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ABSTRACT ,
This study sought to establish the competence of learning spoken English in

selected secondary schools in Bunyangabu County of Kabarole District, Uganda.

The research was based on four-research questions, which would help to review

the problem qnder study.

Some of the many factors that determine competence in spoken English were
reviewed. These were; the teachers’ educational background, methods of
teaching students attitude and availability or absence of learning materials to
enhance the speaking skill. Related literature was reviewed to sharpen.the

research problem.

The study involved 360 participants, 10 teachers selected by purposive method
and 350 students selected from 5 secondary schools out of the six found in
Bunyangabu County. The student population was from senior 4 of each of these

schoo[s and participants were selected by random sampling.

In Kibiito SS 180 (72%) out of 250 students were sampled while in Rwimi SS out
of 56 Students, 40(71%) were sampled. Nyakigumba parents had a total of 76
students and 50 (66%) were sampled. In Buheesi SS 40(83%) out of 48
students were sampléd. Rubona SS had 50 Students and 40 (80%) were
sampled.

The research instruments were designed locally by the researcher and included
lesson observation instruments. Questionnaires and tests administered by the

researcher to the students to test proficiency and competence in spoken English




The findings revealed that the variables above namely; levels of education,
teaching methods, attitude and availability of learning materials have an effect

on competence of learning spoken English.

After a . detailed discussion of the findings and conclusions, various
recommendations about the problem were made. Tnese includéd among others;
schools acquiring trained teachers who are competent in teaching' English,
teachers of English adapting teaching methods that reflect change in the kind of
proficiency learners’ nead, availing enough learning materials for the practice
of spoken English, the Ministry of Education and Sports providing necessary
facilities that 'promdte competence in the teaching / learning of spoken English
in schools and UNEB to start testing spoken English in order to change the
attitude of learners and make them exert more effort on its spoken form.

Xi




CHAPTER ONE
INTRODUCTION-

1.1 Background to the study

'n Uganda today, English is not only the medium of instruction, but it is also taught as
1 subject from Primary one to senior four. 1t is not offered in senior five and six;
weverthetéss, Uganda uses English as her official language. - A second language,
according to Wilkins D.A, (1985) is, a language, which has social functions within the
-ommunity where it is learnt, it has communicative functions within the community
~here the learner lives. In Uganda spoken English ought to be emphasized because
we are a multi-tribal society thereby using English for social interaction and business.

Equally English units us with other common wealth countries hence promoting foreign

relations.

From the above definition, it becomes quite clear that a second language has to be
strictly functional in the society where it operates. In addition to roles mentioned
earlier, English serves as a language of communication by the elite as well as being
the language of the mass media, law courts and international trade.

Since English in Uganda fulfils many social functions, many Ugandans wish to at least

achieve some degree of oral proficiency so as to be able to communicate in it.

Knowledge of English offers one opportunities for higher education, betrer
employment and a rise in one’s status., As such, many people are forced to learn it

inspite of its complexity.

Uganda with approximately 30 million people has over 20 district languages as
observed by Masereka (1978). None of these is spoken by as much as 30% of the-
country’s total population. In such a situation, none of the indigenous languages has

rallied universal support as a unifying tongue in politics, administration and education.




This has resulted in English being regarded and used as one of the major languages
in the country. It is considered as the official language, the language of instruction,
the national press, commerce and political unity, hence the use of English as a
medium of communication. '

The need for communication at both the international and national levels has
important implications for the teaching of English as a second language in Uganda..
If the speaker is to be understood, he must keep within the generally accepted norms

of the English language.

This need, mentioned above is expressed in one of the aims set in the Uganda
language examination syllabus, UNEB (1983). “To develop the students’ ability to

understand and use the current English for effective communication”.

Kiwanuka (1987), expresses a similar need and concern when he complains, ™....the
pupils we purport to teach are grossly in articulate and unable to carry out a piece of
discourse after four years of continuous training”. This clearly indicates that students
are not able to communicate orally in class, and fail even to do so after they have

completed their secondary school education.

Lack of oral communicative competence among students has not been noticed by
educators alone,.even employers who employ these students after completing their
'O’ level education, have expressed similar feelings. These feelings have been
reported by Billow {1970), “Boys are not able to express themselves correctly in
speech”. This implies ‘that the students’ oral communicative competence is very
ineffective, resulting in lack of oral communication in all areas. Oral communication is
not an examined skill at ‘0’ level in Uganda to-day and a lot of emphasis and attention
is put on the writing skill more than the speaking skill by both the teachers and

students in schools.




It is hoped that a start can be made by providing a syllabus to be adapted by all
colleges, which will concentrate almost entirely on improving the students’ general
oral English and giving them a thorough and close knowledge of the actual material
which is to be taught. The importance of teaching oral communicative competence in
schools here in Uganda is therefore paramount. At school level it can be enforced by
introduction of a * vernacular speaking card” which is supplied to individuals who
speak vernacular and thereafter punishment adminis_tered to such individuals.

In most cases, when teaching a second language, attention is put more on the short
term aim of passing the examinations, and both the educators and learners forget the
long term aim for teaching the language as a means of communication. However, the
learning of a second language is in a way a superimposition of a totally new system of
communication on an already entrenched home language. This means that the oral
skills needed for fluency of speech in the native language are acquired only after
years of constant prattlce of structural patterns, vocabulary items, and speech
sounds; but when it comes to learning a second language, the problems confronting
the learner are of a different nature. These problems will vary with the learner’s
physiological make up which usually lacks the plasticity characteristics of infancy, his
auditory equipment as well as his articulator organs which are no longer responsive to
ianguage training. And most important, the students’ mother tongue will cause
problems, since the speech habits are already deeply embedded in his subconscious
and hence, | the structure of the native language tends to rebel against the.

introduction of any new linguistic scheme.

Oral communicative competence in English as a second language depends among
other things, on a number of factors. The teacher’s personality, educational
background and experience, the pupil’s personality, his home background and
éttitude, methods and techniques used in teaching} the language and learning material
may have some influence on the effectiveness of the students’ oral communicative

competence.




The researcher wishes to find out how significant these factors are. Since oral
communicative competence is not a skill examined at present in Uganda, both the
teachers and the students have not attached emphasis to it. The students see no
reason for practicing it and the teachers feel that their students will learn it as they
learnt their mother — tongue or through listening to other people.

The researcher therefare, is interested in investigating how significant these variables

are in relation to the students’ oral communicative competence here in Uganda.

1.2 Statement of the problem

Although a lot of efforts have been put into place by government, NGO'S and
individuals  to uplift education standards in Bunyangabu County and the entire
Kabarole district, not much has been achieved and performance in all subjects
especially English has continued to show a down ward trend. Hence the general
academic performance, English language has been pointed out as a prominent factor

that affects childhood school learning, more so in the rural areas.

The oral communicative skill in English has received very little attention in the
teaching of English as a second language in secondary schools in Bunyangabu County
Kabarole District. This has therefore, resulted in lack of effective communication

. among students who complete their secondary school education.

1.3 Purpose of the study
The main purpose of the study was to establish the competence of learning spoken

English in Bunyangabu County, Kabarole district.

1.4 Objectives of the study
The study was guided by the following objectives

1. To find out if teachers’ educationai background has an effect on the

competency of learning spoken English.




2. To establish whether methods of teaching English affect spoken English

competence at secondary school level.
3. To find out whether students’ attitude has an effect on spoken English
competence in the selected schools.
4. To establish the effect of learning materials in deterrhining competency of
| spoken English.
1.5 Research questions
1. Does a teacher's educational background affect spoken English competence of
students in selected schools in Bunyangabu County?
2. Do methods of teaching affect spoken English competence of students?
3. Do students’ attitude affect their competence in spoken English?
4. Do learring materials have an effect on the competence of learning spoken English

1.6 Scope of the study

The study was limited to five secondary schools in Bunyangabu County, in Kabarole
district. The study focused on the level of competence exhibited by learners in
learning époken English. The variables under study were; teachers’ educational
nackground, methods of teaching English, attitudes towards learning spoken English

and the impact of learning material on competence,

1.7 The significance of the study
This study is expected to be of great importance to other researchers and the entire
Nation at large in the following ways;

i) It will avail data to the world of scholars to help Headteachers , teachers,

tutors, inspectors, curriculum developers and examiners to point out that

the study of spoken English needs greater attention.

i) To the researchers who may be interested in the same problem at other

levels, this research will act as a stepping stone.




i)

vi)

Study material designers, text book writers and teachers of English will be
more aware of the essential factors in designing materials for use in the

learning of spoken English.

The learners may realize their weaknesses for failure to speak English wnich

may force them to pester their teachers to teach them how to improve on

their competence.

Parents will be able to use the findings and recommendations of this study
and be in position of getting better reading materials which can enable their

children read and speak effectively.

The Ministry of Education and Sports planning unit may base on these

~ findings and recommendations in order to improve on reading materiais at -

secondary level that may enhance the speaking skill and to improve on the
teacher — pupils book contact in the English department.




CHAPTER TWO
LITERATURE REVIEW

2.1 Introduction _
 There has been serious concern about the students’ spoken English competence by

many schools and stakeholders in Uganda. But little has been done on improving the
competence of learning spoken English especially in Secondary Schools of

Bunyangabu County Kabarole District.

Different but related research studies done in different schools in other districts of
Uganda and research studies done in other countries however, provide valuable
information on this problem and can prove generalisable to the situation under

review.

Many varied factors comb}ne to affect the competence of learning spoken English in
Uganda Senior Secondary Schools. In this study however, the researcher will limit
him to some of these factors and with investigations under the following themes:’

i) The teachers’ education background

i) The methods of teaching

i) The students’ attitude to the language

iv)  The effect of learning / teaching materials

In Uganda, much attention is paid to the reading and writing of English which pre-
supposes a good knowledge of grammar and the language to suit the Uganda
National Examination Board’s needs. As such, the English learnt is for specific

purposes; to use it when writing examinations.

Students are not taught to communicate in different situations, which may need oral
skills. The student’s command of English lacks flexibility and therefore makes one a

poor communicator since communication is not limited to reading and writing only.
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Regarding problems of concentrating on some skill and neglecting others, Kyeyune
(1989) says; ..."the teacher should realize the importance of separating that work
done from the development of the communicative skills from that done for the

improvement of standards for the sake of examinations”.

In order to gain competence, the teaching and learning of a language should cover
the skills that are required for the full mastery of it. Also incorporated Association of
Assistant masters in Secondary schools (editors 1966) made this observation;
“Language is not a means whereby we make statement and express our thoughts and

ideas about things.” More to this, we actually think by means of a language.

Kyeyune (1989) and the editors of Incorporated Association of Assistant masters in
secondary schools (editors 1966) emphasize the need for learning proper
communiéation skills and the importance of the language. Nevertheless, hardly do
they talk about competence and the variables that affect it. There is need therefore

to find out and research more on what affects corﬁpetence of learning spoken English.

Commenting on the teaching and learning of a foreign language, Gurrey (1960)
observes;... “learning and acquiring competence in a language is hard work; but the
hard work will nearly always bring success especially if the teacher persistently exerts
himself to make his pupils practice the language”. Acquiring competence . therefore

needs a lot of effort.

2.2 Teachers’ education background

In Uganda g:heré are few studies which have been carried out on the teachers’
echc_atIona! background and one's effectiveness in the language teaching situation. In
his study Agard (1978) investigating about teacher effectiveness found out that there
was a stafistical diffe'rence between graduate teachers and non graduate trained
teachers’ effectiveness. This suggests that different teachers’ educational
qualifications have an effect on the students’ performance and that graduate traired




teachers are more effective than non graduate teachers. But Nsibambi (1987) seems
to differ from Agard’s findings. She argues that the effectiveness of the teacher may

not depend on his academic qualifications but on his capability;

..."a capable teacher can take the dullest material and give it life, and an incapable

teacher can denude the finest material of interest.”

Nsibambi’s observations seem to suggest that the educational qualifications of an
individual teacher do not matter in the language teaching situation, what mattars is
the teacher’s capability to put the message across to the students. The researcher
wonders whether this applies to the teaching of ofal communicative competence in
English as a second language. Bright and McGregor (1987) have commented that the
teacher of English has the responsibility of equipping his pupils with the skills that
they need to pursue their studies in all other subjects either immediately or the
future. They continue to point out that it is not because English is the most important
subject on the timetable and therefore forfeit the good will of our challenges who
each evérything else. But in the hands of a good teacher the English course certainly
services évery other academic activity in the school and a good many of.the extra

curricular ones.

n agreement with this, Tiffen (1979) condemns teachers who neglect their
‘esponsibilities and roles by not teaching particular aspects of language. M™any
eachers feel shy of teaching pronunciaticn. Yet if the language is to be taught
xffectively, we cannot avoid the problems of pronunciation of Engfish which involves.

ndividual sounds, stress, rhythm and intonation.

n other words, the teacher of English must have a basic knowledge and
inderstanding of how the English language works. This will enable him to perform
lis role and carry out his responsibilities effectively by teaching the students all the

ispects of language including proper pronunciation, stress, rhythm and intonation,
v L ‘_:;.‘-
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“erefore, serving as a model. This has been strongly supported by Gleason (1978)
ho points out that;
Preferably there should be oral presentation by an instructor who is thoroughly

cquainted with the vowel system of English.”

filkins (1985) and Bryne (1982), in agreement with Gleason (1978) ‘have 3:50
uggested, *...the teacher as a model should be as accurate as possible”.

I these authors seem to emphasize the importance of effective teaching of the oral
smmunication skill. The teacher should be well informed and conversant with the
Jbject to be presented and therefore, be a model for the students to imitate. This
mply implies that the teacher must have received proper education in the subject in
rder to teach it effectively. However in the present study the researcher hopes to‘

nd out if this applies to the teaching of oral communication in the Ugandan situaton.

faibi-Walubi (1991), observed that teachers insist on teaching using English as a
iedium of instruction and do not want even to explain in vernacular for purposes of
arity on the learners side. They reason that their examinations are done in English.
his means that such pupils are examined in a language they do not clearly
nderstand or interpret and hence cannot exercise their maximum efficiency in
asorbing and expressing content in a language they are not fiuent. In such scrools

ven English is limited to classroom; outside class, it is largely vernacular in use.

1 line with this Christ (1998), advises teachers to emphasize the importance of
»eech since speaking is the basis of daily communication, sighting that the major
mnphasis be given to usage in conversation. He continues to advise teachers that in
‘der to teach along skill, select a time when you can show pupils their immediate
sed for it. When for example, if an assignment in letter writing reveals a widespread
isunderstanding or capitalization teach capitalization, or teach quofation marks in

‘eparation for writing about an experiencé. Christ (1998), continues to advise for

10




constant practice as there is nc magic short cuts in gaining the necessary experience

and no substitutes for practice and more practice.

2.3 Methods of teaching

Competency in spoken English demands a lot of energy from the learner. It also
requires so much mental and physical activity partly because much oral work is
important and partly because of the complexity of ianguage learning.

A number of writers and educators have suggested that there is no any one method
‘which is better than another, Isingoma (1987), has commented that no language
teaching method is good enough for all items and purposes and no.teacher uses one
method throughout the week or even throughout a single period.

To handle this complexity efficiently, a teacher needs to have a dozen different
methods at his finger tips and a number of skills at his command. Isingoma (1987),
therefore, is of the view that children learn the same thing using different methods.
The teacher has to see that his students underétand the language, that they learn
howr to pronounce it correctly, that they read words and use the language in speech
and writing. For all this to be achieved, Gurrey (1960), proposes; “... a teacher needs
to know that aspects of competence in language learning can be handled by bringing

thanges on the methods he or she has at disposal.”

Etuusa (1986), supplements the idea by saying “... the teacher must know his
subject, to approach it and also be involved in the whole learning process.” A teacher
should have courage and perseverance to carry on the work with good honour and

enjoyment.

In Uganda, the content of teaching and learning English language has for long been
aimed at producing good readers and writers of ‘English who would perform well in
written English examination. It is no wonder therefore to find many deficiencies in the
competency of spoken English as observed by Waibi-Walubi (1992), in his essay
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“Developing oral fluency in English Discourse”. He points out that the integrated
English syllabus was introduced purposely to counteract these deficiencies and notes
that inspite of the existence of the syllabus competence in spoken English is not vet to
the required standard therefore, there is need for a further study to ascertain why.

From the researcher’s experience as a teacher of English language at Ordinary level,
some students join seniqr one when they are semi-literate as far as English is
concerned. They not only fail to read and write but they are also incompetent as far
as oral communication is concerned. In the teaching — learning process therefore, a
feacher has to bear in mind the context of situation and the environment in which
meanings are exchanged. The objective of such situation approach is to ensure the
learning of the basic skill of language. This idea is supported by Richard and Rodgers
(1990) when they says; “Accuracy in both pronunciation and grammar is regarded
crucial; and errors are to be avoided at all costs. Automatic control of basic structures
and sentence patterns are fundamental to reading and writing skills and this s

achieved through speech work.”

Emphasizing and advocating for an integrated apbroach, Ssekamwa (1977), is of the
view that the key to gaining competence in any language is to practice the listening,
speaking, reading and wrifing skills, He seems to suggest that the more the students
are drilled and exposed to language training, the more they will achieve competence
by integrating the four language skills — Listening, speaking, reading and writing.
Ssekamwa (1977) further suggests that in speech work, a new language item either
vocabulary or structure ™ Shouid be introduced and practiced in life like situations

and not in isolation. This will enhance competence.

Billow (1970), sharing a similar view comments, “...language is not really language

without the social and situational setting in which it normally comes into existence ”
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The researcher therefore notes that all these authors clearly indicate that the use of
one method and language elements in isolation in @ week or period will not enhance

competence and will not produce effective work.

A combination of a number of methods in natural or life situation, which allow the
students to participate actively must be used in order to encourage maximum

language learning and effective attainment of oral-communicative competence.

Mugume (2005) emphasizes that “...all the four skills of learning, English must be
emphasized but it is through “Speech” that a student can express ones self and can

convey the intended meaning.”

‘Rural schooils in Bunyangabu County lack sufficient instructional materials which
promote the spoken form of English language. Equally some of these schools do not
have properly trained teachers that can effectively use methods that enhance
competence in speech work. Ijiomo (1981), supports this view when he says, " when
pupils finish one book they should start on the next one the following day. Such
experience will enhance the reading skill which in turn will promote competence in

speech work.”

In conclusion, competence in the learning of spoken English can be improved on by
making the learning process more active. All this depends on the knowledge of the

teacher and the ability to use appropriate methods.

2.4 Students’ attitude and language

A number of studies have shown that a person’s attitudes has an effect on his
achievement Tembo (1986), regards attitude as * a complex affair’ which although it
cannot be wholEy_described by any singdle numerical index, can be measured”. Tembo
explains that the term is used to denote the “sum total of man’s inclination and

feelings, prejudices or bias, preconceived notions about any specific topic”.
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This however, suggests that there is a possibility that both the teachers and the
students, could hold certain attitudes varying in intensity towards the oral

communicative skill in English and the general attainment of the language.

Tinkumanya (1984), and Wabwire (1984), in their studies in Mathematics and Physics
respectively found out that students’ attitudes towards these subjects were positively
related to their performance. And in English, Wilkins {(1985), has observed that the
attitude students have towards the language will have an effect on their proficiency.
He says, “The teachef may well meet the attitude in his students that they are not
really fearning anything untii they are being taught to read and write”. In this case a
teacher who believes in an oral based methodology or worse still who may believe
that his pupils need to speak and effectively communicate in the language, therefore,
f:hey should be taught speech work, may get serious resistance from the students
who want to be able to produce the evidence that they are learning a language. |

For them being able to speak it does not constitute valid evidence - there are
illiterate people who have iearnt to speak English to a degree that permits reasonable

communication without any formal instruction.

In support, Billow (1970), expresses the same view that students are not willing to
learn the oral English since it is not set in their final examinations. Habiyalemye
(1977}, also notes that examination system here in Uganda encourages teachers to
_heglect non-examinable subjects, and skills re;sulting in poor performance. The
researcher therefore, wishes to find out whether this is actually true with the oral
communicative skill in Eng‘lish as a second language, since it is not an examined skill,
if so, then what remedy can be applied to improve on the students’ communicative

competence.
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2.5 Learning materials

The learning of English at ordinary level secondary school in particular Spokén English
is affected by lack of teaching / learning materials that supplement classroom
experience of language teaching and learning. This is confirmed by Wright W.
(1976), when he says “Whatever other functions the materials may have in providing
interest, fun, cultural setting and so on, the main one is that of guiding the student to

use his store of the language to communicate his ideas and opinions.

Commenting on the value of reading materials to students in the process of teaching
and learning in order to gain competence, the integrated syllabus and Teacher’s Guide
(1983) concurs with Wright. The syllabus puts it clearly that reading materials would
help the students to get exposed to prose, poetry, drama and debate both in cral and
written forms from both fact and fiction in order to enhance competence,. The
researcher concurs with the above but wishes to argue that the use to which a pupil
puts language during this every day life, should provide the main source of materials
for the work he will do under the guidance of the English teacher. In addition, the
written record of experience of other human beings, literature and the store house of
}ecorded experience provide models for study for all the variety of uses to which we

put language and offer an enormous experience.

Peter (1983), says the materials can be used in effective and enjoyable ways for the
learning or supporting learning of almost every aspect of language. He says "As with
any branch of teaching and learning, the preparation of materials offers scope for
engenuinity, innovation and imagination. Materials promote comprehension and
communication, pictures and other visual aids are essential because they supply the
content of communication, materials facilitate the acquisition of large vocabulary
within a class room. Materials help focus on understandable, relevant and i'nteresting
exchanges of information rather than presentation of grammatical forms".

Emphasizing the role of materials in language learning, Incorporated Association of

Assistant masters in Secohdary schools (1966), say that the 'normal ‘authentic’
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materials in the classroom are essential. Unfortunately, some of the secondary schools
in Uganda are without any novels or and readers or any form of literature for the
students. 'This therefore, has forced the researcher to investigate the effects this has,

on the overall competence of learning spoken English.

2.6 Conceptual frame work
The study was guided by a systematic frame work centering on a three — factor model
developed by the researcher with modifications from Karoro (2007) The frame work
~consists of an interrelated net work of six factors organized into four groups that
Jinfluence competence and student out comes. The factors and their inter-refationship

are presented in the systems diagram in figure I
The supporting in puts flow into factors related to competence of learning spoken

English where the enabling working environment, enabling conditions and

organizational culture combine to determine performance out comes of students.
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Independent variables

Intervening variables

SUPPORTING INPUTS
s Resources
» Facilities
» Environments
» Structures

ATTITUDES OF
WORKERS /STAFF
« Devotion

WORKING ENVIRONMENT
e Rewards and incentive

¢ Order and discipline
o Attitude of
teachers/students

¢ Social economic status

e Background

|

ENABLING CONDITIONS

o [Effective
management

e - A capable working
force

e |Leadership skills

o Job satisfaction

o Social economic
statis

A

ORGANIZATIONAL CULTURE

* Work routine

Work load

Team work
Organization structure
Teaching methods

Dependent
Variables

PERFORMANCE
OUTCOMES
e Academic
achievement
Awareness
Social skills
Better jobs
Good morals
Improved social
economic status
e Better
communication
skills

Fig I. Conceptual frame work illustrating hypothetical relationship between dependent

and dependent variables determining competence of learning spoken English.

(Developed by the researcher with modifications from: Karoro (2007) PHD, Research

Report Writing Kampala International University (W)




CHAPTER THREE

METHODOLOGY

3.1 Introduction

This chapter shows the methods that were used to generate and analyze data. The
chapter therefore has information on; Research Design, area of study, research
population, samples and sampling procedures, research instruments, investigation
procedure and Data Analysis techniques. The research being educational in nature,
both qualitative and quantitative methods of invéstigation were used. This means a
descriptive approach backed by numerical data was used. The data was then

explained by non numerical statements.

3.2 Research design

The researcher used both qualitative and guantitative research designs. - Across —
Sectional survey design was used in the study since it is non-experimental and
qualitative in nature. This design was deemed appropriate because the researcher
was collecting -data on such characteristics as beliefs, opinions, attitudes and

perceptions.

Besides, the method was found to be time and money saving with out sacrificing
efficiency, accuracy and information adequacy in the research process. Qualitative
data design was appropriate because it generated information that was not got
through quantitative methed.

Quantitative data was gathered from relevant documents available in different

departments within the schools covered by the study.

3.3. Area of study

The research was carried out in western Uganda, Kabarole District. It was conducted
in Five secondary schools out of the six, found in Bunyangabu County. These schools
were: Kibiito 5.5, Rwimi S.S, Nyakigumba parents, Buheesi S.S and Rubona S.S.
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These were selected on the basis of high participation rates of both male and female
students in schools. Bunyangabu county has a mixture of relatively wealthy parents
as well as those perceived to have financial coﬁstraints in meeti