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DEFINITION OF TERMS/KEY CONCEPTS

Attitudes:

Inclusion:
Visual Impairment:
Implement:

) IO 3 .
Preferential: @

Remediation:

Reflective Teacher:

Role Model:

They are feelings or thoughts towards something or somebody.
This is recognizing individual differences thus enabling those
individuals to obtain quality of life in their natural environment.
This is a defect in the normal/basic functioning of the eye.

To apply or practice what has been discussed and agreed upon.
Suitable or appropriate position.

Re-teaching what has beeﬁ taught either because the learner did
understand or was absent when teaching due to medical
appointment as a result of special needs.

This is a teacher who evaluates a lesson after teaching to see

the things that went on well or bad during the lesson and think on
the measures to take to improve on the weaknesses and emphasize
on the subject.

An example.

Differentiated Curriculum: It is an approach that you can use to identify the subjects in

Inclusive Education:

the curriculum that a learner should cover and plan for each
learner according t(-) his/her needs.

It's an education system whereby all - learners
accommodated in regular schools in spite of their special

needs.
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Regular Schools:

Special Needs:

S"pecial Education Needs:

Special Needs Education:

Special Schools:

They are mainstream schools which follow the curriculum
that is prepared for the average ability learners.

They are conditions that hinder normal learning and
development of an individual.

They are difficulties in learning or in education which
make individuals not perform like others e.g. Visual
Impairment may cause difficulty in reading and writing.-
This is the education which provides the appropriate
modification in the curriculum, teaching methods, learning
resources and medium of communication to meet
individual differences in education.

They are schools built and organized to provide educational

Services to learners with one type of disability.
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ABSTRACT
The researcher have carried out an investigation on regular teachers’ attitudes towards
inclusion of learners with visual impairment in regular school in central division Norok

district. The objectives of the study are:

To find out regular teachers’ knowledge about visual impairments, to find out the regular
teachers’ knowledge about inclusive education, to find out the teachers’ attitude towards
educating learners with visual impairment in regular schools, to find out the teachers’
knowledge on education provision for learners who are visually impaired and to find out
the role played by parents in an inclusive setting.

The researcher has used questionnaires as tools for collecting data.

The researcher found out that majority of the teachers have awareness of persons with
visual impairment but lack skills and knowledge of helping such learners in an inclusive
setting.

Due to this in-service courses for teachers should be organized for them to be equipped
with knowledge and skills to handle such learners. Appropriate materials, facilities and
equipments should be provided in regular schools to assist such learners learn like those

others. Teachers should be encouraged to improve materials that are not locally available.

xii




CHAPTER ONE, INTRODUCTION

3ACKGROUND INFORMATION

 history of education, various conferences have been held to discuss matters pertaining to how the
iy ol education can be improved. These conferences have come up with various policies to be
'mented by various governments of the world. One of these conferences was the world conference
lucation for all (E.F.A) which was held on Jomtein, Thailand. Its main goals were; all children
d go to school and obtain suitable education. Kenya has not been left behind in making sure that
:hi!éren are receiving this quality education.‘The Kenyan government has established some
ni.s:‘iaions to look into matters pertaining education e.g. Kenya Country National Conference on

ation for all which was held in Kisumu in 1992, whose main aim was to review the Jomtien

‘rence on 1990 and to prepare for the implementation of Education for all Framework.

; been observed that children who are visually impaired have been looked down upon by regular
ers. The regular teachers have been seeing these children as an extra burden alongside the
mal" ones in class. These learners have been gssociated with special schools, special units and
'd only be attended to by special teachers. On the contrary, learners with visual problems require
nio'n in the same way as their counterparts, the "normal" learners. The visually impaired learners

upposed to learn with others in an inclusive setting. The teacher is a very vital personnel for the

ation of a visually impaired learner.

it to any of the regular school will reveal the need to investigate the situation and establish facts
t the problems faced due to the attitude of regular teachers towards inclusion of the visually

ired learners in regular schools. Therefore it was within this background that the researcher




ded to investigate on the above project in Order to shed more light to those concerned with

-ation of the visually impaired learners in Central Division Narok District.

STATEMENT OF THE PROBLEM

investigation on attitudes towards inclusion of learners with visual impairment in regular primary
yols by teachers in central Division Narok District. It has been realized that some teachers have
¢ attitudes towards inclusion of visually impaired learners into regular schools. Howe?er, there .is

vident as to why they do so. Hence the need for this study in order to look for a way forward.

PURPOSE OF THE STUDY
purpose of the study is to find out the attitude of the regular teachers towards inclusion of visually

aired learners into regular schools n Central division Narok District.

OBJECTIVES OF THE STUDY

» The researcher would be guided by the following objectives while carrying out the study.

» To find out regular teachers' knowledge about visual impairment.

» To find out the regular teacher's knowledge about inclusive education.

» To find out the teacher's attitude towards educating learners with visual impairment in regular
sc‘:hools.

> .'.i“o find out the teacher's knowledge on education provision for learners who are visually
impaired.

» To iind out the role played out by parents in an inclusive setting to

enhance the success of learners with visual impairments in regular schools.




e To find out teachers views on what should be put in place for effective

inclusion of learners with visual impairment in regular schools.

RESEARCH QUESTIONS

. _What is the regular teacher's knowledge about the visually impaired?

e What is the regular teacher's knowledge about inclusive education?

o  What is the regular teacher's view towards educa‘lting learners with visual
impairments in a regular school?

»  What is the role-played by parents in an inclusive setting to enhance
success of learners with visual impairments?

e What is the regular teacher's view on what should be put in place for
effective inclusion of learners who are visually impaired in regular schools?

e What is the regular teacher's knowledge on education provision for

learners who are visually impaired?

SIGNIFICANCE OF THE STUDY

research findings would benefit the following in different ways.
wular Teachers

study would enable teachers to improve the quality of education for learners who are visually
uircd'. This is because they would acquire knowlédge and appropriate skills on how to handle such
ncrsl in an inclusive class. E.g. giving thelllpreferential sitting positions, preparing an
vidualized education programme (LE.P). Remediating them on work covered in their absence,

ng them extra time to complete their tasks e.t.c. The teacher would know the cffect of practicing or




12 the above few examples to enhance learning of the visually impaired learners. Teachers would
yme reflective after the study.

rners

lcarners would acquire skills that would enable them to be independent, be social with others and
cif reliant in their lives. They would be regarded the same as the other learners who are nét visually
aired and hence be given quality education. They would be valued and recognized in all fields thus

1 self-esteem in exploiting their talents.

ents

parents would acquire knowledge on the significance of educating their children who are visually
tired and hence be relieved the burden of being ovér dependent upon them. Their children would
yme important people in future since they would have chance to exploit their talents and hence
nts would be proud of them. They would act as good role models to other parents who would have

children because they would take them to school and cater for their needs rather than hide them at

School Administration
school administration would have to achieve one of its goals of making learners gain literacy and

cracy skills.

imunity
community would change its attitude towards the visually impaired because they would no longer
:peﬁdem but independent and productive members of the society. They would no longer call them

ames that discredit them as equal to others. The community would bear such people with

4




hilities in mind while constructing different structures/building.

(:overnment

research findings would benefit the ministry of Education Science and Technology since one of its
ctives is to ensure that citizens acquire knowledge, skills and desirable attitudes which would
vie them live self reliant lives. The government would be assisted by the findings to formulate and
ement a differentiated curriculum to meet the needs of all the learners thus modifying and adapting

1ing materials to suit the learners needs.

Lll\./llTATIONS AND DELIMITATIONS

[: LIMITATIONS

¢ Factor: The researcher experienced problems in getting ample time to enable her get detailed
rmation from the respondents. This was because, most of the time she was at work and the time that
would get chance, most of the respondents would have gone home. The researcher would also need
“to go to the libraries to gather references on integration for the literature review. This was to be
> alter working hours when the libraries would have been closed. If she was to be away during the

«ing hours, it would be at the expense of the learners she attends to.

wncial Factor: The researcher was required to travel to various schools within the division to
cnt the questionnaires to the respondents. The research work needed to by typed and bound nicely.

above activities required money that the researcher didn't have but struggled to find.

2: DELIMITATIONS

researcher carried out her research in the division that she has been working




cnce well known. This made her not to have difficulties in the suitable language to use,
dization and familiarization with the respondents. This made it easy for her to collect the

rmation that she required.




CHAPTER TWO, LITERATURE REVIEW

REVIEW OF THE RELATED LITERATURE
wlly handicapped learners experience varying limitations in the course of their learning or
wiction within the learning environment. There are records from previous researchers which show

sindy on educational provision of learners with visual impairments.

KNOWLEDGE AND UNDERSTANDING OF VISUAL IMPAIRMENT

I1: DEFINITION OF VISUAL IMPAIRMENT

dness is used interchangeably with visual impairment. According to Mwauras. (2000) it is
nated that about 1 % of the total population of about 28.7 million (1999 national population
.us) 287.000 people have visual impairment. According to Kimani P. (2002) visual impairment is a
lunction of the eye which may be as a result of visual disorder. The eye [unction that may be
cted: by visual “disorder include: pupil's reaction, fixation, accommodation, visual acuity and
al field.

aura and Wanyera (2002) have defined children with visual impairment as children with problems

ructure and function of the eye.

ording to the World Health Organization (W.H.O) blindness refers to having a visual acuity of less

1/60 to no light perception. W.H.O in 1992 defines a person with low vision as a person who has
uircd‘ visual functioning even after treatment  or standard refraction correction have been done.
i \'-i'sual acuity of less than 6/18 to light perception but who uses or has the ability to see vision for

ning and execution of tasks.




- I“.DENTIFICATION OF VISUAL IMPAIRMENT
> are a number of behavioral characteristics that teachers in regular schools should be able to
ve as indicators of visual impairment/ problems. According to Mwaura and Wanyera (2002), the
wing are some indicators of a child with visual impairment:

Has problems in reading or copying from the chalk board.

Reads and writes with the head tilted to one side.

Reads books while holding them very close or very far from the eyes.

Complains of too much light or too little light in class.

Complains of double vision.

Moves the head instead of the eyes while reading.

Have eyes that do not fixate.

wding to Kimani P. (2002) Characteristics of visual impairment include: Watery eyes, cloudy

s, cloudy cornea, clumsy movement and inflamed eyelids.

i: CAUSES OF VISUAL IMPAIRMENT

causes of visual impairment are many. Mwaura and Wanyera (2002) state that visual impairment
occur in three stages; pre-natal stage, peri-natal stage and post-natal stage. In pre-natal stage,
il impairment occurs before the child is born. This is due to heredity, poor nutrition by the mother
e pregnancy. diseases i.e. Rubella (German Measles). In peri-natal stage, the impairment occurs
e birth. This may be due to prolonged labor that results in Anoxia (oxygen deficiency), head

v, cord strangulation, trauma, premature birth and neo-natal jaundice. In post-natal stage, it means

the impairment occurs after birth. This could be due to poor nutrition, accidents, childhood




1ses, exposure to poisonous agents and chemicals i.e. pesticides, food and medicine poisoning.

:: CATEGORIES OF VISUAL IMPAIRMENT

wding to Mwaura and Wanyera (2002) Children who are visually impaired can be classified in two

. categories. Those who are blind and those who are low visioned. Children who are blind have

r totally lost théir sense of sight or are only able to perceive light. Children who are blind learn

ieh Braille without use of vision. World Health Organization (W.H.O) have categorized blindness

three categories. (1) Those with visual acuity in the range of less than 1/60 to light perception. (2)

« with no light perception and (3) Those whose vision and visual acuity can not be determined.

.iren. with visual impairment have been categorized by the low vision project Kenya (1994) into

:utégories according to their special education needs. The researcher found it necessary to describe

category as follows:

sory I: These are totally blind children who have no light perception. They should be
taught Braille as their medium for reading and writing. They should be trained in
orientation and mobility and also activities of daily living.

gory 1l: These are children with low vision, which is not enough to read print. They need
visual stimulation to enhance their use of vision. They have to be taught in visual
functioning. They should be educated in Braille as a means of reading and
writing and functional print that is useful for activities of daily living.

gory 111: These are children who have a visual acuity ranging from light perception to
6/18. They can be trained to use their sight for reading and writing pr{nt with aid
of low vision devices.

gory IV: These are children of low vision who have a visual acuit):' of below 6/18 who

can read print in short distances without use of low vision devices.




wory Vi These are children with visual acuity of 6/18 and above. They are not considered
as low vision. They do not have severe visual defects such that they do not need

to attend programs of those with visual impairments.

: EFFECTS OF VISUAL IMPAIRMENT ON LEARNING

lren with visual impairment may have problems in coping with teaching and learning activities.
ura and Wanyera (2002) have sighted problems i.e. difficulty in reading and copying from tl‘le
. board and therefore may lag behind others in academic activities, difficulty in reading books
an in ordinary print, difficulty in their way around the class and school. They have difficulty in
ifving objects, posters and other learning materials within the class. They have difficulty in
ing concepts, which have to be perceived through sight e.g. colour and the sky. Visually impaired
>t have problems in mobility and therefore are not able to do activities as other children. They are
ble to explore their environment thus limited to learning. Jamiesen Et Al (1997) lists ways in
1 teachers may change their approaches in teaching visually impaired learners by reducing the use
> chalkboard. The teachers should verbalize instructions, widen use of group discussion, and
i maps and diagrams. The teacher should allow visually impaired learners to receive the
ance of peers on certain tasks i.e. copying notes and undertaking practical experiments. Ayieko
rako (1993) says that blindness imposes three main limitations on a child's learning. These are;

of variety of experience, ability to move (mobility) and contro! of the environment.

'NOWLEDGE ON INCLUSIVE EDUCATION
Definition of Inclusion
ion is defined as adjusting the home, school and the society at large so that all individuals can

:commodated according to their potentials and difficulties in all aspects of life.

10




arding to Randiki (2002) inclusive education is defined as a process of addressing the learner's
ts within the mainstream of education by using all available resources that create opporfunities for
ng in preparing them for life in future. Ngugi (2002) defines inclusive education as the philosophy
wuring that schools, centers of learning and educational systems are open to all children. This will
e fearners to be included in all aspects of life and meansof identifying and reducing barriers within
around the school that may hinder learning. For this to happen, teachers, schools and systems need
wdify the physical and social environment so that they can fully accommodate the diversity of
ing needs that pupils may have. In Kenya some education commissions after Kenya's
pendence emphasized for children with special needs to be included in regular schools. Examples
uch commissions are: The Gachathi report of (1976) and Kamunge report of (1988) Other
national organization came up with commissions that advocated for the rights of children. They
wled the UN Convention on the Rights of the Child (1989). In (1990) there was a world conference
lucation for all (E.F.A) in Jomtien, Thailand. It affirmed the principles that every child has a right
lucation and thét every child including those with special needs to access to quality education
rluhities. The Salamanca Statement of (1984) advocated for inclusion and stated that every child
undamental rights to education and must be given the opportunity to achieve and maintain the
sable level of training. Every child has unique characteristics, interests, abilities and learning

s. Educational programs implemented to take into account a wide diversity of characteristics and

: OBJECTIVES OF INCLUSION
ad every policy formulated, there must be 6bjectives to be achieved. Ngugi (2002) states

tives of inclusion as follows; 10 develop positive attitude in parents, teachers, peers and the

nunity at large towards children with special needs in education. To provide comprehensive

11




cational plan that modifies the curriculum to give maximum opportunity to children with special
15 in order for them to become productive members of the society. To facilitate inclusion of the

ner in all aspects of life.

3: BENEFITS OF INCLUSIVE EDUCATION

i (2002) highlights the benefits of inclusive education as follows: All children learn to grow in the

wonment that they will eventually live and work in. All pupils and teachers gain the virtue of being

mmodative. accepting, patient and cooperative. Teachers get to share ideas and knowledge

» cach other and with parents thus making education a meaningful aspect of everyday life. They will
cic';fclop skills and abilities when working as a team to address their challenges. Inclusive

:ation creates a school for all benefits resulting in an .inclusive society. It is cost effective and gives

il opportunities to all children thus promoting the right for all to education.

{: BARRIERS THAT MAY HINDER INCLUSION

ording to Ngugi (2002) our schools may not be able to effectively accommodate learners with
aus diversities of learning needs. This is because of the many existing barriers in our education
xms.lowards learners with special needs. They include the following:

ative atlitudes of teachers and other stakeholders towards persons with disabilities and other special
Is Lack of clear policy guidelines and legal status on special needs educational provisions.
cquate educational facilities, equipment and services for the children with special needs in
ation.

tculum s inappropriate because there are inadequate trained personnel. The present use rigid
ing approaches which may only benefit the average leamner. Factors within the child due to

Mlity. Factors within the environment due to inaccessible learning environment.

12




[0 (2003) states that inclusion of persons with disabilities should be at all levels that is home,
ol. community, employment sector, social services and decision making. Inclusion requires
pting and adjusting the environment to meet the needs of every individual. Randiki (2002) has
ed h.éome movements that wanted people with disabilities to be seen as part of the general society.
- are deinstitutianalisation, regular education initiative, least restrictive environment, integration,

iston and community-based rehabilitation.

TEACHERS' ATTITUDE ON INCLUSION OF LEARNERS WITH VISUAL
IMPAIRMENT

: BEFINITION

llit}lcle refers to one's feelings on an idea, knowledge or perception of a given object. Bonjo (2003)

that an attitude could be negative or positive.

: COMPONENTS OF ATTITUDE

Kristensen (1989) identifies three categories of attitudes, which arise owards people who are
ent. They are the; verbal, emotional and the action level.

verbal level: The verbal attitude is expressed in the way in which people speak. The newspaper
1w media comment about handicaps.

‘ecling/emotional level: The feeling level contains the most private feelings. The attitudes of the
gs level are much more difficult to examine. People are not inclined to express negative feelings,
| are unacceptable to societies norms.

action level: The action level is directly expressed in the behaviour shown towards the
capped e.g. when a child is excluded from school or in participating in daily living activities, this

expression of the non handicapped person's negative attitude at the action level.

13




1 the categories of attitudes, the researcher tends to feel that they may be associated to learners with
bilities in our regular schools. Bonjo (2003), identifies techniques of fostering positive attitudes
iwds persons with disabilities. They are; Media influence on disability awarcness, people without

hility need information about people with disability and vice versa,

hL:'Eps the 1wo‘groups of people to understand each other. Advocacy and legislation. Non-
‘iminatory terms for persons with disabilities. Booth (2002) asks whose responsibility it 1s to
ide opportunity for learners with disability to learn. It is the teacher's. Therefore, teachers who see
setves as responsible for meeting the needs of all learners include them in all their activities and
v a variety of teaching techniques that address the needs of all learners. Otiato (2002) emiahasizes
ositive attitude towards all learners and working with fellow teachers and service providers to

» teaching in an inclusive setting a big success. The teacher in regular classroom should modify

ical. environment and instruction strategies to accommodate learners who

ut of class for part of the day. Other professional's i.e. special education

ers should have clear objectives as they work with the child.

. TRADITIONAL BELIEFS ABOUT LEARNERS WITH VISUAL IMPAIRMENT

le with disabilities are not easily accepted by the society. They were considered socially less
le. People regarded disability to be caused by witcheraft, curses or as a punishment from Ged for
s done. Persons with disabilities were isolated and their needs were not met by their families and
1L|_1_}ily’. Some African communities used to throw such children in the bush because women were
ted fo give birth to healthy babies. The names given to people with disabilities were abusive,
ative and dehumanizing. In the Maasai community disability was seen as a curse and a person

lisability was not involved in any ceremony carried out in the community. The societal attitudes
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» negative barriers on services for children with special needs.

KNOWLEDGE ON EDUCATION PROVISION
[ HISTORICAL BACKGROUND ON EDUCATION OF PERSONS
'H VISUAL IMPAIRMENTS.
ne the seventeenth century, people with disabilities all over the world were considered socially and
acally less capable, hence they were not easily accepted and regarded as part and parcel of the
iy and community. In the eighteenth century, individual and some families who saw the potential
vldren with disabilities started teaching them at family level. In (685AD) was reported to have
the first person to device touch reading materials for the visually handicapped in Ale:»'candria. In
9). New England Asylum for the blind later renamed Perkins school was established in Uganda.
then governor of Uganda Sir Andrew Cohen (1952) had a visually impaired relative and hence
Juced the idea of providing education to persons with visual impairment. Through his efforts, the
common wealth soctety for the blind now called sight savers international set aside funds to
ote ‘education and welfare of persons with visual impairment. The need to start organizations for
ns-with disabilities was felt. They included: Uganda fountain for the blind (U.F.B), Uganda
tv for the blind (U.5.B), Uganda spastic's society (U.5.S), Uganda association for the mentally
capped. These Organizations had the main objective of providing education to persons. With
ilities In Kenya special needs education started during the Second World War in 1945 to
tlitate army Officers who returned from war with injuries. Services were developed to rehabilitate
with physical, visual impairments and brain damage. Churches, voluntary and non-governmental
izations played a leading role in providing medical care, food, recreation and other facilities
1 th.c rehabilitation homes. It was out of these homes that the ear list special schools grew to cater

> impaired learners.
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: ,d!ill.sl schools for the visually impaired learners include: - Thika school for the blind in 1945,
)|l s(,hool for the blind 1963 and Likoni school for the blind 1968. Later on they felt the need to

[ organ]zatlons for persons with disabilities. Examples are Kenya societies for the blind.

2 EDUCATIONAL RESOURCES

ording to Hiahu (2002) Oxford advance learner dictionary in (1995) describes a resource as
thing that can be turned for help, support or consultation when needed. 1le further points out
wree personnel who assist visually impaired learners as Braille transcribers. mobility instructors,
on therapists. refractionists, opticians, ophthalmologist and teacher aids. Kimani (2002) states that
wder to support visually impaired learners in regular classrooms situation the following has to be
sidered: The curriculum, Teaching approaches, Teaching materials and environmental adaptations.
lurther emphasized that totally blind learners will require the following educational resources in
o to learn effectively. Braille textbooks, Tactile map diagrams and Abacus for me'lthematic.al
iputation. Otiato (2002) talks about the sharing of resources. Resources that may be placed in a
ral place to be shared include: - Typewriters, Braillers, Globes, Clocks and balls. Ayieko (1993)
s that adaptation of materials means modifying learning materials to suit the major sense used in
ning. Visually Impaired learners need some adaptation of both curriculum and materials in order to

> with class work.

P ENVIRONMENTAL ADAPTATION

ording to Kimani P. (2002) environmental adaptation are changes that may be in the social and
nng environment to enhance visual efficiency for the individual with visual impairments so as to
v the individual operate to as near “ normal” as possible. The following are factors to consider

n making the environmental adaptation. The visual ability of the individual. The visual acuity of

\
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individual. The interests and capabilities of the individual. The teachers should make sure that the
ners are benefiting like others. The degree at which the individual is able to orient himself to the
crsities of the activities in his environment. The size of the classroom in which the person is in, that
%ighiil‘}g* classroom design and arrangement, colour and colour contrast, materials development,

sentation and use.

4 REMEDIATION FOR LEARNERS WITH VISUAL IMPAIRMENTS

:ording to Ayieko (1993) a visually impaired child lacks one major source of sensory input. The
v of getting and processing information is inefficient. The child may not grasp some concepts and
1v need more time and experience to grasp. The visually impaired learner also misses class when
v attend to medical appointments. Due to all thesg reasons, the visually impaired learner may tend to
behind in class work. [t's the duty of the subject teacher to make sure that the learners are benefiting
‘ nih;:rs. This is done through remedial work remedial instruction go beyond the usual classroom
cedure and its often applied in instances where learners experiences significant problems in

ning. This is according to Oganda G. (2002).

PARENTAL INVOLVEMENT ON VISUALLY IMPAIRED LEARNERS

cording to Joan D. (1996), parents should be involved in all the decisions made about children with
cial needs. The relationship between parents and children with spectal needs in Education and the
ool in which their children attend has a crucial bearing on the child's education progress. She
sses the need to take parents wishes, feelings and knowledge in to account at all stages. Parents
¢ a great deal of information about their children, which may be useful to the teacher. Otiato (2002)
yhasizes on parental support, which is important in the learning of the child. The support given

ws the child feel loved and appreciated as a valuable - member of the family, worthy of being
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sated like other children in the family. Teachers should be prepared to listen to the parents and ask
stions about the child's behaviour at home. Parents also need to be involved with the child's progress

‘hool.

TEACHERS VIEWS ON FACTORS TO BE CONSIDERED BEFORE INCLUSION OF

VISUALLY IMP ARED LEARNERS IN REGULAR SCHOOLS
n children with visual impairment have not been in a position to acquire formal education. This is
to the negative attitude towards them. However due to the government policy of including them to
tlar schools. they can now go to schools which are near their homes. The problem is. that many
hers do not know what to do with them when they go to school. Therefore there are factors to be
ed into before implementation of inclusive education. They are: Training of more teachers in
;ial education. Accessible support services. Adopt physical facilities in schools providing enough
;ational resources in schools. Having in - service courses to enhance teaching approaches.
)loyi;ag more Braille subscribers and mobility ‘instructors. Creating a safe environment for the
hlec.i: children. Review of the education system to look in to the subjects and grading so as to

ymnmodate those with disabilities.
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CHAPTER THREE, METHODOLOGY

INTRODUCTION
his chapter the research methods used during the study are discussed. They include: Research

wvach design. population. sample, sampling procedures, instruments and procedure of the study.

Research approach
researcher chose to use qualitative approach because: she used words to describe the data collected.
went out physically to school and interacted with teachers and other stakeholders to get

rmation about her study whereby she observed them and assessed their views.

Research design
researcher chose survey method in data collection. In survey method questions can be asked
mafly in interview or through questionnaires. Survey samples out the individual from a group of

e or population. The questionnaires were used to establish the situation on the ground.

Population
target population are all regular teachers in central division Narok North District who are estimated

“three hundred teachers.

ample
rescarcher focused her research in five schools to represent others in the Division. They included:
Sankale Primary, Masikonde Primary, Lenana Primary, Mashariani Primary and Nkairmiram

+

ary,
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Sampling procedure
researcher choose to use simple random sampling to select the schools. This invelved selection at

lom from a list of the population, the required number for the respondent. In these schools the

archer used the convenience sampling procedure to get the most reliable results for her study.

[nstruments

researcher chose to use questionnaires as the tool of collecting data. The questions in the
stionnaire acted as a guide and the respondents were to give their own opinions without fearing
wse they were not needed to identify their names.
Pro,g:cdure of the study

researcher prepared the questionnaire and gave two teachers for pre-testing. After pre-testing, the
tionnaires were proved to be Okay and returned to the Researcher. The researcher took the
tionnaires to be typed and several copies were produced. The researcher wrote the namc;s of all tl;e
ols in the division in pieces of paper and folded them properly. The researcher asked a fellow
wer to select at random five papers from the folded ones. The schools randomly selected were: Ole
ile. Masikonde, Lenana, Ilmashariani and Nkairamiram Primary Schools. After asking for
ission from the head teachers of these schools, the researcher issued five questionriaires per
ol.*Convenience sampling procedure was employed when issuing the questionnaires to teachers in

:» schools.
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CHAPTER FOUR, PRESENTATION AND ANALYSIS OF DATA

Presentation of data

researcher analysed the data questions giving brief explanation on tables.

TAH'BLE I: Response rate

VIE QOF QUESTIONNAIRE QUESTIONNAIRE PERCENTAGE
TITUTION GIVEN RETURNED
ilkonde 5 5 100%
an 5 5 100%
nkitok 5 5 100%
onga 5 5 100%
nsariani 5 _5 100%
TQTAL 25 25 100%

table above shows 100% response from all the five chosen schools. This is because for every
ol the researcher went, she issued the questionnaires to the respondents and made them fill

idually on a round table after filling them, the researcher collected them.
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TABLE 2: Gender

SPONSE FREQUENCY PERCENTAGE
wle 16 64

¢ 9 36

al 25 100%

lable above indicates that most respondents are female teachers with 64% whereas the male

hers are only 36%. The reason is that female teachers joint their husband in urban area and male

hes go to rural areas.

3LE 3: Level of Education

sPONSE FREQUENCY PERCENTAGE
evel 22 88%

evel 3 12%

S.C ‘ 0 0%

s : 0 0%

1 25 100%

ahove table shows that most of the teachers reached O-level.




TABLE +4:

Professional Qualifications

'PONSE FREQUENCY PERCENTAGE
B 21 84%
3 12%
S 1 4%
yiploma 0 0%
HIRS 0 0%
OTAL 25 100%

wding to the above table most of the teachers are Py grade followed by the P, grade. The lowest are

S grade.

YWLEDGE AND UNDERSTANDING OF THE VISUALLY IMPAIRED

TABLE 5: Awareness of person with visual preblems

PONSE FREQUENCY PERCENTAGE
22 88%
3 12%

AL 25 100%

1 the above table 88% of the respondents have come across a person with visual problems while

have never come across persons with visual impairment. This explains that there are many visual

ired persons in the community.
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TABLE 6: Response on how it was realised that the person is impaired

PONSE FREQUENCY PERCENTAGE
le cane 8 32%

defect 7 28%

led 6 24%

esponse 4 16%

AL 25 100%

table above shows that it is through observable behaviours that the respondent came to know that

crson is visually impaired.

_FABLL 7: Difficulties faced by persons with visual impairment

PONSE FREQUENCY PERCENTAGE
ULITY/Orientation 11 44%

tf problems 11 44%

ure 3 12%

AL 25 100%

1 the table above, the respondents have sighted that mobility/orientation and social problems are
»of the difficulties faced by persons with visual impairment. The above skills should be acquired
carnt as early as possible.

YWLEDGE ON INCLUSIVE EDUCATION
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.E 8: To investigate whether learners with visual impairment

1 be included in regular schools

‘ONSE FREQUENCY PERCENTAGE
i 16 64%

9 36%
\L 25 100%

sove table shows that most respondents, 64% agree that learners with visual impairment should

luded in our regular schools. They have probably seen that there is no way we can segregate

because they are our brothers and sisters and they have to learn with others though a small

nage (36%) thinks they should not be included.

TABLE 9: Response on why learners with visual impairment should not be included in

regular schools

ONSE

FREQUENCY PERCENTAGE
of  {rained personnel | 7 77.8%
s
atization 1 11.1%
iponse 1 11.1%
A 9 100% )

bove table shows the reason why the 36% in table 13 did not agree on inclusion into regular

5. 77.8% say it is because of lack of trained personnel and facilitics. 11.1% say that
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Wization can occur on the visually impaired from the ‘normal” children. This indicates that there

ot of factors to consider before inclusion.

ABLE 10: Whether academic performance can be affected when learncrs with Visual

impairment are included in regular schools

'ONSE FREQUENCY _ PERCENTAGE
12 52%
13 48%

AL 25 100%

nse from the above table shows that 52% say that academic performance will not be mindful of

dual differences.

able 11: Response as to why academic performance can be affected when Learners with

4

visual impairment are included in regular schools

*ONSE FREQUENCY PERCENTAGE

of lcarning is slow 5 38.5%

special trained personnel 5

L 38.5%
T mean score 2 15.3%
sponse 1 7.7%

AL 13 100%

%
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ile abave shows that 38.5% have said that academic performance can be affected because their
ol learning is slightly below that of the ‘normal’ learners. 38.5% have said that learners who are
ly impaired require a specially trained teacher to meet their needs. 15.3% have said that they will

the mean score thus performance is affected while 7.7% have no idea.

TABLE 12: Response as to where they could be placed to learn best

'ONSE FREQUENCY | PERCENTAGE
Al school 12 50%
ar School 9 37.5%
¢ schools 2 : 8.4%
where within the school 1 4.1%
24 100%

the table above most of the respondents 50% suggest that they could learn best in special schools.
» say that they could learn best in regular schools.8.4% say they could learn in any of the schools.
say that they can learn in centers within the schools. The reason why most of the respondents
st that they learn in special schools is that there is appropriate manpower and enough proper

ies to meet their needs.
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"ABLE 13: Response on subjects with visual problems find difficulties in

‘ONSE FREQUENCY PERCENTAGE
:¢ subjects 7 50%

ve Arts 4 28.6%

- 2 14.3%

;17;)!186 1 7.1%

\L 14 100%

this table it is apparent from the results that majority (50%) of the respondents say that learners

isual impairment face problems in science subjects. The reason could be that they require a lot of

:al activities which need the use of all senses.

4

TABLE 14: Response on which learning and teaching resource should be used

while teaching learners who are visually impaired

ONSE FREQUENCY PERCENTAGE
r materials i1 44%
book 8 32%
know 4 16%
ponse 2 8%
L 25 100%

ble above

@ learners with visual impairment. 44% said they should use tactile materials, 32% said they

28

requested teachers to indicate the suitable learning/teaching materials to use while




use Braille books. 16% didn’t know which to use while 8% gave no response. This shows that

o the teachers are aware of appropriate learning and teaching materials to use.

.NTAL INVOLVEMENT

TABLE 15: Response on how parents with learners who are visually impaired

benefit from successful implementation of inclusion

ONSE

FREQUENCY PERCENTAGE
Ffective 9 36%
learning opportunity 7 28%
monitoring by parents 5 20%
ocial interaction 2 8%
ponse 2 8%
L 25 100%

+

he above table 36% of the respondents think that it is cheap to educate learners in regular schools

| special schools. 28% say that learners will benefit because they will have equal learning

wities, 20% say they need close monitoring by parents. 8% say they will gain social interaction

inclusion while 8% had no response. From the result its evident that there is a lot of benefits in

m.
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Table 16: Response on what assistant parents of learners who are visually impaired offer

.;owards the education of their children

ONSE FREQUENCY PERCENTAGE
tal support 9 36%

mic support 6 24%

»port 6 24%

al support 2 8%

ponse 2 8%

L 25 100%

he above table only 36 of the respondents think that parents offer financial support-24% think
rents offer academic support while an other 24% thinks that there is no support while 8% think
:dical support is provided while an other 8% had no response. This shows that some parents care

1st their children,
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CHAPTER FIVE: SUMMARY, RECOMMENDATION AND CONCLUSION

INTRODUCTION
arpose of the study is to investigate the attitudes of regular teachers towards inclusion of learners
isual impairments in regular schools in central division of Narok District. The researcher was

I by the lollowing research questions.

What is the regular teaches knowledge about the visually impaired:?
What 15 the regular teachers knowledge about inclusive education?
Wha is the regular teachers knowledge on education provision for learners
iwho are visually impaired?
What is the regular teachers view on what should be put in place for effective inclusion of
learners who are visually impaired in regular schools?
What is the role played by parents in an inclusive setting to enhance success of learners with

visual impairment?

SUMMARY

SNOWLEDGE AND UNDERSTANDING OF VISUAL IMPAIRMENT

the findings most teachers have come across persons with visual impairment in their day today

Most of them know the causes of visual problems as diseases. No respondent gave the cause as
alt. This shows that most of them have turned away from cultural beliefs into the world of
Most ol the respondents are alse aware of the various methods of preventing visual impairment

mple going for treatment and educating people on methods of preventing visual impairment.
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:spondents also have highlighted on problems faced by persons with visual impairment. This

¢ mobility and orientation, social problems, etc.

KNOWLEDGE ON INCLUSIVE EDUCATION
the results 64% of the teachers are of the idea that children with visual impairment should be
od into our regular schools. This will enable such learners to be motivated academically as they
i socialize together. 36% of the teachers think that the learners should not be included into our
r schools because there is shortage of trained manpower and also they will be stigmatized
se they will not be able to cope with other non-impaired learners. Performers can be affected
fearners with visual impairment are included in regular schools. Some of the reasons teachers
e that pace of their learning is slow compared to others. They require attention of specially

1 teachers and that when it comes to examinations, they lower the mean score.

E:ll)U CATION PROVISION FOR LEARNERS WITH VISUAL IMPAIRMENT

1;achers said that they have never come children with visual problems in their classes. This
possibly imply that these children are in special boarding schools/units or just kept at home,
teachers have come across these children and knew that they had visual problems. The
dents further stated on how to assist these children they would teach the learners by making them

pate in various activities in class e.g. answering questions in class. They would also use

iate teaching aids provided by the resource.

source further revealed that mostly respondents had the opinion that education of learners with
impairment is important just like of any other child. Some thought that they should not be

cd because of negative attitude they have towards the disabled. There were different opinions as
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xte they could be best educated. Some suggested in regular schools others in centers within the
s while others suggested that they can learn in any school. On the curriculum teachers said that
we subjects that are practical e.g Science and P.E that require a trained teacher in Fhe area of
in&pairment. On absenteeism teachers said that learners with visual impairment miss school to
(o medical

tment and this affects their learning. Due to this, the present curriculum should be modified at

level o accommodate all learners.

l

PARENTAL INVOLVEMENTS

" the parents with learners who are usually impaired will benefit from successful implementation
asion, This is because inclusion is cheap compared to special schools. Their children will have
o opportunities like other children. They will be staying with their children therefore have close
ring of their children. The learners will gain social interaction when they are in regular schools.
ards parents concern they visit the school regularly to know their children’s progress. They
» assislance towards education of their children including financial support, academic support

dical support.  This shows that parents attitudes towards their children with disabilities have

d. They have acceptance and taking care of them.
RECOMMENDATIONS

searcher has made the following recommendation based on findings of her study. Create
:ss in the public through campaign during barazas, workshops, church services, etc by special
rs in view of changing people’s attitude towards disabilities. In-service courses for teachers to

tized for them to be equipped with knowledge and skills to handle learners with special needs.
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ulum and school environment to be modified and adopted to meet individual learners needs.
2rs to be motivated possibly by promotions after attending the courses. More teachers to be
ved and deployed to reduce workload which will make it possible to have smaller classes for

individual attention.

CONCLUSION
ling to the researcher, findings, teachers in central division Narok District have some basic
:dge on visual impairments, They need to be provided with appropriate materials, facilities and
tents so as to assist such learners in their schools to learn like those others. Teachers should be
wed to be creative so as to improvise materials which are not locally available. This will enable

#with visual impairments manipulate their environment freely hence become dependent in their

e
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TEACHERS QUESTIONNAIRES:
Questions for regular teachers on attitudes towards learners with visual impairments in an
inclusive setting in central division Narok district. Please answer the following questions

by ticking the most appropriate response in each case. Do not write your name.

PART A

PERSONAL INFORMATION
1. Gender

Male 1

Female [1

2. Age

20 -30 years [

31 —40years [_]

41- 50 years [

Above 50 years -

3. Highest level of education:
A-level 1

O- level -

O-level 8.44 [

Others specify.......ocooviiriii

4, Current grade

ATSO 1]
Diploma [
P1 1

Others (SPecify) ..o




5. Teaching experience.

1 -3 years

06 - 10 years

I1-15 years

(Over 16 years

PART B
THEME KNOWLEDGE ABOUT VISUAL IMPAIREMENT.

I. Have you ever met a person who is visually impaired (blind)?

Yes

No

2. What do you think are the causes of visual impairment (blindness) in your community?

Diseases

Accidents

Witchcrafts

OHNErs (SPECILY) e e

3. What are the traditional beliefs about visual impairment in your

COMITIUIIEY 7 reitviriiiereeretieseeiiereiaaiasseseresssnaessrrssbettnnneraressrerrraraeseeeeereeeseseeees

------------------------------------------------------------------------------------------------------------




4. In your community how are persons who are visually impaired treaied?

Sympathetically

Discriminatively

Totally neglected

With love and care

PART C

THEME: EDUCATION OF LEARNERS WHO ARE VISU ALLY IMPAIRED.

I. In your experience as a teacher, have you ever had a learner who is visually
impaired

in vour class?

Yes

2. To your opinion, do you think learners who are blind should be educated at all?

.- . 3 . . . . .
3. Do you think learners who are visually impaired can excel academically in regular

schools?

res

Jo




4. To your opinion, which is the best way to educate children who are visually impaired?

. Regular schools.

[-2

.'Special schools

. Units in regular schools or at home.

[ Y I

S

OHRETS (SPCCIII) vt

................................................................

PART D
THEME: KNOWLEDGE ON INCLUSION

]

[. Do you understand the meaning of the term inclusion?

Yes

2. (A) in your current class, do you have learners with disabilities?

Yes

No.

(B) If yes, what type of disability?
SPCCHTY weinii et b e a e s abab s

------------------------------------------------------------------------------------------------------

3. (A) would you admit a child who is visually impaired in your class?




Yes

No

(B) I No. give reasons why you can't admit such a learner in your Class ..................

4. To your opinion, do you think it is possible to include children with disabilities

in regular schools?

Yes

No.

PART E

THEME: FACTORS TO CONSIDER BEFORE INCLUDING LEARNERS
WITH VISUAL IMPAIRMENT IN REGULAR SCHOOLS.

I.Suggest what should be considered so that learners who are visually impaired
can learn effectively in regular schools......c..cooveiviiviiinnn.
2. Whom do you think should fund the provision of equipment and materials

required by learners who are visually impaired?

[Donors

Government

PT.A
“Well- wishers




[

Mhers Specify

. [low can the community be sensitized so as to support inclusion of learners with

isual impairments into regular schools?

Ise posters.

n churches

Jrganize awareness campaigns

n chief barazas

- As a teacher on the ground, would you be interested to train in special needs
ducation?

Yes

No
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