interview. 

Officer Structured tables 
--·------ -·---- --------- -·-· 

1.2 , :Data Specification Matrix 

Research Task Bask/main t:1111 ,l ll.ll,jj1 ired Source of Data 

questions data collection 

' 
method 

' --·-
L To analyse the What are your P!ir, eption on Parents In-depth 

community 
! 

feelings about edu ;ution School interviews 

understanding of the quality of qua ity committee Focus group 
-
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education quality and education -·- -· ···r;:;; ncled . by memliers··- discussion 

their feeling on 

whether the current 

education provided b5' 

their schools is of that 

quality . 
2. To assess the 

school performance 

I prior and during 

PEDP 

provided by 

your school? 

-
What IS the 

performance of 

your school 111 

the PSI.E in th" 

last four years? 

the .. 

I 

Ser 

per 

. 

schools. 

}( >I 

C, :·mance 

Teachers 

Pupils 

Head 

Teachers 

DEO 

3. To examine the How IS Ll~~--cf;;; :hcr·-·;1upils Tcacl1crn 

1 
prevai I ing material situation of' rati• 

conditions of the teachers, pupils, Sitm:tion 

school input its teaching-

variation Prior and learning 

/ during the PEDP materials 

physical 

facilities 

schools 

and 

PEDf' 

a11d 

111 

Prior 

during 

sch lnslic 

mat iriuls 

' 

DEO 

or 

guides 

Structured 

questionnaires 

Structured 

tables 

In depth 

interview 

Documentary 

review 

In depth 

interview 

Strnctured 

tables 

Observation 

schedule 

Documentary 

review 

:...----------.J.-------·· . ..... . .. ··-· -- -----·- -------·-··· - ·--1-------j 
4.To examine the How does tile 1.:'xt, nt of Purents/ In-depth 

nature and extent of 

111 pai1icipation 

development 

programmes including 

PEDP 

community 

participate 111 

designing, 

implementing 

and evaluatinh\ 

Part Cl pation 111 School interviews 
1 
·' ing, des!'· sn ,I 

committees Structured 

impr t'! nenjntinn. questionnaires 

Ill O I {t( lring and 

cvni: w tion 
---- --'---·•- -·-·· __ _j__ _____ _J 
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development 

program mes? 
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>--------------+------- -- ·---·--·------------4t----
5, To analyse the How do pupils' Ex .•.:nt of pupils Pupils 

nature and extent of teachers and pm1icipation 

pupils, parents, parents Trn,ning 

' teacher's participation participate in org_,.\nizecl 

m school school cor ,mittces 

management. management? Pnr ,nls' 

inv ,ivemenl. 

6. To examine the What have been / S,-minars 

impacl of PEDP done to improve 
I 

oi ,,,anized. 

interventions on teaching skills uf N ,mber 

pedagogical teachers, /'or lecrcl1ers 

orientation practices implementing the at:,,nclcd 

in school curriculum and S, n1innrs, 

education cc l[Cnls 

process <n se·,·n/nal's 

schools? 

lor 

of 

of 

Teachers 

Parents 

Teachers 

DEO 

~---------'---------· .... -.. ----- ·- . ·----- ----------. 

In-depth 

interviews 

Structured 

questionnaires 

In-depth 

interviews 
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ATTACHMENT: 

2.0 INTERVIE\V QUESTIONAlRE 

2.1. PUPILS PARTICIPATION ADMINJ:d1ERD QUESTIONAIRE (To be 

responded by pupil's leaders/class leaders) 

Class of the interviewee ........................... . 

School name ................................. . 

D~e ........................................ . 

QUESTIONS (Please circle the correct answer) 

I. What do you understand by children pr:tidpation in school development? 

a. To be informed on school issues:plans project11 lmplernei1ted by parents 

and government. 

b. To be involved in implementing :lecisions that have been made by the 

parents, teachers and govermnen· 

c. To be involved in deciding, impb:.:.~nting and evaluating all school 

issues/plans/projects, which are for our benefits 

d. We don't know. 

2. Basing on your understanding of participn!on how do you rank children 

participation in school management? 

a. Good (Through our representatives/leaders we take part In all major 

decisions in our school and we c, n lfifluence changes) 

b. Average (Sometimes we are irrjbr .,wd of the school programmes and we 

take part in the imp/ementaliarr. 

c. Poor (We do not participate) 

3. If you have the school coun.cil how ofter. does (he council meol'I 

a. Quarterly b. Bi-annually c. 1 ,.fr,'1 't know 

4. If you do; not have a school council do YL u have other pupils organisation that 

serve your interest in school managcrnen .? 

a. No b) Yes c)J don't knm, 

5. If you haye school council do you think l.i;c school management respects opinions, 

ideas, suggestions, resolution from the pl,pils council/other organisation 
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a. No b) Yes c) Not applicable. 1 :h I don't know 

6. What do you understand by quality eclucdion? 

a. The education that enables pupil,. to pass well their exams 
' b. Education that enables children/ et white collar jobs wher1 they are grown 

ups 

c. Education that will equip the pup ls with necessary skills and knowledge 

to manage sustainably their futuril' 'ives. 

7. What are the challenges facing your sch< Dl ln providing quality education? 

a. In adequate teachers b) In adequ te scholastic materials 

c) Inadequate structures like buildin, 1 toilets and teachers houses 

d) All the above. 

8. Do you understand PEDP? 

a. Yes b) No. 

9. As a pupil how do you rank the level ofJillpils' involvement in l'EUP? 

a. Good b )Average c) Poor cl) I :Jon 't know 

I 0. Which among the following are the mair Ghanges observed in your school within 

the last two years? 

a. Jmprowd school buildings (class •·1oms, staff houses, and toilets), books 

and other scholastic materials 

b. Increased enrolment due to aboli1 ·on of school fees 

c. Increased number of teachers, 

d. All of the above. 
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2.2. INTERVIEW QUESTIONAIHE WJ !'H flC'.HOOL HEAD TEACHERS 

School name .................................... . 

Date ................................................ . 

I. What are the issues that affect quality< f cducn.tion in your Bchool 

a. Lack of scholastic materials 

b. Shortage of teachers 

c. Lack of class rooms, teachers n ,ldentiul facilities and oi'iices 

d. All the above 

2. How are you involved in any or school Jevelopment affairs? 

a. Not involved 

b. Fully involved ( planning. impk mentation and 111onitori1ig and evaluation) 

c. Partially involved ( eg in some :>ages - irnplementatinn only) 

3. How do you consider the level ofyour·',nvolvement in school development affairs 

a. very good, 

b. good, 

c. poor 

4. What do you consider are the impacts c · PE·DP? 

a. Improved in school infrastruc:tu ·es 

b. Increased number of teachers 

c. Improved quality ( school pe1fo1 mince, attendance, enrolment) 

d. all the above 

5. What do you think are the education qu iity issues that have not been addressed 

by PEDP? 

a. Teachers upgrading/refresher tn n,ng 

b. School curriculum improvc111e111 

c. teaching aids and scholastic rnut':riuls 

d. Introduction of teachers/parents ·,ssociation 

e. All the above 
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2.3. SCHOOL COMMITTEE MEMBEL/i>ARENTS INTERVlEW 

ADMINISTERD QUESTIONAIRE 

School name .................................... . 

Date of interview ................................ . 

I. How long have you being a rnember ol the school comrniHee 

a. Less than a year b) Less than lwo y :..crs c) More than two yt;ors 

2. How many training did you auend wit'•,1,1 the last two year~: 

a. Less than two b) More than two c) ·fone 

3. How often does your cornmitlee rneet? 

a. Once a month b) Quarterly C) Bi--ann1 Eliy d)Annually 

4. What% of members attends regularly? 

a. Less than 50% b)Between 50'1/c, and 75% C) More than 75% 

5. What do you understand by comrnunll:, participation in educnllon programme? 
' 

a. To be informed of the school issuci plans/ projects rnade by the government 

b. To be involved in implemenling sch0,JI plnns made by the 

government/teachers 

c. To involved in deciding, implcrncrll 1,g tlnd evaluation al I Issues that affect our 

schools D) We don't know 

6. How do.you rank the level ofparticipat:c),: of your co1r1m1.111ily in education 

development programmes 

a. Average b) Poor c) Good 

7. What do you understand by quality edur ation? 

a. Education that could enable pupils t, 1Jass well their exams 



b. Educ~tion that enables children ,;e white colinrjobs when they are grown up 

c. Education that will equip pupils w, :1 nocessary skills and knowledge to 

manage their life in a sustainnble ",1y 

8. What among the following challenges 1ffects your school in providing quality 

education? 

a. Shortage of teachers 

b. Scholastic mnterials 

c. Shortage of classrooms, toilcls, tea, her's houses 

d. All the above 

9. How do you rank participation level or your community in ed1icalio11 development 

programmes? 

1. Average b) Poor c) 0,JOcl cl) I don't know 

10. [fthe level of community participation i.1 uvernge and helow, 1vl1111 do you think 

are reasons? 

a. Lack ofa.wareness on the educatio1; ,;uality challenges because of poor 

involvement, 

b. Little emphasis given by the comm.1,dty leaders and the government on 

community participation 

c. Low level of understanding of'lhc, 1l1oe ni'cducalion 

11. Which among the following is the moSi important achievement o/ PFDP? 

a. Increased availability of books and d10!0,9tic materials 

b. Improved school buildings 

c. Increased number of teachers and sl \nciard one enrolment ' \ 



2.4. INDEPTH INTERVIE\V QUESTJ'.)NAIRE GUIDE: W[TH SCHOOL 

TEACHERS/DEO 

School name: .................................................................... . 

Date of interview ................................. , ........................................ . 

1. What are the issues that affect qua! lty ,f' edueation in your sch no I 

2. How are the teachers involved in any or school <.ievelopment nffuirs? 

3. How do you consider the level of'your t~achers involvement in school 
~' 

develqpment affairs (very good, good, J•1cragc, poor) 

4. What do you consider are the impacts,,;" Plc/W'1 

5. Were you involved in any way in sct1.i1 g 1111 1l1e, l'l·,DI' priurilie;;'> 

6. In your opinion are you cornlo1tnble ,dil 1111: 1'1:1)1' priorilit"•: 1 

7. What are the critical issues do you thir'< arc nnl addressed l1y 1'1·1)1''1 

8. How often do the teachers have the op1 ·orl1111ity lo attend rei'reshcr training? 

9. What are your feelings on the current ,.,;nool curriculum? 

10. Any other issue that challenge the edUt rdon sector that you would like to share? 



ATTACHMENT: 3: EDUCATION STATHTICS DATA COLLlcCTION TOOLS 

SCHOOLNAME ............................................................ . 

DATE ........................................... . 

TABLE: A: PRIMARY SCHOOL/S ENRO MENT STD I 
.......•... ·-----·-----~-

2004 200~ 
----

PUPILS 2000 2001 
. 

-- -----
No: % No: g,~ No: % No: % 

. 

MALE 
- --·-·- ---1----1----

- .. ··---·-· --- ---· --·------ .... . 

FEMALE 
---- ------+---+- -·. 

TOTAL 

' 
. ·-·· ·-· --- ·-'-----'-------- J 

TABLE: B: SCHOOL PERFORMANCJ: (I'S ,EJ 

12000 
·-- -··· ·-· 

SEX 2001 

; 

----- -- I 200,i 2005 

- ·-- .. ··---- -
GRADE I AIB C D f' A B C: 

s I 
T 

"·- - ---- -

"' 
- ' - . 

.0 
E 
::, 

z /. 
(/) ----- ·-------1----'----l-1---

>---
0 

;f. i:n 
- ··--- ·-· 

~ 

"' .0 

E 
::, 

(/). z .....l 
er:: - - -- ... --!-+--+ ... -- ---· · 1----+----1---+______, -Q ;f. 

... 

.....l 
< 
r' 
0 
r' 

--··- ---·- ... ... 
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TABLE: C: A VERAG!c SCHOOL ATTEND1t N( 'I' 

(Both district and Selected schools only) 

CLASS 2000 

M F 

Standard 1 

Standard 2 

Standard 3 

Standard 4 

Standard 5 

Standard 6 

Standard 7 

< '/ . 

TOTAL 

ANNUAL 

AVERAGE 

----
2001 

·-----
M 

--· ·--·--- .. -·-. 

. - ··--

__ ., 

---- -· 

--- -----~~-------
2005 2004 

~1 
··-·-·····•·1--------1 
F F M F 

-r-----•---·-- ·-' --+---+--

···-------· ---·- --

-· . -·- ---t----

--·--·-·· --- ·---- ____ ..., ___________ -·-----+---I 

.. -·- ... ---- . --·-- _____ , 

-
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TABLED: SCHOOL BUILDING AND FUR:dTURES 

(Both district and Selected schools only) 

-
2000 

W-l 
0-, 

>--
f-

Cl > f- Vl 

cr: < Vl ~ 
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Vl 2; C/) 

< 0 
....l 0 
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Cl > 
cr: < 
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20ll4 
! . 

,- -------

,. CY > 
" cd -<e: 

f­
(/) 

:11105 

C/) 

~ 0 

u er: 
- ----- - ------·-· ------------·-··-- .. -+---+---+---, 

"' 
W-l 

"' 
C/) --< _, 

f- 0 
C/) ::c 

-

f-
W-l 
....l 

0 ,- C/) 
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TABLE: E PEDP TARGET AND ACHIEVE 11ENT 

(Both district and Selected schools only) 

- --·--· - -----------~ 
TYPE 2003 : 00,1 2005 

OFBUILDINGS 

AND FURNITURE 
. -- ---···-• . -
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"-· --·· ---- - - -----···---·· ·---- ··- -
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. ·-·-··· -
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·----- --- ·-··-·- . --- -- --··· --·--- --- -
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TABLE .F: THE SJTUA TJON OF TEACHER : 

(Both district and Selected schools only) 
----·-·-
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TABLE: H: AVERAGE SCHOOL ATTEND , ~CE 

(Selected schools only in Gangilonga) 

-·-----···- . -· ... __ -- . ··--···••' ·-·-·· _____ , 

CLASS 2000 '.'0( ) I 201M 2005* 
----- ··-···-· . ---
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----
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