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ABSTIACT

The study on: the Impact of Teachers, Pareris, Pupils and Government Participation
towards In;p;bving Quality of Education zmong selected schools was carried in
Gangilonga V\:’ard, Iringa Municipality, Iringa region in Tanzania. The study aimed at
investigating ?élle extent to which Teachers, »urents, Pupils and Government Participate
towards Impréving Quality of Education though FPE as well as determining how the

extent of their participation has impacted the achievement of the programme goals.

A cross sectiohal research design was adopted. Both quantitative and qualitative methods
were used. Qualitative methods were used to obtain quantitative data. Two major tools

employed gatliering primary data were structur=d questionnaires and discussed guides.

The study revealed poor grassroots stakeholders’ participation in the PEDP. The process
of project identification, planning implement.ition monitoring and evaluation was not
participatory. All the plans seem to have come from the district and the obligation of the

teachers, parents; pupils were mainly limited t¢ programme implementation.

To improve participation and hence ensurc great success and sustainability the study
recommends tjhe following:-

° Child:ren council should be established in every school, oriented on their roles
and r;bsponsibilities and be encouragad, facilitated and challenged to perform
their ifnﬂuence as per the government directives.

s A moj}re comprehensive survey of pareatal involvement at school level should be

confdwted. Furthermore, the school should facilitate formation of parents’

teachers associations.
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o A coﬁsultative mechanism between: the parents’, school committees and
local/village government should be established to ensure participation in making
major fschooé decisions.

o Educajtion budget, which primarily focus on infrastructures needs rather than

overall quality of education should be reviewed.
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CHAPTER ONE:

1O INTRODUCTION
1.1 Back grou|nd of the study
The Govemmfenl of Tanzania rccognize the valuc of community participation in the
implementatio;n, monitoring and supervision of the reform process, as evidenced by the
reform compcjnnenis such as the training ol school committees «@nd the Presidential
directives on transparency in the Primacy Lducation Development Programme (PEDP).
However the level of involvement and participation of sorme important key stakeholders
in the struggle;to revive the qualily of primary education still remain woalk.
The goal of improving Quality of Ldduenthors w1t is set in ihe Primary Education

;
Development ;;P‘rogramme approved by the Tanqunta Governmenl will be difficult to
realize and su-é_lain if the participation ol stakcholders is continue o be ignored. This
study aims at examining the extent and naturs of participation of community, parents,
teachers and students in improving quality of primary education through Primary
Education Dev;iclopmcnt Programme.
1.2 Statem:cnt of a problem
Since indepenfdence, Tanzania recognized (he importance of Liducation in the overall
economic andlsocial development. Between 1970 and 1980s, the govermment accorded
high priority o education and registered greaf suctess in Universal Primacy Education
(UPE}. However, while enrolments increased <ignillcantly, lite ntlention was given to
quality of ]earbing. The situation was {urther warsened by the cconomic stagnation and
financial crisis in the 1980s and 19904, “A number ol resource conslrainls have meant
that the sysien%a.has been unable (o susluin (hesc nchievements with a consequent decline
in gross enrolréuanl rate (GER) from a hugh 98% (1981 lgure) to an indicutive 77 %( 1995
[ig)."URT, (1997).p.3 This means the resources used lo provide primary education
influence the level of education quality. Prior to the current reform the primary education
system was. under resourced and characterized by overcrowded clussrooms, shortage of
learning materials, demotivated eachers, poor infrastructure and weak governance, which

in turn have reduced enrolment and fead 10 poor qualily.

£




Tanzania educ;ation reform is focusing un achleving both universal access and quality.
The need to ;estore public conflidence by providing quality cducation, at all level is
critical, How?evez‘ this can only be successful and sustainable i there is effective
participation offa[l stakeholders including those al the grassroots.

1.3 Purpoée and significance of the study

1.3.1 Purpo$e/objective of the study

The objeclive of the study is to find out how smpuortant education stakcholders participate

in improving quality of primary education in Tanzauia

1.3.2 specific! objectives

a)To investigéte the understanding of the grass root stakeholders { community ,parents,
teachers and pupils) on the concept of quality education.

b) To examinc}a_ the type ,extent and reason for puriicipation ol'mmgiiunga GOmmunity

in improving cjuality of educalion thraugh P11

¢} To determiqe; how their participation hay impacted the achicverient of the programme

goals. ; -

13.3 Significance of the study

Primary Education quality improvement is cne of the priorities of the Tanzania poverty

reduction strategy. A lot of resources from within and from the donor community are

directed towards the same. The fact thal there ss increasing concern over the community

R
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participation in the developmenl progrummie, this study will cantribute to the expanding
literature on pgxrticipaiion in education development programmes.

2.5 Hypothesis of the study.

The conceptual framework employed m is study ‘Is 1o {uld focussing on both
participation and education quality. Three assumplions are ideniilied i this study in the
process of developing the model that is appropriate (o the sludy  These are: Necessary
External Inputs (which involves parenlal and cornmunity supporl. udequate financial
resources and‘l‘ monitoring systern, sufTicient teaching material and textbooks. ); Key
school inputs!(This - involve student expectstion, positive leachery altitudes, organised
curriculum  and discipline), and  Intended outeome (which includes academic
achievement, social skills, economic success snd employability).
2.6 Limitation of the study

The efforts téward improving the quality of primary f-t}ucméun through PEDP is
implemented throughou( the country bul due 1o financial mmimlnl‘; and time the study
was limited to one ward (Gangilonya) that »as chosen as a case study. The study is
geared toward measuring the extent of stakcholders’ participation and its impact in
improving quality of education. Some of the most Important datu like moneters value of

comparison between the recourses provided by the donor through government and that of

community.




CHAPTER TWO:

2.0 LITERATURE REVIEW

2.1 Educaﬁ(;mﬁi Quulity Conceptuaiisaticn

There is a lot of% controversy in the meaning of educational quality cohcept. The concept
has a different ;interpretation to different scholars, individuals and organisations, The
controversy is dil_e to the fact that quality is not 5 aystem clemerit lilce tepchers, textbooks,
pupils or classrooms. There is competing f complementing stundpoint on which
education quality is conceptualised depending on the ones component of emphasis.
According to Bérgman (1996) education quality Is subject to socinl - cuftural valuation.
He conceptualis:c'education quality as the level of excellence, which can be measured by
established and gacceptablc benchmarks, and parameters of good parf’u;'mance Bergman,
(1996)

2.2 Educatiqn Quality Parameters and Empirical Studies findiugs

2.2.1 Teachers-and Education Quality

Nyerere (1979) ;rhaintain that it is teachers more than any other single group of people
who determine zéittitudes towards self, other puplls, and who ghape the ideas as well as
aspirations of the pupils. On account of that, aducation quality Imiprovement is greatly

dependent, inter-alia on the role that the teachiers play toward it.

How ever lllish (1971) sees this as a major fajse impression on which the school system
is based. Illish gzxccept that teaching, “may contribute to cerlain kind of learning under
certain circumsténces, but most people acquite their knowledge out side school...” IHish,
(1971), Ibid, p.78. In perspective, teachers are very important in the fearning process at
nursery and primary level where the leamers need a lot of directives and assistances but

this dependence tends to decrease as the learness advances.
i
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2.2.2 Schoo} Functioning

School Functic?ming involves the school climate, school management, community-school
relationship, supervision and monitoring of the school system. These features are
necessary to Eécilitatc improvement of education quality. Management is one of the core
inputs in eduéétion achievernent. Miklos (1975) and Mosha (1980) maintain that school
management rié!ates to all activities, which are required to keep the school operating such
as records, correspondences, requisitions and sventories. They continue maintaining that
Schools operafte as integral parts ol a communily. Schools draw resources like finance,
labour, skills :and knowledge, school cquipment, land and other contributions from the
community. ‘

2.2.3 Physical Facilities

School faciliti?es have signilicant contribution n provision of quality cducation. Lacks of
enough physifca! lacilities tend 1o decresse lesching learning activities and hence
negatively affect attainment of education quality. Heyneman guoted in Boma (1980)
establishes thét if a teacher is to teach and enable hig class to understand well, there must
be sufficient rrjateria[s for use both by the teasher and the pupils. However Harron (1989)
maintains a different opinion from the above ~vhen he argues thal leaching and learning
can even take place in a teacher’s house, under the tree shed or in Lhe tent and gave a
secondary priority on school physienl lucilitics. e continues that school buildings,
chairs, and de;ks can come later.

2.2.4 Teaching and learning materials

The pupils’ c;éptred tcaching method requires an cnvironment rich in space, books and
equipment. The Buchert et al (1991) reven: thut “there is now u substantial body of
research whicﬁ;demonstrate the importance of Lexthooks and supplementary materials in
increasing stuc:jent performance and academic zchievement™ Durchert eLal( 1991). p.95.
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2.2.5 Pedagogiical QOrientation

Educational (ped:agogical) orientation involves the way leachers teach; assign work to
pupils, prepasre fheir lessons and follow preclse work plans, pupil’s interaction with
teachers; subject matter in classrooms; assessment/evaluation of puptl's progress; and the
teaching process{ In the study conducted by 3eyin on n variety ol inleraction settings in
Quebec reveaiedé that when pupils have exdra tisne (o practice what they are taught they
tend to develop al basic reasoning capacity compared to a dull class Begin, (1981). Such a
situation has a s:igniﬁcant contribution to pupil s achievements in lesls administered to
them.

Another study cjonducted in 1996 in China, Gusnes, India and Mexico on the quality of
primary schools ;by Carron and Chau observed ‘hat the pedagogical processes in all four
countries were aidditional in nature, fairly rigid and teacher — centred i‘&;ihf.‘.'(‘ than pupil’s
centred. There wiere very little attempt to encousage active pupil’s parlicipation and pupil
—to-pupil interacition. The findings demonstrate that it was not surprising because many
teachers find it ciifﬁcuit to teach pupils al primesry level in a participatory and interactive

way. They ﬁna!ly concluded that the impact of pedapogical processes on education
quality, in relation with that of the input factors is of equal weight, This is because mere
provision of iniauts without consideration in the wuy they ate used in schools and
classrooms, atta?ning a high quality teaching :rocess Is next to impossible Carron and
Chau, (1996).

2.2.6. Pupils cl:mracteristics

Children need to be prepared before they join formal schooling. Children who join
schools unprepéred for the demands of forwial education will hardly benefit from

instruction. Pre-school programmes are good at areparing children for primary education.




2.2.7. Specific studies in Tanzanin.

Poor financing of primary education led to ¢he shortage of schiool inputs that are
consistently aschiated with high education wumiity. This was revealed in a study
conducted by Mosha, which aimed at reassessing the indicators of cdueation quality in
primary schools Mosha.(1988). The study explov:d factors and variables that interact and
militate against tlflc achievement of education quslity.

Another study cf:onducted by Ndabi (1985) that aimed at examining the relationship
between se]ecteﬁ indicators of education quality that is student’s background, school
characteristics and academic achievements in slandard soven primary school pupils
revealed that; tl?e performance of pupils in P3LE was likely to be better in schools
experiencing lesfs frequent shortage of exercise books than those without textbooks (op.
chit). Also, pupjiis who had necessary textbooks in all subjects taught tended to have
better perfonnax%ce than pupils in schools with relatively high textbook shortages Ndabi,
(1985). He concluded that availability of teaching materials accounts for more than other
variables in detiermining student’s performanes in the PSLIE and 1hal determinant for

education quality is also the function of the avaiiability of facilities at schools.

Mahenge (1985), study conducted in Mbeya ana Iringa Regions on the situation of basic
instructional matjeria]s and facilities in rural primary schools revealed a critical situation
of the quality ofiprimary education. There was a critical shortage of everything in schools
as a result fracfures wete rising and affecting the education qualily and methods of
instruction depended on teaching resources such as texthooks and buildings. Moreover, it
was found that tgcachers were not doing justlce in teaching since they were stressed and
frustrated by thegconditi on. Hence it is unreasonable to blame them for not being effective
Mahenge, (1985)

Mbunda et.al (51991) reviewed casc studies on classroom interaction conducted in
Tanzania by various scholars from the University of Dar es salanm. The study focused on
the ideal teachi;ng strategies, teaching environment, learning environment in primary

schools, and cogistraints to flexibility as well ae innovation in (he classroom, and their




impact on Ieamgng for good education quality. The study revealed ihat in urban areas
classes was often very large resulting into nor-conducive classrooth environment. This
hindered any meaningful flexibility and innovation {o take place. By and large, the
findings showed! that pedagogical practices In schools are of poor quality, as a result, they
tend to obstruct quality learning and ulthmateiy the education quality is not realized
Mbunda, et.al (];991).

Omary and Mos:ha (1987) conducted another sti.dy nimed at establlshing factors effecting
the quality andjeffectiveness of primary educstion in Tanzania. The study found that
problems effecting quality and effectiveness o primary education in Tanzania ranged
from policy formulation and implementation pracess. These are: low capital expenditure
on primary education, curricula for primary schools being too loaded, disparity in
performance between urban and rural schools, subjectivity in appc‘)intments to key
positions, poor, performance in Mathematics and Tnglivh, high  staff turnover,
occupational pef’formance and the failure of the surrent PSLE to test ones preparation for

life Omary and Mosha, (1987).




2.3.1. Objectives of the PEDP

The PEDP has three main  objectives namely: Expunding enrotment (access); improving

quality and improving in the Managemen( und [nternal efficiencies ul District and school

levels.
Table [: targets showing the targels for the PEDP
TARGETS . T

YEARS Classroom ”inTl-.’fH"/!-{‘.;l': recruitees | New admissions

: | construction :
2002 3868 ThoarT T 560000
2003 : 13,396 ;i Lol i,(i(j()-,f)'()_()—;_m
2004 : 14,203 - 0,563 1,640,969
2005 | 6,794 TR 86 171,041,380
2006 5,832 R T | 1,065,843

SOURCE: ESDP: PEDP plan : July . 2001

2.3.2 Achie\jfcments

Good progress has been made in achieving both access and yualily as indicated in
different Government reports, including the Hasic Edocation Statistics of the Ministry of

Education and Vocational Training. Key achisvements include:

Increased Access: the Net Enrollment Rate (NER) i lanszania has improved
considerably over the past six years, going from 58.6 percent in 2000 (o 96.1 percent in

2006.
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Improved Quality: The pass rale ol students completing primary oducation, assessed
through the Primary School Leaving Examirations (PSLE), has sighificantly improved.
Over the past six years, the Pass rate has impi dved significantly, going from 22 percent in
2000 to 61.8 percent in 2006, which represerdis a real improvement in learning outcomes

(URT, 2005).] Ho ever other education stabe holders have a serious concerns on the

quality aspectfespeciaﬂy with rural schools.

Participation

2.4.1 Meaning of participation.

Participation i:ncludes people’s involvement in decision making process, in implementing

programmes, iheir sharing benefit of development programme and their involvement in

the effort to feva!uate such programme {Cen=n and Upholf, 1977] Pearse and Stifel
i

(1979) view épar‘ticipation as the organised elfort aiming at increasing control over

resources and regulalive institutions in & given socinl siluation on the part of groups and

movement of those excluded from such contreal.

2.4.2 Principles for promoting participation

Participation received significant support [romn the emerging failure of top down, expert-

designed devé!opment projects and programenes, A fundamental princlple in promotion

of partEcipa[iojn as a central concept in devetonmenl required the use of knowledge and

skills of those who are critical participunts and central actors in the development process

{Chambers, 1983; Qakiey, 1991).




2.4.1. Importance of participation

H

Effective particiﬁation in many arenas is very imoortant in ensuring gosls achievement.
Participation can lead to better targeting, it can helpa to secure sustainability as well as
improving the status of women by providing wpportunities for them to play a part in
development wofrk. “Present obstacles to the prople’s developinent can and should be
overcome by giving the populations concerned the full opportunity of participating in all
the activities relaﬁted to their development™ Rahnema, (1992),p.121.
;

There have been strong arguments from devetwpment educators on the importance of
pupil’s participation in democracy, in the runn:ng of their schools and other issues that
affects their lives. “To exclude young people from participation tind from consultative
process, is as Rudduck argues, to contribute to the bracketing out of their voice (and) is
founded upon an outdated view of which fails to acknowledge children’s capacity to

reflect on issues;[affeciing their lives™ Holden aned Clough (2000),[). |5

Despite of many advantages of participation there are some arguments against popular
participation. Participation is seen to be costly Ia terms of time and money. Participation
is seen to be a process with no guaranteed impa=i upon the end product. Participation can

greatly add to the cost of development activities and therefore Its cost need to be

calculated UNDP, (1998).




‘ CHAPTER THREE:
3.0 RESEARCH METHODOLOGY

3.1. introduction

This chapter contains a discusston of the methyds and procedures thaf was used assessing
stakeholders’ Participation Improving Quality of Primary Education through PEDP. The
chapter gives a brief account on the study ar.s, research design, Instruments validation

and ethical considerations for the study.

3.2 The.Sthdy area.

This study was conducted in Wilolesi ward, ringa digtrict in Irings Region. The study
aimed at investigating the extent to which community/parents, teachers, pupils and
government participate in the improvement f quality of education through PEDP as
well as determjining how the extent of  their participation has impacied the achievement
of the progr&imme goals. Iringa disirict was purposefully selected because of its

convenience in undertaking the study.

3.3 Research Design

According to Robson (2003) research design i:. 4 conceptual framework upon which the
research is béséd. The research design should :onstitute: the purpose of the study, the
theory that guiéies the study; methods or techaigues for data collection and sampling
strategy Robso;n, (2003). This research main,y used both quantitmive and qualitative
methods. The émdy employed both qualitati /e research design in which qualitative

methods were used to obtain descriptive data ~nd quantitative rescarch design to obtain

guantitative datzfi.




3.4. The San;p!e Population

According to Robson (2003) population refers o all cases e.g. all adults living in UK. He
continue that population can be further stretched to include unit that are not people
related at all. A sample population is a selectioil from the population Robson, (2003). In
this study it encémpassed the following categoiies of respondents: primiary school pupils
and teachers, s?hooI head teachers, school <ommittee members who also represent

parents and district education officer.

There are two. main types of sampling: probability and noew-probability. The
probability samphng is used if the resenrcher wishes to be able to mslke generalization
while the nonﬂ probability sampling deliberately avoids reprwentmg the wider
population and{seeks only to represent a pai.jcular named section of the population
Cohen et al, (2003). The sample size also is de.ermined by the style of the research. The
main reason fof sampling in social sciences research i3 to reduce expenses in time,

effort and money Kothari, (1993),

This study was undertaken through interviews conducted in 80% (4 out of 5) of the
schools in Gangilonga ward. The ward was raidomly selected from the list of 14 wards
of Iringa Municipality. The researcher intende:d to cover all five school in the ward but

she decided to drop one of the school as it was very knew and did vol have class six and

seven.

Stratified randojm and purposive sampling techniques were applied in selecting the
representative sjample from the school studen:s. The stratified sampling technique has
been selected fdfr its strength to offset any biax in the population that consists of groups
with distinet feaétures typical to the one in quest.on while the purposive sampling has been
selected becausé: of its strength in building up sample that is satisfuclory to the specified
need. Within‘ea;:h school, interviews were held to the school commiilee members who se
were also takengto represent parents, schoolteachers and head teachers and pupil’s leaders

using structured questionnaires and interview wuldes. Two cluss representatives/leaders

H




from the school students. The stratilicd sar:piing lechnique has been selected for ifs
strength to offset any bias in the population tihat consists of groups with distinct features
typical to the c;)ne in question while the purpcsive sampling has been selected because of
its strength in Ebui]ding up sample that iy satisfactory to the specified need. Within each
school, interviews were held to the school committee members were also taken to
represent pare{hts, schoolieachers and head teachers and pupil’s leaders using structured
questionnairﬁ’,sfand interview guides. '|'wo clags representatives/lcaders
from standard: [V to VIIi(both streams A and B) from the 4 schools were selected for
interview, The researcher also purposively intarviewed the 1Oy ui the district levels.
These groups jand individuals were purposively saaa'rebfcul as were considered to be more
involved in scljaool development programime ¢« hence relalively more knowledgeable of
the issues the fesearcher wanted to explore. | needs (o be noted, however that purposive
sampling is \;uinerab!e to bias, but basing on the focus of the sludy, the time and
resources the' researcher considered this o be a better option. In addition, the
responsibilities of the selected interviewees make them o be considered as most
informed persons in this programme.
3.5 Data Cb!hﬁectiou Techniques and Instrumentation

i
A cross sectional research design was adoptec. Both quantitative and qualitative methods
were used Lo obtain descriplive dala and quassitnlive data respectively. Two major tools
structured questionnaires and interview guiddes were used in gathering primary data.
Structured tables were used for gathering secondary dala of the quality aspect of
education like school enrolment, performance, pupil teacher ratio and infrastructures
from primary schools and districts offices.
To ensure relifability and validity in the collacted data as well as the results of the data
analysis, the qi!ose—ended questionnaires were used. Addilionally interview guides were
used to guide jthe in-depth interview with schouol teachers and education officer.
There were diftbrent questionnaires and discession guides lor dilfirent proups of pupils,
school commigttee members and Leachers focusing on their understanding of education

quality and. participation in the PEDP. Partic ipation was assessed al various levels like

planning, implementation, monitoring and evaluation of the programme.
f
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3.5.1 Interview

An interview is a data collection technigqus through oral or verbal communication
between interviewer and interviewee. “Inleriew enables the participanis... to express
how they rega%d the situations from their own woint of view” Cohen et ¢l, (2003).p .266.
3.5.2 Docume:,ntary review

Documentary ‘review was used to collect both primary and secondary data from
documents and or record sources. Differers type of documents such as programme
documents, n‘ginutes of the school commil:cc meetings, dircctives circular, various
school reports:, memoranda and primary school leaving examination results of various
years were reviewed both in schools and at tha district.

3.5.3 Observation schedule

Observation is one of the data collection me hads that involves walching and listening
and can be used for several purposes in a study. According Lo Robson (2003)
observation can be used as a supporlive or upplementary method 10 collect data that
may complement or set in perspective dale obtained by other means. [n this study,
observation schedule focused on collecting information on the siuation of the physical
facilities in school.

3.5.4 Data analysis

Data analysis “involves organizing, accounnng [or and explaining the data; in short,
making sense of the data in terms of the paricipants’ definition of the situation, noting
patens, themes categories and regularitics™C then et el, (2003).p.147. All data coliected

manually analysed as they were coming in.




3.6 Instruments Validation

The validation of the instrument was doune in ¥ilolesi Primary schonl which is one of the
schools in the study area prior o the comunencement of the reaearch. This enabled
revision of some of instruments Lo ensure refevance, coverage and content validity of the
research quest:ions to the problem under studs.

3.5 Ethical Considerations

Though this appears to be insensitive research, the researcher took take into account

ethical issues like anonymity, confidentiality end betrayal during data cotlection process.




CHAPTER FOUR

4.0 PRESENTATION AND DISCUSSION OF FINDINGS g

4.1 Educatior; Quality Perception

Majority of péop!e (parents and committee racmbers) perceive qualily education as the
one that enab_les pupils to perform well in' thelr exams and hence continuation with
secondary edu;cation is necessary [or the pupils (o pet employment when they ﬁnis‘h up.

50% of pupilsiinterviewed (32/64) have simil..r perceplion.
Table: 2 Pupi!l’s perception on quality edueation R

What do you understand by quality education?

Opinion | Frequency Percent
a) The education that enables pupils to pass v ell their

! 50 %
exams
b) Education that enables children pet white collar jobs

: 24 %
when they grown up.

c) Education that will equip the pupils with necessary
skills and knowledge to manage sustainably their future 17 26%
lives
Total 64 100.0%

Source: Ownisurvey (2{}(}’7)

Due to this pejrception they feel that most ol their Schools do nol offer quality education
{ . . \ , AL,

because the performance is not very good in some school especially oulside the township.
|
i

I
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All school in the study area have less than 56% of the standard seven levers who have
been selected to join secondary school in the pasi four years while some of the schools
had less than a duarter. :
A number of factor affecting the quality of education in their school were mentioned,
which include shoitage of teachers, inadequats facilities like school desks, classrooms,
textbooks and over crowded classes. f

Discussions wigth teachers revealed a broader perception of the education quality. While
teachers agree; with the parents’ perception on quality education they went further

arguing that it is not enough for the pupils to perform well in the exams but more

importantly the education should prepare them: to manage their lives better,

A serious concern was raised by most of #e school head teachers in the in-depth
interview and also confirmed by the educatior afficer on the insdequacy of the primary
school curriculum. For example, while 80% oi the Tunzantan lives-in the rural areas and
works in agriculture sector which generates 60% of the country’'s (GDP the school
curriculurn does not help them to prepare the primary school puplls leavers to live and
manage their lives in the rural areas. The edu atlon gystem raises a lot ol expectation to

the children and also alienates the learned one.. with their own soclety.

When asked , why there is a poor | B w. 1
emphasis on the life skill subject which | ““Lere are no enough faoilities to teach life
has been introduced in the primary |sk Il subject. Very foew teachers have
school curriculum most of the teachers | atiended refresher training when they had
said that the subject is supposed to be | exposure to the new subjects. So how do
more practic?! than theoretical but | ycu expect us to teach the subject that we
facilities are éot there to enable that to | arm not comfortable with? Moast of us dislike
happen. Furthger more there has been a | th.s subject”

frequent change of curriculum without

giving enough orientation/trainings to | In depth Interview, Teachers<(Mapinduzi

teachers to eéable them to adjust and | Primnary School) Primary scliool. Jan 07

manage the chjangcs cffectively.




4.2 Community understanding of PED and ity impact

The extent of community understancling PLDP s refatively high. How ever their
understanding {of the objectives and purposcs is low. Parents and school committee
members are generally pleased with the abolition of school fees and the expansion of
enrolments under the PEDP. The main improvements noted siﬁce PEDE begai are better
school buildings and a fall in the cost of schoecding and increase in number of teachers. A
number of teachers have been employed, new classrooms and toflets have been built and
more desks précured.

The result from the interview with school committee members as shown in table 3 below-
support the parents opinion with 50% ( 8 out £ 16) who see the invrease in teachers and
standard one enrolment as the most significart achlevement while 37.5% (6 out of 18)

considers improved school buildings us the mast aignificant achieveent.




Table 3: School committee menthers’ opinion on the PEDP achievement

Opinion’ requency Percent

Which among the following is the most impor.ant achievement

of PEDP?

a. [ncreased availability of books and scholast.c materials, 2 12.5%
b. improved school buildings 0O 37.5%
c. Increased number of teachers and standard ane enrolment y 50.0%
Total Lo 100.0%

i
Source: Own Survey (2007}

No major imp‘rovemenls were noted in teackars’ performance, availability of textbooks
and other scholastic materials. The muin conern from the teachery was the absence of
opportunities for refresher training. There ar. loty of changes in the curriculum but few
opportunities for teachers retaining. “Though we admit that lhese problems were existed
even before PEDP but we would have expected the PEDP (o address them especially in
the rural areas,where the situation is even moes serious” Looking at the current trend one
would raise serious doughty as to whather by *he PEDP has achieved its targets by end of
the 2006.

4,2 Communify participation in programm : dezigning and planning process.

Most of the féparems acknowledge that the e was no involvemenl in the setting of
objectives buérather they were designed eitizer by leaders and/or povernment officials.
The results 11{1 table 6 indicates that participation in decislon-making and programme
designing is t:he worst among all aspect asseised. The resulls agres ‘with Burkey (1993)
who reports tiwi a community development :nitialive seldom begins spontaneously and

any participatory process is usually initiated by a leader or any other person whose




vision is extended to perceptions and aspi-ations of the people concerned (Burkey,

1993.pp.56-60).

Most of the teachers confirm to have not be'ag
consulted at all and the education developm. nt
plans have very little consideration on then.
They gave example of PEDP targets that hase
a lot of emphasis on the activities benefituag
pupifs most like classrooms construction &ad
textbooks availability. One of the schs of
committee member commented thal unl.ss
education  development  programmes e
redesigned to have a dual focus (both teuchiss

and pupils) they would not have much succ.ss

in improving quality of education.

What do vyou understand by  children

participation in school development?

Table: 4 Children Perception on participation

Opinion,

Box. 3

“Imaglne ln dp erivironment like
where houses dre too expensive to
rent afid yet there is no emphasis on
constructioh of staff Houses what do
you expect fioin the teachers? We
are quite de-mutfvaied to the extent
that we can not do our job

effectively”

In~depth interview: School teachers

Wilolesi: Jan 2007

Frequency Percent

a. To be informed on school issues/plans prejects implemented by

parents an!d government. 16 25

b. To be invoi!ved in implementing decisions that have been made
by the parents, teachers and governmenl 24 a7 5

c. To be involved in deciding, implementi «3 and evaluating all
school issues/pians/projects, which are [o. wur benefits? 10 15.6
L4 21.9

d. We don't [(I;QW.
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Pupils interview show that only 15.6% (10 out of 64) have a feeling that children should
be involved in deciding, implementing and evaluating all school issues/plans/projects,
which are for th?ir own benefits while 37.5 %(:{4 out of 64) have a feeling that children
participation shduid be limited to implementing: decision made by pwents, teachers and
government. The cultural set up and the up bringing of children in Tinvania contribute to

this. Teachers should play a significant role to caange the mindset of puplls.
4.4 Decision making in programme implementation

Most of people interviewed are aware of the planning processes some of them
acknowledged to have been involved in the planning process at least a few times e.g.
attended some programme planning meetings However the interviewees admitted that
there is very rare opportunity for them to influence decision especially for the plans that
come from above (i.e the district). In one scheol a school commitiee member explained
that, if they were to choose between constructing classrooms aml staff houses they
would have opted for staff houses because thus is a critical problem to them. People do
not see as to why they should participate in th. setivities, which are not of their priority.
This concur with Carter (1998) who maintain that demand driven rural development
projects have greater potential for success and sustainability than the supply driven

projects Carter, {1998).pp. 2-3

Significant challenge was observed on the involvement of children in the school
governarnce. Téble 5 (a) below indicate tha 9‘5% (61 out of 64) of pupils interviewed are
not aware of the existence of school counciis. Further more 71.3% (460ut of 64) as
indicated in table 5(b) admitted that they ne:ther have neither school council nor any

other pupils’ organ that could represent their iiterest to the school management.

Further interview on pupil's perception on “ow the school management and parents
respect their ideas/suggestions/opinion in tatiiz 5 {c) indicates that, only 2.1% (1 out of

64} of the interviewees think that there is a r.spect of their ideas and opinions. Holden

R T R
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and Clough (2000) maintain that “to exclude young people from participation and from
consultative process, is ... to contribute to the bracketing out of their voice (and) is
founded upon an outdated view of which fail: to acknowledge children’s capacity to
reflect on issues affecting their lives” Holden a: d Clough (2000).p.15.

One of the Hart’s main emphases is that we must give children opportunity and
encouragement to work alongside adults in schools and community projects Harts,
(1992). Pupils are not involved at all in the mz.agement of their school, The old school
committee structure provided a room for child.en representation, The current structure
has removed pupil’s representation in the cummitiee and Instead each school was
expected to have a school council', which has r:ever existed. This shows both separating
children from school governance and weskness:is in the implementation and supervision

of government seculars and policies.
Table: 5 (a) Pupils invelvement in school governanee

If you have the school council how often does t e council meet?

Opinion . Fruquency Percant
a. Quarter]

Q Y 1 1.5%
b. Bi annually 3 4.4%
c. I don’t know a1 94.1%
Total 64 100.0%

Source: Own Survey (2007)

: According to the Ndinistry of Education and Vocdtiona) {raintng guideline the schm;f council is supposed
to be formed by two pupils from each stream {1 buy and | girl) from standard three to

seven.




Table: 5 (b} Pupils involvement in school govarnance

If you do not have a school council do you have. other pupils’ structures that serve your

interest in school management? .

Opinion Frequency Percent
a. No 46 71.3%
b. Yes | 13 20.2%
c. Fdon’t know 5 ; 8.4%
Total 64 100.0%

Source: Own Survey (200%)
Table: 5 (¢). Pupils influence in decision-malong
If you have school council do you think the schsol management respects opinions,

ideas, suggestions, resolution from the pupils council/other organs

frequensy Percent
a. No 37 57.5%
b. Yes 1 2.1%
c. Not applicable. 18 24.8%
d. I don’t know 10 15.7%
Total _ 64 100.0%

source: Own Survey (2007)
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4.4 Participation In, and management of, programme activities

Fable: 6: Community participation ip education development programme

How do you rank your the level of participation of your community in education

development programmes

Opinion Freqrency Pereent

a. Average 6 37.5%
b. Poor : - 6 37.5%
c. Good 4 25.0%
Total f6 100.0%

Source: Own survey (200%)

Poor participation of parents/community in th: implementation of school development
activities were much evidenced. Community participate hy giving financial contribution
in construction activities. However their corrlbution is less than 25% of the total
construction costs. This is a challenge to the s satalnebility of the programme activities.
There is no evidence that the programme activities would continue when the flow of
funds from the donors and government ceazes. The interview resull with school
committee members in table 6 above shows tuat only 25% have good participation in
community education development progranme while 37% confirmed a poor
participation of their communities. When aske'd as to why there is poor participation of
comununity, 80% (12 out of 16) indicates that ok of awareness and appreciation of the

education quality challenges caused by poor i solvement is the main contributing factor

(Table 7).
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Table 7: Reason for poor participation

If the level of community participation is average and below, what do you think is

the reason?

Opinion Frequency Percent
a. Lack of awareness on the education juality
. 12 80.0%
challenges because of poor involvement,
b. I don’t know 0 i 0
c. Low level of understanding of the value of
) 4 20.0%
education
Total ; 16 100.0%

Source: Own Survey (2007)

Extent of community involvement in supervision and management f actlvitles Is between low snd medium, Supervision and
management of activity implermentation is uvsurlly shared by comn.imity members and non-communlty members especially in

provision of technical support,

4.5 Monitoring and evaluation.

The interview results indicate a medium level o, awareness on monitoring and evaluation
of development programme activities but in me st cases non-community members do it.
How ever some of the respondents have sometimes have been consulted for their views
on the progress/%hccess of PEDP in thelr schoal. l

The discussion gwith teachers and commitiee nembers on comnunlty ownership and
managerment of ;the school revealed that there :5 little or non-involvement of parents in
the schoo! monitoring and management. Pareais are aware thal their involvement is
through the school committee. How ever there is a feeling that a weak operational link

=xist between the school committees and the pasants/ community as most of time they are

| . - -
not consulted before major decision are passed




Discussion with teachers revesled that, poor schooly

contributed by poor

performance is sometimes

between " achool

relationship parents and the
management. Some parents do not see the -alue of
education (especially for girls) and hence cont-ibute to
the high level of pupil’s absenteeism. The school
administration -measures- to rectify the situation
sometimes create antagonistic relationship wifh some
parents. It 1s teachers’ feelings that if parents dnd
teachers work together challenges like ﬂbse%atefeism;
poor enrolments would have been easy to sole. This
concurs with Réyno[ds et.al (1976) study conducted in
Britain, which found that good relationship »etween
schools and the community (parents) were help$il such
that pupil’s attendance was good in schools wirt a high

proportion of parents visiting the schools reguls -} y.

Box. 4

“I have been struggling with
the challenge of absenteeism
but I am almost giving up due
to  poor cooperation and
supports from the parents. |
am now an enemy of some
parents whose children have a
cancer of tiuaricy. Why should

I endanger my life?

In-depth interview: Teachers —
Lugalo Primary School.

Jan 2009,
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CHAPTER FIVE: '
5.0 CONCLUSION AND RECOMMENDATIONS
51  CONCLUSSION
There is a poor participation of the grassroot: stakeholder in the 'tDP in Gangilonga
ward. The process of project identification, Hanning implementation monitoring and
evaluation was, not participatory at grassrocw level. For example teachers play a
significant role in supervising the PEDV impdementation how cver their involvement
especially in the designing of the programme pians in thelr respective areas is very poor.
All the plans se‘.em to have come from the distzist level and their obllgation is limited to

| :
supervising and supporting the implementation’

The results imply that the approaches and the methodology used in the §mpiementation of
this programme are not participatory and this *tirsatens the success and sustainability of
the programme. Carter (1998) argues “for beneticial Impact of the project to be sustained,
communities must have a major stake and part cipate actively at all gtages of the project

cycle” Carter, (1998), p.21.

PEDP budget mainly focused on infrastructi ral needs rather than overall quality of
education. Quality issues, particularly support ;cr teachers, are cenfrul (o PYDP but were
not adequately i.mp!emerated. For example, despite of the increase in demand for refresher
training due to the frequent change of currlc dum the number ol teachers attended in
service training has been decreasing over ye.rs. This signities how less emphasis on
Improving teacher’s capacities to cope with changes the programme has put. The current
poor quality of education is threatening the enimlment gains. Contrary to the PEDP Plan,

top-down institutional culture of directives is se.2n to dominate.

The study revealed poor involvement of children in the school governance and

programme impilemcntation. The interview witl pupils indicates that pupils are neither
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vlved in decision-making nor the school governanse. Table 10 (a) indicates that 94%
out of 64) pupils interviewed do not know whether the school councils exist. Further
e 71.3% (46out of 64) as indicated in table 10(b) admitted that they do have neither
ool council nor any other pupils’ organ that would represent their interest to the school
1agement. Fﬁrther more the pupils do not feel that it is their right to participate in
(ing decision that have a direct effect in tht‘.ig.iivcs as indicated in table 9. Only 15.6%
out of 64) of the interviewees have a fecting that children should be involved in
ding, implementing and evaluating all scuool Issues/plans/projects, which are for
- own benefits while 37.5 %(24 out of 64) have a feeling that children participation
td be limited to implementing declsion mace by parents, teachers and government.
- Y
:asing children participation in the develonment and implementation of the PED
school governance is very important, as t will help in building lhe participation
re and conéem on issues that affects ones I'fe. This will contribute towards preparing

to become active citizens.

. development project are to succeed a coraprehensive approdoh, combined with the
methodologies that could enhance gras-roots stakeholder participation are very
needed to lead to the project success med sustainability. The current mechanism

10t provide the opportunity for a ‘bottom vp approach’.

RECOMMENDATIONS.

General recommendations
oject cycle management should not be c!o: e fn a hurry because ¢ffective community
rticipation‘r usually takes considerable arpunt of time to be (ull In swing. Apart
m the nafional and districts broad farget, setting of village/school plans and targets

uld invoive all stakeholders, Clear mechanisms for consultatlons and participation

it levels éhou]d be put in place.
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Timely information should be availed and e information gape should be addressed
by improving the flow of information abou: *LDP at all levels and ensuring two-way

traffic information sharing from bottom-up andl top-down.

For effective and efficient community based management of education development
programume, social organisation and organi ation development intervention should be
given great emphasis. This means that coinmunity based and strong representative
structure like school committee, parents’ teachers association need to be in place and

capacity built right from the beginning ol th2 project.

5.2.2 Specific recommendations

5.2.2.1 Children participation

-

Children council should be established in every school, oriented on their roles and
responsibilities and be encouraged, faciyitated and challenged to perform their
influence as per the government directivis. There should be reinforcement of the
implementation of the government po.cies and circulars. [t should be the
responsibility of every education officers i varlous levels to ensure this. Children
ideas shoulﬁ be listened to and taken into consideration. Assessment of children

participation should be included in the term of reference of the scliool inspectors.

5.2.2.2 Parents participation

A more comprehensive survey of parental ‘nvolvement at school level should be

conducted. Furthermore, the school should fcilitate formation of parents’ teachers

associations. Regular meetings of the associedons (quarterly or bisnrually) to discuss

school plans, review school progress, share challonges and strategics for improving

quality should E;ae conducted. Additionally, parants should be encouraged to have
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frequent visits to schools to enhance relativsi ship with teachers und follow up the

academic development of their children.

A consultative mechanism between the pat =nts, school committees and local /village
government. should be established to engire participation in making major school
decisions. Major decision should not be pa-jie;ed without discussions anid consensus of
these stakeholders. These will enable collec ive agreement and commitment thereafter

to implementation of decisions.

5.2.2.3 Teacher’s participation.

5.2.3 Education development policy '

e

Education budget, which primarily focus ¢ infrastructures needs rather than overall
quality of education should be reviewed Quality issues particularly support for
teachers capacity building and motivatica through improved benefits should be
adequately addressed. The programme should put emphasis on \building teachers
capacity through refresher training / espec ally on the new curriculum and difficult
topics.

Teachers should be fully involved and aciively participate in making decision that

affects their schools and their responsibilitics as well as be glven aflequate training

when ever curriculum changes.

; 1

Primary Education development policy sho, i1d be reviewed so as lo create an enabling
environment for effective participation “>f the stakeholders. Roles of various

stakeholders should be clearly defined and given widespread publicity in order to

raise awareness and enhance participation.

s e S

.
w




Following the notable unawareness and i :norance of the education policy among
many stakeholders the government shoul:: make deliberate efforts to educate the
public regarding the policy and other scete  policies. In doing so stakeholders would
be able to effectively implement and giv- relevant recommemdation regarding the

relevance and practicality of such poficies.

The government should establish a clear pallcy (or curricutum review to prevent un-
necessary reviews, which sometime do ret have a scientific buacking. The policy
should consider intensive and extengive res parch (o be a mandalory  prerequisite for

curriculum change. Any review to be done should have adequale strategy for teachers

training to manage the same.




33
REFEREHCES

BEGIN, Y. i981, Teaching Yourself in Pri:zary Schools. Report of the Seminar on
self- instructional Programmes. Ottawa: [DR-C.

BERGMAN, H.1996, Quality of Education &nd the Demand for Education, Evidence
from the developing countries. International Review of Education.Vol.42 (6): 581~
604

BOMA A.E, 1980, Faclors affecting pé-ormance in Tanzania Schools. M.A
dissertation, University of Dar es salaam

BUCHERT, L. 1994, Education Developmert of Tanzania, Dare cu snlaam, Mkuki na
Nyota Publisher :

CHAMBERS, R. 1983, Rural Developimanu Putting the Last First. Essex, UK
Longman Scientific and Technical,

CARRON, G. and CHAU, T.N. 1986, The Cuality of Primary School in different (
Accessed on 20/11/06)

FRANKFORT-NACHMIAS Development ¢ientext, Paris: UNESCO

COGAN, J. AND DERRICOTT, R. 2(:00. Citizenship for the 21" Century.
http://books.google.com/books?hl=endclr=&.1d=Ci0O9bkeNdigCéroi=ind&pg=PR11&
sig=RrPSQNOTzU2RqGakXEBh- -
JOgN2Q&prev=http://scholar.google.com/scaolar’%3Fh1%3 Den%161r %3 D#PPR 7, M1
.C and NACHMIAS, D. 1992, Research ethods In Social Science, 4th Edition.
London: Edward Armold

HART, 1992, Creating Involvement: A !lzndbook of Tools and Techniques for
Effective Community Involvement. LGMB. London, ppl0

HARRON, I. 1989, Towards a strategy of Improving the Quality of Primary
Education in Developing Countries. Paper “resented at the International Conference
on Developfﬁent through Education: Learning from experience. Oxford, 26" to 29*
September

HOLDEN IC and CLOUGH, N. 2000- Children as Citizens, liducation for
Participation, London N 1 91B, Jessica Kingsley Publisher

ILLISH I, 1971 De-schooling society. Miciq‘:esex: Penguin Education




34

KOTHARIL C.R, 1993, The Research Meth-.?vatog&: Methods and Techniques. New

Delhi, Wiley Eastern Ltd.
MAHENGE, T.S, 1985, Some Education ‘cracks in Tanzania Muainland Primary

Schools In terms of Facilities and Instructioriel materials: A case study of Mbeya and
Iringa regions in1980, Utafiti, Vol. VI (2): E'-}}.54—74

MBUNDA, F.L, MBISE A.S and KOMBA, 12.1991, The Teaching-1.earning process
in Tanzania Primary Schools: A classroom “nteraction Analysis Dares salaam, Dares
salaam University, Faculty of Education '

MOSHA, H, J.1980, The Interrelated 'ness between policy, Planning and
Administration, Dar es salaam, University o [are es salaam.

URT, 1997, Basic Education Master Pian 1537 - 2002, Dare salanm. MOEC
MIKLOS, E. 1975, Approaches to School A dr:inisiration, Edmomor;. Canada,
MOSHA, H, J.1988, Reassessment of Ind-caturs of Primary Education Quality In
Developing countries: Emerging Evidence fromn Tanzania. International Review of
Education, Vol 34(1): pp. 17-45. i

NYERERE F.K1979, Ujamaa: Essays on so¢ izlism. Dar es Salaam: Oxford University
Press.

'NDABI, DM. 1985, The relationship Betwe v Selected Student Backpround, Schools
Characteristics and Academic Achievermncs in 8tandard Seven Primary School
students in Tanzania. PhD. Dissertation s bmitted to the University of Colombia
(Unpublished}.

OAKLEY, 1991, Projects with Pecople: [he practice of Participation in Rural
Development. Geneva, International Labou #MTice,

OBANYA .fP_, 1993, The concermns of Teachers Union for Quality Education in
Developing jCountries in Ferrell, J. P and J £ Oliveira (Eds). Teachers (n Developing
Countries: lénproving Effectiveness and maangement Costs. Washington, The World
Bank: pp 20'%7 -217

REYNOLDS, D. JONES, D and St LEGEF, 8, 1976 Schools do male a difference,

New Society, Vol. 29: pp.223 — 225.
ROBSON C, 2002/3, Real World Rescarch  United Kingdom, T.J. International Ltd.




—

RAHNEMA, M. 1992, Participation’. Ext.nct from The development Dictionary,
http://www.ocf.berkeley.edu/~tselby/.(Acces .ed on 26/11/06)

ROBSON C, 2003, Real World Research L ited Kingdom, T.J. International Ltd.
UNDP, 1998,  Empowering  People: A Guide to  Participation,
http://www.sanicon.net/titles/title. php3?titler. 0=630, Accessed on 26/11/06

URT, 1997, Basic Education Master Plan 1957 — 2002. Dare salaam. MOEC

URT, 2001, Poverty Reduction Strategy i*aper Progress Report 2000/2001, Dare

salaam, MOF, http://www.moe.go.tz/statistic ..html , (accessed an 23/11/06)

URT, (2005), Primary Education Deve opment Programme Progress Report

2004/2005, http://www tanzania.go.lz/educationf.html,{ Accessed on 23/11/06)




36

ATTACHMENTS

IMPACT OF il“EACHERS, PARENTE, PUPILS AND GOVERNMENT
PARTICIPATION TOWARDS IMPROWN',} QUALITY OF EDUCTION AMONG
SELECTED SCHOOLS IW iRINGA REGION

ATTACHMENT:
1.0 INTERVIEW PLAN

1.1 Interview planning matrix
Level Group Or | Numbe r OF People | Method Used
Individual Expectsd
Schools Pupils 64 ( i1 from each | Structurcd questionnaire
'K school}
Teaéhers Between 2-4- per In-depth interview
' school
Head teachers I'in eah school Structured questionnaires
and tables
Community School committee | 4.in eac:;h school Structured questionnaire
members/parents ; In-depth Interview.
District District Education | 1 -~ !n~d61‘)’li1 (nterview.
Officer Structured tables
1.2 ;@Data Specification Matrix
Research Task Basic/main Data Required | Source of | Data
questions data collection
i . method
. To analyse the| What are your | Par? eption  on | Parenis In-depth
community | feelings about | edusution School interviews
understanding of | the duality of | quaity committee | Focus group
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education quality and | education o pr—rz sided by members | discussion
their ~ feeling  on | provided by | thei* schoois. Teachers guides
whether the current your school? Puplls Structured
education provided by questionnaires
thetr schools is of_théii
quality - v
2. To assess lthé_ What is  the | Sct Yol Head Structured
school performanc_é performance of | per crmance Teachers tables
Eprior and  during | your school in DEO In depth
| PEDP | the PSLE in the interview
last four years? Documentary
) review
3. To examine the | How is the | Teasher pupils | Teachers tn depth
| prevailing material | situation of | rati: DEO interview
conditions  of  the | teachers, pupils, Silization of Structured
school input s | teaching- sch tastic tables
variation  Prior and | learning n"lai:!zriuls Observation
| during the PEDP materials  and \ schedule
physical Documentary
facilities in review
schools  Prior
i and during
‘ PEDP
4.To examini@_ the | How does the LI\:ts nt " Tof | Parents/ | In-depth
nature and extent of | community If’m'ii.cipaiion in | Schoot interviews
participation | in | participate  in dcgi;{-gning, commitlecs | Structured
development designing, impiemeniation., | teachers questionnaires
programmes inéluding implementing motiloring and
PEDP | and evaluating | cvaisation )
! - -




5. To the

nature and extent of

analyse
pupils, parents,
teacher’s participatjé;n
in sc@h'péﬁ

management.

6. To examine the
impact  of  PEDP
interventions on
pedagogical
orientation  practices
in school

the  education
development
programmes?
Fiow do pupils’ | fx ni of pupiis | Papits — Tindepth |
teachers  and | paricipation Teachers interviews
parents Truning Parents Structured
participate  in | organized  for guestionnaires
school cormilices
management? Parents’
inv o ivement.

I )
Whai have been | Seminars Teachers In-depth
done to improve | orsanized, DEO interviews
teaching skills of | N wmber of
teachers, for | teachers |
implementing the | atu:nded
curriculum  and i Scminars,
education ce atents of
process in i sernlnars
schools?

N P VS S RS-
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ATTACHMENT :

2.0 INTERVIEW QUESTIONAIRE

2.1, PUPILS PARTICIPATION ADMINISTERD QUESTIONAIRE (To be
responded by pu'pii’s leaders/class leaders)

Class of the INterviewee........coovivvviiiiinie cv e,

Schoolname ...

QUESTIONS (Please circle the correct answer)
1. What dé you m:derstand by children pe ticipation in school development?

a. To be informed on school issues’plans projects implemented by parents
and government. )

b. To be'.in_volvcd in implementing Jecisions that have been made by the
parents, téachers and govermmen:

¢. To be involved in deciding, impl n:enting and evaluating all school
issues/plans/projects, which are for our benefits

d. We don't know. ‘

Basing on your understanding of particigilon how do you rank children

8]

participation in school management?
a. Good (Through our represenmtaiives/leaders we take part in all major
decisions in our school and we ¢« ni Influence changes)
b. Average (Sometimes we are infor wed of the school programmes and we
fake part in the implementation.
c. Poor (We do not participate)
3. If you have the school council how ofter: does the council mect?
a. Quarterly b. Bi-annually c¢. Idea’t know
4. If you doinot have a school council do ycu have other pupils organisation that
serve your interest in school manageren.?
a. No b) Yes ¢)l don’t know
5. If you have school council do you think 22 school management respects opinions,

ideas, suggestions, resolution from the p¢pils council/other organisation
£g pap g
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a. No b)Yes c)Notapplicable. 1131 don’t know
6. What do yoﬁ uﬁderstand by quality educution?
a. The'iedeication that enables pupil: o pass well their exams

b. Edu'cf:ati:'(m that enables children |6t white collar jobs when they are grown

ups -

]

c. Education that will equip the pup:Is with necessary skills and knowledge

to manage sustainably their futursves.

~

What are the challenges facing your sche o} in providing quality education?
a. In adequéte teachers b) In adequ te gcholastic materials
c) Inadequate structures like building 1 toilets and teachers houses
d) All the above.

8. Do you understand PEDP?

a. Yes b) No.

As a pupil how do you rank the level of pupils’ involvement in PLDP?

e

a. Good b)Average ¢} Poor d) I «on’t know
10. Which among the following are the mair ;f;hanges observed In your school within
the last two years?
a. Improved school buildings (class “~oms, staff houses, and toilets), books
and other scholastic materials
b. Increased enrolment due to abolitan of school fees
¢. Increased number of teachers,

d. All of the abave.
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2.2. INTERVIEW QUESTIONAIRE Wi I'H SCHOOL HEAD TEACHERS

1. What are :tf}.elfi_ilssues that affect quality « f education in your schoof
a. Léck bfscholastic materials
b. 'S]ﬁ'ortéige of teachers
c. L'éc'k of class rooms, teachers ré sidential facilities and ofices

d. All the above

2. How are you involved in any of school fevelopment affairs?
a. Notinvolved
b. Fully involved ( planning, impl inentation and monitoriig and evaluation)
c. Partially involved ( eg in some 'nges — implementation only)

3. How do you consider the level of your “nvolvement in school development affairs
a. very good,
b. good,
c. poor

4. What do you consider are the impacts ¢ " PEDP?

oW

a. Improved in school inlrastrustu es
b. Increased number of teachers
c. Improved quality ( school perfoi nance, attendance, enrolment)

d. all the above

e

What do you think are the education qu ity issues that have not been addressed
by PEDP?

a. Teachers upgrading/refresher trz ning

b. 1Sjchooi curricufum improvemen

c. téaching aids and scholastic mat:rinls

d. Introduction of teachers/parents sssociation

e. All the above
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SCHOOL COMMITTEE MEMBEF/?PARENTS INTERVIEW

ADMINISTERD QUESTIONAIRE

School rame . oo e

Date of INTEIVIEW - rnen s e e,

l.

[W8)

How long have you being a member of the school committee

a. Less than'a year b) Less than two ysars ¢) More than {wo years

How many_t%zi_ining did you atlend witrin the tast two years

a. Less than two b) More than two ¢) “fone

How often does your conumitiee meet?

Once a month b) Quarterly C) Bi-anm aliy d)Annually

What % of members attends regularly?

a. Lessthan 50% b)Between 50% and 75% ) More than 75%

What do you understand by communft;}: rarticipation in educotlon programme?

a. To be informed of the school issues plans/ projects made by the government

b. To be involved in implementing sclioal plans made by the
government/teachers

¢. To involved in deciding, implemeni. g und evaluation alf lssups that affect our
schools D) We don't know

How dc:)‘you rank the level of participat:2: of your comumunily in education

development programmes

a. Average b) Poor ¢) Good

What do you understand by quality edur ation?

a. Education that could enable pupils (> pass well their exams




b.

c.

Educ_atjd:n that enables children ge white coliar jobs when they are grown up
Educat:ibn that will equip pupils w: 1 necessary skills and knowiedge to

manage their life in a sustainable wuy

A
t

8. What among'_the following challenges 1ffects your school in providing quality

education?

a
b.
c.

d.

Shortage of teachers
Scholastic materials
Shortage of classrooms, tolicts, leacher’s houses

All the above

How do you rank participation level of your community in edication development

programmes?

i. Average b)Poor ¢) Guod d)Idon’t know

10. If the level of community participation i3 avernge and below, whal do you think

are reasons?

&.

Lack of awareness on the educalior; quality chalienges because of poor
involvement,

Little emphasis given by the comm.ity leaders and the government on
community participation

Low level of understanding of the v 1fize ol educalion

I'1. Which among the following is the mest important achievement ol PEDP?

a.
b.

C.

fnc;eésed availability of books and chaolastic matertals
Improved school buildings

L
Increased number of teachers and siandard one enrolment
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2.4, INDEPTH INTERVIEW QUESTIONAIRE GUIDE WITH SCHOOL
TEACHERS/DEO

School name: . .............................................................

DIaTE OF I TV BW o e e e e e e e

1. What are the issues that affect guality feducation in your schoo)

2. How are the teachers involved in anv «f school development affuirs?
3. How do you consider the level of your teachers involvement in school
development affairs (very good, good,mﬁveragc, poor)
What do you consider are the impacts «f PIZDP?
Were you involved in any way in setliv-g up the PEDP priorities?

[n your opinion are you comfortable with the PEP priorities?

What are the critical issues do you thirc are not addressed by P113P9

How often do the teachers have the opportunity to attend refresher training?

R - RIS

What are your feelings on the current «cnool curriculum?

10. Any other issue that challenge the edusilon sector that you would like to share?




ATTACHMENT: 3: EDUCATION STATISTICS DATA COLLECTION TOOLS

SCHO O L NAM E . o e e e e e

TABLE: A: PRIMARY SCHOOL/S ENROQ
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TABLE: C: AVERAGLE SCHOOL ATTENDANCL

(Both district and  Selected schools only)
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TABLE D: SCHOOL BUILDING AND FUR:ITURES

(Both district and Selected schools only)
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TABLE: E PEDP TARGET AND ACHIEVE AENT

(Both district and Selected schools anly)

TYPE 2003 T 04 2005
OFBUILDINGS -
AND FURNITURE
. ol T
L N I T
- 2 B |3 § 8 |8 s 5
CLASS ROOMS
STAFF HOUSES R .
TOILETS e S
STORE e )
TABLES SN SR
CHAIRS SRUTOTIN NP IO PP,
CUPBOARDS - S .
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TABLE .F: THE SITUATION OF TEACHE

(Both district and  Selected schools only)
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TABLE: H: AVERAGE SCHOOL ATTEND - NCE

(Selected schools only in Gangilonga)
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