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ABSTRACT

The study topic was “How teacher to pupil relationship affects academic performance in primary
schools.” The case study was Kwanyiy Sub County, Kween District. This (opic was chosen
because there was need to improve on the academic performance in government aided schools in
relation to teacher to pupil relationship. It was against this background that the study attempted
to: Iind out How teacher to puptl relationship atfects academic performance primary schools in
Kwanyiy Sub County. Kween District. The conceptual framework of the study suggested that the
independent variable be conceptualized as two factors, namely: level of understanding in class
and Learning how 10 read and write by pupils. The researcher used a cross-sectional survey
rescirch design because the study was intended to pick only some representative sample
clements ol the cross-scction of the population. The study was conducted in the selected primary
schools of Kworus and Kapkwata. The study population was composed of 3 head teachers. 27
teachers. 126 parents and 244 pupils. The total population was 400 (head teachers’ records)
physical visit to the head teachers” offices. The methods used in data collection were
questionnaires and interviews, The researcher analyzed the qualitative data collected using
siructured elosed ended questionnaires for each objective and coded using a five-point {.ikert
response scale, They were subjected to frequencies and percentages. which helped to show the
distribution of respondents on cach of the independent and dependent variable, Maw data was
analyzed using descripuve slatistics and Pearson Product Moment Correlation. Correlation was
used Lo test the hypotliesis i order to determine the influence of home-based lactors on pupils’
performance, ANOVA 1esting was also used o test the influence of the combined independent
wariahle components on the dependent vartable. [t was anticipated that the findings and
recommencations of this study would go a long way in generating the much needed information
that would be used by various stakeholders in education to improve on the quality of education
of thetr children, help both parents and pupils in identifying their areas of strength and
weaknesses and make necessary adjustments to fill the gaps in their roles. help pupils think of
their own learning and redirect their efforts where necessary and in appropriate direction of
needs. help parents, educational managers and administrators, recognize the need o molivate
their subordinates and children for an improved performance.

WY WORD

Relationship, Academic Performance, Syllabus and Curriculum,




CHAPTER ONE
INTRODUCTION

1.0. Introduction
This Chapter presented (he background. problem statement, general objective. and specific

objectives, and research questions, scope of the study and the significance of the study.

(.1.  Background of the study

some teaching staff begins with a room full of pupils who have a variety of learning necds,
Some of the pupils exhibit behaviors that are unusual to the teaching experiences; others have
diverse academic struggles that challenge everything that they learn in university, Teachers are
usually in what is deemed a Special Education Classroom. Willing, enthusiastic and naive,
teachers struggle to mecet the needs of all the puptls.

Teachers do not recognize the importance of building relationships with pupiis until much later
i their careers. However. it is believed that the most important role that teachers have is 1o
develop relationships with thetr pupils - it's not what you teach them but, rather, whether or not
vou let them know vou care. This helps the teaching career to continue in the area of special
cducation. and the teaching philosophy has steadily evolved towards the beliet in the importance

of devetoping a personal relationship with each pupils.

The relationships that are developed in the school setting are some of the most influential aspects
in the development of personal character, Flow teachers function in sociely as individual citizens.
which is related to the quality of the refationships that they have developed with their peers and
teachers. The skills that are honed while pursuing. developing, and relining the art of building
relationships are skills (hat require years of practice, yet they sustain teachers in their adult years.
Accordingly, it is part of the beliel about teaching that pupil - teacher relationships have an
impact on individuals' suecess inside and outside of school. As adults, teachers reminisce about
their earlier vears as pupiis, and 1t is a rare occasion that algebra. spelling, history. or tvping is
tafked about. Rather. it s the teachers who are long remembered. well alter the lessons that they

taught.




Research validates this thought, as it is documented that pupils who have had positive, caring
relationships with their teuchers tend to be more successful academically (Niebur & Neibur,
1999). A result of these velationships, most pupils are better equipped to be successiul in society.
Throughout the teaching career. teachers have held the belief that children will be more
responsive to academic fearning alter they have had the experience of knowing that they are

respected, cared for and deserving of their attention.

{.1.1. Theoretical backaround

Race to the Top (Ru'1) initiatives have strongly focused on measuring teacher effectiveness
primarily using standardized test scores. However, there is a large body of research that
examines the value ol u teacher’s affective acumen when it comes to a teucher’s effectiveness as
an educator (Brophy. 19748 Baker, 1999; Crosnoe, Johnson. & Elder, 2004: Grant & Rothenberg,
1080 Hamre, Pianta. Boechinal, Field, Crouch. Downer, Howes. L.aParo. Liitle. 2012: Leder,
1987). An approach to sceountability that includes a broader range of measurement of eflective
clagsreom instructional practices should include the relationships the teacher builds with hershis
pupils. Marzano (20033 studied the practices of effective teachers and determined that “an

eltective teacher-pupil relationship may be the keystone that allows the other aspects to work

well™

‘the refationships that teachers develop with their pupils have an important role in a pupil’s
academic growth. Hallman (2008) writes “Tearning is a process thal involves cognitive and
social psyehological dimensions, and both processes should be considered it academic

achievement 1s to be maximized™.

The unbalanced reliance on fest scores to determine success does not provide an accurate
accounting of all that goes into creating an effective learning environment. Rothstein, Jacobsen.
& Wilder (2008) agreed saving. “it is surprising that so many education policymakers have been
seduced into thinking that simple quantitative measures like test scores can be used to hold

schools accountable for achieving complex educational outcomes™.
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Mever & Twmner (2002) discussed their findings illustrating the importance of pupils’ and
eachers® emotions during instructional interactions. They determined that “through studying
pupil-teacher interactions. our conceptualization of what constitutes motivation to learn
increasingly has involved emotions as essential to learning and teaching”™. Their results provide
support for further study ol the inclusion of interpersonal relationships in the instructional setting
and to what degree those relationships aflect the pupils® leaming environment. The quality of the

relattonship between a pupil and the teacher will result in a greater degree of leamning in the

clussroom according to Downey (2008).

Mohrman., Tenkasi, & Mohrman, (2003) assert “lagting change does not result from plans.
blueprints. and events. rather change occurs through interaction of participants™. Strong teacher-
puptl relationships may be one ol the most important environmental factors in changing a child’s
educational path (Baker. 2006). This case study will explore the environmental factors that are
deliberately created by the study participant as she inferacts with the pupil on their educational
path, As Cazden (2001 asserts. the establishment of social relationships can seriously impict

effective teaching and accurate evaluation in a classroom.

1.1.2. Conceptual franrework

Teaching is the process ol uttending to people’s needs, experiences and {feclings. and making
f:jﬁcci!?c interventions to help them learn particular things. In much modern usage. the words
“teaching” and “teacher” are wrapped up with schooling and schools. One way ol approaching the

M

question “What is teaching”” is to ook at what those called “teachers’ do - and then o draw out
key qualities or activities that set them apart from others, The problem is that all sorts of things
are bundled together in job descriptions or roles that may have little to do with what we can
sensibly call teaching. Further insight is offered by looking at the ancestries ol the words. or
example, the origin of the word “teach™ lies my the Old English feecanmeaning “show, present.
point out’. which is of Germanic origing and related to “token’, from an Indo-European root
shared by Greek deilmniai “show', deigma “sample

bt/ www,oxforddictionaries.com/definition/english/teach). A pupil on the other hand, is

a person. usually young. who is learning under the close supervisionol a teacher at school, a priv

ate tator. or the like: student. (hitp//www.dictionary.com/browse/pupit). The conceptual frame

J
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work ol study therefore i broken down info variables of “Teacher to pupil refationship” as the

independent variable and “pupils’ academic performance™ as the dependent variable
] [Py !

1.2, Statement of the Problem

Teachers do not recognize the importance of building relationships with pupils until much later in
their careers. However, it is believed that the most important role that teachers have is to develop
relationships with their pupiis - it's not what you teach them but, rather, whether or not you let them
know you eare. This helps the teaching career to continue in the area of special education, and the
teaching philosophy has steadily evolved towards the belief in the importance of developing a

personal relationship with eanch pupil.

The relationships that are developed in the school setting are some of the most influential aspects
in the development of personal character. How teachers function in society as individual citizens.
which is related o the quality of the relationships that they have developed with their peers and
teachers. The skills that are honed while pursuing. developing, and refining the art of building
relationships. are skills that require years ol praclice, yet they sustain teachers in their adult
vears. Accordingly, it i part of the beliel about teaching that pupil - teacher relationships have
an impact on individuals” suceess inside and outside of school a. As adults. teachers reminisce
about thelr carlier vears as pupils, and it 1s a rare occasions that algebra, spelling, history. or
typing i tadked about. Rather, it is the teachers who are long remembered. well alter the [essons
that they taught. It was on this note therefore that the researcher sought to investigate the effeet

ol teacher to pupil refationship on the academic performance in primary schools

1.3. General Objective of the Study
Joidentity how teacher  pupil relationship affects academic performance of pupils in primary

schools in Kwanyiy Sub County., Kween District.

L4, Specifie Objectives
i) Toestablish the teachers™ level of experience in handling pupils.
1) To investigate the pupils attitude towards education.

iii} To identify how icaching techniques affect pupils™ performance.




1.5. Rescarch Questions
1) What is the level of experience of teachers in handling pupils?
i} What is the attitude of pupils towards education?

ii1) How do the teaching techniques atfect pupils® performance in schools?

1.6. Scope of the Study
1.6.1. Content scope of the Stady
This study was limited 1o how teacher - pupil refationship affects academic performance of

pupils in primary schools.

1.6.2. Geographical Study
The study was conducted in Kwanyily Sub County, Kween District, Uganda. The selected sub

county was located m Novth Eastern Uganda.

1.6.3. Time scope

This study used the information for the period o 2011 to 2016.

1.7. Conceptual Framiework

Independent variable Bependent Variable

Teucher — pupil relationship Academic performance

hid

¢ Understanding in class ¢ Success

o Learning how to read o Good attitude

and write

Intervening variables

Government policy on;
e Prolection
e Justice
o [Human rights
e Support of Tluman
Rights Advocates

Figure 1: conceptual {rmmework on teacher to pupil relationship on academic performance.




Coneeptual framework relating teacher to pupil relationship to academic performance of pupils
in school.

Source: Likert response scale

The {ramework in Figure 11 suggested that “teacher to pupil relationship™ as the independent
variable was conceptualized as “the level of understanding in class and Learning how to read and
write by pupils™ and “academie performance i school” which is the dependent variabie was
conceptualized into the “success of the pupils in class and also having a good attitude towards

others.

1.8, Significance

It was anticipated that the Oindings and recommendations of this study would ¢o a long way in
venerating the much needed information that would be used by various stakeholders in the
improvement of teaches to pupil relationship in the verge of improving the academic

performance of the pupils in schools.

Fhis study assessed resalis that could be guideposts in order to help both pavents and children
identifying their arcas of strength and weaknesses and make necessary adjustments to 1l the

aaps iy iheir roles,

The asscssment also heiped family members think of their own wellbeing and redirect their

ctiorts where necessary and in appropriate direction ol needs,

The  study  helped  parents. law  enforcement oflicers, Human Rights  Advocates and
administrators. Ministry ol Education and Sports oflicials and politicians see. recognize and
appreciate the need Tfor motivation and motivate their subordinates and children for an improved

and helped to improve the performance in schools.

The study also furnished policy makers, Ministry of Education and Sports, and politicians with
information on parents” roles and their implications on thenr children’s live: hence giving them a
leeway lormulation of beuer policies regarding the mmprovement in the relationship between

teachers and pupiis thereby improving on the academic performance.
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A pood deal of literature provides evidence that strong relationships between pupils and their
leachers are essential to the development of all pupils in school (Hamre & Pianta, 2006; Birch &

Ladd, 1998).




CHAPTER 2
REVIEW OF THE LITERATURE

2.0.  Introduction
This chapter examined both theoretical and conceptual frameworks and also contained the

review of related literature.

2.1.  Teachers level of experience in handling pupils

There 15 a great deal of jiterature that provides substantial evidence that strong relationships
between teachers and pupils are essential components to the healthy academic development of all
pupils in schoots (Birch & Ladd, 1998: Hamre & Pianta, 2001; Pianta, 1999: Eccles & Wiglteld,
2002). This body ol literature involves several genres of research that have been conducted over
the past three decades investigating the inferactions between teachers and their pupils and what
eiffect those interactions have on learning. There is credible evidence that the nature and quality
of teachers™ interactions with children has a significant effect on their fearning (BBrophy-Herb,

Fee, Nievar, & Stollak, 2007),

Pducators, psychologists, social constructivists, and sociologists have all contributed to the
srowing interest in twgeting interventions toward improvements in the quality of feachers’
interactions with chifdren. Hamre, Pianta and Burchinal, posit that “tcachers need 1o be actively
engaped in interactions with children in order (or learning to occwr™ (p. 98). However, in 2001
President Bush signed inte law the No Child Lefi Behind der (NCLI) that began the intense
focus on standardized esting as the measure of, not only pupil success. but teacher performance
as well, Tt mandated Gt every child would perform at grade level and achieve high academie
standards (ULS, Department of Education, 2007), NCLB was intended as a means of supervision
for public schools in the United States with the guarantee of success for all pupils regardless of
race, gender. or ability. High stakes testing is the vehicle through which pupil achievement is
measured according (o NOTB and does not lake into account any other means for measuring,

pupil or teacher sucecess.




As a result. the current educational climate emphasizes school accountability through
standardized test scorcs us the primary method for determining an cffective learning

environment.

Federal, state, and local educational policy requires that schools and classrooms should be held
more responsible for the outcomes they produce (e.g., pupil achievement). However, the process
for ensuring accountability rests on standardized testing of children, typically starting in third
arade (La Paro, Pianta. & Stuhlman, 2004). The focus on accountability and standardized testing
should not confuse the contribution that the social quality of teacher  pupil relationships has on
academic development (Hamre & Pianta. 20006). Hamre & Pianta contend that strong pupil-
teacher relationships “provide a unique entry point for educators working to improve the social

and learning environments of schools and elassrooms™ (p. 49).

Hanre et al. (2012) hypothesized that =it was not sufficient for teachers to be able o pain
knowledge about eflective teacher-child interactions; they needed actual skills involving
identification ol effective interactions with a high degree of specificity in order to be most likely

1o transler the courseworl info changes in their practice™ (p. 98).

While researching the eflects (eachers have on pupil learming, Good. Biddle, & Brophy {(1976)
deternuned that teachers do make a dilference. A Targe contribution to what brought about that
difference was the affective component to teaching that the teachers used. Good et al. found that
pupils who held a sense ol futility toward school had the worst achievement record. These pupils
needed teachers who belicved in them and were willing to work with them. Good et al. cite
several studies by Aspy (1973) that demonstrate the importance of teachers” affective behavior.
What Good et al. found was that teachers who showed an interest in their pupils by indicating
they were fistening to them and understood pupils® need completely and accurately, had pupils
who obtained higher scores on a slandardized test of learning -- “the evidence was impressive”
{p. 371). The loHowing review of the lterature will Turther reveal tmpressive evidence of the

effeet that teacher-pupil relationships have on a child’s learning environment.




Historical Context

Although teaching and fearning are two very different processes. the connection or intertwining
between the two cannot be ignored. Learning is a process. conceived in the mind where meaning
and understanding are pencrated. Connections between meaning and understanding are only
possible when the concept has something of known origin to which to attach itself. Hence,

fearning only has meaning when the pupil actualizes it.

Teaching on the other hand. requires that the educator impart knowledge in a manner that
enables the learner (o construet meaning from it This, in tum, requires (he teacher and the
learner to have some kind of connection. [ helieve this connection is the key o successtul
teaching and learning. The interaction between teacher and pupil is essentially the fundamental
hasis tor teaching -- muking connections with active, growing minds. However. [ also feel this

connection needs to be perecived as caring by both the pupit and teacher.

Human beings are social creatures. Because they rely on emotional nourishiment from others.
they help fo create and respond to a strong need for social imleraction. Schools are the most
influential institution in today's society Tor the teaching ol social and communication skills.

oraces, and communication all begin at an early age.

&

learning social skills. perfecting social
committing the teachers in children's ecarly vears as significant influcrces. negatively or
positively. In the school system there are many demonstrations ol behavior that are not
considered appropriate social conduct. These demonstrations usually provide evidence olthe
mfluence of the puptls' cartier rofe models. In some cases, the extent of this "inappropriate role
modeling” has disturbed the learners” ability to emotionally control themselves in the elassroonm.
In these particular cases 10 is, without a doubt, essential o build a strong pupil - teacher
refationship to facilitate frust and caring, often those qualities that have been carlier violated by a

previous adult.
The research conducted by Medina and Lunn (1999) states that, "[The teacher appears to he of

utmost importance when working with pupils identified as emotionally behaviorally disabled ...

identifyving] a pupil-teacher relationship that is based on empathy and unconditional positive

10




regard” (p. 462). The idea of building strong pupil-teacher relationships 1s not isolated in the

&

world ol behavioral teaching but, rather, it is equally important in all teaching situations.

Since 1996, collaboration between Alberta Learning, University ol Alberta. University of
Calgary and Universily ol [Lethbridge has resulted in resources to promote learning environmenis
that are safe, secure. and caring. Together they have developed the resource. "Supporting Safe,
Secure and Caring Schools in Alberta". They have defined a safe and caring school as:

A Safe and Caring School is:

-~ Physicalty. emotionally and psychologically safe as characterized by

Caring

- Commaon values and beliefs

- Respeet Tor democratic values, rights and responsibilities

~ Respect for cultural diversity

- Respeet for law and order

~ Common social expectations

- Clear and consistent behavioral expectations
~ Appropriate and positive role modeling by staff and pupils

- Respeet Tor individual dilTerences

EfTeelive anger managainent strategies

- Community. pupil and std¥ mvolvement (SACS. p. 1)

Having detined. for Alboria schools a definition of safe and caring schools. policies for school
vovernance have been developed and implemented. One section in the research Jrom the Sale

and Carine Schools (1996 document states how stall'is to act as role models.

To establish a school environment of emotional and physical safety which serves as a deterrent
to violence, it is essentiad that stafl members model appropriate behaviours by demonstrating
caring and support for cach other and their pupils. High expeetations ol appropriate behaviour
irrespective of gender or racial. cultural or ethnic background must be established and

maintained. (SACS p. 7.0}




Alberta Learning, in this initiative is demonstrating support for the creation of environments
where children and youth can develop "sell esteem, accept diversity and different points of view
have empalhy for other's feelings, resolve conflict peacefully and build satisfying relationships®.

(SACS, p. 85).

Further to this, Alberta [.egislation amended the Alberta School Act in June 1999, Section 43(8)
reads. "A board shall ensure that each pupil enrolled in a school operated by the board is
provided a safe and caring environment that fosters and maintaing respectiul and responsible

behaviors™.

Alberta Learning is seriously examining the concept ol safe and caring schools. Many resources
have been developed for teachers. pupils and parents. Many of the resources. designed to be used
in the classroom. creale security and respect among pupils and stafl. These resources and (he
emphasis Alberta Learning has placed on developing safe and caring schools demonstrates
respect for the need of positive learning environments. Creating an environment that is caring
and supportive. and one which engages pupils in critical thinking. involves more than just
kKnowtedge of curricula and pedagogy. The characteristics that are demonstrated by exemplary
teachers are those which create an alliance between the pupil and the teacher. An emotional
commitment to teaching becomes evident when the teacher and pupil are capable of
demonstrating a muinal respect, trusting that together they have o shared responsibility [or

learning.

A solid communication svslem. aflowing humor., sensitivity, and caring to be openly shared
creates an environment that radiates a sense of security for both pariies. an ideal for which 4l
teachers should strive. baotional security is a key factor for the learner. Acceptance of an
individual's emotional stitus, recognition of the need for personal altention, and leveling the
playing field to accommaodate academic needs are some of the responsibilities that 1eachers have
for establishing  emotional  security. Learning more readily occurs when the learner is
emotionally capable of dizesting the experience, making a connection between the material and a
previous experience. The relationship between the pupil and the teacher 1s an emotional activity

that involves a connecnion. Teaching and learning 15 greatly ailected by the emotional
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connection. and as Fouts (2001) claims, "in order to move forward academically, many pupils
scem 1o need a sense ol emotional connection and validation that is brought about by the
spontaneous matching and synchronicity of emotions between the teacher and themselves".

{p.15}.

The idea ot caring 1s the key ingredient in creating that emotional commitiment. Teachers must be
willing to commif time and energy to achieve an emotional connection with all pupils and a
learning environment that is imaginative and interactive. The environment must hinge on
spomtaneity and structure. Kohn ( 1999} suggests that schools are small communities where
teachers preserve the dignity ol learners by providing activities that give pupils a sense of
belonging and connection in an environment that allows {or the free exchange of ideas and. thus,

fearnmy.

Nicbuhr and Niebuhr (1999} surveyed two hundred and forty one ninth grade participants to
examine pupil-teacher relanonships and their correlation to pupil academic achievement. Their
resuits indicate that pupii-teacher relationships are of particular importance, und as stated in the
results, "Part of the necessary quality condition in the classroom is that as teachers allow their
pupils to know them and. hopefully, like them, (he pupils will work harder, thas increasing their
apportunities for success", (p. 4). For teachers to create a climate that allows pupils o get to
know them. they must possess characteristics that are homogenous with warmih, caring, and
nurturing. Green (1998 surveyed six hundred pupils and six bundred (eachers to study what
characleristics in school cnvironments were necessary (o deem a school nurturing. The results
indicate the major characteristic of a nurturing school is positive pupil-teucher relationships. 1he
evidence quickly becomes cyelical in nature, as positive pupil teacher relationships are o eritical
component of a nurluringe environment, and @ nurturing environment tends 1o promote more

positive pupil-teacher refutionships,

In addition (o the development of pupil-teacher relationships, there is evidence that good schools
are about more than acodemic achievement. A study by Stling and Murray arvey (1905)
provides evidence that there are alternative indicators of quality schooling that may contribute to

redefining school performance by taking into account pupils' altitudes towards school. their
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approaches to learning. their academic self-concepts, and teachers' perceptions of school
teadership and selected schools of Kwanyiy Sub county. Kween District. In their study. ninety
cleventh grade pupils [rom ten participating schools were asked to complete three questionnaires.
The results of the study indicate that pupil self~concept and attitudes toward school are directly

associated with academic achievement.

Tiberius (1986) makes the statement that relationships are as essential to 1eaching as the flour in
a cake. He argues that eftective teachers form relationships that are trustful, open and secure, that
involve a minimum ol control, are cooperative, and are conducted in a reciprocal, interactive
manner., Within this type of involvement, pupils are more willing to take o risk in the learning
situation, participating more and being more actively involved. These actions, in tum. creale
better fearning.

Wells (1989) states that through the school vears, the pupils’ learning environments become
mmereasingly  more diverse. As this happens, pupils can become msore  disengaged  fronm
developing pupil-teacher relationships. He argues that pupils who stay in school ofien cite a good
teacher as one ol the most positive elements in their school experience. thus reinforcing the idea
that pupil-teacher relationships directly correfate with school success. "Pupils are less likely fo
Jeave school when they work with teachers who are [exible, positive, crealive and person-

centered. rather than rule oriented” (Bhaerman & Kopp, quoted in Wells, 1986, p. 3.

Tauber (1997) outlines the effect of people’s lirst impression on another. and its impact on the
relationship that we may develop with that person. He describes how. as teuchers, we can be
influenced by the physical appearance, previous records or teacher talk abour any given pupil.
These first impressions are not always consistent among teachers; thus, cach impression-holder
formulates different expectations of the pupil. creating relationships that are dilterent among ull
individuals, Therefore. i 15 important that teachers are not alwiavs influenced by their first
imipressions but, rather. ke the time to get to know their pupils as people.

Pupils also have the same experience when they enter a classroom. They instantly assess the
enviromment, read the situation. and judge whether or not the atmosphere is positive or negative,

From their assessment they respond accordingly. Each person in the classroom behaves it a

14




manner which either creates a mutually satisfying atmosphere, or not. As noted by Tauber
(Goldenberg, 1999, p. 322), "[a]lthough expectations are important, whal a teacher expecls

matters less for a child's achievement than what a teacher does.”

McCroskey and Teven ¢ 1997} have based their research on the idea of perceived caring in the
mstructional context. Their study indicates that pupils' perceptions of caring on the part of the
feacher influences the pupils’ assessment of their affective learning and cognitive learning.
However, 1t 15 noted i their paper that further research is necessary to examine the specific
behaviors of teachers that communicate caring. Yau (1995) developed a questionnaire which was
given to ten schools in the Toronto Beard of Education. Eight hundred forty-seven pupils in
grades four to eight and one hundred thirty-four teachers were surveyed. Although this
questionnaire was designed to ckpiorc the idea of conflict resolution, the findings indicate that
pupil-teacher relationships contribute to a more positive school ¢limate. The results show that
through the developmernt ol positive pupil-teacher relationships. individuals Tearn (o behave in a
socially aceeptable mamer and  have  stronger  communication  skills  {or  interpersonad

relationships.

Raddysh (1992) has based her thesis work on studying pupils' elementary school experiences and
whether or not these experiences. may have contributed 1o pupils' high school success. or luck
thercol. In her study she mensively inlerviewed ten high school graduates and ten high school
dropouts. She claims that the act Ofleaving School begins long before high school and that
several Tactors have an influence over this action. The study encouraged the pupils to reflect on

therr feelings of belonging in the school environment. relationships with school personnel. and

school involvement. Parent values, pupil elficiency and pupil-teacher relationships were arcas of

locus. The Tindings indicate that pupil-teacher relationships have an effect on successlul high

school completion,

In another study. Torty-si< pupils of the University of North Dakota were polled o help identily
the characteristics of i owtstanding faculty, Teacher-pupil relationships were considered the
most important characteristic. "Pupils' own relationships with teachers were valued more highly

than a teacher's actual performance in the classroom.




Pupils want teachers ta be sensitive to them as individuals as well as pupils, to be interested in
their academic and nonacademic growth" (Jacobson, 1995, p.17). Clearly. the relationships that
are developed in the classroom surpass course content. Pupils who feel that they contribute to

what happens in the classroom are more likely to have successful school experiences.

Pianta (1999) addresses his audience by asking the question, "Why do teachers teach?" Ilis
findings show consistently that teachers teach because of the kids. [e then notes thal most
teachers will go on to expliin the effect that the kids have on them as people. Often. teachers will
relate stories about a particular pupil or pupils and, frequently, the story will lead to how they
have been effected by that pupil. Relationships between teachers and pupils, whether positive or
negative. have an intense impact on the personal reflections and behavior of most teachers.
Pranta (1999) uses theories of social development to understand how social processes can be
enhanced. Tle emphasives child-teacher relationships, stating that "child competence is often
embedded in and o property of relationships with adulis. In other wordg--adult -child

relationships are critical regulators of development, they form and shape it" (p.17).

Throughout the book Pianta explores systems theory in the development of the ¢hild and of
child-teacher velationships. His research has prompted him to explore how the enhancement of
positive pupti-teacher relationships is essential in the school environment. He concludes with the
statement, "as schools contend with the challenges of educating more and more children who are
at high risk for educational failure because of eroded social development. this relationship
perspective can become inereasingly valuable as a tool for supporting the construction ot school

and classroom contexts thal use these regources”. {p. 192).

Teachers nust be willing to share some of themselves, demonstrate empathy for their pupits. and
create an atimosphere or covironment that radiales a positive, safe, caring place lor pupils. Fouts
(2001) describes the refationship between the teacher and the pupil as allect attunement. an
emotional connectedness i which the internal states of two people come together and match.
From his research. he concludes that teaching is at least partiatly an emotionul activity and often

mvolves o connection or relationship, His lindings also indicate that (he more a pupil is attuned
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with a teacher, the more the puptl learns. Similar evidence in the research supports this emotional

attunement between pupil and teacher.

Medina and Luna (1999, in a qualitative study, explored pupil-teacher relationships in
classrooms for emotionally and behaviorally disturbed adolescents. The pupils repeatedly
responded in lavor of he relationships developed befween themselves and (he teacher or
teaching assistant. Conuments such as, "my teacher understands me. listens to me, and has
helriended me without judgment; cares for me; is empathetic toward my needs; and my teacher
vatues me" are statements that demonstrate the need for developing positive pupil-teacher
relationships, The study exemplifies the importance

of building relationships. especially in the special education setting, but the results suggest high

quality teacher-pupil refationships are equally important in all classrooms.

lTective communication can be seen as the Toundation for building positive pupll teacher
relationships. Communication techniques, both verbal and nonverbal. can supporl or destroy
relationships within just o lew seconds and it s eritical that we as educators understand the

importance of the art of communicating to ensure that relationships are sustained,

One text, tHumor in the Clagsroom: A Flandbook lor Teachers, by Deberaly I FLIL (1998) 1s a
practical resource for any reader. She demonstrates how to defuse contliet and retain acidemic
course material with (he use of humour, Too oflen, teachers are too serious to faugh at
themselves and they display behavior that tells their pupils that it is not okay to make a mistake,

The research that Walsh and Maffei (1999) have conducted supports the social dimension
associated with the art ol teaching. They surveved iwo hundred ninety-five undergraduate pupils
and one hundred sixteen faculty members in one university (o isolate factors that promoted pugil
Jearning. A general anabvsis of the pupil responses include the idea that the pupils really do care
about the Little things teichers do (or don't do). They want to be treated firly, to be cared about
as individuals. and to be respected. The research concludes with the belief that feachers are never
in a room by themselves and that teaching has a profound social dimension that cannot be

ignored.




The educational literature, in this study, suppor(s the idea that pupil-teacher relationships have an
impact on the learning process. The positive relationships that develop between the pupil and
teacher influence academic achievement, dropout rates, school climate and, more generally a
willingness or wanting to be in school. The school environment, primarily a social institution, is
positively enhanced by the presence of teachers who demonstrate care, understanding. and

sensitivity loward pupil needs.

[n 1840, Mann said “the apiness lo leach involves the power of perceiving how far a scholar
understands the subject matter to be learned and what, in the natural order is the next step fo
take™ (p.16). According to him. the teacher must be mtuitive and lead the minds of his pupils to

discover what they need to know and then supply them with what they require (p.17}).

Dewey (1938) said that as an educator, you need to be able to discern what attitudes are
conducive to continued orowth and what are detrimental, and use that relational knowledpe (o
build worthwhile educational experiences for pupils. He writes that “teachers are the agents
through which knowledee and skills are communicated and rules ol conduet enloreced™ (p.18)
and. as such, it is the dny of the teacher to know how to “utilize the surroundings. physical and
social, so as to extract frem them all that they have to contribute™ 1o building un worthwhile
educational experiences (1-40). He savs that “all human experience 1s ultimately social: that 1t

involves contact and cosmunication™ {p. 38).

Dewey believed the goad ol educalors is to create lilelong learners. This is aceomplished through
the knowledge the educator has of individuals that feads to social selected schools of Kwanyiy
Sub county, Kween Districts providing all pupils with the opportunity to contribute to something
(p. 56). Dewey says: “T'he principle that development of experience comes about through
interaction means that cducation s essentially o social process™ (p. 381 Vygotsky (1978)
helieved that higher mental funclioning are socially formed and culturally transiitted. Cognitive
development is mediated through fmguage dialogues between one who knows (teacher} and one
who s learning (pupil), Vygolsky posits that the instructional message gradually moves from

feacher-pupil dialogue to mner speech where 1t organizes the pupil’s thought and becomes an




internal mental function. A skillful teacher could shape a pupil’s thinking process through

purposelul interaction - Vygotsky's concept of mediated development.

According to Vygotsky. learning awakens a variety of internal development processes that are
able to operate only when a child is interacting with people in his environment and in
cooperation with his peers (p. 90). Vygotsky viewed tests as an inadequate measurement of a
child™s learning capabilitv: he thought the progress in concept formation achieved by a child
through interaction with i adult was a much more viable way (o determine the capabilities of
learners. Tls theory ol the zone of proximal development required this type ol interaction
hetween child and adult in order for the child to come to terms with and understand the logic of
adult reasoning in order o learn new concepts. Vygotsky describes the zone of proximal
development as “the distanee between the actual developmental level and the level of potential

development as determined through problem solving under adult guidance™ (p. 86).

I his seminal study. Jockson (1968) studied life in classrooms and determined that “there is a
social mtimacy in schools that i unmatched elsewhere in our socicty™ {(p. 11). According to
Jackson, the teacher is charged with managing the flow of the clagsroom dialogue. In elementary
classrooms. he writes. “teachers can engage in as many as one thousand interpersonal exchanges

a day” (p. 1) That being the case. the study of those interpersonad exchanges could yiceld

importut information revarding the learning that results from those interactions.

2.2, The attitude of pupils towards cducation

Constructivism is a theory of learning. As such, a construclivist approach fo learnimg sces the
fcarning environment as o “mini-society, a community of learers engaged in activity. discourse,
inferpretation, justification. and reflection™ (Fosnot, 2005: p. ix).

While constructivist theory of education indicates that knowledge is constructed individually by
the pupil that fearning oceurs in a social environment (classroom) with experiences that have
been carefully constracted by the teacher. In biological theorists™ terms. there is “an active
interplay ol the surround (environment) to evolution and to learning™ {p. 11). The constructivist
teacher encourages a consideration of others” points of views and a mutual respect. allowing the

development of independent and ereative thinking, From a constructivist perspective. meaning is

19




undersiood to be the result of individuals (in this case, teachers) “setting up relationships.

reflecting on their actions. and modeling and constructing explanations™ (Fosnot, p. 280).

Contemporary theorists and researchers’ beliefs have shifted from isolated pupil mastery of
concepts to ideas that real learning is about interaction, growth, and development {(Fosnot, 2005).
New mformation from the realm of cognitive science tells us that pupils leamn through
progressive structuring and restructuring of knowledge experience. “that deep conceptual
leauning is aboul structural shifts in cognition; without exchange with the environment. entropy

would result™ (p. 279).

That knowledge is actively constructed is a pervasive tenet of constructivist thinking, The way a
teacher fistens and talks o children helps them become learners who think critically and deeply
aboui what they read and write (Fosnot, p. 102). By frequently engaging with the pupil
collaboratively, a teacher mereases his/her understanding of how a particular learner acquires

knowledge and therefore becomes responsive (o the learner’s needs,

Constructivist theortsts DeViies & Zan (2005) write “the preoccupation in most schools with
subject matter content has led to a sitvation i which affective development 1s negatively
mltuenced™ (po 1323 Drondceadby. they say this one-sided preoccupation has created a siteation in
which intellectual development does not Hourish either -- they contend that ~in order to [oster
intellectual development. o certain kind of interpersonal framework must be created™ (p. 1333 It
is their opinion that a primary focus of a constructivist education is the development of a network

ol interpersonal relations that will dominate the child’s school experience,

They contend “mterpersonal relations are the context for the child™s construction of the sell. of
others, and of subject-matier knowledge™ (p. 132).

Bruner (1977) writes that the process of education requires that “schools must also contribute fo
the social and emotional development of the child if they are to fulfilt their function of
education”™ (p. 9). Bruner develops four themes he considers essential (o the process of learning
one of them refates to stimulating the desire to learmn, creating interest in the subject being taught,

and what hie terms “intellectual excitement”™ (p. 11). He suggests studyving the methods used by
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‘successful” teachers as o way of determining effective practices (p. 30). Constructivism provides
a natural and best frame for this study because a major tenet of a constructivist researcher is (o
fook atl the processes ol interaction among individuais in the context of where they live and

work.

2.5, Ilow teaching techniques affect pupils performance

Teachers play an important rofe in the trajectory of students throughout the formal schooling
experience (Baker, Grant. & Morlock, 2008). Although most research regarding teacher-student
relationships investigate the elementary years of schooling. teachers have the unique opportunty
to support students™ academic and social development at all levels of schooling (Baker et al.,
2008: Bronfenbrenner. 1979 Bronfenbrenner & Morris, 1998: McCormick, Cappella, O Cennor,
& McClowry, in pressy Aligned with attachment theory (Ainsworth, 1982: Bowlby, 1969),
pasitive leacher-student relationships enable students 1o feel safe and sccure in their fearning
cnvironmments and provide sealfolding for important social and aeademic skills (Baker el al.,
2008 O'Connor, Dearing, & Collins, 2011: Silver, Measelie, Armstron. & Jissex. 20035).
Teachers who support students i the learning environment can positively impact their social and
acadenic outcomes, which is important for the long-term trajectory of school and eventually

cmplovment (Baker et ai.. 2008: O’ Connor et al.. 2011; Silver et al., 2005).

When feachers form positive bonds with students. classrooms become supportive spaces in
which students can engage In academically and socially productive wavs (Hamre & Pianta,
2001). Posnive teacher-student relationships are classified as having the presence of closencss,
warmth, and positivity (IHamre & Pianta, 2001). Students who have positive relatsonships with
their teachers use them as o secure base from which they can explore the classroom and school
setting both academicaliv and socially, 1o take on academic challenges and work on social-
emolional development (Hamwre & Planta. 2001). This includes relationships with peers. and
developing  self-esteem and self-concept (Hamre & Pianta, 2001). Through this secure
relationship. students learn about socially appropriate behaviors as well as academic expectations
and how (o achieve these expectations (ITamre & Pianta, 2001). Students in low-income schools

can espectafly benetit (rom positive refationships with teachers (Murray & Maimgren. 2005).
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Students in high-poverty urban schools may benefit {from positive teacher-student relationships
even more than students in high-income schools, because of the risks associated with poverty
(Murray & Malmgren. 2005). Risk outcomes associated with poverty include high rates of high
school dropout. tower rates of college applications, low scll-eflicacy. and low sell-conlidence
(Murray & Malmgren. 2005). There are several factors that can protect against the negative
outcomes often assoctated with low-income schooling. one of which is a positive and supportive
relationship with an adult. most often a (eacher (Murray & Malmgren. 2005). Low-income
students who have strong teacher-student relationships have higher academic achievement and
have more positive social-emotional adjustment than their peers who do not have a positive

relationship with a teacher (Murray & Malmgren. 2005).

There is substantial research on the importance of teacher-student refationships in the early
elementary vears (Pianta, 1992: Hamre & Pianta 2001). However, hittle 1s known about the
eftects of teacher-student relationships on high school students. Studies show that early teacher-
student relationships allect carly academic and social outcomes as well as future academic
outcomes (Pianta 1992: ifamre & Pianta 2001, but few researchers have looked at the effects of
tcachersstudent relationships in fater years of schooling. Researchers who have investigated
teaches-student relationships for older students have found that positive teacher-student
retationships are associated with positive academic and social outcomes for high school students

{Alexander. Entwisie, & Horset, 1997: Cataldi & KewallRamani, 2009).

Academic Qutcomes

Although many studies tocus on the importance of early teacher-student relationships, some
studies have found that teacher-student relationships are important in transition years: the yvears
when students transition from elementary to middle school or middle 1o high school (Alexander
ctal., 1997: Cataldi & KewallRamant, 2000; Mideley, Feldlaufer, & Eccles, 1989). Studies of
math competence i students transitioning from elementary to middle school have found that
students who move from having positive relationships with teachers at the end of elementary
school to less positive relationships with teachers in middle school significantly decreased in
math skills (Midgley ¢t al. 1989). For students who are considered at high risk for dropping out

of high school, math achicvement ts signilicantly impacted by the perception of having a caring
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teacher (Midgley et al.. 1989). Furthermore. students who went from low teacher closeness to
high teacher closeness signilicantly increased in math skills over the transition vear. from

eltementary to middle school (Midgley et al.. 1989). These studies show that retationships with
teachers in the later years of schooling can still significantly impact the academic achievement

trajectories of students (Midaley et al., 1989).

Another example of the importance of teacher-student relationships in high school students stems
{rom intervention studies aimed at improving academic outcomes for low-income students
(Murray & Malmgren, 2005). In one intervention study that aimed to increase positive
reiationships between low-income high school students and their teachers, results showed that
students who participated in the intervention significantly improved their GPA over the course of
five months (Murray & Malmgren. 20035). Such research shows that positive teacher-student
relationships can improve academic skills in students as carly as middle school and as fate as
high school (Midgley et al.. 1989 Murray & Malmgren, 2003). In addition to positive teacher-
student relationships. students™ motivation to learn is another factor that influences social and

acidemic outcomes.

A possible reason for the association between academic improvement and positive teacher-
student refationships 1s students” motivation and desire to learn (Wentzel, 1998). Motivation may
play a key role in the relationship between teacher-student relationships and academic outcomes
(Bandura, 1997 IFan & Willams, 2010; Pajares & Graham, 1996, Ryan. Stilier, & Lynch. 1994
Wentzel, 2003: Zimmerman, Bandura, & Martinez-Pons, 1992). Motivational theorists suggest
that students™ perceplion of their relationship with their teacher is essential in motivating students
o pertorm well (Bandura, 1997 Fan & Willams, 2010; Pajares & Graham, 1996: Ryan, Stiller, |
& Lynch. 1994 Wentzel, 20032 Zimmerman, Bandura, & Martinez-Pons, 1992), Students who |
percetve their relationship with their teacher as positive. warm and close are motivated to be

more engaged in school nnd to timprove their academic achievement (Hughes. Cavell, & Jackson,

19993, Students” motivation to learn is impacted positively by having a caring and supportive

refationship with a teacher (Wentzel, 1998).

Motivation is closely linked to student’s perceptions of teacher expectations. Studies of middle

and ligh school students have shown that students shape their own educational expectations

td
o




from their perceptions ol their teachers™ expectations (Muller, Kalz, & Dance. 1999). Students
who perceive that their teachers have high expectations of their academic achicvement are more
motivated o try to meel those expectations and perform better academically than their peers who
perceive fow expectations rom their teachers (Muller et al., 1999). Due (o the influence of
expectations on motivaiion. expectations can be an important factor on a students™ academic

achievement,

Furthermore, teacher-student relationships have an impact on the academic scif-esteem of
students (Ryan et al.. 1994}, High-poverty students often have fow academic self~esteem and low
confidence in their academic and vocational futures (Wentzel, 2003). Thus, positive relationships
with teachers are imporlant in supporting higher levels of self-esteem, higher academic self-
cfficacy. and more confidence in future employment outcomes (Ryan et al.. 1994; Wentzel,
2003). Setf-confidence und luture aspirations have a significant impact on students” interest in
schooll their academic selt>efficacy and in twrn. their academic achievement (Wentzel, 2003). In
addition o academic achicvement, positive teacher-student relationships provide important

social outcomes for students.
sacial OQutcomes

Although there is more rescarch regarding the academic effects of positive teacher-student
refationships for older students, there are notable social outcomes as well, Teachers are an
important source of social (':1pit1ﬂ for students (Muller, 2001). Social capital in a classroom
setting s delined as caring teacher-student relationships where students feel that they are both
cared for and expected 1o suceeed (Muller, 2001). Social capital from positive teacher-student
relationships can manilest selfin many different ways. For high school students. positive
teacher-student relationships can reduce rates ol dropping out by nearly halll help explore
oplions for college, and provide support for further academic or vocational aspirations (Dika &
Singh. 2002). Common reasons for dropping out include low levels of family support, low
academic achievement. poor relationships with peers and adults, and low interest in academics
(Henry, Knigh, & Thornberey. 201 2). Positive teacher-student relationships can impact students

social and academic outcomes, and thus reduce drop-out rates (Dika & Singh. 2002: Wentzel.
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2003). Low-income students often have neither the support they need to complete high school
nor access 1o the information they need to pursue education beyond high schoo! (Dika &Singh.
iZi’)()E). It is important for low-income students who experience academic difficulties and negative
social outcomes to gain social capital from their teachers, because research shows they can
benefit from the guidance and support (Croninger & Lee, 2001). Further. teacher-student

relationships can impact peer relationships in schools.

Teacher-student relationships can have a significant effect on the peer acceplance of students.
Teachers™ interactions with students can affect classmates’ perceplions of individual students. in
turn atfecting which students classmates choose to interact with and accept (Ifughes et al., 1999),
Conlhicting interactions behween teachers and students may convey a lack of acceptance, causing
other students to also reject the student involved in the conflict with the teacher (Hughes et al.,
1999), Peer rejection signilicantly impacts self-esteem of students leading to several negative

social outcomes (Hughes o al., 1999),

As mentioned earlier. students with high self-esteem are more likely 1o be seH-eflicacious and
set higher goals (Ryan of ab. 1994 Wentzel. 2003). Self-estcem also afTects students socially
(Orth, Robins. & Widaman, 2012). Students with high selfesteem are more likely to have
positive refationships with peers as well as with adults (Orth et al.. 2012). Seli-esteem also
aflects students™ mental headth outcomes including reducing anxicty and symptoms of depression
(Orth et ad.. 2002). Sell~esteem is especially important during adolescence and helps students
develop a positive sense of sell” (Orth et al., 20[2). A positive sense of self in adolescence leads
1o fwture outcomes including relationship satislaction, job satisfaction, occupational status,
emotional regulation, and physical health (Orth et al.. 2012} The support of positive teacher-
student relationships for self-esteem and related social outcomes alfects students  during

schooting as well as in their future educational and occupational outcomes (Orth et al., 2012).

Conclusion and Limitutions

Although there is extensive research on the positive effects of teacher-student relationships on
clementary school studentse there is little research on middle and high school students, Middle
and high school s when students begin to think about their academic futures, which are informed
hy academic achicvement and social capital in elementary years (Alexander et al.. 1997; Cataldi
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& Kewall Ramani, 2009: Dika & Singh. 2002; Muller. 2001). Early high school is usually when
students dedicate themsclves to graduating or decide to drop out (Henry ¢t al., 2012}, Currently,
high school dropout rates are high, and improving teacher-student relationships lor students at
ihis stage may decrease dropout rates (Henry et al., 2012). Similarly. high school is when
students decide if they plan to atlend college or stop their education (Alexander et al., 1997,
Cataldi et al., 2009: Henry et al. 2012). Therefore, it is important to develop positive teacher-

student relationships during this time.

Fmpirical evidence does show that teacher-student relationships are very important for high
school students (Alexander et al.. 1997; Cataldi et al., 2009; Dika &Singh. 2002; Hughes et al.,
1999; Midaley et al.. 1989: Ryan et al., 1994; Wentzel, 2003). Studies that have investigated
older students™ relationships with teachers have found that students improve both academicaily
and socially from positive leacher-student relationships (Alexander et al., 1997; Cataldi et ul.,
2009: Dika &Singh. 2002: Hughes et al., 1999: Midgley et al.. 1989: Ryan ¢t al., 1994; Wentzel,
2003). However. much of this research is dated. Due to the ever-changing nature of the
American educational sv=tom and the mereasingly diverse student body. more current studies are
needed o look at the effects of teacher-student refationships for this changmyg population. 1t 1s
important to learn morve about teacher-student relationships for low-income students to decrease
high school dropout. and improve students” social-emotional development. Conducting research
on the relutionship between high school students and teachers may be essential in improving the
outcomes ol low-income middle and high school students, and can potentially inform lulure

interventions to help older students perform better both academically and socially.

20




CHAPTER THREE

METITODOLOGY
3.0.  Introduction
This chapter presented the study design, study population, sample and sampling techniques, data
collection methods, instruments, validity, reliability, procedure and finally data analvsis
echniques.
3.1, Research Desipn
The researcher used a craoss-seclional survey research design because the study was intended to
pick only some representative sample elements of the cross-section of the popuwlation. The study
waus cross-sectional because it was condueted across participants over a short period of time and
it would not necessitate the researcher to make follow-ups of the participants. The survey was
also preferred because it allowed the researcher get detailed inspection of the how teacher (o
pupil relationship affected ascademic performance in primary schools in Kwanyviy Sub County.
Foween District. Quantitarive and qualitative approaches were adopted. This further enhanced the
understanding of the meaning of numbers, while the latter later gave precise and (estable
expression to gualitative ideas.
3.2. Target Population
The study was conduacted in the two selected Government Aided primary schools namely:
Kworus and Kapkwata Primnary Schools, The study population was composed ol 3(three) head
teachers, 27teachers. 1260 parents and 244 pupils of primary six and seven. The total population
was 400 (head teachers™ records) physical visit were held at the head teachers™ offices.
2.1 Sample size
The following sample size lormula for inlinite population (more than 50,0007 was used to arrive

al a representative number of respondents when population estimate is known (Godden, 2004):

The population of the stady was 400 respondents but only 320 respondents were taken as the

sumple population.




Hhere:

¥

IF = Semple Size for infinite population

I

Zyalue (e.g. 1.96 for 95% confidence level)

r = population proportion (expressed as decimal) (assumed (o be (1.5 (50%)
M = Murgin of Error at 3% (0.03)
Fxample

The following worked oul example uses a population proportion (P) of 30% (0.3} {o determine a
sample size (n) of an infmite population.

Note

You can use a particular population proportion based on established statistics of the population
vou are targeting. For instance, vou may target 30% (0.3) of a population in particular location of
vour study (as in the worked out example). You may also opt lo use the standard population
proportion of 50% (0.5 which is the maximum sample size onc can sclect from a population.
3.2.2.0 Sample of the study

Table for defermining sample size for finite population

To simplify the process of determining the sample size for a finite population. Krejeie & Morgan
{1970). came up with a table using sample size formula for finite population,

Note:

Ihere is no need of using sample size determination formula for “known™ population sinee the
tahle has all the provisions one requires to arrive at the required sample size. For a population
which 1s equal to or greater than 1.000.000. the required sample size 15 384,

3.3, Sample and Sampling Technigques

Tabie 1: Study sample size from the two primary schools

Category of Population | Parent Sample Sampling Technique
Population | Population

Fead teachers 3 2 Purposi\-'cw Sluulnlp'l“iiigm N
Teachers 27 ) | Simple random sampling
Pupils | 244 | Simple random sampling
Parents 126 | Purposive Sampling o
Grand Total we | 320 S -

Source: adopted from R Krejeie and DY, Morgan (1970) Determining Sample Size.
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Purposive sampling technique was used 1o select head teachers: simple random sampling was
used for teachers and other respondents because they were few and were the experts in the
education industry (Amia 2005). The total number of head teachers was 3 and teachers were 27,
Parents and pupils were also randomly selected because the researcher believed that they were
the right people who would give the right information about the pupils and parents. The
rescarcher had in mind that they had data he required (Amia, 2005:142). From the population of
3 head teachers, 27 teachers. 244 pupils and 126 parents that make up the total of 400 from 2
primary schools only 320 respondents was sampled to reduce cost, time and effort. The sampling
was done in such a way that different categories of respondents were represented in the sample.

The sample was large enough to enable gencralization of resulls.

3 Data Collection Meihods

Questionnaires, survey interviews, non-participation observation and nominal group discussion
were the methods used to collect data from the respondents. Questionnaires which had both
gquantitative and qualitative data (Kothari., 2004) self-administered will be were also preferred
hecause they were casy 1o be filled by the participants. These kept the respondents on the subject,
respectively objective and were fairly easy 1o make frequent counts and it was the casiest meuns
of reaching respondents and obtaining desired data in the limited time available. [nterviews were
ased as they allowed pursuince of in-depth data around the topic: they were used as follow-ups
to certain respondents 1o confirm pupils” performance in classes and past vesults. Nominal group
discussion were preferred because it helped the researcher to come up with agreed position and
conclusions with respeet to the influence of how teacher to pupil relationship affected academic

performance in primary schools in Kwanyiy Sub County, Kween District.

A5 Instruments
The researcher used four (vpes of instruments. These included: questionnaires, interviews guides,

non-participation obscrvation and nominal group discussion.

251 Questionnaires
The researcher used o set of self-administered questionnaires directed toward pupils (Primary Six

and Seveny whereby 120 pupils were chosen from P.6 and 58 pupils from P.7: and the research
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assistants  helped 1o wdminister the questionnaires. The respective  seH-administered
questionnaires started with a main ttle, followed by introductory letter and had sections. Section
one consisted of the background, Section Two was on independent variables 1n the study while
Section Three consisted of items about the dependent variables. Sell~administered questionnaires
were preferred because of the number of respondents, costs and the nature of the topic. which
had to do with both quantitative and qualitative data (Katheri, 2004), The tguc,ﬂ;ﬁt‘»nnaires were
constructed to obtain data on the level of experience of teachers in handling pupils, investigating
pupils” attitude towards education and identifying how teaching techniques altect pupils’

performance in primary schools.

3.5.2. Interviews

The mterviews provided mformation on how teacher to pupil relationship affects academic
performance in primary schools i Kwanyiy Sub County. Inferviews were preferred because they
allowed pursuance of in-depth information around the topic and were useful as tollow-ups 10
certain respondents for instance parents and teachers and to further investigate their responses
and serve the purpose of triangulation (Amia 2005). The interviews therelore targeted parents

and teacher with a total population of 123,

3.6, Validity
Accuracy ol information was ensured by the use of relevant istruments. The questionnaires
were subjected to the seraiiny of the supervisors and their recommendations were used to finally

formulate instruments that had the ability to obtain the expected relevant data.

Head teachers, teachers and parents were also interviewed to obtain data on how level of
cducation of parents. level of family income and parents” marital status influenced pupils’
performance in schools i Kwanyly Sub-County. A group of parents were engaged in nominal
group discussion and some relevant documents were consulted to obtain data on pupils’
performance. Aller designing the questionnaires, they were subjected to rating and Content
Validity Index (CVI) was computed using the following formula:

Average of CVI - No ol ttems rated valid

Allitems in the questionnaires




The CVI lor the questionnaires for pupils are equal to 0.7 the recommended validity (Amia

2005). Hence. the questionnaires were considered valid for data collection.

3.7. Reliability

The questionnaires were pre-tested in {wo selected schools (Chepkwom and Tukumo) outside
Kwanyiy Sub County that ensured reliability. The sample was 320. Tt helped to ensure
consistency and dependubility of the research instruments and their ability to tap data that was
answered to the objectives of the study. Raw data from the instruments was subjected 1o a
refiability analysis from which Cronbach’s co-cfficient alpha was systematically and consistently

computed using the following formula.

3.8, Data Collection Procedure

The researcher obtained an introductory letter from Dean. School of Fducation, Kampuala
Internationat University. On arrival to the Sub county, he sought for permission from the District
Fducation Office. olfice ol Local Council Three (I1.C 3) and the head teachers of primary schools
to colleet data in schools Self-administered questionnaires were then administered to the pupils
by head teachers and were completed anonymously. Head teachers. teachers and parents were
interviewed and completed well, Nominal group discussion were done peacelully. lessons were
also observed and refevant documents which were obtained (rom schools. The raw data obtained

was then arranged into o format [rom which some meaningful conclusions were drawn.

3.9, Data Analysis

The researcher analy#cd the qualitative data collecled using structured closed ended items in the
questionnaives for cach abjective and coded using a five-point Likert response scale. They were
subjected to frequencies wd pereentages. which helped to show the distribution ol respondents
on each of the independent and dependent variable. Raw data was analyzed using descriptive
statistics and Pearson Product Moment Correlation. Correfation was vsed to test the hypotheses -
in order o determine how teacher to puptl relationship affected academic performance in
primary schools. ANOVA festing was used to test the influence of the combined independent
variable” components on the dependent variable. Rank order is perlormed to determine the
relative influence and significance of each component of the independent variable on the

dependent variable. The tollowing formula for the correlation was used:



The qualitative data was collected through interviews; non-participation observation and nominal
group discussion were categorized, cleaned. interpreted and analyzed under their respeclive
themes. This was used lo triangulate and support findings obtained through quantitative data

analysis. Data was analysed and coded using a five-point Likert response scale.




CHAPTER FOUR
DATA PRESENTATION, ANALYSIS AND INTERPRETATION
4.0.  Introduction
“l.'his chapter presented the results, presentations, analysis and interpretation of the findings on
“THow teacher to pupil relationship affects academic performance in primary schools.”™ This
chapter presented the backoround information on the respondents and the findings of the study
were based on the objectives. The data collected was presented in form of frequencies,

percentages and tables o clearly bring out the real meaning of the information.

4.1, Bio data of the respondents

The section dealt with respondent’s bio data such as gender, age group and cducational levels ol
respondents. This was useful in establishing the distribution of knowledge about how teacher to
pupil relationship alfects academic performance in primary schools. It was seen as significant to
collect data on the biographic characteristics of respondents, this was simply done by giving
options such as male und female in the questionnaire to capture the gender aspect of the
respondents. This wag very significant since the study was aiming at lmding out how teacher to

yupti relationship alTects academic performance in primary schools.
puy i f 3

4.1.1. Gender of the respondents
The gender of the respondents was obtained and categorized as Male and Female as clearly
portraved in the table belosw.

Table 4.1 Gender of respondents

Gender T ”] [&H (.;’i-’;{;;;“;t' T
. __ e —
. G e — :

Source: Primary duta, 2014
Table 4.1above shows the zender sensitivity analysis in which 47% ol the respondents were male
and the female counterparts who made a contribution of 533% towards the researcher’s excercise.
The major implication behind this is that the rescarch was gender sensitive and offered

opportunity 1o both genders o express their views.

]
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4.1.2. The age group of {lie respondents.
The age of the respondents was captured and grouped in different age groups lor easier analysis

as seen in the table below,

Table 4.2 the age group of respondents

\ge gloup “ i*"rcqmuén:; T l;(zi:cczxtz'lig,é

el as T S T S T ]
26-30 Years 80 25

31-40 Years 50 Lo

41-50 Years 40 i3

30 Years and above 24 7

Naone response O 1

ol B T e — ]

Soarce: Primary data 2014
Table 4.2 showed the analysis of the age groups of the respondents in the selected schools of
Kavanyly Sub county. Kaween District, the age group Below 25 years. constituted 38%, making

up the biggest number. while 20 - 30 comprised 25%, those of age 31 - 40 years comprised 16%,

41 30 years constituied 13% only, and the least age number was that ol below 50 years
comprising ol 7%. However some respondents did not indicate (heir age groups and this
constituted 1% of respondents. The implication of this was that the rescarcher gave an
apportmity to wll differest nge groups in the different schools to express their views freely.

4.1.3. The quaiifications of the respondents.

The education level ol respondent in the selected schools of Kwanyiy Sub County, Kween
District was also captured and presented as portrayed in the table below.

Table 4.3 shows qualification of the respondents

Qualilicatio no I rcqucncyﬂ P'Erccnlugc

Cerificae T B e
Diploma 19 86

Degree ] 5

Masters 0 0

Total 2 100 -




Source: Primary duata, 2014
in table 4.3, 86% of respondents were the majority holding a diploma this is attributed to the [act
that having a diploma is one of the qualification requirements for one to be employed as a
primary teacher. This was lollowed by the certificate holders who were 9%. the degree holders
comprised of 5% and (inally there were no masters holders among respondents. This clearly
imdicated that all the respondents had qualification. The implication of this was that having
necessary qualification is a pre-requisite for one to be employed as a primary leacher the selected
schools of Kwanyly Sub County, Kween District. So the data collected was oblained from
respondents that were able (o analyze the trends in the selected schools of Kywanyiy Sub County,

Kween District

4.1.4. The time of service in the selected schools of Kwanyiy Sub County, Kween District
The researcher was also interested in establishing the time that the respondent had taken working
with the selected schools of Kwanyly Sub County, Kween District and the responses were
represented in the table helows

Table 4.4 the time of service in the selected schools of Kwanyiy Sub county, Kween District

Time of service | Frequency | Percentage

T )’Qm' I |
E-5 years 14 G4 §
S-10 years 5 22 i
Total 22 I AT ) i

Source: f"’m'nmm' data 2014
From the dita 1n table 4.1 research showed that 64% of the respondents were the majority that
had served the selected schools of Kwanyiy Sub County, Kween District between -5 years.,
Others comprised of 22% ol the respondents who were in service for 5 -10 vears and 0-1 vears
constituted ol respondents who were still new in the selected schools of Kwanyiy Sub County,
[ween District and comprised of 14%. The implication of this was that the data collected was
reliable since it was got from different respondents who had knowledge and experience on the
sclected  schools of Kwanviy Sub county. Kseen District activities, Views from such

respondents were relinble tnd trusted to be true.




4.2. The teachers’ level of experience in handling pupils.
In order to present, analyvze and interpret this objective, the researcher used the response to the

questions that were formulated under this objective. which were analyzed as in the table below:

Table 4.5 shows the first objective of the study which examined The {eachers’ level of
experience in handling pupils and the findings of the study were analyzed under the
Following variables.

GNO T TR EMENT Jos o
1 You have o favourite subject? | 240 |80 -
(75%) (25%)
2 You have a favourite teacher? REE 203
36%) (64%%)
3 Your favourite teacher teaches your | 109|211 o

o

favourite suhieet.

(34%) (60%)
4 Your favourite teacher displays an | 80 240
interest in voi ) )
(25%) (75%)
3
3 Your favourtte teacher encourages 175 145
you to work harder. o o
(55%) (45%)
O Is it important to you that teachers | 98 222
display a personal interest in you ‘ y ‘
(31%) {69%%) ‘

Source primary Data. 2017

4.2.1. Iave a favourite subject.
When respondents were asked whether they had a favourite subject, 73% ol the respondents
agreed with the statement and 25% of them disagreed.

The above lindings therefore implied that the respondents bhad favourite subjects that they

enjoved learning.




i

4.2.2. Have a favourite teacher.
Table 4.5 showed whetlier the pupils had a favourite teacher.
From table 4.5 above. 04% of the respondents disagreed with the statement that they had a

favourite teacher. 36% agreed with the statement.

Flaving a favourite mspires a child to perform well in school although most of the respondents to
not agree with it giving their reasons that pupils should respect all teachers in order to balance ail

subjects than concentrating on one as revealed by the majority of the respondents.

4.2.3. Favourite teacher teaches your favourite subject.
According to Table 4.5, 60% of the Respondents disagreed with the statement that their favourite
teacher teaches their Lwvourite subject, 34% agreed that their favourite teacher teaches their

favourite subject.

Although the majority ot the respondents disagreed that their [avouri(e teacher teaches their

favourite subject. there 1s o big percentage of 34% that agreed.

[ndeed. 1 only the favourite teachers where to teach the subjects like by different pupils in
schooll then they would be compromised and education would lose meaning and the end result

wauld be poor performanee.

4.2.4. A Bavourite teacher displays an interest in you.
‘Table 4.2: shows that 75% disagreed with the statement while only 25% agreed.
the study finding implicd that a favourite teacher does not usually display interest in a pupil by a

rate ol 75%.

From the indings, the above mmplied that a favourite teacher does not usually display interest in

a pupil: however, if it so happens. then a feacher is supposed to be jriendly 1o all pupils in order

for give them courage o study harder,

4.2.5. Favourite teachers encourage pupils to work harder.
From table 4.5 above. 553% ol the respondents agreed that favourite teachers encourage pupils o

work harder while 45% of them disagreed.




The findings in this regard indicated that most teachers were considered favourite because they
played a very big part in encouraging pupils to work harder in class hence improving on their

performance,

4.2.6. Is it important {¢ vou that teachers display a personal interest in you?
Findings in table 4.5, Show that, 69% disagreed while 319 of the respondents agreed that it is

mmportant for teachers (o display personal interest in the pupil.

Respectively, the respondents stated that 1t was not important to them that teachers display a
personal interest in pupils us revealed by the majority represented with 69%. However, some still
believe it is important because they feel if they get closer to the teachers, then their performance

would improve,

4.3, Investigate the pupils’ aftitude towards education.
Ulndder this objective. (he researcher used the response (o the questions that were formulated

under thts objective o presented. analyze and inferpret data and these are laid down below

Table 4.6 shows the first objective of the study which investigated the pupils’ attitude
towards education and the findings of the study were analyzed under the following

variables,

SING STATVEMENT Yes No
7 Teachers have negatively 135 185
influenced pupils” academic
. (42%0) (58%)
performance.
5 Teachers force pupils to do things 45 275 ;
contrary to school activities. ' ?
(14%) (86%%)
i
. L ) ) . R - - - — i
9 Much altention 1s given to teachers | 109 211 |
in class. o !
f (34%) (66%)
|




10| Pupils hate some of the subjects in | 183 137
class and usually end up dodging ‘
_ (57%) (43%)
them. :
S ——m[—’Ilm}?Elms usuatly hand in their books 105 R T R
for marking daily. '
(33%) (67%%)
12 Pupils fecl free while answering |98 [222 o
questions in class. ‘ ‘
(31%) (69%)

Source primary Data. 2017
4.3.1. Teachers have negatively influenced vour academic performance.
In asking the respondents whether teachers have negatively influenced their academic

performance, 38% of the respondents disagreed with the statement and 42% ol them agreed.

The above findings therelore indicated that the respondents did not agree that teachers influence

their academic performance negatively but rather they said it was their own un seriousness.

4.3.2. Teachers foree vou o do things confrary to school activities.
Table 4.0 showed whethor teachers [orce pupils to do things contrary o school activities. From
the findings. 86% ol the respondents disagreed with the statement that teachers foree pupils to do

things contrary to school activities while only 36% agreed with the statement.

Lookmg at the statistics and considering the majority of 86%. it was found that teachers ave
professional. experienced and well trained and are not in position 1o force pupils into doing

things contrary to school activities.

4.3.3. Much attention is given to teachers in class.
According to Table 4.6, 66% of the Respondents disagreed with the statement that much

attention is given (o weachers in elass while only 34% agreed with this statement,

Although the majority of the respondents disagreed that their fivourite teacher teaches their

favourite subject, there 15 a big percentage of 34% that agreed,




Indeed. i only the lavourite teachers where to teach the subjects like by different pupits in
school. then they would be compromised and education would lose meaning and the end result

would be poor performance.

£.3.4. Pupils hate some of the subjects in ¢lass and usually end up dodging them.
Table 4.0 shows that 379 of the respondents agreed with the statement while only 43%

disagreed.

The study findings implied that pupils hate some of the subjects in class and usually end up

dodging them as represcited by 37%.

Looking at these findings. this showed that pupils hate some of the subjects in class and usually

end up dodging them perhaps because of the poor relationship with some of the subject teachers.

4.3.5. Pupils usaally hand in their books for marking daily.
From table 4.6 above. 67% of the respondents disagreed with the statement that pupils usually

hand i their books for marking daily while only 33% of them agrecd.

the findings in this perspective indicated that most pupils do not usually hand in their books for
marking. this may also mean that some do not even do the home work assigned to them in time

henee leading (o poor aciclomie performance.

4.3.0. Pupils feel free while answering questions in elass.
The findings in table 4.0 showed that, 69% disagreed while 31% of the respondents agreed with

the statement that pupils feel [ree while answering questions in class.

The respondents saad that i1 was not true that pupils feel free while answering questions in ¢lass
because some fear to give wrong answers, others do not know the answers and then some fear to
be taughed at and this was represented by the majority of 69%. However, some respondents still
believed that puptls Teel free while answering questions i class which they believe brings them

closer to the teachers and henee improved academic performance.
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4.4, To identify how teaching techniques affect pupils performance.

Under this objective, the researcher used the response (o the questions that were formulated

under this objective to presented, analyze and interpret data and these are laid down below.

Table 4.7 shows the firsi objective of the study which identify how teaching techniques

affect pupils performance and the findings of the study were analyzed under the following

variables.

S/NO

A

4 16

18

| STATEMENT

Pupils feel free to consult teachers

Teachers {ollow the syllabus while

teaching.

(63%)

Teachers cive homework to pupils

daily.

Some leachers are not bothered
about how pupils perform.

Teachers ationd 1o (he pupils every
day in class,

academic performance.

00

(28%)

T

(27%)
137

(43%)

o any issue concerning class work.

Source primary Data, 2017

4.4.1. Teachers follow the syllabus while teaching.

No

120

(37%0)

{57%)
215

(67%)

50

{69%)

=]

In asking the respondents whether follow the syllabus while teaching. 63% ol the respondents

agreed with the statement and 37% of them disagreed.

Irom the findings. it was therefore very clear that teachers follow the syllabus while teaching

thus improving on the academic performance of the pupils in these schools.
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4.4.2. Teachers give homework to pupils daily.
Table 4.7 showed whether teachers give homework to pupils daily or not. From the results got,
72% of the respondents disagreed with the statement that teachers give homework to pupils daily

while only 28% agreed with the statement.

Considering the statistics and taking the majority of 72%, it was found that not all teachers give
homework to pupils dailv and this could be because of the big numbers in classes and possibly

due to lack of proper motivation to them thus affecting pupils’ academic performance.

4.4.3. Some teachers are not bothered about how pupils perform.
pit)

According o lable 4.7. 73% of the Respondents disagreed with the statement that some teachers

are not bothered about how pupils perform while only 27% agreed with this statement.

Although the majority ol the respondents disagreed that some teachers are not bothered about
how pupils perform. a percentage of 27% is also recorded of those who agreed with the

statement.

Indeed. basing on the responses obtained [rom the respondents, it is not true that some teachers
are not bothered about how pupils perform because they know very well that il the pupils do not

perform well in class. their reputation. profession and qualifications would be in question.

4.4.4. Teachers attend to the pupils every day in class.

Table 4.7 showed that 57% of the respondents disagreed with the statement while 43% agreed.

The study finding implicd that not all teachers attend to the pupils every day in class by a rate of
37% which could be caused by some hindrances like transport. poor weather conditions.

itinesses, and many others that may bar them from attending to pupils daily.

4.4.5. Teachers punish pupils for poor academic performance.

I'rom table 4.7 above. 67% of the respondents disagreed with the statement that teachers punish
pupils for poor academic performance while 33% of them disagreed.

The findings indicated that it was not true that teachers punish pupils for poor academic

performance because most of the schools in this sub county are government aided and it is by
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law that no pupil should be punished because of poor academic performance in any government

aicled school.

4.4.6. Pupils feel free (o consult teachers on any issue concerning class work.
Findings in table 4.7 showed that, 69% disagreed while 31% of the respondents agreed with the

statement that pupils eel free to consull teachers on any issue concerning class work.

Respectively, the respondents stated that it was not true that pupils feel Irec to consult teachers
on any issue concerning class work as revealed by the majority represented with 69% because
most pupils fear teachers and they associate them with punishment and therefore it becomes hard

10 consult in such situations that are made up ol a lot of fear amongst the pupils.

However., some still believe it is true that pupils feel free to consult teachers on any issue

concerning class work.




CHAPTER FIVE
SUMRIARY, CONCLUSIONS, RECOMMENDATIONS.
5.4,  Introduction.
This chapter covered the summary of the key findings, conclusions and recommendations and

arcas for further research/study.

5.1 Summary of the finding.

The teachers’ level of experience in handling pupils.

The above findings therefore implied that to a larger extent, pupils do not have favourite subject.
do not have favourite teachers, il any, their favourite teachers do not teach their favourite subject.
thetr favourite teachers do not display interest in them. that their favourite teachers do not
encourage them to work harder and they believed it was not important to them that teachers

digplay @ personal interest in them in order to improve on their academic perforinance.

Investigate the pupils” aititude towards edueation.

The findings implied that teachers do not have negatively influenced on pupils’ academic
performance. teachers do not force pupils (o do things contrary to school activities. pupils do not
sive much attention to teachers in elass. pupils hate some ol the subjects in class and usually end
up dodging them. pupils do not usually hand in their books Tor marking. and that pupils do not
feel free while answering questions in class thereby allecting their academic life or academic

pectormance i schools.

To identify how teaching techniques affect pupils performance.

The (ndings imphicd that besides all these happenings in the schools. teachers follow the
syllabus while teaching. wcachers do not give homework Lo pupils daily. teachers are bothered a
lot about how pupils perform. teachers attend (o the pupils every day in class. teachers do not
punish pupils for poor scademic performance and pupils do not feel free to consult teachers on

any issue concerning cliss work,

5.2, Conclusion
The teachers’ fevel of experience in handling pupils.
Basing on the findings. the teachers’ level of experience and expertise playvs a very important

role in pupils academic lile and 1t is now upon the pupils to recognize the importance of this fact
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s0 as to improve on the academic performance in school which has greatly declined and that the
pupils have also not given their contribution in creating a good relationship with their teachers
simply because they associate them with punishment and have to a larger extent ignored giving
attention to class work thereby leading to the poor academic performance in schools and a poor

learning environment

Investigate the pupils” attitude towards education.

The finding showed that puplls™ attitude is one of the greatest contributor to the poor
performance. school dropowts™ level, early marriages and greatest influence of bad behaviour
among children. This came to this because the pupils give much attention and respect
distancing themselves rom teacher forgetling that the teachers are the foundation to their

academic performance in schools.

To identify how teaching techniques affeet pupils performance,

Ffor the case of teaching techniques used in teaching the pupils in schools, {or instance; teachers
follow the syllabus while weaching, teachers do not give homewark (o pupils daily. teachers are
bothered a [ot about hove pupils perform, teachers attend to the pupils every day in class, teachers
do not punish pupils for poor aeademic performance, it was believed that the weachers display a
fot of knowledge and oxperience basing on the fact that most of them had served in this lield for
long which is set 1o mprove on the performance of children in government aided schools in

Rowanyly Sub County. ween Distriet,

3.3. Recommendations.,

The teachers® level of experience in handling pupils.

There should be more sensitization and trainings given o teachers in order to enhance on their
methods and expertise in handiing pupils in schools. This will lead to high quality education in
these schools and alse ficip make the childeen to love education and stay in school. Close
monitoring and supervision should be done by the teachers and the school management to ensure

that children complete iheiv tasks as assigned to them in school.







Investigate the pupils’ attitude towards education.

Government needs to introduce some incentives that can help increase on the pupils’ morale
thereby enabling them to improve on their attitude and perform well through provision of
scholarships. meals. scholastic materials and many others which seem to be the main cause for

children failing to perform in school.

To identify how teaching techniques affect pupils performance.
Government should emphasize on the techniques used by teachers in order to educate the pupils

through equipping them with the technological weapons due to the advancing world.

5.4.  Areas for further research
The researcher therefore encouraged other researcher to look at how teaching techniques affect

academic performance in schools.
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APPENDIX A
QUESTIONNAIRE
HOW TEACHER TO PUPIL RELATIONSHIP AFFECTS ACADEMIC
PERFORMANCE IN PRIMARY SCHOOLS:

Dear respondent, the purpose of this study is to investigate “how teacher to pupil relationship
affects academic performance in primary schools™ as a pupil; you have been selected to
participate in the research by completing the questionnaire as per the instruction at the beginning
of a given section. You are kindly requested to freely fill in the questionnaire. Allr YOUT TeSponses
will be kept confidential and for academic purpose only. Please endeavor to fill the questionnaire

within one week and return it to the researcher.
Thank you.

Yours sincerely,

..................................

Researcher




Section A: Background Information
Please help us classify your responses by supplying appropriate facts aboul yourself as the case

may be. Tick your appropriate choice in boxes provided.

1. Sex: I. Male | 2. Female [__]
2. Age: . Below 13 vears [ J2.13 - 14 years [ ] 3.Aboveld Vears. |

3. Your Class: 1. Primary Six l:j 2. Primary Seven. [____]

L Y OUE SO0l L
Responstbility held at school 1, Prefect ] 2. Class Monitor ]

3. Club Official 4. None [_J ]

Independent Variable: Teacher to pupil relationship

e

For the following sub-sections, use the rating scale below to supply appropriate facts about your
parents” status. Tick on the digit that gives the most objective and accurate rating.

Level of llducation of Parents

(.1 Father: 1. None 71 2, Primary [T 3.Secondary T3 4. Above secondary [
1 3.Secondary [ 4. Above secondary

3. Sccondary (23 4, Above secondary 273

[.2 Mother: 1. None —) 2. Primary
1.3 Guardian: 1. Nond 12, Primary 23
Parents” Marital Status

2. Widowed [ ] 3.Single [__i4. Marricd [___]
3.2 Mother: 1. Divoreed | 12, Widowed [ 3.Single L__J4. Married [__]
3.1 Guardian: 1. Divorced 772, Widowed [ ] 3.Single T 4. Married T

Bependent Variabley Pupils’ academie Performance

3.1 Father: 1. Divorced |

Please tick (L1) the number of the correct response that vou leel is appropriate ahout your

performance. Use the rating scale provided.

Dear respondent for the questions below please clearly indicate the appropriate information by
ticking in the box to show whether yvou agree (YES) or disagree (NO),

H

I 2

Seale

NO

YES

|
S ;
i

Please tick the most appropriafe

YV




SECTION B:

The teachers’ level of experience in handling pupils,
“Please put your level of agreement in relation to what is indicated in the table below.

S/INO

‘ed

STATEMENT

Yes

You have a [avourite subject?

You have a favourite teacher?

Your favourite teacher teaches your
Favourite subject.

Your favourite teacher displays an interest

mn you.

Your favourite weacher encourages you to

work harder.

[s it important to vou that teachers display
a personal interest in you

Vi

No

_—




SECTION D:
Investigate the pupils’ attitude towards education.

S/NO

10

EE]

STATEMENT

Yes

Teachers have negatively influenced
pupils” academic performance.

No

Teachers force pupils to do things
contrary to school activities.

Much attention is given to teachers in
class.

Pupils hate some ol the subjects in class
and usually end up dodging them.

Pupils usually hand in their books for
marking daily.

Pupils feel frec while answering

questions in class.

vii




SICTION E

To identify how teaching techniques affect pupils performance.

“Plecse pul your level of agreement in relation to what is indicated into table below.”

S/INO

L

14

L6

Thank you for your cooperation,

STATEMENT

Yes

“Teachers follow the syllabus while

teaching.

Teachers give homework to pupils
daily.

Some teachers are not bothered
about how pupils perform.

Teachers attend to the pupils every
day in class,

Teachers punish pupils for poor

academic performance.

any issuc concerning class work.

viil

Pupils feel free to consult teachers on

Mo




APPENDIX B
INTERVIEW GUIDE FOR PRIMARY SCHOOL HEADTEACHIEER AND TEACHERS
ON HOW TEACHER TO PUPIL RELATIONSHIP AFFECTS ACADEMIC
PERFORMANCE IN PRIMARY SCHOOLS

Section A: Background Information

1. Years of working experience as a head teacher ...

2. Years of service in the current school oo
Section B3.1: Level of education of parents

3. What is your opinion about the level of education of the majority of the parents of this school?

Section B.2: Parents’ Muarital Status

6. Comment on the marital status of the majority of the parents of this school.

7. What influence does the marital status of the parents have on the performance of the pupils in
VO SO T e
section U1 Academic Performance

8. What is vour view about the academic performance of the pupils in your school?

9. What do you think arc some of the factors that have led to the current state of pupils’
PerfOTMAance In YOoUr SChoo Y L
Section C.2: Co-curricutar Activities

[0, Give comment the co-curricular activities in vour school.

1. What should parenis o (o improve on the pupils” performance in your school?

Thank you for your cooperation,




APPENDIX C
INTERVIEW GUIDE FOR PARENTS OF PUPILS IN PRIMARY SCITOOLS ON I1OW
TEACHER TO PUPLHL RELATIONSHIP AFFECTS ACADEMIC PERFORMANCE IN
PRIMARY SCHOOLS

section A: Background Information

L. What 15 your 0CCupation? Lo e e e
Section B.1: Level of Kducation
2. What is your highest level offeducation? ...
Section B.2: Level of Family Income
3. What major economic activities do you usually carry out?

Section B.3: Marital Status

7. What is your marital status: 1. Singld__]2. Married [ ]3.Divorced [_}. Widowed [T
3. Do vou stay together with your wife(s) and children? If no, why?

9. Who do vou think s responsibie for the naprovement of pupils’ performance in primary
school? Give reasons ... O
10. What do you think are some of the major problems that hinder pupils” performance in
DALY SCROOIS Y L
Section C.1: Academic Performance

{1, What 1s your view about the academic performance of pupils in this school?

section C.2: Co-curricuiar Activities
13. Comment on the co-curricular activities of the school
14. What contributions should parents make to improve the co-curricular activities in this

school?




APPENDIX D

Appendix I: Instrument (s)

Demographic Profile of Respondents

Name:

Place of Residence

Village — wesevrmmrmmmmen oo st

R ] B e

Town Council ——mmmmmmmm e
Uy mm e s

D SO —m oo oo o e

Gender:

Male
FFemale i

Age:
20-530 [ 31-40 [ 41-50 [ ]
5160 [T 670 [T

Marital Status
Single Matried [:]
Divorced Separated ‘::] Widowed \:’

f.evel of Education

Lo Primary education

2. Secondary education D
Diploma holder :]
4. Degree holder ‘:
3. No lormat education ‘:

et

Xi

(Optional)




APPENDIX E
LETTER FROM UNIVERSITY
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